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School Improvement Plan 2022-25





Our Vision

‘Dysgu gyda'n gilydd, tyfu gyda'n gilydd
Together we learn, together we grow ‘
[bookmark: _GoBack](James Edwards – Year 6, 2022-23.  As voted for by students, staff and governors)
Our vision
At Ysgol Llanfyllin our vision is that together we will provide the highest quality education and learning opportunities to all pupils in all phases of the school. 

Our commitment is to provide highly effective and innovative teaching in order for our young people to grow into:

· Ambitious and capable learners
· Enterprising and creative contributors
· Ethical and informed citizens
· Healthy and confident individuals

Our school is based on these five founding principles: 
We always strive to provide:
· A secure and caring learning environment where the wellbeing of all is paramount
· A forward thinking, innovative and inclusive centre for lifelong learning where we strive for excellence in everything we do
· An all age school with an enterprising, engaging and exciting curriculum which assists all our pupils to fulfil their individual potential and develop a love for learning 
· A school community with Culture, Cynefin and Cymreictod at its heart alongside a commitment to promoting and developing the Welsh language. This will give the foundation for our pupils to expand their horizons, knowledge and awareness of Wales' relationship with Europe and the world.
And most importantly,
· A happy School with ‘Teulu’ at its heart.

[bookmark: _MON_1725532030]The Governor’s vision document can be viewed here


Development of the School Improvement Plan

This document is based on School improvement guidance: framework for evaluation, improvement and accountability

This document arises from the full school Self Evaluation Review (SER) document summer 2022.

This document is a dynamic document and is subject to change as different school priorities arise and develop. 

The governing body of Ysgol Llanfyllin have taken account of the following national priorities in setting their improvement priorities:
· Improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
· Reducing the impact of poverty on pupils’ progression and attainment

	Action
	Date
	Staff Members and Governing Body

	Planning
	Summer 2022/Autumn 2022
	SLT, School Improvement Advisor & Full Governing Body

	Review – Autumn Term 2022
	December 2022
	SLT, School Improvement Advisor & Full Governing Body

	Review – Spring Term 2023
	March 2023
	SLT, School Improvement Advisor & Full Governing Body

	Review – Summer Term 2023
	July 2023
	SLT, School Improvement Advisor & Full Governing Body

	Annual Governors Report to Parents
	December 2022
	Governing Body and SLT




Contextual Information
	Key Information 2022-23

	
Number of fte Teachers
	
 50.17 FTE

	
Number of fte Support Staff
	
 37.8 FTE 

	ALN/FSM information
	


	Targets
	


	Grant funding
	


	Quality Assurance Calendar
	


	Self Evaluation Cycle 2022-23
	


	Policy Review cycle 2022-23
	




Ysgol Llanfyllin - school appraisal of the progress with 2021-2022 priorities

	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Does not require any further attention to any aspect.
Very good effect on the quality if provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	Priority areas 2021-22	
	Very Good Progress
	Strong Progress
	Satisfactory Progress
	Limited Progress
	Carry forward to next year's plan?

	Priority 1:  New Curriculum: To effectively prepare for implementation of the New Curriculum.




	
	
	

	
	Yes,  and expand the target beyond the implementation of the CfW

	[bookmark: _MON_1724674012]Priority 2: Post pandemic recovery including staff & pupil wellbeing: To identify and target support for pupils who are underachieving/ with gaps in knowledge due to disruption in learning due to the pandemic and to support and to develop pupils’ confidence and resilience, ensuring they feel safe and secure.
	
	

	
	
	No

	[bookmark: _MON_1725113430]Priority 3: Self Evaluation and Improvement Planning: To ensure that leadership establishes effective school improvement processes by July 2022 in order to accurately identify the schools strengths and areas for development. 
	
	
	

	
	Yes

	Priority 4: Siarter Iaith: To plan purposeful opportunities for pupil and staff to develop the Welsh language skills in formal and informal situations. Increase the use of Welsh across the school and in the community. 
	
	
	

	
	Yes

	[bookmark: _MON_1724674086]Priority 5: Standards (Gender) : Improve the performance of boys (especially at key stage 4)   
	
	
	

	
	Yes

	Priority 6: Standards (MAAT & ALN): Improve the standards and progress / outcomes of more able and talented and ALN pupils across all phases of the school. 
	
	

	
	
	No



[bookmark: _Hlk120445216]Following appraisal of the progress of the 2021-22 priorities, The Headteacher, leadership team and governors have identified the following areas as the main priorities for the 2022-2025 school development plan: [image: ]

	2022-25 Priorities

	Developing highly effective teaching


	· Ensure classroom practice is successful in engaging all pupils and developing their skills, knowledge, understanding and experiences to an appropriately high level as they move through the school. 
· All teachers have a clear understanding of the 12 pedagogical principles. Are they using them successfully to underpin good curriculum and lesson planning? 
· All teachers’ subject knowledge is expert within the areas of the curriculum that they teach. 
· All teachers and other practitioners have high expectations of all pupils in all lessons.  
· All teachers and other practitioners have clear objectives for pupils’ learning and use a range of approaches and resources to engage and support all pupils to achieve as well as they can. 
· All teachers make their classes stimulating and engaging places in which all groups of pupils, including pupils eligible for free school meals, and the most and least able, can learn productively 
· All teachers’ and practitioners’ language and explanations are clear, and they support the development of pupils’ skills, knowledge and understanding well.  
· All teachers and other practitioners manage pupils’ behaviour well and they treat all pupils equally and with appropriate respect. 
· All teachers use other staff to support pupils’ learning successfully. 
· Develop and evaluate a revised approach to formative assessment (assessment for progress). 
· Develop a professional learning model which recognises the importance  of research based practice.  
· Support and develop Initial Teacher Training colleagues and early career teachers.

	Developing an inspiring curriculum 


	· [bookmark: _heading=h.gjdgxs]Fully implement the Curriculum for Wales (from entry to end of year 9). 
· Refine curriculum planning and timetabling to allow for full implementation of the curriculum for Wales. 
· Increase the range of subjects and options within the curriculum offer, pre and post 16  (in collaboration with Chweched Powys partners) to positively affect learner retention and progression.  
· Further embed opportunities for skills progression for all pupils across the curriculum.   
· Evaluate the curriculum (from entry to end of year 9). Do we have a curriculum which delivers Donaldson’s ‘four purposes’ and is suitable for all learners? 
· Ensure opportunities exist for the development of cross-curricular skills within each phase of the curriculum.
· Evaluate the KS4 curriculum and determine how effectively the needs of all learners are met in preparation for the new ‘Made for Wales’ GCSEs. 
· Evaluate the KS5 curriculum and determine how effectively the needs of sixth form students are met. 
· Evaluate our vision for the Curriculum for Wales; is it still fit for purpose? Ensure we are communicating this effectively with the school and wider community.
· Continue to evaluate and develop an assessment model which supports the delivery of the Curriculum for Wales (including the ‘four purposes’)


	Developing cross-curricular skills
	· Ensure the recommendations and actions of the LEA FADE reports are carried out. 
· Embed and evaluate the roles of the individual Skills Coordinators to ensure continued positive impact on individual learner’s progress. 
· Embed process and strategies for the improvement in individual learner skills (Literacy, Llythrenedd, Numeracy & Digital Competency).  
· Embed the role of Progress Managers in the tracking of learner progress, specifically in skills.
· Review timetabling and curriculum management and planning to ensure sufficient time allocation for skills development across the curriculum. 

	Developing effective self-evaluation
	· Continue to review and improve effective school improvement processes throughout each academic year to ensure positive pupil progress. 
· Ensure there remains a clear focus on progress of different groups of learners (ALN, Boys/Girls, eFSM, MAT etc). 
· Further refine the documentation used for Self Evaluation within the school 
· Further refine the methodology for collecting, storing and analysing Quality Assurance evidence 
· Further strengthen the involvement of the Governing Body in Quality Assurance activities

	Datblygu'r Iaith Gymraeg
	· Work towards the school achieving Siarter Iaith silver and then gold Award  
· Embed the Trochi system through ‘Canolfan Meistri Maldwyn’  
· Explore the feasibility of All pupils in Derbyn being taught fully through the medium of Welsh – first step towards fully bilingual education up to the end of Year 2.
· Explore the  feasibility of a ‘Trochi’ class for Year 6 or 7 with all stakeholders 
· Continue to challenge any negative attitudes towards the Welsh Language within the school and wider community, and offer positive opportunities for the development and everyday use of the Welsh language. 








	[bookmark: _Hlk120445874]
2022-23 – Year 1 Priorities 

	
Detailed Document

	Priority 1

	Improve teaching to increase the level of engagement in all lessons so that learners are becoming more effective in their learning
	See Below

	Priority 2

	Strengthen provision for and monitoring of the progressive development of pupils’ skills across the school.

	See below

	Priority 3

	Ensure that self-evaluation focuses on pupils’ progress, particularly in groups of learners, and leads to clear, precise and robust improvement planning.

	See below

	Priority 4

	Refine and develop an effective progressive curriculum at each phase of the school. 
	See below

	Priority 5

	Improve provision for developing pupils’ Welsh language skills and the promotion of the advantages of learning Welsh, particularly from Phase 2 upwards.
	See below


	Ysgol Llanfyllin SDP Accountability Framework 2022/23

	SDP Priority
	SLT Lead and support team
	Governor Links 
	GB Committee  (+Chair Person) 

	
	1. Improve teaching to increase the level of engagement in all lessons so that learners are becoming more effective in their learning
	
Ann Roberts
(Sioned Vaughan, Jenna Graham & Dewi Owen)
	Progress Phase 1&2 – Tara Harries
Progress Phase 3 – Jenny Ellis
Progress Phase 4 – Graeme Hunter
Post 16 – Lucy Roberts
ALN/MAT – Ann Brookes
	Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	1. 
	2. Strengthen provision for and monitoring of the progressive development of pupils’ skills across the school.
	Sioned Vaughan
(Ann Roberts & Dewi Owen)
	Literacy/Llythrenedd – Graeme Hunter & Bethan Page
Numeracy –  Aled Davies
Digital Competency- Tara Harries
	Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	
	3. Ensure that self-evaluation focuses on pupils’ progress, particularly in groups of learners, and leads to clear, precise and robust improvement planning.
	Dewi Owen
(Ann Roberts and Rhiannon Molyneux)
	Chair of Governors – Graeme Hunter
Lynne Walters  
	Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	
	4. Refine and develop an effective progressive curriculum at each phase of the school.
	Llyr Thomas
(Ann Roberts & Dewi Owen)
	   Comms & Literacy – Graeme Hunter
Cyfarthrebu & Ieithoeth – Bethan Page
Maths & Numeracy – Aled Davies
Expressive Arts – Ann Brookes
Humanities – Darren Mayor
Science – Lynne Walters
Health & Wellbeing – Peter Lewis
Technology – Tara Harries
	 Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	
	5. Improve provision for developing pupils’ Welsh language skills and the promotion of the advantages of learning Welsh, particularly from Phase 2 upwards.
	Sioned Vaughan
(Llyr Thomas & Dewi Owen)
	Siarter Iaith – Bryn Davies
Cyfarthebu & Ieithoedd  -Bethan Page
	Gweithlu y Gymraeg

Chair: Bryn Davies



Further Objectives for consideration – 2022-25

· Establish a near live-feed into the SDP so that Priorities, Objectives and Impact can be viewed in near real-time, amended and refined as circumstances change or success achieved.
· Establish a near real-time reflective process for pupils to access their progress and feedback on their views, concerns and ambitions.
· Establish a single access point through the SDP for aims, objectives, targets, data and intervention strategies.
· Establish an access priority protocol that allows the whole school and stakeholders to access appropriate levels of SDP information and data.




Monitoring Procedures
To monitor progress made with each objective the school uses a robust system of Quality Assurance (See self-evaluation cycle above). Additional examples of the processes we use are as follows:
	· Minutes of Link meetings
· Minutes of SLT meetings
· Minutes of AOLE meetings
· Minutes of SIG meetings
· Minutes of Governors meetings
· Minutes of Cluster meetings
· Support Visit feedback
· Minutes of Challenge Advisor meetings
· Whole school QA Activities
· AOLE QA Activities
	· Learner Voice
· Staff Voice
· Parental Voice
· Analysis of external outcomes (exams & tests)
· Analysis of tracking data
· Analysis of pastoral data (attendance, behaviour etc)
· Performance Management Objectives
· Minutes of meetings with external bodies
· Area Improvement plans


[bookmark: _heading=h.1fob9te][bookmark: _heading=h.1t3h5sf]



	Priority 1 Improve teaching to increase the level of engagement in all lessons so that learners are becoming more effective in their learning 
Key Question and Quality Indicator: ESTYN IA1 & IA3
	Success criteria in terms of standards or quality:
· Teaching develops learners well through a range of suitable processes to realise the four purposes of the curriculum
· Classroom practice is successful in challenging and engaging all pupils e.g. ALN, MAT, FSM etc. and developing their skills, knowledge, understanding and experiences to an appropriately high level as they move through the school.
· All teachers will have a sound understanding of the 12 pedagogical principles and how they underpin good curriculum and lesson planning. 
· All pupils make good/ excellent progress in nearly all lessons.
· Most learners to develop their breadth and depth of knowledge and skills within and across areas of learning 
· Most learners respond successfully to high but achievable expectations from teachers 
· Nearly all learners are becoming more effective in their learning 
· All teachers select the most suitable teaching approaches to support learners to progress.

	Internal Accountability: AR/ SV/JG
	Governing Body: 
Pupils, Performance & Curriculum 
Chair: Lucy Roberts
Progress Phase 1&2 – Tara Harries
Progress Phase 3 – Jenny Ellis
Progress Phase 4 – Graeme Hunter
Post 16 – Lucy Roberts
ALN/MAT – Ann Brookes
	

	Rationale – why is this important to Ysgol Llanfyllin?

This priority is important here at Ysgol Llanfyllin because if lessons are planned effectively, and the level of engagement is increased in lessons then the impact on the level of learning will also increase. This will mean that pupils will have the opportunity to make good/ excellent progress in nearly all lessons.


	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	1.
	Develop, communicate and embed a planning checklist for engaging lessons for all staff to follow with clear expectations to include:
· planning of interesting/ engaging sessions
· planning for skill development i.e. oracy skills, extended writing skills, digital competency skills, numeracy skills etc
· planning for independent learning
· planning effective questioning
·  problem solving tasks evident? Independent learning evident? 
· plan activities carefully to meet pupil's needs and ensure progress 
· plan for clear challenge and extended tasks
· planning for effective pace of lesson 
· plan for accurate use of subject-specific terminology
· Checklist created and shared with staff by email and/ or briefing
· Creation of microsoft form to ensure all staff have read and understood planning expectations.


	AR/ SLT/ DoLs
	Many lessons are planned to be engaging for pupils in all AoLEs (SLT learning walks and listening to learners)



	Many lessons are planned to be engaging for pupils in all AoLEs (SLT full observations and listening to learners)
	Most lessons are planned to be engaging for pupils in all AoLEs (unseen observations/ DoL LW and listening to learners)
	Provided in house and use of Powys repository/ webinars
	N/A

	2.
	Provide CPD to support staff to be able to plan engaging lessons
       -     Drop-in sessions for effective planning, following on from SLT learning walks in the Autumn Term
Creation of a CPD timetable and resources for voluntary drop- in sessions /briefings to provide support to enable staff to have all the tools to plan effectively. Focus is on:

Effective Questioning
Effective pace and challenge
Clear skills development
Independent learning
Differentiation
Written Feedback
Peer and self-assessment
· Introduction of OLEVI Training
Direct work with OLEVI Institute which offers teacher development and leadership courses. 8 teaching staff will attend the Outstanding Teacher Programme in the Spring Term (details to be planned in the next fortnight)
· Coaching groups
Staff to participate in professional learning communities to encourage collaboration through the coaching model during twilight sessions and as part of Monday meetings. Launch was on 6.10.22 and follow up sessions every half term, groups include:
Writing Strategies
Oracy
Numeracy
Digital Competency
Bilingualism
Assessment for Learning
Thinking Skills
	AR/ SLT/ All staff
	Many lessons are engaging based on SLT learning walks and listening to learners.
Sharing of good practice within coaching groups




 
	Many lessons are engaging based on SLT lesson observations and listening to learners.

All OLEVI trained staff to actively engage in the programme and collaborate with each other.
Sharing of good practice within coaching groups

	Most lessons are engaging and will include the 9 planning expectations in unseen observations/ DoL learning walks and listening to learners.
OLEVI trained staff to start to share good practice with other colleagues.
Sharing of good practice amongst all staff in a market place.
	
	OLEVI Cost - £800 per person +VAT = 6,400+VAT.
Cover costs will be approx £5,600 for 3.5 days per staff member

	3.
	From the book Clarity, by Lyn Sharratt, introduction of the idea of the 5 key questions, “Planning with end in mind”, see page 122.
These will form part of the training in the drop-in sessions:
Teachers ask: 
1. What are my students expected to know and be able to do and what can they already do?
2. How will I know my students are learning?
3. How will I help my students learn and respond if they are not learning?
4. How will I determine the level of my students’ learning and report on it?
5. How does my evaluation inform my diagnostic next steps for every student?
	SLT/ DoLs
	Many lessons are planned to be engaging for pupils in all AoLEs. Teachers and students are familiar with the 5 questions and give answers confidently (SLT learning walks and listening to learners)

	Many lessons are planned to be engaging for pupils in all AoLEs. Teachers and students are familiar with the 5 questions and give answers confidently (SLT lesson observations and listening to learners)

	Most lessons are planned to be engaging for pupils in all AoLEs. Teachers and students are familiar with the 5 questions and give answers confidently (unseen lesson observations and/ or DoL learning walks and listening to learners)
	In house training
	N/A

	4.








	Challenge and Support individual staff members, as identified through quality assurance.








	SLT/ DoLs
	Nearly all staff identified as needing support following QA processes and begin required process I.e. formal or informal
Action plan agreed and evaluation through monitoring. Most pupils can then progress
	Nearly all staff identified as needing support following QA processes and begin required process I.e. formal or informal
Action plan agreed and evaluation through monitoring. Most pupils can then progress

	Nearly all staff identified as needing support following QA processes and begin required process I.e. formal or informal
Action plan agreed and evaluation through monitoring. Most pupils can then progress

	
	N/A - unless independent training arises as a result of the process.








	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the Relevant senior leader to produce a termly IMPACT ASSESSMENT

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	AUTUMN TERM 2022 – IMPACT ASSESSMENT
	SPRING TERM 2023 – IMPACT ASSESSMENT
	SUMMER TERM 2023 – IMPACT ASSESSMENT

	Overall satisfactory progress has been made in priority 1.
Expectations in terms of planning engaging lessons have been communicated clearly to all teaching staff and this has been done by developing and communicating a list which many staff have signed up to.
To support staff in their planning, voluntary drop- in sessions have started with the focus being on these expectations to improve engagement.
All full time teaching staff have signed up to coaching groups and the impact of these have initially been seen in our Autumn term SLT learning walks, for example, effective use of assessment for learning in many lessons observed.
There is a continued focus on Lyn Sharratt’s 5 key questions and there is an increasing confidence amongst both staff and pupils when using and answering these questions which can be seen in quality assurance activities, for example, in SLT listening to learners.
Where appropriate, staff have been identified, through QA activities and are being challenged and supported to improve quality of delivery, feedback and engagement in more lessons.
	
	







	Priority 2: Strengthen provision for and monitoring of the progressive development of pupils’ skills across the school
Key Question and Quality Indicator: ESTYN IA1 & IA3
	Success criteria in terms of standards or quality:
· Nearly all pupils make progress in their knowledge and skills across the school; literacy, numeracy and digital competency.
· Progress is systematically tracked and provision modified where needed 
· All staff consistently plan and deliver effective lessons for skills development 

	Internal Accountability: AR/ SV / JG
	Governing Body: 
Pupils, Performance & Curriculum 
Chair: Lucy Roberts

Literacy/Llythrennedd – Graeme Hunter & Bethan Page
Numeracy – Aled Davies
Digital Competency- Tara Harries

	

	Rationale – why is this important to Ysgol Llanfyllin?

Under the coordination of skills coordinators, to strengthen the planning for, provision, delivery and tracking of pupils’ skills. To change the main focus of learning to be based around skills and the theme/ content to be the vehicle which allows the skills to be developed and this will allow pupils to have the opportunity to make progress in their knowledge and skills across the school.


	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	1. Effective time allocated for all Skills Leads
Timetabling changes to allow skills coordinators weekly time to carry out this role effectively



	LLT and skills coordinators
	Allocated Management time is beginning to impact the provision for skills
	The improved provision is beginning to impact on skill development in many AOLEs.
	The improved provision is clearly impacting on skill development in most AOLEs. 



	Skills leads to attend Powys Leadership Team training.
	Cost to cover weekly lessons for LP, LEP and JH

	2.
	Embed a consistent approach to aspects of literacy, numeracy and DC, across progression steps in the school
· Creation of action plans
· Creation of handbooks or equivalent
· Half termly monitoring of whole school skills through quality assurance activities/ work scrutiny
· Increased cluster work, starting with the first half termly cluster meeting on 30.1.22

	JH/ RJ/LEP/ GW /JJ/ SLT
	Handbooks available to all staff to plan a consistent approach to skills
	Through work scrutiny, listening to learners, observations and half termly scrutiny by skills coordinators, many examples of work demonstrate a consistent and progressive approach to this skill. 
An increase in collaboration between secondary and cluster primary colleagues.
	Through work scrutiny, listening to learners, observations and half termly scrutiny by skills coordinators, most examples of work demonstrate a consistent and progressive approach to this skill.
Reports comment upon progress in this skill across progression steps.

	
	N/A

	3.
	Personalised assessments used to support progression in pupils’ skills development. 

Ensure the national tests are effectively analysed and used to inform planning for learning. Ensure a targeted intervention programme of support is set up.  


	SLT/ DoL/ All Staff
	Intervention programme is positively impacting on many pupil’s progress. Modified planning can be seen to be impacting positively on pupil progress.
	Intervention programme is positively impacting on most pupil’s progress. 
	Nearly all pupils improve in their national test results. 




	
	N/A

	4.
	Skills tracking
To develop and implement a system to specifically monitor the standards and provision of skills



	Skills Coordinators and JJ
	Tracking system being trialled and evaluated for effectiveness.
Detailed report produced by skills coordinators following the half termly work scrutiny leads to effective actions for following term.
	Staff to use new tracking software effectively.
 
Clear improvement made following previous actions and modified targets for next term set.
	Staff to use software confidently and report to parents/ carers effectively.

	
	N/A

	5. 
	Skills Opportunities
Plan more opportunities to develop data handling in DC
More RICH tasks to develop extended writing in literacy
More RICH tasks to develop numerical reasoning tasks

	Skills Coordinators
	Pupils have access to more opportunities to enhance the development of their cross curricular skills.
	Many pupils have access to more opportunities to enhance the development of their cross curricular skills.

	Most pupils have access to more opportunities to enhance the development of their cross curricular skills.

	
	N/A

	6. 
	[bookmark: _Int_CzRzWcwx]  Improve Pupils Welsh oracy skills in the Primary Phase with a specific focus on years 3-6.
	LP/ SV
	Implement a consistent approach to ‘Cynllun Clonc’ in all primary phase Welsh medium classes.
[bookmark: _Int_KYqN7Zky][bookmark: _Int_KGSIxK10]Discuss and plan oracy tasks in all AoLE (Cadair goch/ animation/ opportunities to present purposeful class presentations which encourage pupils to develop to the 4 purposes).



	[bookmark: _Int_GnUDsmRG]Listening to learners (Formal and informal) evidence that the standards of many pupils’ Welsh oracy skills are good/ excellent.
	[bookmark: _Int_XyoWi2SS]Listening to learners (Formal and informal) evidence that the standard of most/ nearly all pupils’ Welsh oracy skills are good/ excellent.

	[bookmark: _Int_z7u4UVFw]Introduction to Cynllun Clonc (Primary Phase Welsh medium classes).
	

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the Relevant senior leader to produce a termly IMPACT ASSESSMENT

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	AUTUMN TERM 2022 – IMPACT ASSESSMENT
	SPRING TERM 2023 – IMPACT ASSESSMENT
	SUMMER TERM 2023 – IMPACT ASSESSMENT

	Overall, satisfactory progress has been made in priority 2.
Skills coordinators have more opportunity to meet regularly, and this ensures a more consistent approach to this priority across the school.
Action plans have been created in all skills areas to measure progress throughout the year and ensure that nearly all pupils have access to skills opportunity in their learning.
Coordinators conduct half termly whole school, work scrutiny. For example, in half term 1 it was identified that writing/ presentation/ literacy corrections were an issue, therefore weekly staff briefings are now being delivered to educate/ remind staff of these expectations and the impact of this will be seen in the next work scrutiny.
Results from Year 4 and 7 CAT tests are being shared with parents so that progress can be enhanced further with parent/ carer input at home to support school.


	
	






	Priority 3: Ensure that self-evaluation focuses on pupils’ progress, with a particular focus on the different groups of learners, and leads to clear, precise and robust improvement planning.
Key Question and Quality Indicator: ESTYN IA5
	Success criteria in terms of standards or quality:
· Effective documentation (which has been reviewed and refined) in place and used by leaders at all levels to gather and analyse robust first-hand evidence of standards and provision.
· [bookmark: _Int_Tgxru83N]Work scrutiny, listening to learners and learning walks are undertaken by a range of leaders (SLT, Governors, Middle Leaders and visiting advisors) across all phases of the school with particular focus on how our provision impacts on the progress and wellbeing of groups of learners.
· Self-evaluation findings, together with other information, are used to devise relevant priorities and actions for improvement at all levels eg. At a senior level, Within AoLEs, and within individual classrooms.
· Senior and middle leaders formulate and review the termy impact assessments for their areas of responsibility and synthesize the information and adapt their plans where necessary.
· Leaders are able to identify, particularly in groups of learners, where progress is limited. This clearly leads to improvement planning.
· Through robust Self Evaluation and precise planning the performance of boys has improved at Progress Step 5
· All staff are involved in self-evaluation, as well as a wide range of partners, including pupils, parents and governors


	Internal Accountability: DO/ AR / RM
	Governing Body: 
Graeme Hunter
Lynne Walters  

	

	[bookmark: _Hlk120447749]Rationale – why is this important to Ysgol Llanfyllin?
Improving and refining our self-evaluation practices and procedures has been a priority for us since the school opened in 2020. We have included this as a priority again this year as we need to ensure that our systems are robust and that they lead to genuine school improvement. Within Ysgol Llanfyllin there remains a need for us to develop systems which focus on pupil progress and ensure we are focusing on needs of our different groups of learners. 


	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	1.
	Quality Assurance Processes and documentation
· Review and refine all the documentation used for self-evaluation to ensure its relevance and effectiveness (eg. listening to learner pro forma, lesson observation pro forma, stakeholder questionnaires, governor visit reports etc)

· Following any QA activity ensure that resulting actions have clear timescales and outcomes eg. Professional conversations with teachers following learning walks which may result in further support and/or professional learning
· All quality assurance activities to be clearly focussed on what impact of our provision has on progress. 
· Conduct specific QA activities for groups of learners eg. Group discussions, listening to learners etc
 
	
AR/SLT/ DoLs



SLT/DoLs





	Use of refined documentation is beginning to have an impact on provision and planning.

Any follow up activities are robust and are planned to have a clear impact.

Underperforming groups of learners are identified and relevant action plans developed.
	Self-evaluation processes are having a positive impact on learning in most areas identified. 


Follow up activities from Term 1 should be reviewed and completed with clear positive impact shown. 
	Self-evaluation processes are having a positive impact on learning in nearly all areas identified.






Gaps between underperforming groups are narrowing.
	Powys Professional Learning team to signpost leaders towards examples of schools with excellent SE/planning for improvement practises. 
AR as PL lead to identify CPD opportunities based on SE 
	EIG – cover costs to release SLT and Middle leaders 

	2.
	Work Scrutiny at all levels 
· Professional learning to be undertaken by leaders to ensure they have the necessary skills to undertake work scrutiny and QA activities in all phases of the school – early years to post 16.
· QA in the early years to focus on experiential learning and basic skill development. 
· New documentation for work scrutiny and listening to learners to be trialled to ensure consistency across all AoLE areas and phases of the school
· Clear focus on groups of learners during work scrutiny activitie4s  i.e. ALN, Boys v Girls, eFSM
	
SIAs/ SLT/


SLT
DoLs


	
All leaders are consistent in their approach to work scrutiny/QA activities at all phases of the school and clear robust targets are implemented as a result.


	
Addressed targets are clearly having an impact on pupil progress.

Embed whole school skills coordinators work scrutiny and evaluate impact
	
Consistent work scrutiny and actions have had a positive impact on learning in nearly all cases.
	
Support from our SIAs in training all leaders in how to undertake QA activities in phases of the school they may be unfamiliar with. 



	
SIA’s fortnightly visit to schools to be utilised here

	3
	Self-evaluation processes for skills
Sharpen self-evaluation and improvement planning processes for numeracy, literacy and digital competency skills across the school. 
· Skills coordinators to link areas for improvement to Summer 2022 LEA FADE reports for their areas of responsibility – action plans created
· Skills coordinators to conduct half termly skills focussed work scrutiny and listening to learners activities across the age ranges of the school
· Skills coordinators to compile reports and detailed action plans from their work scrutiny and listening to learners activities throughout the academic year
· Learning walk pro forma to contain specific reference to pupil’s progress in skills within the lesson observed

	
AR/SV/Skills coordinators

Skills coordinators
	
Opportunities for extended writing tasks seen in curricular areas other than Communication across the school
Older students beginning to take opportunities to read for pleasure

Rich numeracy tasks being seen in some curriculum areas other than Maths & Science 
Opportunities for Digital skills to be developed across the curriculum. DC Lead to now identify specific skills for each AoLE to focus on.

	
Opportunities for extended writing tasks seen in many curricular areas across the school

Listening to learners shows older learners knowledge of contemporary authors improving

Rich numeracy tasks in the majority of curriculum areas other than Maths & Science 

Different AoLE leads have taken responsibility for developing specific DC skills



	
Extended writing tasks now embedded in most curriculum areas across the school – pupil progress in this area is being positively affected.
Reading for pleasure is now a regular feature of older student's experience
Rich numeracy tasks now embedded  in most curriculum areas across the school. Pupil progress in this area is being positively affected.
Pupil progress in DC is clear and pupils are able to articulate their successes in this areaclearly during QA activities


	
Skills Coordinators to attend Powys LA collaborative groups (Lit, Num, DC)
	
EIG
Cover costs for each coordinator to conduct, learning walks, listen to learners and scrutinise work for whole school

(4 coordinators @ £150 per day x 6 days = £3,600


	4.
	Leadership at all levels
Ensure leaders at all levels (including the Governing Body) have input and meaningful engagement with all self-evaluation procedures which leads to clear, precise improvement planning 
	
DO
SLT/ DOLs/ PM/ Governors
	SLT, DoLs, PMs and Skills coordinators have been involved in the process of self-evaluation to date.

AOLE linked governors have played a part in self-evaluation and in producing actions for improvement.  

Governor engagement day 1 to take place before Christmas holidays – this day will focus on the benefits of bilingualism within education with clear and precise outcomes

	SLT, DoLs, PMs and Skills coordinators have gathered and analysed robust first-hand evidence of standards and provision and have begun to devise relevant priorities and actions for improvement



Governor engagement day 2 to take place before Easter holidays – Governors will have undertaken a range of QA activities. Their findings feed into the whole school SE and improvement planning


	Senior and middle leaders have formulated and reviewed the termly impact assessments for their areas of responsibility. They have synthesized the information to draw up clear and precise improvement plans for next academic year.

Governor engagement day 3 to take place before Summer holidays. Governors to have presentations from SLT and DoLs regarding conclusions drawn from self-evaluation. Governors to agree draft improvement priorities for next academic year. 


	Governors to attend LA training on effective self-evaluation and development plan writing.
Professional Learning for DoLs and PMs on effective SE and planning for improvement
	EIG – cover costs to release SLT and Middle leaders

	5.
	Ensure a broad range of stakeholders are contributing to the self-evaluation and improvement planning process and that these contribution points are clearly mapped out across the academic year.
Ensure that all groups of learners are represented in QA activities across the academic year
	DO
SLT/DoLs/PM/Governors
	By Christmas 2022 all stakeholders have been consulted via ESTYN style questionnaire No 1 and the initial results have been collected and analysed. Clear actions from analysis should be drawn up.

Insert information from last academic year’s stakeholder questionnaires – with measurable impact



	Winter term questionnaires have been distributed and results analysed by the week before the Easter holidays.  
Relevant Action taken and impact evaluated. 


	Summer term questionnaires have been distributed and results analysed by the week before the Summer holidays.  
Stakeholder input to the SE process can be seen to affect school policy going forward.
	As above (Point 4)
	As above (Point 4)

	6.
	Include wider educational outcomes such as the extent and impact of participation in extracurricular programmes for different age groups. Eg. ‘Measuring success beyond exam results in the post Covid era.’
	
SLT/DoLs
	Collect all information from extra-curricular activities – number of activities, participation rates, age ranges etc. Gaps in provision to be identified. 

Llais Teulu/Cyngor yr Ysgol have been given time regularly to give their views on the impact and suitability of the school’s extra-curricular offer. Actions taken forward to SLT.
	Menu of extra-curricular  opportunities has been reviewed and gaps in provision have largely been filled. 
Llais Teulu/Cyngor yr Ysgol to review and evaluate the extra-curricular provision. Student satisfaction surveys completed and results analysed. 
Participation rates to be collected and analysed. 
	The improved provision is clearly impacting on student’s wellbeing. 
Participation rates have increased. 
Llais Teulu/Cyngor yr Ysgol to provide suggestions for the menu of activities for academic year 2023/24.

	Any relevant PL/CPD for staff regarding running impactful extra-curricular activities 
	PDG/EIG

	7.
	Ensure that pupils and staff mental health and wellbeing is central to all self-evaluation and improvement planning – (linked to SDP priority 6)
	JG
SLT/Governor
	Mental Health and wellbeing surveys (staff and student) have been distributed and initial results analysed with a clear action plan drawn up

	Actions from the survey are being implemented and are beginning to have a positive impact on staff/pupil wellbeing.
	The improved provision is having a positive impact on pupil and staff wellbeing in nearly all areas identified in the action plan.
This can be seen in the results of the end of Summer term MH&W survey.

	JG/RM to attend Powys Mental Health wellbeing framework CPD.
JG to complete relevant RADY training
	EIG
4 days cover at £150 per day.


	8. 
	Financial: Ensure regular evaluation and impact assessment of grant funding, delivery of projects within planned budgets, integrated curriculum financial planning, pupil transfer/ enrolments
	DO/SH
	All grant funding action plans have been completed and, where required, published on the school website.

Finance subcommittee to review the plans.


	The initial impact of the different grant funding streams has been assessed by the Headteacher and the Business Manager. Original action plans have been reviewed for progress, relevance and impact.  
	Final impact assessments of all grant funding have been completed. 

	N/A
	N/A

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the Relevant senior leader to produce a termly IMPACT ASSESSMENT

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	AUTUMN TERM 2022 – IMPACT ASSESSMENT
	SPRING TERM 2023 – IMPACT ASSESSMENT
	SUMMER TERM 2023 – IMPACT ASSESSMENT

	Overall, satisfactory progress has been made in priority 3.

Strengths: 
· Use of refined documentation is beginning to have an impact on provision and planning. For example, the refined lesson observation pro forma used by SLT during the Autumn term learning walks allowed for a sharper focus on planning for engagement, skills development, pupil progress, pace of T&L and effective questioning.  
· Following any QA activity any follow up activities are robust and are planned to have a clear impact. For example, two members of teaching staff now being challenged and supported through informal capability procedures. Both members of staff have been given clear and agreed action plans which are monitored and evaluated in a timely way. 
· SLT, DoLs, PMs and Skills coordinators have been involved in the process of self-evaluation to date.
· All stakeholders have been consulted via ESTYN style questionnaire No 1 and the initial results have been collected and analysed. Clear actions from analysis have been drawn up.
· All information from extra-curricular activities – number of activities, participation rates, age ranges etc has been gathered and gaps in provision have been identified. DoLS/AoLEs have been challenged on the frequency and range of the extra-curricular menu on offer to students and a revised menu of opportunities drawn up. 
· Mental Health and wellbeing surveys (staff and student) have been distributed and initial results analysed with a clear action plan has been drawn up.

Areas to Develop:
· AOLE linked governors have so far not played as full a part in self-evaluation and in producing actions for improvement as was desired
· Governor engagement day 1 was postponed due to unforeseen circumstances. This day is now planned to take place in January 2023.
· Opportunities for Digital skill development remain an area for development across the curriculum. DC Lead  to now identify specific activities and skills for each AoLE to focus on.
· The timely completion of grant funding applications and the resulting impact assessments remain an area for development 




	
	





	Priority 4: Refine and design an effective progressive curriculum at each phase of the school.
Key Question and Quality Indicator: ESTYN IA1 & IA3
	Success criteria in terms of standards or quality:
The curriculum has been refined and developed and:
· enables learners to make progress towards the four purposes
· is broad and balanced
· is suitable for learners of different ages, abilities and aptitudes
· includes the mandatory curriculum components of religion, values and ethics, relationships and sexuality education, Welsh and English
· has embed the mandatory cross-curricular skills
· incorporates a range of assessment approaches which support learner progression
· provides choice for learners in what they study at 14 to 16 (and beyond) 
· has the four purposes as the driver for our school's curriculum design for each AoLE
· identifies the skills, attributes and experiences your children and young people will need to realise the characteristics of the four purposes
· the focus is always on the why and purpose of learning with the curriculum content linking back to the statements of what matters.

	Internal Accountability: LLT/ AR / DO
	Governing Body: 
Comms & Literacy – Graeme Hunter
Cyfarthrebu & Iaithoeth – Bethan Page
Maths & Numeracy – Aled Davies
Expressive Arts – Ann Brookes
Humanities – Darren Mayor
Science – Lynne Walters
Health & Wellbeing – Peter Lewis
Technology – Tara Harries
	

	Rationale
Why is this important to Ysgol Llanfyllin? The school is in early stages of developing an effective progressive curriculum and as identified in the SER, for example, improvements are needed in: curriculum planning and timetabling for year 7 & 8 , staff competence in planning for progression, understanding around the principles of progression

	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	1. 
	Curriculum for Wales
· Review/Consolidate the school's vision of Curriculum for Wales identifying how the characteristics of the Four Purposes will drive the school's curriculum design. 
· Reinforce / review / support staff to become familiar with the learning encapsulated within the rationales of the Statements of What Matters.
· Improve staff competence in the planning for a progressive curriculum at each phase of the school

· To ensure all staff understand the 5 principles of progression:
i. Increasing effectiveness as a learner
ii. Increasing breadth and depth of knowledge
iii. Deepening understanding of the ideas and disciplines within the Areas
iv. Refinement and growing sophistication in the use and application
v. Making connections and transferring learning into contexts

· To ensure all staff understand the principles of assessment:

[image: ]
	
All staff








All staff







All staff

	
The delivery of new schemes and themes is having a positive impact on progress in the majority of lessons.

Development plans for improvement are completed as a result of curriculum analysis.







Principles of progression are evident in QA activities e.g. the majority pupils clearly understand how they are doing and what they need to do to move to the next level.






Principles of assessment are evident in QA activities.
	
The delivery of new schemes and themes is having a positive impact on progress in the many of lessons.












Principles of progression are evident in QA activities and is having a positive impact on progress in the many of lessons.








Principles of assessment are evident in QA activities and clearly supporting progress.
	
The delivery of new schemes and themes is having a positive impact on progress in most lessons.









Principles of progression are evident in QA activities and is having a positive impact on progress in most lessons.





Principles of assessment are evident in QA activities and a clearly supporting progress in most lessons.
	
Whole staff Cluster training






Whole staff Cluster training




	

	2.
	Groups of learners
To ensure the progressive curriculum engages all groups of learners, especially boys, by for example:
1. Using pupil voice to drive the curriculum
2. Sharing of excellent practice
3. Early identification of underperforming boys in particular and introducing effective mentoring.
4. Ensuring pupils, especially boys, are fully supported to chose the app  
	
DOL
	Modified programmes of study are beginning to have a positive affect groups
	Programmes of study are having a clear impact on groups of learners.
	Groups of learner attainment are aligned with all pupils within a cohort.
	AOLE focus in meetings 
	

	3.
	Curriculum Planning 
· Curriculum models explored for Year 7, 8 and 9, and analysed for full implementation for CoW.

	
LLT/ AR/ SV
	Collaboration research and staff combing completed effectively and Curriculum Plan for 2023-24 in development.
	A new effective Timetable at Progression Step 4 with different options being further explored.
	The new timetable is effectively being delivered and pupils are making appropriate progress.
	SLT to work collaboratively with schools across Wales who have already adopted new Curriculum models.
	EIG
Cover costs for staff on visits.


	4.
	Progression step 5
· To ensure the new curriculum offer is appropriate and engages all pupils 
· Pupils are supported effectively to choose appropriate option choices
	
LLT
	Stakeholder feedback is used successfully when developing a Curriculum Plan.
	All staff are appropriately trained and competent in preparation for planning.
	All pupils are engaged and making strong progress in their option choices.
	
	

	5.
	Post 16 Curriculum
· To continue to strengthen the curriculum offer at Ysgol Llanfyllin
· To work collaboratively to ensure pupils have an even wider range of subjects to choose from
· Effective communication of curriculum offer to all stakeholders.
	
LLT / DO
	Effective analysis completed of all subjects offered

First draft of Curriculum Plan complete in response to effective pupil voice.

Successful stakeholders event completed and initial informed choices selected by students.
	Pupil interviews conducted to check appropriateness of chosen subjects and modifications made accordingly.
	All pupils are engaged and making strong progress in their option choices.
	
	EIG
Cover costs for staff meetings.

	6.
	Careers across the curriculum
· Introduction of Careers across the curriculum from Progression Step 1-3.
	JG, primary phase staff and DoLs
	Effective planning completed by DoLs of at least one opportunity to introduce careers into primary and secondary phase

	Career focussed guest speakers clearly support pupils in future planning

	More informed option choices being considered at Progression Step 4.
	
	

	7. 
	Develop the Outdoor Learning in particular in Progression Steps 1-3

	SH / SV
	Options assessed and costed and a plan for implementation completed.
	Work completed on the improved outdoor area and lessons planned to fully utilise the area.
	Pupil engagement improved and positively impacting on learning.
	
	PTA funding.

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the Relevant senior leader to produce a termly IMPACT ASSESSMENT

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	AUTUMN TERM 2022 – IMPACT ASSESSMENT
	SPRING TERM 2023 – IMPACT ASSESSMENT
	SUMMER TERM 2023 – IMPACT ASSESSMENT

	The delivery of new schemes and themes is having a positive impact on progress in the majority of lessons. Development plans for improvement are completed as a result of curriculum analysis. Principles of progression are evident in QA activities e.g. the majority of pupils clearly understand how they are doing and what they need to do to move to the next level. Principles of assessment are evident in QA activities. 
A refined, improved offer has gone out to prospective Yr 12 pupils based on Standards (ALPS scores) and pupil numbers. A very successful Yr 12 Open evening held resulting in high numbers showing interest in returning and external pupils from across the border interested in joining. Current indicative numbers are 60 (representing 63% of our current Yr 11s).
Research conducted on potential Curriculum models for Year 7 and 8 and initial plans for 2023-4 presented to DOLs for feedback.
Pupil survey indicates 7% of secondary phase pupils do not find lessons engaging and 9% too easy. Initial findings presented to DOL for consideration and modifications in AOLE meetings.
[bookmark: _Int_lRhyPao6][bookmark: _Int_abhEahO1]Self-evaluation activities indicate a majority of pupils understand and can articulate how they are doing and what they need to do to progress. Initial informal support has begun for staff of groups who could not answer the questions and who did not have AFL evident in books.
	
	






	Priority 5: Improve provision for developing pupils’ Welsh language skills and the promotion of the advantages of learning Welsh, particularly from Phase 2 upwards.
Key Question and Quality Indicator: ESTYN IA1 & IA5
	Success criteria in terms of standards or quality:
· The use of Welsh across the school is increasing as a result of a shared and inclusive vision that shows a clear commitment
· [bookmark: _Int_fLad3kSN]The use of Welsh outside the classroom and in the community has increased as result of an established culture where learners are encouraged to speak Welsh and standards in Welsh oracy also improve as a result.
· Siarter Iaith objectives have had the desired impact.
· Effective collaborative work, through engaging with other all-age dual stream schools and networks, can be seen on the development of Welsh and Siarter Iaith objectives.
· Activities and opportunities offered for the children to use the Welsh language outside school has improved by the School collaborating with outside agencies e.g. Urdd, Menter Iaith, Papurau Bro 
· The ‘Criw Cymraeg’ effectively lead, monitor, evaluate the pupil, staff and parent questionnaires (Gwe Iaith Hwb & Microsoft forms)
· All school leaders model Headteacher’s vision for Welsh at the school consistently, by actively using Welsh and promoting the Welsh culture and heritage. 
· The designated governor to conduct a termly listening to learners (Criw Cymraeg) to evaluate impact against the agreed milestones and produce a governor link report to the full GB.
· The school in securely on its way achieves the Siarter Iaith silver award by 2024.

	Internal Accountability: SV/ LLT / DO
	Governing Body: 
Siarter Iaith – Bryn Davies
Cyfarthebu & Ieithoedd  -Bethan Page
	

	Rationale – why is this important to Ysgol Llanfyllin?
Our aim in Llanfyllin is to ensure that learners are confident in using their Welsh language skills, foster positive attitudes towards the language and increase the use of the language in and out of school.
The principles set out in the Siarter Iaith are in line with Curriculum for Wales 2022 guidelines and 'Welsh 2050 Million Speakers' guidelines.



	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	1.
	Leadership at all levels:
· SLT showing a clear commitment to develop Welsh and Cymreictod at a whole school level as we work toward the Silver Award following pupil questionnaires. 



[bookmark: _MON_1731312437]

· All stakeholders understand the aims of the Siarter Iaith and committed in their role in implementing the Siarter Iaith.











· Governors ensure that the Siarter Iaith is a central part of the school’s plans and support its implementation / action plan. A Governor to be the Siarter Iaith link governor is appointed by the full GB.




· Ensure all staff are active role models to meet the WG aim of a million welsh speakers. 
· The workforce ensure the use of Welsh language across the curriculum (including tutor time)
	HT / SLT 


All staff










GB






SV/ BD/ Criw Cymraeg/ All Staff
	The school receives the Siarter Iaith Bronze award.

[bookmark: _Int_6nNi0nlN]Siarter Iaith information clearly accessible for all new parents (Reception/ Bl 7/ newcomers) on the website.

The aims and objectives of the Siarter Iaith posters are clearly displayed in all classrooms to remind pupils of the aims.
All new governors to receive training on the aims and objectives of the Siarter Iaith and can support the school’s action plan effectively. (SV to ask at 1st full GB meeting)


SV to create a ‘Cymreictod’ Policy to ensure all staff are consistent within bilingualism across the school.

Policy shared with all staff – including resources for support.


Learning walk completed,  baseline established and policy developed.
	Clear progress is being made towards the Silver Award.



The benefits of bilingualism continually being communicated to all stakeholders.
Siarter Iaith Aims evident through pupil voice during QA activities and are beginning to have an impact and many pupils are clear of the aims.

Governors are actively involved and have an impact on the school’s Siarter Iaith plans by being an integral part of monitoring proceeds.

SV/ Criw Cymraeg/ BD to monitor progress - Learning walks evidence that most lessons include incidental/ fluent Welsh oracy (dependant on language medium of class). 
	Further progress is being made towards the Silver Award.



Siarter Iaith Aims evident through pupil voice during QA activities with most/nearly all able to talk about the aims of the siarter.  Impact will see more positivity when talking about cymreictod.









SV/ Criw Cymraeg/ BD to monitor progress - Learning walks evidence that most lessons include incidental/ fluent Welsh oracy (dependant on language medium of class).
Questionnaire evidence progress;
· [bookmark: _Int_Y5tjkQiI][bookmark: _Int_bVKvjDLu][bookmark: _Int_wUKFul3q]English medium – Majority/ Most pupils often speak Welsh in class.  following baseline result).
· Welsh Medium shows an increase of pupils speaking Welsh with their friends. 

	Share Cymreictod information/ reminders during 1st Inset day.


SV training for new staff and GB members on the aims and objectives of the Siarter Iaith.










Ensure all Welsh Speaker/ Learner badges are on staff lanyards.

[bookmark: _Int_eHeZc2bS][bookmark: _Int_YmUJNygd]Training/ information for staff about the Language Continuum - DJ
	No cost




No cost















% Cath’s hours/ Eleri Llwyd EIG?

	2.
	Learners and young people take ownership of the Welsh language and understand its relevance to everyday life 
· The workforce able to discuss the language with the learners and young people
· Criw Cymraeg is further developed as part of the pupil voice forum and share ideas with School council and GB meetings.
· Guidance provided for the Criw Cymraeg on how to discuss the benefits of bilingualism / Welsh language and influence peers etc
· Learners / Young people having the opportunity to discuss the language and its relevance to everyday life. 
· Learners / Young people encourage and support each other to take responsibility for the language.






	
	New / current learners have been selected to be the Criw Cymraeg and are actively involved in holding fortnightly 
meetings to evaluate and develop the Siarter Iaith initiatives.

New Questionnaires to be completed by October 21st  and Criw Cymraeg have studied and analysed the data from the most recent Siarter Iaith questionnaire. Results and an action plan are effectively communicated with all pupils and stakeholders. 

Criw Cymraeg are leading innovative and exciting
initiatives to increase the use of Welsh in the school and secure a strong Welsh ethos.  As a result, many pupils are becoming enterprising, creative contributors. 

	All learners and staff are part of the school’s Siarter Iaith journey and they understand the role of the Criw Cymraeg.
Impact assessment completed and actions updated as necessary to ensure that most/ nearly all targets are met.











Improvement clear in feedback from questionnaires (% progress to be updated)







	Criw Cymraeg have made an effective presentation to parents on their progress with the language charter. As a result most parents understand the value of the language charter and the benefits of bilingualism(evidenced via a questionnaire)

Monitor targets following questionnaires (% progress to be updated). 
New questionnaire with same cohort to monitor progress. 

School Council have discussed the Siarter Iaith / Welsh language at least THREE times during the year and progress / impact has been effectively evaluated
	
	

	3.
	Schools encouraging the learners / young people to use the language outside the classroom and offer Welsh experiences and Welsh across the curriculum. 
· Learners / Young people use the Welsh language in a range of situations in the school. Intorduce ‘ Byddaf yn un mewn miliwm’ (include band/ trac/ rhaglen/ app / patrwm/ idiom y pythefnos.
· The workforce ensuring that they use Welsh across the curriculum (English stream)
· Rich activities and experiences planned in order to develop the use and the learners’ enjoyment of the Welsh language (see Curriculum Cymreig Appendix from policy).
· Workforce encouraging the use of Welsh outside the classroom 
· Criw Cymraeg / Sports Ambassadors/ Mêts Grêt encourage their peers to increase the use of Welsh outside the classroom (gwobr  siarter iaith)
	Criw Cymraeg / School Council

DoL’s



All staff
	Targets agreed and shared by the Criw Cymraeg and these are effectively shared with all learners and stakeholders.
DoL’s book scrutiny to include evidence of Curriculum Cymreig as agreed in Appendix C in new Policy.
Governors understand the school’s data with the Siarter Iaith and have a firm understanding of the school’s targets for improvement. 
	Governors have visited the school to complete monitoring activities and can evidence the progress of the school with their agreed Siarter Iaith targets.
 
	Most learners use the Welsh language purposefully with peers, adults, staff and visitors in the classroom, on the corridor, in the dining hall and on the yard. 
Most learners can discuss the advantages of bilingualism confidently and  effectively.
	School to school collaboration – share good practice. Teams Meetings with other similar schools (dual stream in particular).
	

	4.
	School staff develop their Welsh language skills and use Welsh with their colleagues and with the learners / young people. 
· A clear commitment in the SDP to improve the Welsh language skills of the workforce
· The workforce taking advantages of the opportunities to develop their Welsh language skills, aligned to the professional standards.
· Pupils supporting the school’s workforce to develop and use their Welsh language skills.
· Learners / Young people use the Welsh language outside of the school
Resources:


 Ychwanegu

	
	Information about any professional development is shared with all staff. Encourage and support staff to include Welsh language development within their Performance Management targets.
Parents have been informed about any Welsh lessons in the community.
Criw Cymraeg are actively involved in promoting the use of Welsh by all staff and provide effective support and guidance to staff that lack confidence. 
	The school is making strong progress against the agreed Siarter Iaith targets (Further details in Siarter development plan).

Criw Cymraeg to meet with staff learning Welsh to discuss ways to further develop their Welsh so that many learners feel more confident.


	Siarter Iaith questionnaire shows strong progress on the language web. Any areas for improvement are effectively identified and targeted ready for 2023-24.
	The school is taking advantage of any sabbatical courses and the 10 hour free online course for teachers and support staff to further their Welsh language skills. 
https://learnwelsh.cymru/work-welsh/work-welsh-courses/teachers-part-1/

	
 







	5.
	Learners / Young people use the Welsh language outside of the school
· Guidance given to the learners / young people regarding the opportunities to use the Welsh language outside of the school.
· Guidance to parents in order to encourage them to support the use of the Welsh language outside of the school
· Encouragement and support for learners / young people to use their Welsh through technology and social media (secondary schools)
· School community and community partners, including cluster of schools, plan and collaborate to offer activities and opportunities for children and young people to use the Welsh language outside of the school
	
	Cluster plans an activity to promote the Siarter Iaith (event/ activity to be completed during the year).

The Criw Cymraeg plan activities and share ideas on how to promote the use of Welsh in their community e.g. a survey of the use of Welsh in the local shops/pubs/garage etc and actively support and encourage an increased use of Welsh.
	The school is making effective use of external agencies such as Menter Iaith / Urdd to increase the use of Welsh in the community. Increase in Urdd Membership and pupils competeing in Urdd competitions. (Sepific focus on Secondary).

As a result, many pupils are confident in using the Welsh language and understand the benefits.
	Many pupils use Welsh effectively outside the school e.g. in the local shops / participate in community events / arrange concerts / gigs etc in the community to promote the Welsh language
The school is actively on it’s way to gaining the silver accreditation due to the impact on an increased use of Welsh in the community. 
	As above – share good practice across schools
	

	Engaging the wider community of the school enrich the priority
· Invite visitors e.g. authors, singers, artists to lead workshops in the school – Display board/ interactive book to collate evidence). 
· Regular visits by the designated governor with responsibilities for the Welsh Charter to conduct monitoring visits and talk about the advantages of bilingualism. 
· Arrange visits to various attractions in Wales and participate in local community and national events e.g. Eisteddfod yr Urdd; St David’s events =; Gwyl Bro Nansi etc
· Ensure that current school events have elements of bilingualism (Matilda, open evenings)
· Pupils to report about the Siarter Iaith to the Ysgub and Chronicle.
· Work collaboratively with other schools in the cluster e.g. observe good practice in a school that has achieved the ‘Silver Award’ and make effective use of the ‘Criw Cymraeg’ to share ideas and to provide capacity for evaluating the school’s impact towards achieving the relevant accreditation

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the Relevant senior leader to produce a termly IMPACT ASSESSMENT

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	AUTUMN TERM 2022 – IMPACT ASSESSMENT
	SPRING TERM 2023 – IMPACT ASSESSMENT
	SUMMER TERM 2023 – IMPACT ASSESSMENT
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GOVERNING BODY SCHOOL DEVELOPMENT PLAN VISION STATEMENT



The School’s overarching intent is to provide the highest possible level of education to every pupil throughout their school career, enabling every pupil to leave school prepared to be a productive member of their community, contributing at many levels.  Every pupil’s entitlement to the receive the highest quality of teaching, from every member of staff, is equal; however, the provision from every member of staff may be different depending on needs and circumstances.

The school is based on our 5 founding principles:

· A secure and caring learning environment where the wellbeing of all is paramount

· A forward thinking, innovative and inclusive centre for lifelong learning where we strive for excellence in everything we do

· An all-age school with an enterprising, engaging and exciting curriculum which assists all our pupils to fulfil their individual potential and develop a love for learning 

· Culture, Cynefin and Cymreictod are at the heart of the school alongside a commitment to promoting and developing the Welsh language.

And most importantly,

· A happy School with ‘Teulu’ at its heart.



To enable this the School will provide:

1. A safe environment where every individual’s is valued.  No pupil can be expected to perform to their highest possible potential without both their physical and mental wellbeing being the bedrock of the learning environment.

2. Therefore, to support wellbeing, the School will:

a. Listen to learners through the School Council, questionnaires and individual feedback on a regular basis.

b. Provide pastoral and academic support to groups and individuals through the tutor system and progress managers.

c. Establishing a house system and vertical tutor group system to enable peer support.

d. Continue to develop the in-house wellbeing and welfare support system and work with external agencies to provide bespoke support for individuals.

e. Through consistent implementation of the whole school good behaviour policy, ensure that negative attitudes to learning are challenged and reasons for any negative behaviour explored in order for the appropriate support and interventions to take place. 

f. Identify and support extracurricular activities that will further enhance wellbeing, build of self-confidence, enhance self-sufficiency and expose pupils to broader opportunities.

3. The School recognises that it can’t operate in a vacuum and that external support structures are critical to every pupil’s education and wellbeing.  Every individual will face different challenges at different times during their education and working in partnership with pupils and their families is essential to successful outcomes.

4. Therefore, the School will: 

a. Communicate with parents regularly through meetings, social media and the normal communications channels to keep them informed and celebrate success.

b. Parents/carers will be kept informed of individual pupil progress so that they can support pupils and act in partnership with the School.

c. Through one-to-one meetings and with external agencies, challenge poor attitudes to education and support families in ensuring that pupils achieve their true potential rather than simply achieving statutory education.



[bookmark: _Int_K9Ii4r0c]The School recognises that the key to a high quality and successful educational experience is ensuring the highest standard of teaching in every lesson. The school also recognises that the standard of teaching is directly influenced by the capability, competence, and engagement of the teaching staff.

To enable the highest quality of teaching the School will:

1. Establish an appropriate and cost-effective staffing structure that meets the needs for staff development, the needs of the New Curriculum and will provide the highest possible outcomes.  The School recognises that its greatest assets are the individuals that make up the entire staff and that investment in those individuals is an investment in success.

2. Therefore, the School will:

a. [bookmark: _Int_1F9XU1NM]Provide staff with the professional learning opportunities, resources, and time to prepare interesting, enlightening, engaging and challenging lessons that support pupils’ progress and ensure that pupils become independent learners.

b. [bookmark: _Int_o49qAFnO]Ensure that staff are given the training, policies, resources, and time to provide high quality feedback to individual pupils.  This feedback must be timely, relevant, and constructive with a high level of consistency and clarity.

3. The School recognises that, to achieve success, boundaries must be pushed and pushing boundaries brings both success and failure.

4. Therefore, the School commits to:

a. [bookmark: _Int_pYOPJiTk]Provide support to groups and individual members of staff who, through self-evaluation or observation, are identified as needing professional support in all areas of pedagogy and professional standards so that they can achieve a high level of academic provision to every pupil and that this provision is engaging at every level to achieve the highest possible outcomes.

b. Through lesson observations, learning walks & talks, staff feedback and individual AoLE, identify needs, skills gaps or professional development that requires support and instigate individual or group training to develop skills across the School.

c. Provide a safe environment for staff to undertake individual training or trials that challenge conventional ideas and explore alternative ideas.  These will be documented and evaluated so as to enhance the overall provision within the School.

5. In recognising the value of individuals and the need for all staff to have a healthy work life balance, the School is committed to ensuring that staff wellbeing is central to its ethos as a good employer.

6. Therefore, to support staff wellbeing, the School will:

a. Maintain an open-door policy so that every member of management and every governor is available to listen to staff concerns.

b. Instigate frequent but not arduous questionnaires for staff to express their concerns and ideas.

c. Ensure that, via SLT Links and Governing Body Links, DoLs and AoLEs can express concerns and ideas in an anonymised manner avoiding any jeopardy or repercussions.

d. On a case-by-case basis consider long-term projects, secondments, or learning opportunities that may require staff to be absent for significant periods of time.



The School recognises that without support staff and a well-managed budget it would be impossible to provide a quality education.

To enable the support staff to fulfil this vital role, the School will:

1. Establish an appropriate and cost-effective staffing structure that identifies and uses each individuals' skills to provide the support the School needs to perform its task. The School recognises that its greatest assets are the individuals that make up the entire staff and that investment in those individuals is an investment in success.

2. Therefore, the School will:

a. Provide training and opportunities that allow support staff to further their own learning progress, expand their professional horizons and allow opportunities, where capacity allows, to grow into more challenging roles.

b. Ensure that it works within its budgetary constraints and uses its delegated funds fairly across all areas of the School and staff so that no group or individual gains a greater share at the expense of others.

3. In recognising the value of individuals and the need for staff to have a healthy work life balance, the School is committed to ensuring that staff wellbeing is central to its ethos as a good employer.

4. Therefore, to support staff wellbeing, the School will:

a. Maintain an open-door policy so that every member of management and every governor is available to listen to staff concerns.

b. Instigate frequent but not arduous questionnaires for staff to express their concerns and ideas.

c. Ensure that, via the line management system all support staff can express concerns and ideas without fear of repercussions.

d. Ensure that all support staff are aware that they can contact any governor directly to share concerns or ideas.

e. On a case-by-case basis consider long-term projects or learning opportunities that may require staff to be absent for significant periods of time.







The School recognises it unique position and opportunity it has in being an established all-through-school, providing bilingual education on a single site with an established independent Sixth Form Centre.  Furthermore, as an early adopter of the New Curriculum in Year 7, the School recognises the opportunity to be a highly competent, skills based school that provides a 21st century bilingual education across all ages, whilst expanding Post 16 provision in North Powys.

In recognising these unique features and privileged location, the School will:

1. Prioritise the Welsh Government’s priority of improving skills across the curriculum such that every pupil will leave school with qualifications that places the School in the top 20% of secondary providers in Powys.  To achieve this the School has identified 3 key areas that need to be addressed:

a. Staff capability and competence across all 3 skills areas.  To that end the School will upskill staff by providing external and internal training that will enable every member of staff, who are pupil facing, to deliver and demonstrate the skills beyond that which the School expects the pupils to achieve.

i. [bookmark: _Hlk110148543]In Numeracy, staff will be required to regularly provide subject specific example of day-to-day numeracy skills that pupils will face once they leave formal education.  Staff will be required to be conversant in the methodology of how to tackle these skills and different techniques for tackling them.  Feedback will be given in a clear and timely manner, in accordance with the Assessment Policy.

ii. In Literacy, staff will be required to regularly provide feedback on both written and verbal literacy, tackling frequently repeated literacy errors.  Staff will be required to be conversant in the methodology of how to tackle these skills and different techniques for tackling them.  Feedback will be given in a clear and timely manner, in accordance with the Assessment Policy.  Staff will demonstrate their own literacy skills by providing a high quality of verbal and written literacy across all form s of communication within and outwith the classroom.

iii. In Digital Competency, staff will regularly demonstrate their own skills by using appropriate applications and systems to a high standard.  In using IT staff will endeavour to demonstrate that their digital competency ensures a more engaging delivery, which enhances the pupils’ experience.  Repetitive use of old PowerPoint slides and excessive use of photocopied handouts will not fulfil this requirement.  The School will strive, over the next 3 years to become fully digitised such that pupils will enter the workforce with the skills that are expected of them, whether employed or self-employed.  To ensure this, the School will pioneer new applications and ensure that both staff and pupils are kept up-to-date with IT changes so as not to fall behind.  However, throughout the School, the skill appropriate use of handwriting will be taught and assessed, in accordance with the Assessment Policy.

iv. The School will provide training as needed; however, there is an expectation that staff will proactively identify their own needs and proactively endeavour to address them.  The management team will provide feedback to all staff who do not demonstrate a high level of competency in all Skills areas.  In receiving feedback, staff will engage positively to improve their individual skills.

v. Ensure, through the skills coordinators, SLT links and AoLE meetings, that every Skills area is adequately planned for at a whole school level and within individual lesson plans.  These plans will need to demonstrate that all 3 Skills areas are regularly and broadly addressed in a consistent and varied manner across the entire curriculum and individual lesson delivery.  Repetitive tasks like regularly drawing a graph in a given subject will not satisfy these objectives.

2. Enhance pupil engagement in lessons and understanding of feedback in all areas of the curriculum.  Improvement across the board requires an understanding or the current situation and a clear vision of where progress is required.  Improvement should never have a final conclusion, but instead, be a constantly evolving and improving endeavour.  To that end the School will:

a. Ensure that both staff and pupils are fully cognisant of the areas of the Assessment Policy that are relevant to them.  The broader management team will; through observation, regular meetings, pupil voice, staff surveys and work scrutiny; regularly feedback on the quality of assessment by teachers and the improvement tracking by the School of pupils once feedback is received.

b. Pupils and staff will be able to articulate both group and individual aims and objectives in general and for any specific subject or lesson.  To achieve this, pupils and staff will need to know current attainment, improvements made and the intended outcomes over a given period.  This will be assessed by walk and talks, observations, listen to learners, work scrutiny and AoLE meetings.

c. Pupils can only maximise their potential if teaching is of the highest possible standard; therefore, the quality of teaching across the School will be highest priority within teaching, learning and assessment.  Staff will be self-reflective in their approach to teaching and the entire School will be supportive in endeavouring that any shortcomings are addressed sensitively but promptly with the sole aim of improving the provision for pupils.  To achieve this the School will:

i. Ensure that all management are able and competent to make judgements on the quality of teaching within their areas of responsibility and in accordance with agreed procedures within the School and with union consultation.  Through the School Improvement Advisors and LA support, the School will ensure that adequate training and quality assurance exists to ensure a high quality and consistency of assessment of teaching and improvement of teaching.  Where the LA identifies a shortfall in training, this will be actively engaged with by the School.

ii. Trial a new performance management system that fulfils the Regulations whilst placing the emphasis on the importance of team progress and individual’s contribution to outcomes rather than binary targets.

iii. Empower staff to further improve their own pedagogical skills by identifying areas of interest and need for further training or enhancement of skills.  The School will engage with the LA and try to identify areas where funding can be sought from either within or outwith delegated funds to support continued professional development.  In particular the School will proactively pursue the opportunity for staff to improve their bilingual skills so that more staff are capable of delivering a greater areas of the whole of the School’s curriculum bilingually.

3. Identify, articulate and maximise the effectiveness of a bilingual All-Through-School (ATS) education.  The largest group of Year 7 pupils gain their Foundation and KS2 education in Ysgol Llanfyllin, the vast majority of pupils at Ysgol Llanfyllin have undertaken primary education within the Llanfyllin cluster and the Ysgol Llanfyllin Post 16 provision, the second largest in Powys, is delivered to pupils from within the Llanfyllin cluster or via collaboration work within Powys.  The advantages of knowing pupils throughout their education, and to avoid the known issues of transition, make an ATS A better model for educational progression.  However, ATS provision needs to tackle more than transition concerns, which by their very nature are transitional.  Both primary trained staff and secondary trained staff bring different skillsets to a school.  The primary skills that are of specific interest to an ATS are the ability to deliver a broad curriculum across a broadly differentiated group using thematic learning, whilst supporting ALN pupils and challenging MAT pupils.  The secondary phase brings a high level of specialist subject experts with a broad knowledge of their subjects from the early stages of learning a subject to above, and potentially beyond, tertiary education.  From a pedagogical point of view, both primary and secondary specialists have gained a broad arsenal of techniques that allow them to tackle similar challenges but in different ways, which are often age specific.  At Ysgol Llanfyllin, the Primary Phase has traditionally had a higher uptake and better progress with Welsh medium education.  To take advantages of the ATS concept and capitalise on the unique aspects at Ysgol Llanfyllin the School will:

a. From the academic year 2022-23, commence a comprehensive staffing and timetable review so that every member of pupil facing staff will provide education to all pupils.  The ethos of the School will be that every pupil has the same entitlement to subject and KS specialists, it is only the provision that is different based on age or ability.  The intent is that this will be fully implemented by 2023-24.

b. Develop a fully integrated New Curriculum plan that has single themes progressing across the entire School as the Curriculum becomes fully integrated.  The planning will allow for repetition of themes over time; however, the differentiation will be such and the repetition broadly enough spread as to make the topics fresh and challenging.  The intent is that this will be fully implemented by 2024-25.

c. In consultation with the Llanfyllin Cluster, implement a cluster wide approach to New Curriculum planning and theme selection.  Whilst it is recognised that much cluster work has been undertaken by the cluster, the workload on staff, desire to avoid the inefficiency of duplication and the benefits of a cluster wide commitment to pupils’ education beyond primary must be central to our commitment to giving every pupil the opportunities they are entitled to.

d. Commencing the academic year 2022-23 review the traditional year boundaries and, as better understanding of the qualification phase becomes known, the commencement of qualifications.  The aims of this review are:

i. Ensure through planning and individual progression that qualifications are commenced to ensure pupils’ wellbeing is a significant driver to how and when assessments are made.

ii. Through individual progress, identify the most appropriate time for qualifications so that pupils achieve their highest possible results whilst balancing the time and commitment pupils need to take during the qualification period.

iii. Through individual progress identify opportunities where pupils can undertake qualifications in a bilingual setting with the intent of pupils undertaking a greater number of Welsh medium qualification without hindering their overall outcomes.

e. Within the context of the Welsh Governments vision for a million Welsh speakers by 2050, and the Local Education Authority’s Welsh in Education Strategic Plan (WESP), the Governing body will develop a comprehensive plan and use positive arguments to encourage bilingual education within the School. The Gweithlu Gymraeg  (Welsh Language Working Group) will, in accordance with its TORs, seek an early engagement with both pupils and families to across the cluster. The School will use all aspects of the STPCD and Pay Policy to actively attract and recruit staff who are able to teach through the medium of Welsh and to encourage existing staff to upskill to bilingual education via relevant professional learning and sabbatical courses.  The GB will explore different opportunities to work with or commence preschool bilingual education that supports the needs of families and the cultural and linguistic needs of the community.





Quick SDP Questionnaire Outcomes



1st	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	7	1	3	1	2nd	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	3	2	1	1	3	2	3rd	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	1	2	2	1	1	1	4	4th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	1	2	5	1	1	1	1	5th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	4	4	2	2	6th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	1	3	1	2	3	2	7th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	1	1	2	2	1	4	1	8th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	1	1	1	1	7	1	9th	T	&	L	Welsh	New Curr	Budget	Staff Struct	Wellbeing	Prog FSM	Gender Diff	Skills	2	2	3	1	3	1	Priority Areas





Number of Responses









Summary of Top 3 Priorities



Teaching And Learning	All-Through-School	Digitise School	New Curriculum	Skills	Extra Curricular	Pupil Wellbeing	Staff Wellbeing	Preschool	Welsh	Staff Structure	Budget	Underachieving Learners	10	2	1	3	2	1	8	6	1	1	1	1	1	Areas Named





Number of Times Mentioned Out of 11
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		2022-2023

		Reception

		Y1

		Y2

		Y3

		Y4

		Y5

		Y6



		Eligible for Free School Meals

		0

		3

		7

		8

		5

		5

		10



		

		

		

		

		

		

		

		



		Children in Need

		0

		0

		0

		0

		0

		0

		0



		Looked After Children

		0

		0

		1

		1

		0

		0

		0



		

		

		

		

		

		

		

		



		English as an Additional Language

		

		

		

		

		

		

		



		‘A’ on the language acquisition model

		

		

		

		

		

		

		



		‘B’ on the language acquisition model

		

		

		

		

		

		

		



		‘C’ on the language acquisition model

		

		

		

		

		

		

		



		‘D’ on the language acquisition model

		

		

		

		

		

		

		



		‘E’ on the language acquisition model

		

		

		

		

		

		

		



		Number of latecomers to Welsh

		

		

		

		

		

		

		



		Special Educational Needs

		

		

		

		

		

		

		



		School Action

		1

		3

		6

		6

		6

		6

		4



		School Action Plus

		1

		1

		1

		2

		3

		3

		3



		Statement 

		0

		0

		0

		0

		0

		0

		1











		2021-2022 

		Y7

		Y8

		Y9

		Y10

		Y11

		Total



		Eligible for Free School Meals

		21

		13

		18

		13

		11

		76+38 =114



		

		eFSM = Primary phase 26.4%, Secondary phase 13.4%, Total 16.1%



		Children in Need

		0

		1

		1

		1

		1

		4



		Looked After Children

		1

		1

		2

		0

		2

		6 (+2 in Y12/13)



		

		

		

		

		

		

		



		English as an Additional Language

		

		

		

		

		

		



		‘A’ on the language acquisition model

		

		

		

		

		

		



		‘B’ on the language acquisition model

		

		

		

		

		

		



		‘C’ on the language acquisition model

		

		

		

		

		

		



		‘D’ on the language acquisition model

		

		

		

		

		

		



		‘E’ on the language acquisition model

		

		

		

		

		

		



		Number of latecomers to Welsh

		

		

		

		

		

		



		Special Educational Needs

		

		

		

		

		

		



		School Action (ULP)

		26

		15

		17

		           21

		10

		89 +32=121



		School Action Plus (School IDP)

		10

		6

		           6

		3

		5

		30+14=44



		Statement (LA IDP) (EHCP)

		3

		1

		4

		1

		3

		12+1 = 13
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2022-3 Key Stage Targets 

		Ffurflen Pennu Targedau Cyfnod Allweddol 3- Hydref 2022

Key Stage 3 Target Setting Form - Autumn 2022



		 

		 

		Mai 2023 / May 2023

		 

		Mai 2024 / May 2024

		 

		Mai 2025 / May 2025



		

		

		(Blwyddyn 9 eleni)

		

		(Blwyddyn 8 eleni)

		

		(Blwyddyn 7 eleni)



		

		

		(This year's Year 9)

		

		(This year's Year 8)

		

		(This year's Year 7)



		Cohorts

		Holl ddisgyblion / All pupils

		102

		 

		 106

		

		



		

		Cohort Cymraeg

		26

		 

		21

		 

		



		

		Cohort eFSM

		17.65%

		

		9.43%

		

		



		 

		 

		6+ 

		7+ 

		 

		5+

		6+

		 

		

		



		

		Welsh

		 100%

		 22%

		 

		80%

		10%

		

		

		



		

		English

		100%

		 25%

		 

		80%

		10%

		

		

		



		

		Mathematics

		 100%

		 38%

		 

		80%

		10%

		

		

		



		

		Science

		 100%

		 28%

		 

		80%

		10%

		

		

		













Ffurflen Pennu Targedau Cyfnod Allweddol 4 - Hydref 2022
Key Stage 4 Target Setting Form - Autumn 2022

		

		

		



		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		



		

		 

		Awst 2023/

August 2023
(Blwyddyn 11 eleni)
(This year's Year 11)

		Awst 2024/

August 2024
(Blwyddyn 10 eleni)
(This year's Year 10)

		Awst 2025/

August 2025
(Blwyddyn 9 eleni)
(This year's Year 9)



		Cohorts

		Holl ddisgyblion / All pupils

		95

		122

		103



		

		Cohort Cymraeg

		29

		30

		25



		

		Cohort eFSM

		10.5%

		10.7%

		17.5%



		 

		 

		Targed APS

		Targed APS

		Targed APS



		

		Capped 9

		397

		410

		405



		

		Average Points Literacy 

		45

		44

		43



		

		Average Points Numeracy 

		42

		43

		43



		

		Average Points Science 

		42

		44

		43



		

		Average Points Skills

		44

		45

		44











Target Setting: Yr 11 Targets 



[bookmark: _GoBack][image: ]
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Interim Capped 9 @
Average Points Literacy @
Average Points Numeracy @
Average Points Science €
Average Points Skills @
skills Challenge National €
Skills Challenge Foundation €
Welsh Bacc National €
Welsh Bacc Foundation €
Level 2 Inclusion €
Level 2 Inclusion with Literature @
Level 2 Threshold €

Level 1 Threshold €

All

98.97%

98.97%

77.32%

97.94%

77.32%

77.32%

87.63%

98.97%

Male

98.04%

98.04%

7451%

96.08%

7451%

7451%

88.24%

98.04%

Female

100.0%

100.0%

80.43%

100.0%

80.43%

80.43%

86.96%

100.0%

Non EAL

98.97%

98.97%

77.32%

97.94%

77.32%

77.32%

87.63%

98.97%

FSM

100.0%

100.0%

36.36%

100.0%

36.36%

36.36%

63.64%

100.0%

Non FSM

98.84%

98.84%

82.56%

97.67%

82.56%

82.56%

90.7%

98.84%

SEN

93.75%

93.75%

50.0%

93.75%

50.0%

50.0%

68.75%

100.0%

Non SEN

100.0%

100.0%

82.72%

98.77%

82.72%

82.72%

91.36%

98.77%
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		Grant Finance 2022-2023 



		Source of Funding

		Purpose

		Sum



		Education Improvement Grant



(Detailed plan to be placed here)





		In line with the purpose of this grant -

· Improving the Quality of Teaching and Learning

· Addressing learners’ barriers to learning and improving inclusion

· Improving the leadership of education settings

· Improving the provision for learners and the engagement of learners.

We will ensure each pupil profits from excellent teaching and learning, focusing on the six priorities within this School Development Plan

Areas where this grant is utilised to achieve the above - 

· Staff training

· Tracking systems

· Educational resources

· Teaching Assistant hours.



		£68,664





		Pupil Development Grant





		Breaking the link between disadvantage and educational attainment.  The majority of this grant is used to pay Teaching Assistants who support our FSM pupils.  A small amount is used to support extracurricular activities, music lessons, school trips etc for those FSM pupils who otherwise would not have access to these things.

		£115,000



		Early Years Development Grant

		This is being spent on resources to support our youngest pupils, as above.  There will also be an element of the grant that will be spent on individual pupils, depending on their needs.

		£5,750 



		PDG LAC

		Extra academic resources to ensure that these pupils do not fall behind.  We also support these pupils with any extra-curricular activities that they are not able to access themselves.

		TBC



		Accelerated Learning Grant







		(2022-23 plan to be updated)



		£49,489



		Learning Progression Years 11, 12 & 13.

		A Learning Coach (Mentor) has been recruited to assist the Sixth Form pupils.  This member of staff will work in collaboration with the Head of Sixth Form, Directors of Learning, Teaching Staff and pupils to enable and motivate learners in all groups to make accelerated progress by working more effectively alone and out of school.  There will also be individual subject support via on-line tutoring from external specialist tutors.

		£22,576



		Professional Learning Grant

		This will be spent in line with the primary purpose of this grant – ‘creating time in schools for practitioners to make the necessary changes to practice needed in advance of the realisation of the new curriculum’.  The grant is being spent on the general release of teachers and TAs to engage in professional learning activities working towards the introduction of the New Curriculum. This will be done both on a school and cluster level.

		£23,801
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Quality Assurance Calendar 2022-23.xlsx
Calendar SA QA Calendar



				Calendr Sicrhau Ansawdd, Asesu ac Adroddiadau 2022-23 Quality Assurance, Assessment & Reporting Calendar 

				TYMOR YR HYDREF / AUTUMN TERM														TYMOR Y GWANWYN / SPRING TERM														TYMOR YR HAF / SUMMER TERM

				Week Beginning		Quality 
Assurance Focus		SLT Looking@work /Pupil Meetings 		Data 
Deadline		 Reports Complete		Full Reports 
Home		Parents 
Evening		Week Beginning		Quality 
Assurance Focus		SLT Looking@Work/Pupil Meetings 		Data 
Deadline		  Reports Complete		Full Reports 
Home		Parents 
Evening		Week Beginning		Quality 
Assurance Focus		SLT Looking@Work /Pupil Meetings 		Data 
Deadline		  Reports Complete		Full Reports Home		Parents 
Evening

				5th Sept 2022		Whole school priorities 												9th Jan 2023		  Unseen Observation 												17th April 2023		National Tests				Y8

				12th Sept 2022														16th Jan 2023		Y9 Exam Week 		Yr 7 and 8		Y11								24th April 2023		National Tests		Yr 7 and 8				Y8

				19th Sept 2022		Exams Analysis Report/ National Tests												23rd Jan 2023				Rec, Yr 1 and 2		Y9
Taith Review						Y11		1st May 2023		Work Scrutiny 8 KS3		Rec, Yr 1 and 2		Y7				Y8

				26th Sept 2022		Performance Management Review/ National Tests		Yr 7 and 8										30th Jan 2023		Work Scrutiny 5 KS4		Yr 9				Y9						8th May 2023		PM Review 		Yr 9				Y7 

				3rd Oct 2022		AOLE SER
& AIP 		Reception, Yr 1 and 2										6th Feb 2023				Yr 3 and 4						Y9		Primary 
Phase 		15th May 2023				Yr 3 and 4		Baseline/
Y9/Y10				Y7 

				10th Oct 2022		Work Scrutiny 1 KS4												13th Feb 2023		Year 10 mock week		Yr 10		Y7/8						Y9		22nd May 2023

				17th Oct 2022		Looking @ Learning Walks (SLT)		Yr 9		Baseline data derbyn/ 10, 11, 12, 13						Primary 
Phase 		20th Feb 2023		Hanner Tymor/ Half Term												29th May 2023		Hanner Tymor / Half Term 

				24th Oct 2022		Work Scrutiny 2 Primary Phase 		Yr 3 and 4		Y7/8/9								27th Feb 2023		Year 12 and 13 mock week Work Scrut 6 Primary Phase		Yr 5 and 6										5th June 2023		  				Taith Review		Foundation-Y6 Report

				31st Oct 2022		Hanner Tymor / Half Term 												6th March 2023		AOLE SER
& AIP Review  		Y11		Y10								12th June 2023		Work Scrutiny 9 Primary Phase		Yr 10				Foundation-Y6 Reports 

				7th Nov 2022		AOLE SER
& AIP Review  		Yr 10		Taith Review						Y8		13th March 2023		Work Scrutiny 7 KS5				Y12		Y10						19th June 2023		DoL Learning Walks		Yr 5 and 6				Foundation-Y6 Reports 

				14th Nov 2022				Yr 5 and 6								 		20th March 2023		Year 8 exam week		Y12/13		Y13				Y10		Y12		26th June 2023										Primary Phase

				21st Nov 2022				Y11				Y11						27th March 2023		Year 7 exam week				Y11						Y13 
		3rd July 2023												Primary
Phase 

				28th Nov 2022		Work Scrutiny 3 KS3
								Y11		Y7		3rd April 2023		Gwyliau'r Pasg / Easter Holidays 												10th July 2023

				5th Dec 2022				Y12/13		Y12/13								10th April 2023														17th July 2023

				12th Dec 2022		Work Scrutiny 4 KS5 
Y11 Mock Week						Y12/13				Y10																Gwyliau'r Haf / Summer Holidays

				19th Dec 2022		
								Y12/13

				26th Dec 2022		Gwyliau'r Nadolig / Christmas Holidays

				2nd Jan 2023

















































Cyfarfodydd Meetings



				Cyfarfodydd / Meetings

				TYMOR YR HYDREF / AUTUMN TERM								TYMOR Y GWANWYN / SPRING TERM								TYMOR YR HAF / SUMMER TERM

				Week Beginning		Cyfarfodydd / Meetings		Prif Ffocws
Main Focus		Parents 
Evening		Week Beginning		Cyfarfodydd / Meetings		Prif Ffocws
Main Focus		Parents 
Evening		Week Beginning		Cyfarfodydd / Meetings		Prif Ffocws
Main Focus		Parents 
Evening

				5th Sept 2022		 Cyfarfod MPD 
AOLE meeting		Exam analysis				9th Jan 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Unseen Observation				17th April 2023		Inset Day

				12th Sept 2022		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		SER/ AIP				16th Jan 2023		 Cyfarfod MPD 
AOLE meeting						24th April 2023		 Cyfarfod MPD 
AOLE meeting

				19th Sept 2022		 Cyfarfod MPD 
AOLE meeting		SER/ AIP				23rd Jan 2023		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 				Y11		1st May 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Skills - collation of evidence and evaluation

				26th Sept 2022		Cyfarfod/ adolygiad -  RhP / PM meetings/ Reviews						30th Jan 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting						8th May 2023		 Cyfarfod MPD 
AOLE meeting

				3rd Oct 2022		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		SER/ AIP and Open Evenings				6th Feb 2023		Cyfarfod AC uwchradd / 
Secondary ML Meeting				Primary
 Phase 		15th May 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting

				10th Oct 2022		 Cyfarfod MPD 
AOLE meeting						13th Feb 2023		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 		Review of Taith 360		Y9		22nd May 2023		 Cyfarfod MPD 
AOLE meeting		Year 10 Minimum Expected Grades

				17th Oct 2022		Cyfarfod AC uwchradd / 
Secondary ML Meeting		Skills  		Primary
 Phase 		20th Feb 2023		Hanner Tymor/ Half Term						29th May 2023		Hanner Tymor / Half Term 

				24th Oct 2022						Yr 6 Open Evening		27th Feb 2023		 Cyfarfod MPD 
AOLE meeting						5th June 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting

				31st Oct 2022		Hanner Tymor / Half Term 						6th March 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Skills  				12th June 2023		 Cyfarfod MPD 
AOLE meeting		Yr 8 new curriculum 

				7th Nov 2022		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 		Review of Taith 360		Y8		13th March 2023		 Cyfarfod MPD 
AOLE meeting		Skills - collation of evidence and evaluation & AOLE and Skills AIP PP				19th June 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Skills  

				14th Nov 2022						6ed Open Evening		20th March 2023		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 				Y12		26th June 2023		 Cyfarfod MPD 
AOLE meeting		Yr 8 new curriculum 

				21st Nov 2022		 Cyfarfod MPD 
AOLE meeting		Skills - collation of evidence and evaluation				27th March 2023		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 				Y13 
		3rd July 2023		Cyfarfod AC uwchradd / 
Secondary ML Meeting				Primary
 Phase 

				28th Nov 2022		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 				Y7		3rd April 2023		Gwyliau'r Pasg / Easter Holidays 						10th July 2023		 Cyfarfod MPD 
AOLE meeting		Skills - collation of evidence and evaluation & AOLE and Skills AIP PP

				5th Dec 2022		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Skills - collation of evidence and evaluation				10th April 2023								17th July 2023		Cyfarfod Arweinyddion Canol
 Middle Leaders Meeting		Skills - collation of evidence and evaluation

				12th Dec 2022		Cyfarfod Cyfnod Cynradd
Primary Phase Meeting 				Y10										Gwyliau'r Haf / Summer Holidays

				19th Dec 2022		 Cyfarfod MPD 
AOLE meeting		AOLE and Skills AIP PP

				26th Dec 2022		Gwyliau'r Nadolig
Christmas Holidays

				2nd Jan 2023

















































Gov. QA Calendar Llyw.



				Governors Work Scrutiny

				TYMOR YR HYDREF / AUTUMN TERM				TYMOR Y GWANWYN / SPRING TERM				TYMOR YR HAF / SUMMER TERM

				Week Beginning		SLT Looking@work /Pupil Meetings 		Week Beginning		SLT Looking@Work/Pupil Meetings 		Week Beginning		SLT Looking@Work /Pupil Meetings 

				5th Sept 2022				9th Jan 2023				17th April 2023

				12th Sept 2022				16th Jan 2023		Yr 7 and 8		24th April 2023		Yr 7 and 8

				19th Sept 2022				23rd Jan 2023		Rec, Yr 1 and 2		1st May 2023		Rec, Yr 1 and 2

				26th Sept 2022		Yr 7 and 8		30th Jan 2023		Yr 9		8th May 2023		Yr 9

				3rd Oct 2022		Reception, Yr 1 and 2		6th Feb 2023		Yr 3 and 4		15th May 2023		Yr 3 and 4

				10th Oct 2022				13th Feb 2023		Yr 10		22nd May 2023

				17th Oct 2022		Yr 9		20th Feb 2023				29th May 2023

				24th Oct 2022		Yr 3 and 4		27th Feb 2023		Yr 5 and 6		5th June 2023

				31st Oct 2022				6th March 2023		Y11		12th June 2023		Yr 10

				7th Nov 2022		Yr 10		13th March 2023				19th June 2023		Yr 5 and 6

				14th Nov 2022		Yr 5 and 6		20th March 2023		Y12/13		26th June 2023

				21st Nov 2022		Y11		27th March 2023				3rd July 2023

				28th Nov 2022				3rd April 2023		Pasg		10th July 2023

				5th Dec 2022		Y12/13		10th April 2023				17th July 2023

				12th Dec 2022								Gwyliau'r Haf
Summer Holidays

				19th Dec 2022

				26th Dec 2022

				2nd Jan 2023
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Policy Reviews

		2022-2023

		2023-2024

		2024-2025



		Statutory

		Statutory

		Statutory



		Charging and Remissions Policy

		Charging and Remissions Policy

		Charging and Remissions Policy



		Child Protection

		Child Protection

		Child Protection



		Safeguarding

		Safeguarding

		Safeguarding



		Complaints Procedure

		Complaints Procedure

		Complaints Procedure



		Curriculum Policy – Teaching and Learning

		Curriculum Policy – Teaching and Learning

		Curriculum Policy – Teaching and Learning



		Equal Opportunities Policy

		Equal Opportunities Policy

		Equal Opportunities Policy



		Equality Plan

		Equality Plan

		Equality Plan



		Accessibility Plan 2016 - 2019

		Accessibility Plan 

		Accessibility Plan 



		Health and Safety Policy

		Health and Safety Policy

		Health and Safety Policy



		Pay Policy (Teachers)

		Pay Policy (Teachers)

		Pay Policy (Teachers)



		Performance Management

		Performance Management

		Performance Management



		Pupil Discipline – Anti Bullying

		Pupil Discipline – Anti Bullying

		Pupil Discipline – Anti Bullying



		Pupil Discipline – Positive Behaviour Management

		Pupil Discipline – Positive Behaviour Management

		Pupil Discipline – Positive Behaviour Management



		School Session Times – Outline of the Day

		School Session Times – Outline of the Day

		School Session Times – Outline of the Day



		Sex Education – Sex and Relationships Education

		Sex Education – Sex and Relationships Education

		Sex Education – Sex and Relationships Education



		Special Educational Needs Policy

		Special Educational Needs Policy

		Special Educational Needs Policy



		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)

		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)

		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)



		Non-statutory

		Non-statutory

		Non-statutory



		Lettings Policy

		

		Lettings Policy



		School Uniform Policy

		

		School Uniform Policy



		Substance Misuse Policy

		

		Substance Misuse Policy



		Pupil Attendance

		Pupil Attendance

		Pupil Attendance



		

		Fairness and Dignity at Work

		



		

		Performance Capability

		



		Keeping Safe – Reasonable Force

		

		Keeping Safe – Reasonable Force



		Assessment Recording and Reporting

		

		Assessment Recording and Reporting



		Literacy Policy

		

		Literacy Policy



		Numeracy Policy

		

		Numeracy Policy



		

		Asthma Awareness Policy and Procedures

		



		

		ICT (Acceptable Usage Policy and Agreements)

		



		Exam Policies

		Exam Policies

		Exam Policies



		CCTV Policy and Procedures

		CCTV Policy and Procedures

		CCTV Policy and Procedures



		Work Experience Programme Policy and Procedures

		Work Experience Programme Policy and Procedures

		Work Experience Programme Policy and Procedures



		School Security Policy and Procedures

		School Security Policy and Procedures

		School Security Policy and Procedures



		

		Administration of Medication Policy and Procedures

		



		

		Accident/Incident Reporting Policy and Procedures

		



		

		First Aid Policy and Procedures

		



		MAT Policy

		

		MAT Policy



		

		Managing Risk Policy and Procedure

		



		PSE Policy

		

		PSE Policy
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		Priority 1:  To effectively prepare for the New Curriculum.

Key Question and Quality Indicator: 

· IA1

· IA3

		Related to the 4 purposes: 

Ambitious capable learners; Healthy, confident individuals, Ethical and informed individuals and creative, enterprising contributors.

12 Pedagogical Principles

Encourage learners to take responsibility for their own learning

Employing a broad repertoire of teaching approaches

Use assessment for learning to accelerate progress

SLO

Promoting team learning and collaboration among all staff

Establishing a culture of enquiry, innovation and exploration

Learning with and from the external environment and wider learning system



		

		Success criteria in terms of standards or quality: 

· All teachers have a sound understanding of the school’s expectations for the New Curriculum.

· The school makes effective use of audit tools to assess progress of staff. 

· The school identifies effective training to prepare.

· Nearly all pupils’ attitudes to learning, engagement and resilience is good or excellent.

· All teachers to use INSET and Twilight training effectively to produce cross phase resources in preparation for new curriculum 

· Primary phase staff to use Dolen resources to support teaching and learning 



		Internal Accountability: 

· SLT lead on T & L 

· DOL

		Accountability to the Governing Body: 

· Chair of Pupils, Performance & Curriculum principle committee.

		



		Rationale for this priority

· To ensure that all teachers understand and are fully prepared to deliver an effective curriculum



				Very good progress

		

		Strong progress

		

		Satisfactory progress

		

		Limited progress

		









		Actions  

		Who?

		Milestone Term 1

		Milestone Term 2

		Milestone Term 3

		Professional Development Needs

		Source of Finance and Cost (Resources)



		1

		Preparation for New Curriculum

1. Continuation of planning between primary and secondary colleagues and use of challenge mats around pupil voice and themes

2. Design of 4 cartoon characters to represent the 4 purposes as a primary phase competition

3. For each AoLE to create a vision, to be shared with and approved by governing body

4. For each AoLE to map out the 4 purposes for new Year 7 using the grids and the key characteristics

5. AR to create a template scheme of work after liaising with DoLs for a consistent approach

6. To agree themes for the new Year 7 and provide an overview for each AoLE

7. To create, implement and review teaching material for the New Curriculum and evaluate the impact on pupil learning through data drops and pupil voice from foundation phase through to KS5

8. To write schemes of work, materials and resources for foundation phase to Year 7 for curriculum rollout in Sept. 2022 with the 4 purposes and the What Matter Statements at the centre of planning

9. To map skill areas in line with the new LNF

10. Primary phase staff/ JH/ LEP/ CE to map out skill areas for each half term



		All Staff

		Numbers 1 to 6 have been achieved this half term

		This term staff continue to work on numbers 7 to 9

		

		Time for staff to plan together and individually. Use of INSET time.

As from Jan 2022, DoLs to have one day per half term to plan























Time for primary staff to map out skills

		





8 DoLs x 4 days each = 32@£200 per day = £6,400





















6 staff x 4 days each = 24 days@£200 per day = £4,800





		2

		Quality Assurance Processes

1. Change the lesson observation cycle for 2021/22 – from SLT learning walks, PM observations and peer observations to SLT Learning walks, Unseen observations and DoL Learning walks

2. Change the way in which pupil voice is conducted, as per the QA calendar, fortnightly to include learners from foundation phase to Year 13

3. Make work scrutiny more rigorous – introduction of an extra column into QA calendar for specific SLT work scrutiny, as well as AoLE work scrutiny

4. Internal training for DoLs to understand about primary phase feedback and what questions to ask the pupils for process to be effective

5. Improve communication of findings, to feedback to slt on the following Monday, issues can be raised in link meetings

6. Creation of a new form to improve the collation and an analysis of data/ information collected for staff and SER





		All Staff

		Started number 1 and all of the other points are ongoing

		Review and evaluate impact.

		Review and evaluate impact.

		

Training twilight from Chris Moyse on asking the right questions and receiving feedback in preparation for unseen observations



Time for SV to meet with DoLs – Monday meeting



Time for meetings for the unseen observation process – first two Monday meetings in January

		

£475



		3

		Creation of Internal Assessment Policy

1. Creation of the policy – to create clarity for marking across both phases, as well as skill areas and homework

2. AR to meet with secondary staff that teach primary phase learners so there is full awareness of the marking in each phase

3. Monitor homework given and make changes as necessary

		Written by AR 

		All Staff to implement it. Number 1 and 2 have been completed but is ongoing to ensure it is embedded 

		Review and evaluate impact

		Review and evaluate impact

		Time to embed the policy

		



		4

		Collaborative Work

1. School to be a part of the Secondary Improvement Strategy with AR leading it

2. Creation of a core literacy team – AR/ RJ and SM

3. School to be a part of the literacy workstream – introduction of fortnightly skills briefings, introduction of All Wales Reading tests for all Year 7 pupils to measure impact. Focus in half term 1 – reading behaviours. Focus in half term 2 – oracy.

4. School to be part of the Powys Senior Leaders group with a focus on self evaluation and New Curriculum

5. To be a part of the Powys Pedagogy group – focus on action research, enquiry, sharing of good practice

6. To carry out cluster project work on numeracy and ambitious, capable individuals. To design project in Autumn term and deliver the project in the Spring term

7. To be an Evidence Informed school – work in partnership with Aberystwyth University to create a model for future working between schools/ Las and HEIs

		AR and T and L group

		All groups will continue to meet and collaborate. Impact will be measured when projects are completed

		Review and evaluate impact

		Review and evaluate impact 

		AR has one day to focus on project work



Basic cover costs for numeracy meetings with AR/ LEP/ RD and AJH

		EIP Project - £11,000



		5

		Staff Training

1. AR to attend discussion groups in Wales around New Curriculum on progression, curriculum roll-out and resourcing.

2. All staff to attend ERW training for each AoLE

3. All DoLs to attend ERW meetings for their particular AoLE to share ideas with staff in the same position as them in other Powys schools

4.  Possible re-introduction of OLEVI programme

5. Chris Moyse twilight

6. CJ Jennings cluster twilight – writing behaviours

7. Continued internal staff training on cross phase marking, teaching approaches

8. Staff to attend on-line training on 4.1.22 with a focus on New Curriculum/ Teaching and Learning

		All Staff

		Number 1, 2 and 5 have been completed. The others are on-going

		

		

		

		



		How can the wider community of the school enrich the priority?



		GB to monitor progress through learning walks, listening to learners etc.



		Additional Resources:











https://porth.erw-rhwyd.cymru/repository/resource/417e2819-4191-477f-861f-07ed619e6023/en



		Monitoring reports and evaluations:



		







		Autumn Term 2021 – Impact assessment

Satisfactory Progress has been made overall.

Column 3 above for Milestone 1 – gives details of which actions have been achieved at the end of term 1

		Spring Term – Impact Assessment

1. Preparation for New Curriculum – satisfactory progress

· DoLs and their teams continuing to write materials for Year 7 in particular.

· Skills are being mapped in primary phase for each half term and this can then be tracked from September for each pupil to measure progress

· Visions created and shared with all stakeholders

· Lots of research and collaboration going on to find the best solution to assessment and progression as from September

2. Quality Assurance Processes – satisfactory progress

· QA processes have continued this term with the use of the newly created Microsoft form to gather views and information from listening to learners, as suggested by Colin Jenkins

· Planning to start soon on QA calendar for next year and to organise a calendar for Monday meetings with a focus on skills half termly

· Preparation for support visit 3 – emphasis on skills

3. Creation of Assessment Policy



· A draft of the assessment policy has been written and it is currently with all stakeholders so that feedback can be acted upon and a rewrite can happen

4. Collaborative work – good progress

· This work is ongoing and there are half termly meetings happening for the secondary improvement strategy group for literacy, AR has given feedback to secondary heads and other Powys groups on the unseen observations trial, Secondary collaboration group and chairing the pedagogy group, lots of resources and ideas shared.

· AR meets fortnightly with Sian Lloyd Williams on enquiry in schools, draft suggestion to the way forward has been handed into WG

5. Staff Training – good progress

· Staff training is on going. INSET day happened in January, unseen observations and curriculum for Wales was the focus.

· DoLs attending ERW AoLE training

· All staff in the cluster attended a literacy twilight delivered by CJ Jennings on writing behaviours

· Cluster INSET on cluster collaboration and planning for curriculum for wales with a focus on what matter statements.

		Summer Term 2022 – Impact assessment

1. Preparation for New Curriculum – satisfactory progress

· Planning has been completed in primary phase in terms of creation of 3 termly themes and the mapping of skills for each half term in conjunction with DoLs

· Planning has been completed by DoLs and teams for Year 7 roll out in September

· School has signed up to Taith 360 for primary phase tracking of assessment, training will be needed for this

· AR and DoLs have worked with Pupil Progress in order to create a Year 7 tracking tool for next year

· Mandatory document has been produced by AR, adopted by governors and ready to go out to parents and carers at the beginning of September





2. Quality Assurance Processes – satisfactory progress

· QA processes have continued this term with an emphasis on digital competency in listening to learners. This has fed into staff and pupil training in the summer term and the appointment of a DC coordinator

· AR has created a QA calendar for the next academic year, a Monday meetings document and a document for governors to be involved in listening to learners throughout the year, these have all been shared

· Following support visit 3 – further discussions need to take place as with regards to content/ frequency of listening to learners and the involvement of skills coordinators in this process

3. Creation of Assessment Policy – good progress

· Assessment policy has been written and involved slt, DoLs, staff, pupils and governors. Policy has been shared in preparation for September.

· Main headlines will be shared with staff as reminders on 1.9.22

· Yellow highlighters are with DoLs to share with teams to facilitate new literacy marking in secondary phase

4. Collaborative Work – good progress

· Collaborative work has been completed for this academic year

· The literacy collaborative work has proved successful based on feedback from support visit 3

· AR and JH to lead on coaching group work, resources have been written and this will be introduced to staff on 19.9.22 and then follow up work in twilights. This is based on Lyn Sharratts approach to professional development

4. Staff Training – good progress

· All staff training has been completed

· Staff training has been put in place for next academic year

· 1.9.22, information giving INSET and data analysis

· 2.9.22, Paul Dix behaviour (Cluster involvement) and AoLE work

· 3.10.22, extra cluster INSET delivered by Powys on assessment and progression

· 10.7.23, extra cluster INSET, content yet to be decided

· 3 twilights, coaching work and skills work emphasis
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independent 
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Introduction
The ideas in this  offer practical 
guidance to developing habits that, once 
embedded, will enable students to respond 
proactively and positively to any challenge 
they might face. By creating learners who 
are in control of their own education, we 
also create young adults who will continue 
to be independent thinkers in their lives 
beyond the classroom.



Being able to think and act independently 
remains one of the most important skills 
that a student can learn. We live in a 
culture that is rooted in individualism 
− where independence is central to our 
ethical and social world view. Failure to 
prepare students for the demands of a 
world where teachers will not be available 
to provide all the answers is to do them a 
great disservice.



While spoon-feeding styles of teaching 
can sometimes offer the most direct route 
to ensuring that all students are making 
demonstrable progress, it is possible 
to teach in a way that allows room for 
independence without sacrificing those 
all-important results. But to create a more 
independent learning environment we 
must first start by adjusting the mindsets 
of everyone in the classroom − students 
and teachers alike.
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Section one – Changing mindsets



1. Learning from failure



One of the major obstacles preventing students from becoming more independent is a 
fear of failure. To encourage a more independent approach, we must help students to see 
failure as an opportunity to learn, rather than something to be avoided at all costs. 



Begin by talking to your class about the benefits of failure, using real-life examples, such 
as cooking or playing sport. You may want to refer to some of your own experiences of 
failure and explain how they helped you to learn.  



Alternatively, you can use the following case studies to contextualise the benefits of 
failure:



 ● Thomas Edison failed again and again in his attempts to make the first light bulb.
Each failed experiment taught him something that contributed to his
final success.



 ● J K Rowling’s manuscript for the first Harry Potter book was turned down by
twelve publishers before finally being accepted by Bloomsbury.



Be sure to praise students for trying even when they make mistakes and praise them 
further when they demonstrate that they have learnt from what they have done wrong in 
the past.



2. Praising persistence



Effort and persistence can help any student to make great progress regardless of their 
starting point. While it is important to praise any examples of independent behaviour, 
you will really reinforce the importance of trying hard by praising the effort that a 
student makes above the final product of their work.  



As a result, students will be more likely to keep trying when they encounter difficulties. 
They will also believe that with enough effort they can always make progress, no matter 
what they are faced with.  
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3. Minimise teacher talk



In every lesson, there will be moments when the teacher needs to stand at the front of 
the room and address the whole class. Although sometimes necessary, these periods of 
teacher talk should be kept to a minimum, allowing for other forms of engagement that 
require greater levels of independence.



Here are three alternatives to extended teacher talk:



 ● Hand out the information that you would have talked students through. Ask
students to work in pairs to analyse the information and to produce three
headlines or a summary paragraph explaining what it is about.



 ● Time yourself as you talk, allowing no more than five minutes to give students the
big picture. Once you have finished speaking, ask students to predict what the
rest of the lesson will be about and to discuss their predictions with a partner.



 ● Instead of introducing the topic through talk, throw students straight into a task,
explaining that the purpose is to challenge them and to help them to predict what
might be coming next.



4. What it means to be independent



It is important to discuss with your class what it means to be independent in the 
classroom. While you might have a clear idea about what independence looks like, your 
students are likely to be less certain.



Through a class discussion, devise a set of characteristics that define someone as 
independent and identify specific examples of classroom behaviour that demonstrate 
these characteristics. This may involve drawing attention to examples already being 
exhibited in the work or actions of students in the class.



Once you have come up with a suitable set of ideas, divide the class into groups and 
assign each group a characteristic and an example. Working together, students should 
create a poster to be included in a wall display entitled: “What does it mean to be 
independent in our classroom?”



You can refer to this display throughout the year, using it to give students ideas on how to 
be more independent and encouraging them to take inspiration from the things they see 
there. 
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5. Reflecting on independence



Self-reflection is an important part of making progress in any field. At the end of a 
lesson, it can be useful to ask students to write a paragraph that reflects on the level of 
independence they have exhibited during the course of that lesson. Do this several times 
and encourage students to collect their reflections at the back of their books, so that they 
can see the progress they have made over time.



A more structured approach is to give students a set of categories and ask them to rate 
their independence out of five for each category. They can then identify one category to 
improve in. 



Categories could include: problem-solving, dealing with set-backs, trying things out, 
seeking challenges, managing workload, etc. 



A third alternative is use an independence chart: a graph labelled with dates along one 
axis and “levels of independence” along the other. Each student should aim to progress 
to a higher level of independence by a given date. 



At the end of each lesson, invite students to reflect on what they have done and to plot 
their level of independence on the chart. Repeating this over several lessons will help 
students to visualise the progress they are making towards becoming more independent. 
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Section two – Teaching tools



1. Include all necessary information



When creating handouts or presentation slides that relate to a task, help students to 
be independent by ensuring that you include all the information that they will need to 
successfully complete the work.  



For example, you might include the following:



● Clear, unambiguous outline of what the task entails
● Success criteria
● Timings
● Extension questions or tasks
● Example
● Pictures to supplement the text



Explain the task to your students once, but if they have further questions, invite them 
to scrutinise the slide or handout for the answers. The purpose here is to make students 
realise that they often have opportunities to help themselves and do not always need to 
rely on you for support.



You can extend this approach by presenting students with an outline of the entire lesson 
and inviting them to work through the tasks at their own pace. While they are doing so, 
you can circulate to assess work, provide assistance where absolutely necessary or use 
questioning to challenge students’ thinking.



Instruction slips can be used to outline what it is that you want students to do. Create 
a class set of slips and distribute these at the start of a lesson, explaining that students 
should read through the instructions on the slip, work out what they need to do, plan 
how they will do it and then begin.



You may need to start by creating instruction slips for a single task, so that students get 
used to the approach, before handing out whole-lesson instruction slips in a later lesson.
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2. Reusable checklists



Checklists are a great tool for promoting independence because they provide students 
with the means to make judgements, assess what they have done and deal with various 
queries without asking the teacher for support.



Here are three examples of checklists you can write, laminate and hand out to students 
for repeated use:



 ● A set of questions to ask upon the completion of any piece of work. For example:
Have I answered in full sentences? Is my meaning clear?



 ● A set of literacy-focussed questions such as: Have I checked my spelling? Do my
sentences make sense? How good is my selection of vocabulary?



 ● A set of subject-specific questions. For example, in a maths lesson: Have I shown
my working-out? What method have I used to check my work? Are there any
answers I am not confident about?



A nice development of this sees you and your students developing a checklist together. 
By taking this approach, you will be helping your students to think carefully about what 
constitutes good work in the subject and what needs to be done before a piece of work 
can be considered complete.



3. Helpful wall displays



Wall displays can be a brilliant aid to independence; they offer an alternative point of 
reference to help students deal with questions or problems relating to their work.



Directing students to check the wall display when they have a question will encourage 
them to search for answers independently before they ask for your help. You can 
model this practice by referring to wall displays during teacher talk or when answering 
questions. This will provide students with an approach they can copy. 



Here are five examples of effective wall displays:



 ● Literacy-based displays, showing keywords, connectives, sentence starters
and so on.



 ● Fact-based displays, appropriate to your subject or to a specific topic within it.
 ● Rule-based displays, highlighting rules to be used in problem-solving or when



faced with certain types of work, eg, practical work.
 ● Work-based displays that model examples of good student work.
 ● Criteria-based displays, demonstrating what students must do to be successful in



your subject.
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4. Set up a reference corner



To make sure that students always have a place to go when searching for answers, 
designate an area of your classroom to be the “reference corner”. 



Within this area you should make available a selection of reference works. This 
might include general reference books such as dictionaries, thesauri, encyclopaedias, 
grammar guides and handbooks of equations. You may also choose to add text books or 
books relating to a topic you are currently studying. 



There is the option to include a computer with internet access, if available in your 
classroom, so that students also have the option to refer to online information.



As with wall displays, you can encourage students to make use of the reference corner 
by modelling how to use it yourself and by praising individuals who use it well.



5. Open questions



Open questions encourage students to be more independent because they do not 
presuppose a single, definite answer.



While closed questions can create an atmosphere of students simply waiting to be given 
the right answer, open questions promote the idea of independent thinking. When there 
is more than one correct answer, students must develop a response based on what they 
know and what they predict might also be the case.



You can use open questions to frame your lessons, to introduce different elements of 
your lesson, in place of lesson objectives, as the stimulus for discussion, when talking 
one-on-one with students or as the basis for reflective plenary activities.











6. Training in thinking techniques



Taking the time to train students in problem-solving and thinking techniques will 
provide them with a go-to structure that can be applied to difficulties encountered in the 
classroom or when completing homework.



The techniques you introduce might be as simple as learning to organise thoughts 
through mind-mapping, lists and diagrams or they could be more complex, like Edward 
de Bono’s Six Thinking Hats. Methods such as de Bono’s have been designed specifically 
to simplify and improve thinking by providing a routine that can be followed in many 
situations.



Whichever technique you decide to use, it is essential that you model it several times 
first. Let your students see how the technique works in practise, in the context of a 
genuine problem that has been encountered during a lesson.



After a few supported attempts, encourage students to go off and use the procedure 
independently. You could provide them with laminated cards reminding them of the 
problem-solving steps they need to follow, or display this information somewhere on the 
walls of your classroom. 
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Section three − Activities



1. Marketplace



Divide the class into groups of three or four and assign each group a different area of 
the topic you are studying. Students should work together to research their topic area, 
using a range of materials that you have provided. These could include books, magazines, 
newspaper articles and online materials.



Explain that each group will be marketing their learning to the rest of the class. When 
students have had time to research, invite groups to set up a “market stall” from which to 
share what they have learnt.



Groups must decide who will be manning the market stall and who will be walking 
around the market and learning from the stalls of their peers. 



Those who are moving around the market should make notes on what they hear, as they 
are responsible for communicating information about the other topic areas to the group 
members who have been busy manning the stall. Conclude the activity by asking students 
to return to their groups and teach about what they have learnt from the other stalls.



This activity is excellent for information-heavy lessons. It also sees all students taking on 
leadership roles, as the task will only be successful if everyone contributes. What’s more, 
students are working independently of the teacher, conducting their own research, doing 
their own teaching and managing their own learning.



2. Envoys



This activity relies on the same set-up as marketplace: students work in groups to 
research one area of a topic. Once they have had sufficient time to do this, each group 
should nominate an “envoy”, who will move around the room to teach other groups 
about their topic area. 



Allow between three and five minutes for the envoys to teach each group. Once their 
time with the first group is up, ask the envoys to stand up and move clockwise to the 
next, taking their notes with them. Repeat until the envoys have returned to their home 
groups, where their group members will teach them about the rest of the material.



In this activity, the students who take on the role of envoy are being particularly 
independent, making it a great opportunity to differentiate for more-able students.
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3. Students as teachers



The envoy and marketplace techniques see students taking on the role of teachers. 



Here are three other ways to use peer-teaching in your classroom:



 ● Ask a small group of students to lead a starter or plenary activity. Give them
some time in the previous lesson to prepare for this.



 ● Ask one or two students to lead a whole-class discussion connected to the topic.
This works especially well towards the end of a unit of work.



 ● Ask groups to create presentations on different aspects of a subject. Insist that
the presentations include interactive elements, so that the presenters are actively
teaching the class about the topic.



4. Provide choices



You can promote independence in your classroom by presenting students with a set of 
appropriate tasks and asking them to complete the task that they believe will be best for 
them. This is a simple way for students to take charge of their learning. 



The amount of direction you provide can vary. You may wish to provide a list of three 
specific tasks for students to choose from. 



For example, on the topic of the Weimar Republic:



Choice A: Create a four-page newspaper pull-out explaining hyperinflation to 
the German people.



Choice B: Work with a partner to develop three possible responses to the 
crisis of hyperinflation.



Choice C: Write an essay assessing the relative importance of the various 
causes of hyperinflation. 



Alternatively, you might make the choice more open, by offering a selection of mediums 
by which students they can respond to a statement or question. These could include: 
essay, speech, report, poem, cartoon strip or short drama piece.
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5. Interviewing



This task involves students interviewing their peers to find out about a topic or to gather 
prior knowledge or opinions about something. 



Start by telling students what you want them to find out about. For example: the reading 
habits of the class, how much people already know about genetically modified foods or 
what opinions people have about a documentary that was watched in a previous lesson. 



Next, ask students to come up with a set of questions that can be used to find out the 
information they need. You can ask students to develop questions either on their own or 
in groups. The number of questions will depend on how long you want the activity to last. 
I would suggest between five and 10 questions.



When students have decided on their questions, ask them to go around the room and 
interview their peers. Again, the number of interviews will depend on how long you 
want the activity to last. Conclude matters by leading a whole-class discussion, in which 
students share what they have found out, or by asking students to write up their findings.



6. Self-managed discussion



In advance of a lesson, come up with five discussion topics connected to the area of 
study. These could be general terms, questions or provocative statements. Begin the 
activity by dividing the class into groups of four. Ask each group to appoint a leader and 
explain that this person has the following responsibilities:



 ● To make sure the group stays on task.
 ● To lead the discussion by asking questions.
 ● To be ready to give a summary of the discussion to the rest of the class at the end



of the activity.



Draw out one of the discussion topics at random and announce it to the class. This will 
form the basis of the first group discussions. 



Allow around three minutes for the discussion and then draw a second topic at random. 
Communicate this to the class and have groups move on to their new discussion. Repeat 
once more and then conclude the activity either by asking group leaders to feed back to 
the whole class or by selecting one of the topics for a whole-class discussion.



The activity promotes independence by encouraging all students to take part in 
discussion and by inviting students themselves to manage the process.
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Section four − Strategies and techniques



1. Give the end away



We often begin lessons by telling students where they are going and what they should 
expect to know or be able to do by the end of the lesson. But instead of dictating how 
students will reach this endpoint, why not try asking them to suggest a set of activities 
that could help to achieve the goals? 



Working in pairs or threes, students should develop a possible route by which the whole 
class can meet the learning objective. Ask the groups to put forward their ideas and 
then select two or three of the most feasible suggestions for the class to vote on. The 
suggestion that receives the most votes will form the basis of the lesson.



This activity promotes independence as it asks students to take control of their own 
learning and to identify ways by which a specific learning goal can be reached. 



In order to make this strategy more manageable, you may wish to present students with 
a collection of possible activities to choose from. Not only will this support students, 
who may struggle to produce suitable ideas, it will also save you from having to teach an 
activity you are unprepared for.
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2. Refusing to help



Although it may seem at odds with your role as a teacher, refusing to help students can 
be a powerful strategy for encouraging independence. 



For example, try refusing to help students until they can show you that they have made 
three attempts to solve their problem on their own. If they are still stuck after this, ask 
them to talk you through their attempts, so that you can explain how to solve a similar 
problem in the future, as well as helping with the current one.



Another option is to create a problem-solving checklist and refuse to help students 
unless they have already worked through the steps on the list. When they ask for your 
help, respond by asking them to talk you through how they have attempted to meet each 
item on the checklist. If they cannot do this, ask them to go away and try again before 
returning for help.



Here is an example of a problem-solving checklist:



 ● Have I read the question carefully and underlined key words?
 ● Have I looked back at my work from last lesson to see if the answer can be



found there?
 ● Have I checked the wall displays?
 ● Have I made use of all the reference materials available to me?



All too often, students will come to you for a solution without even attempting to solve 
the problem for themselves. This can be down to habits formed over years in classrooms 
where independent working has not been well-facilitated. 



Instead of immediately telling students the answer or doing the thinking work for them, 
flip the situation around and ask students to tell you. 
Here is an example:



Student: Sir, I don’t know what I’m supposed to do next.
Teacher: Why don’t you tell me what you think you need to do next?
Student: I think I’m meant to write up my findings.
Teacher: Why do you think that?



By responding in this way, we are encouraging the student to think critically, thereby 
helping them to develop better strategies for dealing with future challenges. 



An extension of this technique is to simply respond to a request for help by saying “What 
do you think the answer is?” This reduces the expectation that answers should always 
come from the teacher and helps students to feel more confident with putting forwards 
their own solutions.
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3. Play dumb



Playing dumb is another great way to get students to think for themselves. It worked for 
Socrates and it can work for you. 



Here is an example of how this technique works:



Student: Miss, what’s the answer to this question?
Teacher: I don’t know. What is the question about?
Student: It’s about probability.
Teacher: What is probability?



The aim is to encourage students to think actively about the topic, so that they draw on 
their existing knowledge and start to work out the answers on their own. 



This tactic tends to work best when you know the student has sufficient understanding 
to reach a solution alone, but simply needs to be nudged in the right direction through a 
little bit of role play on the teacher’s part. 



4. Making improvements



You can help students to become more independent and more aware of the quality of their 
work by asking them to make improvements when they believe that they have finished. 



Here are three ways by which to go about it:



 ● If a student tells you that they have finished their work, ask them to imagine they
are a school inspector looking for the very best work they can possibly find. They
should assess their own work while playing this role and identify what changes
need to be made in order to improve things.



 ● Create an improvements checklist, laminate it and hand it out to everyone in the
class. When a student tells you they have finished their work, invite them to go
through the checklist and work out what improvements they could make.



 ● Refuse to accept that any piece of work is finished until at least three revisions
have been made to improve it. Indicate that students should highlight their changes
and make a note in the margin explaining what they have altered and why.
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5. Personal challenge



When a student has finished their work, you can ask them to challenge themselves by 
inventing their own extension task. 



You might do this by presenting the student with a set of keywords (from the top two 
levels of Bloom’s Taxonomy of Educational Objectives, for example) and asking them to 
make up a question using one of these words. 



Alternatively, you can invite a student who has finished their work to convey the same 
information through a different medium. Explain that the choice of medium is up to them 
but that they should try to retain the essential meaning of their original piece of work.



6. Speak to a peer



When a student feels that they have completed a task, suggest that they go and share 
their work with one or two other people in the class. They should ask their peers’ 
opinions about what could be done to develop the work and to make it better. In 
exchange, they can offer advice of their own.



Once students have elicited some ideas, they can put these into practice. Repeat this 
technique over time and it will eventually become second nature to your students. 



7. Reflective self-assessment



A final method that can be used to encourage independence when students have finished 
a piece of work involves asking them to self-assess what they have done. Students should 
write a reflection that outlines the strengths and weaknesses of the decisions they have 
made and the final product they have created.



This technique helps to promote a positive yet self-critical mindset. Through assessing 
what they have done and reflecting on its merits, students will come to acknowledge that 
they are in control of the work they produce.



Three self-assessment methods are:



 ● Students compare their work to pre-determined success criteria.
 ● Students identify three things they have done well and one thing they could



improve. They then go about making the improvement they have identified.
 ● Students assess whether or not they have successfully reached the most recent



target you have given them. If they find that they have not, they should reflect on
how they could have done things differently.
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FOREWORD



“We hope this report 
brings some clarity 
and guidance to an 
area of teaching and 
learning that holds 
so much promise but 
that can be difficult to 
implement.”



When we launched the Sutton Trust-
EEF Teaching and Learning Toolkit in 
2011, we designed it particularly with 
busy teachers and senior leaders in 
mind. Our aim was to bridge the gap 
between educational research and 
classroom practice, presenting our 
accumulated understanding of ‘what 
works’ in a practical and accessible 
way. 



But there was one particular bit of 
education jargon we couldn’t avoid: 
‘metacognition and self-regulation’. 
Rated by the Toolkit as ‘high impact 
for very low cost, based on extensive 
evidence’ it can nonetheless seem an 
elusive topic. And with good reason. 



Beyond a simple definition of ‘thinking about thinking’ 
or ‘learning to learn’, it can be hard to describe what 
metacognition means in the classroom. 



On a very basic level, it’s about 
pupils’ ability to monitor, direct, 
and review their learning. Effective 
metacognitive strategies get 
learners to think about their own 
learning more explicitly, usually by 
teaching them to set goals, and 
monitor and evaluate their own 
academic progress.



Teaching metacognition is easier 
said than done; there’s certainly 
no simple method or trick. We 
know that learners develop 
some metacognitive knowledge 



and skills naturally, and most teachers support 
metacognition in their teaching without realising it. That 
said, it can be difficult to give concrete examples of what 
metacognitive knowledge and skills actually look like. 
But with a large body of international evidence telling us 
that when properly embedded these approaches are 



powerful levers for boosting learning, it’s clear that we 
need to spend time looking at how to do this well.  



Teachers want to know more too. Since we launched 
the Teaching and Learning Toolkit, the strand on 
metacognition and self-regulation has consistently 
ranked as one of our most popular and has been 
accessed over 120,000 times. 



This is why we’ve produced this report. It offers seven 
practical, evidence-based recommendations to 
support teachers to develop metacognitive knowledge 
and skills in their pupils. The guidance is relevant to 
early years practitioners, teachers, and senior leaders 
in primary and secondary schools, as well as those in 
post-16 settings. 



To develop the recommendations, we reviewed the 
best available international research and consulted 
experts, teachers, and academics to arrive at key 
principles for effective teaching. Each recommendation 
is accompanied by specific examples designed to 
bring the work alive for teachers.  



We hope this report brings some clarity and guidance 
to an area of teaching and learning that holds so much 
promise but that can be difficult to implement. The EEF 
and its partners, particularly our network of Research 
Schools, will be producing a range of supporting 
resources, tools, and training to help you implement 
the recommendations in your classrooms. 



 
Sir Kevan Collins 
 
Chief Executive 
Education Endowment Foundation
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review our Early Years Toolkit, specifically the strand 
on self-regulation strategies, for further guidance).1 
It is aimed primarily at senior leaders and teachers 
responsible for staff development. It may also be useful 
for class teachers with an interest in how research can 
improve their teaching. Further audiences who may 
find the guidance relevant include governors, parents, 
programme developers, and educational researchers.



Acting on the guidance 



Additional EEF resources to support the 
implementation of the recommendations made in 
this report are in the process 
of development. As well as 
these resources, our other 
guidance reports can support 
the implementation of specific 
recommendations. The subject-
specific reports, such as those on 
literacy, maths, and science, can be 
used in conjunction with this report 
to support pupils’ attainment in 
these subjects. The more general 
guidance, such as Putting Evidence 
to Work—A School’s Guide to 
Implementation, can also support 
teachers and senior staff to apply 
the recommendations in a school.2



You may also want to seek support from our national 
network of Research Schools, a collaboration 
between the EEF and the Institute for Effective 
Education. Research Schools aim to lead the way 
in the use of evidence-based teaching, building 
affiliations with large numbers of schools in their 
region, and supporting the use of evidence at scale.



“Often the research 
evidence is generic 
and hard to interpret; 
by giving specific 
examples we have 
tried to bring the 
work alive for 
teachers.”



What does this guidance cover?



This guidance report is relevant to the teaching of all 
students, within any subject area. Most of the examples 
included are from Key Stages 1 to 4, where the research 
is strongest. It introduces a simplified framework for self-
regulated learning and metacognition.



In due course, we will publish a more detailed research 
review exploring the subject in more depth; this is an 
area of academic discussion that may be of interest to 
some teachers. Here, however, we have simplified the 
frameworks to allow for ease of understanding and use 
in real-world settings—we focus on what the evidence 
says about what teachers can do to develop these 
skills. Often the research evidence is generic and hard 
to interpret; by giving specific examples we have tried to 
bring the work alive for teachers (but this means they are 
less directly supported by strong evidence). 



This guidance draws on a review of the evidence 
about self-regulated learning and metacognition led 
by Professor Daniel Muijs and Dr Christian Bokhove 
(University of Southampton). It is not a new study in 
itself, but rather is intended as an accessible overview 
of existing research with clear, actionable guidance. 
More information about the review and the process 
is at the end of the report. Some key references are 
included here; for those wishing to explore the subject 
in more depth, the forthcoming review will contain a 
more comprehensive reference section. 



Who is this guidance for?



This guidance is applicable to both primary and 
secondary schools, and some recommendations may 
be relevant for early years education (you may want to 





https://researchschool.org.uk/
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SUMMARY OF RECOMMENDATIONS



Model your 
own thinking 
to help pupils 
develop their 
metacognitive and 
cognitive skills



•	 Modelling by 
the teacher is a 
cornerstone of 
effective teaching; 
revealing the thought 
processes of an 
expert learner helps 
to develop pupils’ 
metacognitive skills. 



•	 Teachers should 
verbalise their 
metacognitive thinking 
(‘What do I know 
about problems like 
this? What ways of 
solving them have I 
used before?’) as they 
approach and work 
through a task.



•	 Scaffolded tasks, like 
worked examples, 
allow pupils to 
develop their 
metacognitive and 
cognitive skills without 
placing too many 
demands on their 
mental resources.
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•	 Self-regulated 
learners are aware of 
their strengths and 
weaknesses, and can 
motivate themselves 
to engage in, and 
improve, their learning.  



•	 Developing pupils’ 
metacognitive 
knowledge of how 
they learn—their 
knowledge of 
themselves as a 
learner, of strategies, 
and of tasks—is 
an effective way 
of improving pupil 
outcomes.



•	 Teachers should 
support pupils to 
plan, monitor, 
and evaluate their 
learning.



Teachers should 
acquire the 
professional 
understanding and 
skills to develop 
their pupils’ 
metacognitive 
knowledge
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1
Sections are colour 
coded for ease of 
reference



 Find this info on:



•	 Explicit instruction 
in cognitive and 
metacognitive 
strategies can improve 
pupils’ learning.



•	 While concepts 
like ‘plan, monitor, 
evaluate’ can be 
introduced generically, 
the strategies are 
mostly applied in 
relation to specific 
content and tasks, 
and are therefore best 
taught this way.



•	 A series of steps—
beginning with 
activating prior 
knowledge 
and leading to 
independent 
practice before 
ending in structured 
reflection—can be 
applied to different 
subjects, ages and 
contents. 



Explicitly 
teach pupils 
metacognitive 
strategies, 
including how 
to plan, monitor, 
and evaluate their 
learning
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Set an appropriate 
level of challenge 
to develop pupils’ 
self-regulation and 
metacognition



•	 Challenge is crucial 
to allow pupils to 
develop and progress 
their knowledge of 
tasks, strategies, 
and of themselves as 
learners.



•	 However, challenge 
needs to be at an 
appropriate level.



•	 Pupils must have the 
motivation to accept 
the challenge.



•	 Tasks should not 
overload pupils’ 
cognitive processes, 
particularly when they 
are expected to apply 
new strategies.
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•	 As well as explicit 
instruction and 
modelling, classroom 
dialogue can be 
used to develop 
metacognitive skills.



•	 Pupil-to-pupil and 
pupil-teacher talk 
can help to build 
knowledge and 
understanding 
of cognitive and 
metacognitive 
strategies. 



•	 However, dialogue 
needs to be 
purposeful, with 
teachers guiding 
and supporting 
the conversation 
to ensure it is 
challenging and 
builds on prior subject 
knowledge.



Promote 
and develop 
metacognitive talk 
in the classroom
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Explicitly teach 
pupils how to 
organise and 
effectively manage 
their learning 
independently



•	 Teachers should 
explicitly support 
pupils to develop 
independent learning 
skills. 



•	 Carefully designed 
guided practice, 
with support gradually 
withdrawn as the 
pupil becomes 
proficient, can allow 
pupils to develop 
skills and strategies 
before applying them 
in independent 
practice.



•	 Pupils will need timely, 
effective feedback and 
strategies to be able 
to judge accurately 
how effectively they 
are learning. 



•	 Teachers should 
also support pupils’ 
motivation to 
undertake the learning 
tasks.
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Schools should 
support teachers 
to develop 
knowledge of 
these approaches 
and expect them 
to be applied 
appropriately



•	 Develop teachers’ 
knowledge and 
understanding 
through high 
quality professional 
development and 
resources.



•	 Senior leaders 
should provide 
teachers with time 
and support to make 
sure approaches 
are implemented 
consistently. 



•	 Teachers can use 
tools such as ‘traces’ 
and observation to 
assess pupils’ use of 
self-regulated learning 
skills. 



•	 Metacognition 
shouldn’t be an ‘extra’ 
task for teachers to 
do but should be built 
into their teaching 
activities.
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This spelling test anecdote is a familiar scene that 
is played out in classrooms across the country. The 



actions and thoughts of Freya as she 
is learning her spelling, inside and 
outside of the classroom, is simply 
the typical stuff of everyday learning 
and school. And yet, despite much of 
her thinking and strategies remaining 
hidden and implicit in the classroom, 
her success is instructive. Freya 
exhibits the thoughts and actions of a 
successful self-regulated learner and 
she deploys crucial metacognitive 
strategies. 



Why does this matter? Well, 
there is a strong body of research 



from psychology and education demonstrating the 
importance of metacognition and self-regulation to 
effective pupil learning. The Sutton Trust-EEF Teaching 
and Learning Toolkit—which summarises international 
evidence—rates ‘metacognition and self-regulation’ 
as a high impact, low cost approach to improving the 
attainment of disadvantaged learners.3



But what is it? Essentially, self-regulation is about the 
extent to which learners like Freya are aware of their 
strengths and weaknesses and the strategies they use 
to learn. It describes how they can motivate themselves 
to engage in learning and develop strategies to 
enhance their learning and to improve. It will look 
different for learners of different ages, and for different 
tasks, but teachers will recognise these characteristics 
in their most effective learners. 



Freya fiddled with her pencil case. Every Friday, she would experience a quiet dread when facing the weekly spelling test. 
This week, though, she felt more confident than before. After a couple of weeks characterised by annoying mistakes, she had 
worked hard in readiness for this week’s test. She had devised two of her own mnemonics and she had practised her ‘le’ 
ending words, as well as ‘surprise’ with an ‘r’, repeatedly. 



As Mr Thomas began the spelling test, Freya listened hard. She knew that sometimes she would feel a little pressure when 
her teacher moved quickly onto the next spelling, but that this week she would listen carefully and remember what she had 
practised. 



One or two words were no doubt tricky, but Freya had weighed up her options each time and she was utterly confident of her 
success. Before Mr Thomas had a chance to cycle through the correct spellings, Freya sat up straight, with a smile lighting up 
her face, fuelled by quiet satisfaction. She had already thought about her new spelling routine and how she would stick to it 
next week too.



Zimmerman gives a helpful description of what a successful self-regulated learner looks like:4



‘These learners are proactive in their efforts to learn because they are aware of their strengths and limitations and because 
they are guided by personally set goals and task-related strategies, such as using an arithmetic addition strategy to check the 
accuracy of solutions to subtraction problems. These learners monitor their behavior in terms of their goals and self-reflect 
on their increasing effectiveness. This enhances their self-satisfaction and motivation to continue to improve their methods of 
learning.’



WHAT ARE METACOGNITION AND SELF-REGULATED 
LEARNING?



 What does a self-regulated learner look like?



“Self-regulation is 
about the extent to 
which learners like 
Freya are aware of 
their strengths and 
weaknesses and the 
strategies they use to 
learn.”
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Self-regulated learning can be broken into three 
essential components that teachers need to know 
about to help their pupils to develop into successful 
learners:



•	 Cognition is the mental process involved 
in knowing, understanding, and learning. 
By cognitive strategies, we mean skills like 
memorisation techniques or subject-specific 
strategies like making different marks with 
a brush or using different methods to solve 
equations in maths. This is the bread and 
butter of good teaching; cognitive strategies 
are fundamental to acquiring knowledge and 
completing learning tasks. 



•	 Metacognition is about the ways learners monitor 
and purposefully direct their learning. For example, 
having decided that a particular cognitive strategy 
for memorisation is likely to be successful, a 
pupil then monitors whether it has indeed been 
successful and then deliberately changes (or not) 
their memorisation method based on that evidence. 
By metacognitive strategies, we mean the strategies 
we use to monitor or control our cognition, such 
as checking that our memorisation technique was 
accurate or selecting the most appropriate cognitive 
strategy for the task we are undertaking.



•	 Motivation is about our willingness to engage 
our metacognitive and cognitive skills and apply 
them to learning. Motivational strategies will include 
convincing oneself to undertake a tricky revision task 
now—affecting our current well-being—as a way of 
improving our future well-being in the test tomorrow. 



Cognition, metacognition, and motivation all interact in 
complex ways during the learning process. For Freya, 
she deployed cognitive strategies, like using mnemonics 
and doing some self-testing practice 
at home. She used metacognitive 
strategies to plan her spelling 
practice, recognising why using a 
mnemonic was the right tool for 
the job, while monitoring her own 
difficulties with time pressures during 
the test. Finally, Freya mustered the 
motivational strategies to engage in 
repeated practice and to persevere 
during a pressured challenge. 



Metacognition is the focus of this guidance report, but 
that does not mean cognition and motivation are any less 
important. In fact, it is impossible to be metacognitive 
without having different cognitive strategies to hand and 
possessing the motivation and perseverance to tackle 
problems and apply these strategies.



“It is impossible to 
be metacognitive 
without having 
different cognitive 
strategies to hand.”
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Teachers should acquire the professional understanding 
and skills to develop their pupils’ metacognitive 
knowledge 



1



Self-regulated learners are aware of their strengths 
and weaknesses, and can motivate themselves to 
engage in, and improve, their learning. At the heart 
of this is metacognition. This term is increasingly well 
known in schools, but beyond a simple definition of 
‘thinking about thinking’, teachers can quickly run 
out of classroom examples to describe it accurately. 
Understanding what we mean is the first step in 
helping teachers to improve pupils’ metacognition. 



We approach any learning task or opportunity with 
some metacognitive knowledge about:



•	 our own abilities and attitudes (knowledge of 
ourselves as a learner);



•	 what strategies are effective and available 
(knowledge of strategies); and



•	 this particular type of activity (knowledge of the 
task).  



When undertaking a learning task, we start with 
this knowledge, then apply and adapt it. This is 
metacognitive regulation. It is about planning how 
to undertake a task, working on it while monitoring 
the strategy to check progress, then evaluating the 
overall success. The diagram opposite represents the 
metacognitive regulation cycle.



This is not a one-off process of discrete steps, but 
an ongoing cycle. As you progress through the task 
applying your metacognitive and cognitive skills, you 
update your metacognitive knowledge (of yourself, 
strategies, and tasks), as well as updating your subject 
knowledge and skills.



The cycle of plan, monitor, evaluate and the 
different aspects of metacognitive knowledge (learner, 
strategies, task) are recurrent themes throughout 
this guidance. Teachers should consider these 
when setting learning tasks and supporting pupils to 
complete them. In an expert learner, these processes 
are unconscious and automatic. In novice learners, 
however, it can be valuable to make them explicit.



1. Planning



METACOGNITION



COGNITION



2. Monitoring



3. Evaluation



Misconception 1: Metacognition is only developed in older pupils.



A common misconception is that metacognition is only developed effectively in mature young adults and not young children. We 
know from research, however, that children as young as three have been able to engage in a wide range of metacognitive and self-
regulatory behaviours, such as setting themselves goals and checking their understanding.6 They also show greater accuracy on 
tasks they have chosen to accept than on tasks they would have preferred to opt out of.7



There is clear evidence that the level of security and self-knowledge remains rather inaccurate until about eight years of age, 
with children being over-optimistic about their levels of knowledge.8 However, although older children typically exhibit a broader 
repertoire of metacognitive strategies, the evidence suggests that younger children do typically develop metacognitive knowledge, 
even at a very early age. 
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METACOGNITION 
My knowledge of myself (my 
approach to maths problems); the 
task (what do I know about this type 
of problem); and strategies (different 
ways to solve them)“ I need to think about 



how we have done these 
problems before and 
choose the best strategy.



...I know, I’ll start by 
writing out the problem as 
an algebraic equation.”



Translating the words into an equation



COGNITION



1. Planning: 3. Evaluation:
“Writing out the equations 
has successfully moved 
me on to the next step 
with this task.”



2. Monitoring:
“Has this improved my 
understanding of the task?



Yes, it now looks like a 
type of problem I’m 
familiar with: a 
simultaneous equation.”



TASK: 
Mason and Jasmine 



have £5 between them. 
Mason has 90p more 
than Jasmine. How 
much money does 



Jasmine have?



In this example, John starts with some knowledge 
of the task (word problems in maths are often solved 
by expressing them as equations) and of strategies 
(how to turn sentences into an equation). His 
knowledge of the task then develops as it emerges 
from being a word problem into a simultaneous 
equation. He would then continue through this cycle 
if he has the strategies for solving simultaneous 
equations. He could then evaluate his overall 
success by substituting his answers into the word 
problem and checking they are correct. If this was 
wrong, he could attempt other strategies and once 
more update his metacognitive knowledge.



Most learners will go through many of these thinking 
processes to some extent when trying to solve a 
problem or tackle a task in the classroom. The most 
effective learners will have developed a repertoire of 
different cognitive and metacognitive strategies and 
be able to effectively use and apply these in a timely 
fashion. They will self-regulate and find ways to 
motivate themselves when they get stuck. Over time, 
this can further increase their motivation as they 



become more confident in undertaking new tasks 
and challenges.



As with other aspects of knowledge and skills, pupils 
will develop differently. The extent to which skills are 
acquired is in part dependent on the opportunities 
pupils receive to develop them outside of school and in 
the home, which is likely (though not necessarily) to be 
correlated with social background. 



Metacognition is part of the fabric of successful learning, 
but it can prove both complex and subtle. It is ever-
present in the classroom, but unless teachers have a 
strong understanding of the metacognitive demands of 
the topics they are teaching, they may miss opportunities 
to develop pupils’ knowledge and skills. Various 
studies have shown that self-regulated learning—and in 
particular metacognition—has a significant impact on 
pupils’ academic performance, beyond that predicted by 
prior achievement.5 This recommendation introduces the 
key concepts teachers should be aware of; the rest of the 
guidance focuses on how teachers can improve pupils’ 
learning by integrating these concepts into their teaching.



To use an example to make the cycle more concrete, imagine a learner, John, is set a maths question to answer:
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Title / Category



2 Explicitly teach pupils metacognitive strategies, including 
how to plan, monitor, and evaluate their learning.



While all children like Amy develop metacognition 
to some extent—and this will continue to develop 
further as they mature—the extent to which this 
happens differs significantly between learners; most 
will not spontaneously develop all the strategies 
they need or would find useful and therefore 
require explicit instruction in key metacognitive 
strategies. There is some evidence to suggest that 
disadvantaged pupils are less likely to use such 
strategies and are, therefore, most likely to benefit 
from the whole range of approaches to supporting 
metacognitive and self-regulatory skills, including 
explicit teaching.9,10 



‘Explicit instruction’ does not denote simply ‘telling’ but 
describes all the activities that a teacher orchestrates 
to effect learning in their pupils. It is not to be 
confused with a lecturing approach but combines 
explicit teacher input with interactive questioning and 
feedback. It is important to provide explicit instruction 
in metacognitive regulation strategies, in particular:11



•	 planning—encouraging pupils to think about 
the goal of their learning (set by the teacher, or 
themselves) and to consider how they will approach 
the task; this includes ensuring they understand the 
goal, activate relevant prior knowledge about the 
task, select appropriate strategies, and consider 
how to allocate their effort;



•	 monitoring—emphasising the need, while 
undertaking the learning task, for pupils to assess 
the progress they are making; this includes the 
self-testing and self-questioning activities that are 
necessary to control learning, and making changes 
to their chosen strategies; and 



•	 evaluating—appraising the effectiveness of their 
plan and its implementation. 



This framework can seem clunky and only relevant 
to discrete, demanding tasks for older learners. In 
fact, the underlying skills are relevant to most learning 
choices a pupil makes. During a lesson, a pupil 
must decide how much effort to put into listening to 
the teacher’s explanation of a new topic (planning); 
while listening, they can consider whether they are 
understanding the teacher (monitoring) and what to 
do if they don’t (planning a good question to ask and 
evaluating if they now have understood the explanation 
successfully and are ready to move on).



Teachers can explicitly teach these skills by prompting 
pupils with examples of the things they should be 
considering at each stage of a learning task. For 
example, a common activity in art is to draw or paint 
a self-portrait. Effective teacher questioning while 
modelling a self-portrait can aid the development of 
metacognitive reflection:



Planning:



‘What resources do I need to carry out a self-portrait?’



‘Have I done a self-portrait before and was it successful?’



‘What have I learned from the examples we looked at 
earlier?’



‘Where do I start and what viewpoint will I use?’



‘Do I need a line guide to keep my features in 
proportion?’



Amy’s geography teacher has asked the class to prepare a short presentation about rainforest ecosystems. To plan this, Amy 
reflects on how she learned best on the last topic—using the school textbooks—and decides to read the relevant chapter 
before drafting her presentation points. However, when reading it she decides that the chapter does not really improve her 
understanding. She starts to panic as she was relying on this. 



Then Amy remembers a geography website her teacher mentioned. She adapts her strategy and searches the website. 
This provides a more useful overview and she uses the information to summarise some interesting facts. She reflects on the 
experience and decides that next time she will gather a range of resources before starting to research a topic rather than relying 
on one source.



2
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Monitoring:



‘Am I doing well?’ 



‘Do I need any different techniques to improve my self-
portrait?’



‘Are all of my facial features in proportion?’ 



’Am I finding this challenging?’



‘Is there anything I need to stop and change to improve 
my self-portrait?’



Evaluation:



‘How did I do?’



‘Did my line guide strategy work?’



‘Was it the right viewpoint to choose?’



‘How would I do a better self-portrait next time?’



‘Are there other perspectives, viewpoints or techniques 
I would like to try?’



You can see—through this worked 
example of a teacher posing 
metacognitive questions—that 
some questions for planning aim to 
activate prior knowledge (resources, 
previous exemplars) whereas other 
questions model deploying the right 
cognitive strategies (viewpoint, line 
guides). The monitoring questions 
emphasise both general progress 
(proportion, editing) alongside 
checking general motivation 
(meeting goals and dealing with 
challenge). Finally, the evaluation 
questions concentrate upon the success of the 
cognitive strategies (line guide, viewpoint, comparison 
with other techniques) and on what can be taken 
forward from the learning. 



As discussed, these prompts must accompany 
instruction in the relevant specific cognitive strategies. 
In this example, pupils will only be able to consider 
these questions and approaches if they understand the 
importance of perspective and the different techniques. 
The next section gives an example of applying it with a 
particular strategy.



Case study: Using self-regulation to improve writing



An EEF-funded project aimed to use memorable experiences and an approach called ‘Self-Regulated Strategy 
Development’ (SRSD)12 to help struggling writers in Years 6 and 7. SRSD provides a clear structure to help pupils plan, monitor 
and evaluate their writing. It aims to encourage pupils to take ownership of their work and can be used to teach most genres of 
writing, including narrative writing. 



Led by the Calderdale Excellence Project, this project had a focus on pupils using cognitive strategies like the mnemonic 
IPEELL—Introductory paragraph, Points, Examples and elaboration, End, Links (such as connectives and openers), and 
Language (for example, ‘wow’ words, genre specific vocabulary, punctuation, and self-scoring). The approach explicitly teaches 
the writing process while encouraging pupils to take ownership of their progress with monitoring and evaluation strategies. 



Overall, the project appeared to have a large positive impact on writing outcomes in the independently evaluated efficacy trial. 
The overall effect size for writing—comparing the progress of pupils in the project to similar pupils who did not participate—was 
+0.74 standard deviations, or an estimated nine months’ additional progress.13



“Some questions 
for planning aim 
to activate prior 
knowledge, whereas 
other questions model 
deploying the right 
cognitive strategies...”



13
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Title / Category



How should teachers teach 
metacognitive strategies?



While there may be some benefit to introducing pupils 
to the general importance of planning, monitoring, 
and evaluating, the particular strategies are often quite 
subject- or task-specific, and the evidence suggests 
that they are best taught through subject content. 



The following seven-step model for explicitly teaching 
metacognitive strategies can be applied to learning 
different subject content at different phases and ages. 
It involves:



1.	 Activating prior knowledge;
2.	Explicit strategy instruction;
3.	Modelling of learned strategy;
4.	Memorisation of strategy;
5.	Guided practice;
6.	 Independent practice; and
7.	 Structured reflection. 



Let’s consider a worked example of the seven-step 
model. Graphic organisers can function successfully in 
many different ways, such as an effective note-taking 
strategy in science14 or as a planning tool in history. In 
a Year 9 history lesson, pupils are exploring the causes 
of World War One. To cohere the complex subject 
knowledge into a planning tool that organises their 
ideas, the teacher introduces a fishbone diagram (a 
commonly used graphic organiser):



1.	 Activating prior knowledge. The teacher discusses 
with pupils the different causes that led to World War 
One while making notes on the whiteboard. 



2.	Explicit strategy instruction. The teacher 
then explains how the fishbone diagram will help 
organise their ideas, with the emphasis on the 
cognitive strategy of using a ‘cause and effect 
model’ in history that will help them to organise 
and plan a better written response.



3.	Modelling of learned strategy. The teacher uses 
the initial notes on the causes of the war to model 
one part of the fishbone diagram. 



4.	Memorisation of learned strategy. The teacher 
tests if pupils have understood and memorised the 
key aspects of the fishbone strategy, and its main 
purpose, through questions and discussion. 



5.	Guided practice. The teacher models one further 
fishbone cause with the whole group, with pupils 
verbally contributing their ideas. 



6.	 Independent practice. Pupils complete their own 
fishbone diagram analysis.



7.	 Structured reflection. The teacher encourages 
pupils to reflect on how appropriate the model was, 
how successfully they applied it, and how they might 
use it in the future.



 
This approach allows the teacher to develop solid 
knowledge and understanding which then forms 
the basis of increasingly independent practice as 
the teacher changes their guidance and gradually 
withdraws the scaffolding.



CATEGORY 1 CATEGORY 2



CATEGORY 3 CATEGORY 4



Cause



Cause



Cause



Cause



Cause



Cause



Cause



Cause



EFFECT
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Misconception 2: Metacognition is a general skill that can be separated from subject knowledge



This is perhaps the most common misconception about metacognition. The clue is in the word: without cognition, there is no 
metacognition.



Contrary to the misconception, metacognition is specific to the task being undertaken and stronger where learners have a 
thorough grounding in subject knowledge. It is, for example, very hard to have knowledge about how one can learn in a subject 
without solid subject knowledge. For example, Willingham and Lovette note that teaching pupils reading comprehension 
strategies—metacognitive strategies for improving reading for meaning—can give pupils the edge, but that the effects of this 
strategy are limited if the pupil lacks the required background knowledge of the reading material.15 



While some of the metacognitive strategies in this guidance can be described generically, they can only be improved through 
practice—and this means applying them to specific tasks. Other EEF guidance reports, such as those on literacy and 
mathematics, provide more detailed subject-specific guidance for teachers.16











3
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Model your own thinking to help pupils develop their 
metacognitive and cognitive skills.



A tailor will teach an apprentice by allowing them to 
work alongside them watching their movements and 
techniques closely, modelling their craft. Teachers in 
all subjects do the same – reveal their expert subject 
knowledge and skill to their novice learners.



All teachers use modelling to some extent. The most 
effective teachers—like a master craftsman working with 
their novice apprentice—are aware of their expertise 
and of how to reveal their skills to learners and how to 
assess whether their pupils have understood them; they 
are metacognitive about their teaching. 



Teacher modelling 



Teachers can model their thinking as they approach a 
task to reveal the reflections of an effective learner. In 
Recommendation 2, we gave the example of a teacher 
posing questions about how to plan, monitor, and 
evaluate while approaching a self-portrait task—an 
example of teachers making such strategies explicit. 
Similarly, teachers can outline their thinking about their 
knowledge; for example, while teaching young pupils 
how to perform a forward roll safely in PE, a teacher 
might talk through her actions as she demonstrates:



‘I don’t want to hurt my neck and 
want to do this neatly. So first, to 
protect my neck, I need to tuck 
my chin to chest like this. Then 
when I start to roll, I remember 
not to roll onto my head. Instead, 
look how I’m going to roll onto 
my back and shoulders. This also 
means my back is round, so I can 
smoothly roll like this. Now, who 
can remember what I did first to 
protect my neck?’



Such modelling is only effective if 
the pupils have access to relevant 
knowledge (in this example, if 



these are very young children, they may not even know 
what a forward roll is supposed to look like, so the 
teacher might perform one without talking it through 
first). It is also more effective when pupils are engaged 
in the task being modelled and have the opportunity to 
practise it immediately after the demonstration.



Modelling of this type is rarely planned by teachers 
as these processes or skills come ‘naturally’ to them, 
but that risks these important prompts remaining 
implicit, which is particularly ineffective for novice 
pupils. To move from novice to expert, our pupils need 
to know how an expert athlete, artist, historian, or 
scientist habitually thinks and acts. We need to make 
these largely implicit processes explicit to our novice 
learners. 



There is some evidence, at least in terms of 
metacognition, that such scaffolding should not 
be too specific as this may inhibit reflection. Some 
‘deliberate difficulty’17 is required so that pupils 
have gaps where they have to think for themselves and 
monitor their learning with increasing independence. 
Reinforcing the value of the processes modelled by 
engaging the pupils in reflecting on how successful 
they were at the end of the activity, or lesson, is also 
important.



Removing the scaffolding



Ultimately, the purpose of modelling is to help 
novice pupils become more capable of learning 
independently and thinking metacognitively. The 
modelling process involves teachers making gradual 
changes in support. Initially, scaffolding such as direct 
modelling and support from the teacher, is necessary, 
but as guided practice moves to independent 
practice, teacher input will change to monitoring 
and intervening only when necessary. Practice and 
independent work help to develop cognitive and 
metacognitive knowledge. Over time, such thinking 
becomes habitual – acting as ‘internal scaffolding’ 
that will support future learning.



“The most effective 
teachers—like a 
master craftsman 
working with his 
novice apprentice—
are aware of their 
expertise and of how 
to reveal their skills to 
learners.”
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To illustrate this, it is helpful to look again at the seven-
step model for teaching metacognitive strategies:18



So, just as a PE teacher might 
begin by modelling a forward roll, 
in a maths lesson, a model worked 
example19 of a given task or problem 
can be used. For example, a teacher 
first shares a completed worked 
example of adding fractions before 
looking more closely at the steps 
involved in working out the solution. 
After the step-by-step modelling, 
the teacher gradually removes the 
scaffold, getting pupils to undertake 
a partially completed equation. 



Teachers should be aware that some pupils may find 
it hard to articulate their thoughts while doing a task, 
and doing so may interfere with their ability to complete 
the task successfully. It may be that metacognitive 
reflection needs to follow the completion of the task 
for novice pupils, and not occur concurrently, as 
task completion may demand all of a pupil’s mental 
resources.



Misconception 3: Metacognition represents ‘higher order’ thinking and is therefore more 
important than mere cognition or subject knowledge



We know that metacognition is the knowledge of cognition and the strategies to regulate and control it. However, it would be a 
mistake to see metacognition as somehow ‘higher order’, hierarchically, over cognitive activities such as remembering knowledge 
(Bloom’s taxonomy is sometimes misinterpreted as being a hierarchy that privileges ‘evaluation’ over ‘knowledge’). As has been 
pointed out, it is very hard to have metacognitive knowledge about how competent you are in a given subject domain, or how 
best you can learn, without sound subject knowledge.20 



For example, a student can use metacognitive planning strategies when drafting a GCSE essay about Shakespeare. But without 
an understanding of Shakespeare’s plays, language, and the relevant social context, the essay will not be successful. We cannot 
adequately deploy metacognitive strategies for monitoring and evaluating our essay-writing if we do not first understand the 
components of a successful essay and have a knowledge of Shakespeare’s world.  



Metacognition and cognition display a complex interplay as pupils learn. We should look to develop both concurrently and not 
create false hierarchies where they do not exist.



 



Activating prior
knowledge1
Explicit strategy 
instruction2
Modelling of 
learned strategy3
Memorisation of
strategy4
Guided 
practice5
Independent 
practice6
Structured 
reflection7



Student Teacher 



“It may be that 
metacognitive 
reflection needs to 
follow the completion 
of the task for novice 
pupils, and not occur 
concurrently.”
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Set an appropriate level of challenge to develop pupils’ 
self-regulation and metacognition.



Challenge is key to developing self-regulation and 
metacognition: if learners are not challenged, they 
will not develop new and useful strategies; nor will 
they reflect deeply on the content they are engaging 
with, or on their learning strategies, or stretch their 
understanding of themselves. Put simply, and somewhat 
paradoxically, if pupils have to undertake a task that 
makes them struggle (remember ‘deliberate difficulties’), 
they are more likely (in the future) to recall information 
from such tasks from their long-term memory.21 



A successful pupil will regularly engage in 
metacognitive reflection, asking questions of 
themselves as they learn and take on challenging 
tasks, such as:



Knowledge of task:



•	 Is this task too challenging for me?   



•	 What are the most difficult aspects of this task?   



•	 How much time should I devote to this task?   



•	 Are there easy bits I can get ‘done’?   



Knowledge of self:



•	 Is this task asking for subject knowledge I can 
remember?   



•	 Do I understand the concept(s) that underpins this 
task?



•	 Am I motivated to stick at this tricky task? 



•	 What can I do to keep myself focused?



Knowledge of strategies: 



•	 Are my notes effective for understanding this task?   



•	 Do I need to ask the teacher for help? 



•	 What strategies can I deploy if I am stuck?   



•	 What can I do to ensure I remember what I’ve 
learned?



A successful metacognitive learner will ask such 
questions, either consciously or as an unconscious 
process, and typically exhibit an awareness of the 
degree of challenge in what they are learning. However, 
challenge needs to be set at an appropriate level, 
otherwise one or both of the following may occur:



•	 the learner will not accept the challenge; or



•	 the learner will suffer cognitive overload.



Accepted challenge and motivation



As we know, motivation is one of the essential 
components of self-regulated learning. Pupils, and 
even animals, opt out of difficult trials; they avoid tests 
they are unlikely to answer correctly.22 Where learners 
are being challenged it is important to ensure they 
feel emotionally supported as well as being motivated 
to persevere. Metacognition, then, is of special 
importance when pupils make decisions about how to 
study and how to maintain effort and motivation until 
the task is complete.23  



Take homework, for example—an ever-present 
challenge to pupils, teachers, and parents alike. It 
is paramount to pitch homework at the right level of 
challenge, especially as the control and monitoring 
offered by the teacher in the classroom is absent. 
Metacognitive strategies are required to preserve self-
motivation in this undertaking. 



First, pupils will make a judgement on how 
challenging the homework is to them. If a given 
homework is clearly difficult, then a pupil will need 
self-efficacy24—or self-confidence in their ability to 
complete a given task—which is shown to predict 
the deployment of metacognitive strategies. In 
motivating pupils to persevere at challenging tasks, 
it is important to reward effort rather than absolute 
levels of achievement; to give feedback about 
personal progress, and to avoid social comparison.



One obvious factor that has been found to relate to 
more effective use of metacognitive strategies, and 
sticking to tasks like homework, is the ability to delay 
gratification. Pupils who are better able to delay 
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gratification in favour of studying, or undertaking 
homework, are also better at planning and regulating 
their learning, and vice versa.25



In Walter Mischel’s famous ‘marshmallow 
test’, young children were given the challenge 
of delaying their gratification by being offered the 
choice of one small reward—the marshmallow—or 
wait for 15 minutes to gain a larger reward of two 
marshmallows.26 In this experiment, the children 
deployed a range of metacognitive strategies such 
as not looking at the marshmallow, or closing their 
eyes and thinking of something completely different. 
It is such strategies that teachers can support 
children to deploy in a range of contexts, such as the 
aforementioned homework example.  



Helping pupils reduce cognitive 
overload 



What is an appropriate level of challenge? This 
question requires expert knowledge both of a given 
subject, and of pupils in the classroom. ‘Cognitive 
load’ theory,27 developed by John Sweller out of 
the study of problem solving, offers a handy model to 
understand the ‘Goldilocks degree of challenge’: not 
too hard, not too easy, but just right. 



Put simply, ‘cognitive load’ is the amount of 
information our working memory can hold at any one 
time. The working memory is where we process 
information and is key to learning. The capacity of 
the working memory is limited. We can, however, 
support pupils to maximise their working memory 
with a range of apt metacognitive strategies. For 
example, we can rehearse the components of 
a complex task (such as the worked examples 
already mentioned) so that it becomes automated, 
thus freeing up working memory capacity. Or we 



might suggest creating stories from information 
to be remembered,28 or grouping information into 
more memorable categories or more accessible 
‘chunks’.29



Understanding cognitive load 
in relation to self-regulation and 
metacognition has a number of 
consequences. First, where we 
can draw on existing knowledge 
from the long-term memory, we 
increase capacity; this is one 
reason why knowledge matters 
and why learners need to be 
taught to first try and activate prior 
knowledge. Second, we need to 
make sure that learning activities 
don’t overburden working memory; 
we need to teach strategies to 
cope with demanding tasks—for example, using 
diagrams, notes, and other external aids, talking 
through the problem out loud, or breaking the task 
down into simpler steps.



In terms of developing self-regulated learning and 
metacognition, this means we need to make sure 
that we don’t give too much information at the same 
time (when delivering explicit instruction), and do not 
expect the learner to take on too much challenge 
when doing guided practice and independent work. 
The use of structured planning templates, 
teacher modelling, worked examples, and 
breaking down activities into steps can help 
achieve this.



It also means that any metacognitive teaching tasks—
like asking pupils to reflect on their learning—should be 
carefully placed so as not to distract from the learning at 
hand. Teachers shouldn’t expect pupils to develop new 
cognitive and metacognitive skills at the same time.



  



“ ‘Cognitive load’ 
theory offers a handy 
model to understand 
the ‘Goldilocks 
degree of challenge’: 
not too hard, not too 
easy, but just right.”
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Promote and develop metacognitive talk in the 
classroom.



Year 4 pupils had been constructing branching keys which used yes/no questions to identify animals (see example below).  However, 
the pupils had found this harder to do than expected, so the teacher devoted part of the next science lesson to talking about this work. 



Ms Marshall: How confident do you feel about making keys? Lots of us found this hard to do last time, let’s try to work out what 
was tricky about making keys.



Calvin: The questions.



Ms Marshall: What was tricky about the questions?



Calvin: Making new ones.



Amelie: Thinking of a different question each time.



Abdul: And it had to be a yes/no question.



Janiyah: And the answer might change.



Ms Marshall: How might the answer change?



Janiyah: Because it depends, sometimes the animal might live in 
the water, sometimes they might go on land.



Elliott: And you can’t ask someone about their favourite, because 
everyone has a different favourite.



Ms Marshall: Oh yes, so we only want the questions to have one 
answer, and it has to be a yes or a no.  Perhaps we need to make 
a list of questions to help us get started. Questions which will 
divide the animals in half each time…



After creating a class list of questions, the teacher asked the children to consider how confident they felt and then used this to 
create mixed groups of three.  They worked in these groups to create branching keys with post-it notes, pausing for a mini-
plenary where pupils walked around to look at others’ work.  The pupils discussed the features of the questions and keys 
which worked well, then returned to their own keys to improve them.



Does it have fur?



Does it have feathers?



Does it have dry or moist skin?



Does it have scales?



Yes No



Yes No



Dry Moist



Scales No scales



Metacognitive talk in a Year 4 science lesson30
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Teachers asking challenging questions—guiding pupils 
with oral feedback, prompting dialogue, and scaffolding 
productive ‘exploratory’ talk where appropriate—is an 
ideal way to share and develop effective learning.31 



The teacher in the opening example helps pupils to 
understand how to construct a branching key—the 
cognitive strategies needed. She also encourages them 
to discuss what they found hard, and to think in advance 
about what could go wrong.  All the time, she is guiding 
and probing thinking, getting pupils to listen actively and 
respond. It is the stuff of great teaching, but too often, if 
we do not name the strategies, such expert development 
of metacognitive talk can remain implicit and hidden. 



Interactions with others are one way to test one’s own 
metacognitive strategies and knowledge, so both 
peers and teachers have a role to play here. As you 
can see from the example above, classroom talk can 
build knowledge and understanding. In this example, 
the pupils share both their awareness of strategies 
(knowledge of strategies) and of how hard they have 
found the task in the past (knowledge of tasks). 



A number of classroom interventions that aim to develop 
the quality of classroom talk can also be effective ways 
of improving and practising learners’ metacognitive 
skills. As devised by Robin Alexander, ‘Dialogic 
teaching’,32 for example, emphasises classroom 
dialogue through which pupils learn to reason, discuss, 
argue, and explain. A key element of the dialogic 
approach is to encourage a higher quality of teacher 
talk by going beyond the closed ‘teacher question–pupil 
response–teacher feedback’ sequence. Importantly, 
in this and other successful interventions, dialogue 
needs to be purposeful and not just conversation, with 
teachers using questions to elicit further thought.



Common teaching strategies to better organise and 
structure classroom talk and dialogue include ‘Socratic 
talk’, ‘talk partners’, and ‘debating’ (each strategy 
having its own clear parameters and rules for responsible 
dialogue). Such strategies—provided they are sufficiently 
challenging, build on firm pupil subject knowledge, 
are realistic, and suitably guided and supported by 
the teacher—can help develop self-regulation and 
metacognition. We should take care, however, not to 
focus on dialogue simply as an end in itself without it 
being wedded to these necessary conditions.



Types of classroom talk



Professor Robin Alexander’s most recent account of dialogic 
teaching identifies six basic talk repertoires for effective teaching 
and learning (talk settings, everyday talk, learning talk, teaching talk, 
questioning, and extending). Use of the repertoires is guided by 
five principles or criteria that highlight what is essential to make talk 
engaging and cognitively productive. For example, talk should be 
cumulative and purposeful.33 



The most relevant repertoires for developing metacognitive skills are 
learning talk and teaching talk. Learning talk includes narrating, 
questioning, and discussing; teaching talk includes instruction, 
exposition, and dialogue.



Alexander observes that all ‘have their place’,34 but that discussion 
and dialogue are both the most potent and the least common and 
therefore need to be given much greater prominence because they 
are most likely to open up the ‘learning talk’ and move it beyond the 
mere giving of closed answers.
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Explicitly teach pupils how to organise, and effectively 
manage, their learning independently



Nathan knew that to revise properly he would need a technology ‘black out’. With a little help from his father, Nathan made his 
bedroom more like an office than a games room during his GCSE revision. 



Each evening at seven o’clock, just after dinner, Nathan would switch off his phone and go upstairs to revise. First, he’d check 
his revision plan and get out what he needed before steeling himself to do some hard work. Strategy number one was always a 
quick flashcard challenge, mixing up his cards from his different subjects, before testing himself. Then Nathan would test himself 
on different topics, with past questions or simply seeing what he could recall with a blank piece of paper, before ticking them off 
his revision plan.



Expecting his usual lull after forty-five minutes, Nathan would grab a drink and a biscuit (or three) before getting back to his 
revision. At the end of his revision session, he would end with the nightly ritual of returning to his revision plan to chalk up his 
victories and losses.



The aim of the skills and approaches discussed 
in the rest of this report is to develop learners that 
are able to manage their learning independently. 
The phrase ‘independent learning’, rather like 
metacognition, is commonly used in schools, but 



perhaps our understanding is 
not so commonly shared. Put 
simply, independent learning is 
when pupils learn with a degree 
of autonomy, making active 
choices to manage and organise 
their learning, while deploying 
metacognitive strategies in the 
process. The GCSE revision 
undertaken by Nathan is a typical 
example of independent learning. 



Supporting pupils like Nathan 
to self-regulate—providing them 



with timely feedback and helping them to plan, monitor, 
and evaluate their progress—forms the basis for 
successful, independent learning. 



Research emphasises the need for guided practice, 
in which the teacher provides support, prompts, 
and scaffolding, particularly during the initial stages 
of practice. The pupil can assume more and more 
responsibility as they become more proficient. To revise 
effectively, pupils like Nathan need revision approaches 
clearly modelled for them—vital cognitive strategies 
such as using self-testing flashcards—before they gain 
independent expertise. 



Independent practice can play an important role in 
developing self-regulation and metacognition provided 
that tasks are sufficiently challenging, build on firm 
pupil subject knowledge, are realistic, and are suitably 
guided and supported by the teacher. 



“The aim of the skills 
and approaches 
discussed in the rest 
of this report is to 
develop learners that 
are able to manage 
their learning 
independently.”
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Effective learners use a number of strategies to 
help them learn well independently. According to 
Zimmerman,35 these can include:



•	 setting specific short-term goals (for example, 
Nathan executing his revision plan);



•	 adopting powerful strategies for attaining the goals 
(Nathan’s self-testing using flashcards);



•	 monitoring performance for signs of progress 
(Nathan monitoring his progress by answering past 
questions);



•	 restructuring one’s physical and social context 
to make it compatible with one’s goals (Nathan 
changing his bedroom so it was fit for revision and 
learning);



•	 managing time-use efficiently (Nathan giving himself 
an appropriate break);



•	 self-evaluating one’s methods (Nathan checking his 
revision plan at the end of his session); and



•	 attributing causation to results and adapting future 
methods (Nathan checking his revision plan, ticking, 
or not, appropriately before adapting his revision 
plan).



Motivation and independent study



Pupils need to manage their motivation so that they are 
able to stick to learning, particularly when there is no 
teacher to guide independent study. An obvious truth is 
that our pupils often have to make tricky choices when 
learning independently, such as doing their homework 
tasks over giving in to more immediate gratifications. 
Of course, this requires self-control, which is itself a 
metacognitive process. 



Pupils therefore need to regulate their motivational 
investment in learning activities, not least in light of 
the fact that they are often confronted with a choice 
between immediately-rewarding activities and activities 
that may seem less so but that support longer term 
learning goals (thus the need to ‘delay gratification’ 
as discussed in the previous recommendation). For 
example, Nathan, as he undertakes his revision, may 
likely have the urge to contact his friends by phone 
rather than revise! 



Our pupils need to be able to balance short term—or 
proximal—goals, with longer term learning goals and 
rewards—their distal goals. These are, again, not 
necessarily strategies that children spontaneously 
develop, so they will need to be taught. Whether this 
should happen through direct instruction or other 
methods, such as modelling, is debatable. 



A
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Misconception 4: You can easily teach metacognitive knowledge and strategies in discrete 
‘thinking skills’ lessons



There is little evidence of the benefit of teaching metacognitive approaches in ‘learning to learn’ or ‘thinking skills’ sessions. Pupils 
find it hard to transfer these generic tips to specific tasks.



Self-regulated learning and metacognition have often been found to be context-dependent, so how you best plan in Key Stage 2 
art may have significant differences to planning strategies in GCSE maths. This means that a pupil who shows strong self-regulated 
learning and metacognitive competence in one task or subject domain may be weak in another, and metacognitive strategies may or 
may not be effective, depending on the specific task, subject, or problem tackled. This does not, however, mean that metacognitive 
knowledge and skills will automatically develop through content knowledge teaching.



That being said, over time, metacognition can become more generic, and older metacognitive learners can possess an array of 
strategies that they then judiciously apply across a range of contexts and to a range of tasks. This maturation also includes the 
development of a growing understanding of when to use what strategies, or when good strategies may be missing in the learner’s 
repertoire.



Accuracy of judgements



One issue that pupils often have with independent 
learning is their accuracy of judgement. They 
tend not to have very realistic views of how well they 
have learned something, or which strategy has been 
effective. Consequently, they can make unrealistic 



‘judgements of learning’.36 
Like adults, they can suffer 
from the ‘planning fallacy’—
underestimating how much time 
and resource will be required 
to plan successfully. Improving 
pupils’ judgements on learning 
and the effectiveness of particular 
strategies will likely require further 
instruction. 



Nathan, for example, revising 
his GCSEs, is an effective 
metacognitive learner who 



is deploying a range of effective strategies. More 
commonly, pupils are unaware of the benefits of certain 
type of study, such as the benefit of spaced practice 
(where practice is broken up into a number of short 
sessions, over a longer period of time) compared to 
massed practice (when individuals practise a task 
continuously without rest)—more commonly known as 
‘cramming’.37 Their judgements of learning can make 
them feel—albeit falsely—like they are learning more 
successfully when cramming. 



Explicit teaching can help alleviate this issue of pupil 
over-confidence. For example, one experimental study 
found that direct instruction on the benefits of spaced 
practice decreased underestimation, while this was 
not the case for simply providing feedback.38 Teaching 
tools like ‘exam wrappers’ (a post-exam student 
self-evaluation feedback tool) offer teachers and pupils 
a way to evaluate and analyse errors, and revision 
patterns, for a given exam. This can help improve 
pupils’ accuracy of judgement. 



“Their judgements of 
learning can make 
them feel—albeit 
falsely—like they 
are learning more 
successfully when 
cramming.”
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A



In a recent and extensive study on pupils’ learning, 
Dunlosky et al. analysed the techniques that prove most 
effective, such as ‘spaced practice’, and those regularly 



undertaken by pupils with underwhelming effects, such 
as rereading and highlighting.39 The value of different 
techniques is summarised in Table 1 below.



Table 1: Effectiveness of ten learning techniques, from Dunlosky et al (2013) 39



Practice testing Self-testing or taking practice tests on material to be learned.



Distributed (‘spaced’) practice Implementing a schedule of practice that spreads out activities 
over time.



Elaborative interrogation Generating an explanation for why an explicitly stated fact or 
concept is true.



Self-explanation Explaining how new information is related to known information, 
or explaining steps taken during problem solving.



Interleaved practice Implementing a schedule of practice that mixes different kinds 
of problems, or a schedule of study that mixes different kinds of 
material, within a single study session.



Summarization Writing summaries (of various lengths) of to-be-learned texts.



Highlighting Marking potentially important portions of to-be-learned materials 
while reading.



Keyword mnemonic Using keywords and mental imagery to associate verbal materials.



Imagery use for text learning Attempting to form mental images of text materials while reading 
or listening.



Rereading Restudying text material again after an initial reading.
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Schools should support teachers to develop their 
knowledge of these approaches and expect them 
to be applied appropriately.



7



There is no shortage of interesting research evidence 
or advice on teaching and learning for school teachers 
and leaders. Even so, it is widely accepted that 
teachers often lack the time, tools, and training to 
implement new strategies and to translate research 
evidence into action. 



Metacognition and self-regulation 
are no exception to this problem. 
Despite strong evidence that 
they are important, there are also 
many examples of interventions 
designed to improve pupils’ self-
regulatory skills that have had 
no impact on pupil outcomes. 
Sometimes this is due to a distinct 
lack of understanding of what 
metacognition is; this, in turn 
leads to misconceptions and often 
weak implementation. As with any 
changes to classroom practice and 



pedagogy, teachers will need a lot of support, training, 
and time to practise in order to implement them. It is 
important that supporting pupils’ metacognition and 
self-regulation skills isn’t seen as something ‘extra’ for 
teachers to do, but an effective pedagogy that can be 
used to support their normal classroom practice. 



Key aspects of successful 
implementation: 



1.	 Sufficient time needs to be built in for the 
implementation to work and to have an effect on 
pupils. Time is needed both to train teachers and to 
allow them to practise and embed the new methods. 



2.	High quality professional development for 
teachers is key to any successful intervention. The 
teachers are the people who are going to make the 
difference in their classrooms, with the particular 
challenge of integrating metacognition to specific 
subject domains or specific phases, so the focus 
should be on supporting them to do this. 



3.	Teachers need to be provided with high quality 
tools, such as textbooks and resources, and 
support, such as on-going mentoring and 
coaching.



4.	While what happens in the classroom is what will 
ultimately make the difference to pupil learning, 
support from senior leadership in the school 
is key to making that happen effectively and 
consistently. Senior leaders need, for example, to 
support all the steps outlined above, and make 
sure approaches are implemented consistently and 
coherently across the school so every pupil in every 
lesson gets the best possible learning environment. 
Their commitment is crucial to implementation 
effectiveness. 



The EEF’s Putting Evidence to Work—A School’s Guide 
to Implementation40 describes the implementation 
journey in more detail. 



Support teachers with high quality 
continuous professional development



Given the challenge of developing self-regulated 
learning and metacognition in pupils, it is crucial that 
the key principles of effective continuing professional 
development (CPD) are followed to allow teachers to 
develop their knowledge.



In their overview of research on effective CPD for the 
Teacher Development Trust, Cordingley et al. (2015) 
identified the following key aspects:41



•	 sufficient time needs to be devoted to CPD, 
preferably at least two terms;



•	 activities need to be iterative and build on how well 
approaches are working in the classroom;



•	 CPD needs to build on teachers’ starting knowledge 
and understanding, and explore—and where 
necessary challenge—existing beliefs and practices;



“As with any changes 
to classroom practice 
and pedagogy, 
teachers will need 
a lot of support, 
training, and time to 
practise in order to 
implement them.”
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•	 CPD needs to focus firmly on pupils’ learning;



•	 internal input is helpful as it can challenge existing 
beliefs more easily;



•	 external and internal facilitators need both subject 
expertise and expertise on CPD delivery; and



•	 peer support is useful to encourage reflection and 
risk-taking. 



Good CPD will show teachers that development of 
metacognition should not be an ‘extra’ task that adds to 
their workload but is intrinsic to their teaching activities. 



Assessing the impact of self-regulation 
and metacognition interventions



It is widely recognised that the reliable assessment 
of self-regulated learning and metacognition is 
challenging. Nevertheless, assessment is crucial to 
guide practice in the classroom. 



The development of measures of self-regulation and 
metacognition has followed changes in our knowledge 
and understanding of the processes involved. Thus, as 
it has become clearer that self-regulated learning and 
metacognition are subject- and task-specific, generic 
instruments have largely been replaced by subject- or 
task-specific ones.42 Alongside typical standardised test 
performance, there are more qualitative assessments 
that teachers can use. 



Typical assessments of metacognition that can be 
used in the classroom by teachers include:



•	 traces—observable metacognitive strategies 
used by pupils while completing a task, such as 
underlining a passage or making notes;



•	 observation—observing learners while they are 
completing a task, and estimating their use of 



metacognition directly, allows teachers to take 
non-verbal behaviours and social interactions into 
account; recording measures like ‘time-on-task’ or 
homework completion rates can also let teachers 
make inferences about self-regulated learning;



•	 self-report questionnaires—perhaps the most 
common assessment strategy is retrospective 
pupil self-reporting in the 
form of questionnaires 
(a note of caution should 
attend this method: recalling 
metacognitive strategies 
accurately is a difficult 
challenge for learners);



•	 structured interviews—
though challenging to 
implement, interviews can 
take the form of a hypothetical 
learning scenario, with pupils 
asked to describe how they 
would use self-regulated 
learning strategies during it, 
thus allowing them to access, 
or not, more context-specific  
strategies;43 and



•	 talk aloud protocols—assessments that get 
pupils to express their thought processes while 
doing a particular task (these self-reporting 
measures, however, may be biased by pupils’ 
literacy and ability to articulate their thoughts).



Research indicates that assessment during task 
performance appears to be more predictive and 
accurate than assessment before or after task 
performance.44 Teacher assessments of their pupils 
appear moderately accurate. 



However, each of these assessment methods have 
their limitations and biases, so teachers should be 
circumspect in generalising their results.



“Good CPD will 
show teachers 
that development 
of metacognition 
should not be an 
‘extra’ task that adds 
to their workload but 
is intrinsic to their 
teaching activities.”
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This guidance report was written by Alex Quigley (Huntington School), Professor Daniel Muijs (previously University of Southampton, 
now at Ofsted) and Eleanor Stringer (Education Endowment Foundation). It draws on the best available evidence regarding the 
development of metacognition and self-regulated learning, based on a review conducted by Professor Daniel Muijs and Dr Christian 
Bokhove (University of Southampton).



The guidance report was created over three stages:



1.	 Scoping. The EEF consulted with a number of teachers and academics about the scope of the report. We then appointed an 
advisory panel and the review team, and agreed research questions for the review. 



2.	Evidence review. The review team conducted searches for the best available international evidence, using a range of databases, 
and a systematic methodology to classify strength of evidence. 



3.	Writing recommendations. The EEF worked with the advisory panel and reviewers to draft the guidance report and 
recommendations. The final report was written by Alex Quigley, Professor Daniel Muijs and Eleanor Stringer, with input and 
feedback from many others.  



The advisory panel consisted of Kate Atkins (Rosendale School), Professor Steve Higgins (Durham University), Dr David Whitebread 
(Cambridge University) and Professor Jonathan Sharples (EEF and UCL Institute of Education). We would like to thank them for the 
support, challenge, and input they provided throughout the three stages.



We would like to thank the researchers and practitioners who were involved in providing support and feedback on drafts of this 
guidance. These include Dylan Wiliam, Robin Alexander, Sarah Earle (Bath Spa University), Simon Cox (Blackpool Research School), 
Rebecca Pentney (East Cambridgeshire and Fenland Research School), Russell Spink (Stoke-on-Trent Research School), and many 
others.
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Dysgu annibynnol 
Independent Learning 



part 1: Defining Independent Learning
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Curriculum for Wales Purposes:  


Ambitious, capable learners; 


Healthy, confident individuals


Pedagogical principles:


Encourages learners to take increasing responsibility for their own learning


Transferable skills for further/higher education


Transferable skills for an ever-changing workplace


Independence as part of blended learning














Why focus on independent learning?









As we know, pupils now depend far less on absorbing vast reams of knowledge: As citizens of the 21st Century, it is more important that they know how to access, use and adapt knowledge and skills. They need to be able to communicate their learning confidently with others, to reflect, adapt and improve.


Whatever their next steps, all learners need to be equipped with the appropriate skills to achieve their ambitions and goals.


Employers are always looking for workers with good communication skills and a positive, can-do attitude.


Covid 19 has, for many teachers and learners, highlighted the inability of many pupils to learn effectively at home, without their teachers and peers. It will take time to rebuild their confidence, in addition to integrating a blended learning approach, with the possibility of further lockdown.
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What do we mean by AN ‘Independent Learner’?




What do you consider to be the characteristics of an independent learner?








TASK: Discuss in pairs, or groups of 3 – list as many characteristics of independent learning as you can.
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Characteristics of an independent Learner











‘Blue Peter’ list – already completed


Possible task – Diamond ranking – 10 characteristics of an independent learner.
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Characteristics of an independent Learner


Which characteristics do you think the majority of your learners display?


Which ones are generally missing?








TASK: In pairs/threes, discuss any strategies/initiatives/programmes you have used (this doesn’t have to be recently) which have promoted and improved these ‘missing’ skills. Have you stopped using them? If so, what were the reasons? Would they be appropriate for the new curriculum? SHARE
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Effective pedagogy to support independence


Estyn ‘Improving teaching’ – June 2018:


Hattie (2009) synthesised the findings from over 800 meta-analyses spanning a 15-year period.  The balance of evidence suggested that the classroom practices with the biggest effect on pupil learning were: 


reciprocal teaching – teachers enabling pupils to learn and use self-learning 


feedback – specific responses to pupils’ work 


teaching pupils self-verbalisation or self-questioning 


meta-cognition strategies – awareness and knowledge of one’s own thinking 


problem-solving techniques 


Hattie concluded that, ‘these top methods rely on the influence of peers, transparent learning, intentions and success criteria, using various strategies attending to both surface and deep knowing’ (Hattie, 2012, p.52).








Effective pedagogy to support independence


Effective lesson planning that builds on pupils’ previous learning and knowledge.  Ensure plans meet the needs of pupils of different abilities to enrich their experiences, broaden their horizons and engender a culture of curiosity and enquiry


Appropriate level of support and direction for pupils – ensure that it does not hinder pupils’ ability to work independently


Effective mapping for the development of pupil literacy, numeracy and ICT skills across the curriculum


Useful feedback (written and or verbal) that identifies clearly how pupils can improve their work.  Impact of feedback is also monitored.








What is Metacognition?


An awareness and understanding of one's own thought processes  


Metacognition describes the processes involved when learners plan, monitor, evaluate and make changes to their own learning behaviours:  Video:  https://cambridge-community.org.uk/professional-development/gswmeta/index.html





“Metacognition is the conscious reflection by a child on his or her own thinking processes, often (but not always) after he or she has worked through a given problem.  In this way the pupils become aware of their own reasoning, and the thinking process becomes explicit”.


If pupils are regularly helped to establish strategies rather than being given solutions, they will become more independent learners and more successful learners.  However, they need to know which strategy to use in a given context, so it is ‘metacognition about strategies, rather than strategies themselves, that appears to be essential’.  (Sternberg, 1998, p.128).
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Education Endowment Foundation:  


https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/


Metacognition and self-regulation approaches have consistently high levels of impact, with pupils making an average of seven months’ additional progress.

















These strategies are usually more effective when taught in collaborative groups so that learners can support each other and make their thinking explicit through discussion.


The potential impact of these approaches is high, but can be difficult to achieve in practice as they require pupils to take greater responsibility for their learning and develop their understanding of what is required to succeed.


The evidence indicates that teaching these strategies can be particularly effective for low achieving and older pupils.














Metacognition


Discuss:


Which strategies do you / your pupils use that are most effective?





How can we support our pupils to use and build on these strategies?














https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/Summary_of_recommendations_poster.pdf








Teaching metacognitive strategies (Exemplar from EEF guidance report)


2:  Explicitly teach pupils metacognitive strategies, including how to plan, monitor and evaluate their learning 


Activating prior knowledge. 


https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/EEF_Metacognition_and_self-regulated_learning.pdf


The teacher discusses with pupils the different causes that led to World War One while making notes on the whiteboard. 


Explicit strategy instruction. The teacher then explains how the fishbone diagram will help organise their ideas, with the emphasis on the cognitive strategy of using a ‘cause and effect model’ in history that will help them to organise and plan a better written response. 


Modelling of learned strategy. The teacher uses the initial notes on the causes of the war to model one part of the fishbone diagram. 


Memorisation of learned strategy. The teacher tests if pupils have understood and memorised the key aspects of the fishbone strategy, and its main purpose, through questions and discussion. 


Guided practice. The teacher models one further fishbone cause with the whole group, with pupils verbally contributing their ideas. 


Independent practice. Pupils complete their own fishbone diagram analysis. 


Structured reflection. The teacher encourages pupils to reflect on how appropriate the model was, how successfully they applied it, and how they might use it in the future. 


This approach allows the teacher to develop solid knowledge and understanding which then forms the basis of increasingly independent practice as the teacher changes their guidance and gradually withdraws the scaffolding.
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Dr Lyn Sharratt – ‘Clarity’ (Chapter 4)


Sharing Learning Intentions and the Co-construction of success criteria


No amount of instruction will work unless it is informed by transparent teacher and pupil self-assessment practices.  Pupils need to understand ‘What are we learning?’, ‘Why are we learning this?’ and ‘How will I know if I am successful?’





As a result, a common, class wide learning intention needs to be shared 


followed by the co-construction 


of the success criteria.

















Learning Intentions and Co-construction of success criteria





Learning Intentions:





Comes from the curriculum – the de-construction of the curriculum


Is written from the pupil perspective i.e. “we are learning to / that / about”


Will not be differentiated (differentiation will come from the teaching)


Pupils should not have to guess what they are learning;  their teachers should deconstruct it with them


Wording of the intention:


Outlines what learning and why


Pupil friendly language


Clear and Concise


Active / demonstrable verb


For example:  ‘We are learning to select evidence from the text to analyse how language choices and conventions are used to influence an audience”.








Activity:  Ask staff to bring along pieces of pupil work (same work – but at different levels).  From these in groups to develop the Learning Intentions and to then co-construct the success criteria.
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Learning Intentions and Co-construction of success criteria





2.  Success criteria:





Pupils need to be involved in the co-construction of the success criteria (SC)


Should be differentiated – at least one SC should be accessible to all pupils and if achieve all SC then should achieve an A*/ A


SC should be referred to throughout lesson


Good practice to refer pupils to WAGOLs / good practice e.g. through a ‘bump it up’ wall


Wording of the success criteria:


Use of verbs


I can


For example:  I can:


Use evidence from the text to explain my thinking


Use considered vocabulary choices


Identify and apply ways to improve my responses using our annotated strong and weak examples








Activity:  Ask staff to bring along pieces of pupil work (same work – but at different levels).  From these in groups to develop the Learning Intentions and to then co-construct the success criteria.
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Further reading and research:





10 Ways To Encourage Students To Take Responsibility For Their Own Learning


Brief Overview of Context: 
A blog post written by a teacher, learner and self confessed inquirer. A practical list of 10 ways to make learners more autonomous. 


What Ed Said - WordPress Blog


https://whatedsaid.wordpress.com/2010/06/29/10-ways-to-encourage-students-to-take-responsibility-for-their-own-learning/ 








How to develop independent learners


Brief Overview of Context: 
A brilliant resource offering practical ideas and strategies for creating a more independent learning environment .


Mike Gershon, 2014


TES


https://www.tes.com/sites/default/files/tes_strategies_to_develop_independent_learners.pdf 
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Model your own thinking 
to help pupils develop 
their metacognitive and 
cognitive skills



•	 Modelling by the teacher is 
a cornerstone of effective 
teaching; revealing the 
thought processes 
of an expert learner 
helps to develop pupils’ 
metacognitive skills.  



•	 Teachers should verbalise 
their metacognitive thinking 
(‘What do I know about 
problems like this? What 
ways of solving them have 
I used before?’) as they 
approach and work through 
a task. 



•	 Scaffolded tasks, like worked 
examples, allow pupils to 
develop their metacognitive 
and cognitive skills without 
placing too many demands 
on their mental resources.



3
Set an appropriate level 
of challenge to develop 
pupils’ self-regulation 
and metacognition



•	 Challenge is crucial to 
allow pupils to develop and 
progress their knowledge 
of tasks, strategies, and of 
themselves as learners. 



•	 However, challenge needs to 
be at an appropriate level. 



•	 Pupils must have the 
motivation to accept the 
challenge. 



•	 Tasks should not overload 
pupils’ cognitive processes, 
particularly when they are 
expected to apply new 
strategies.
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•	 As well as explicit instruction 
and modelling, classroom 
dialogue can be used to 
develop metacognitive skills. 



•	 Pupil-to-pupil and pupil-
teacher talk can help to build 
knowledge and understanding 
of cognitive and metacognitive 
strategies.  



•	 However, dialogue needs to 
be purposeful, with teachers 
guiding and supporting the 
conversation to ensure it is 
challenging and builds on 
prior subject knowledge.



Promote and develop 
metacognitive talk in 
the classroom
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Explicitly teach pupils 
how to organise and 
effectively manage their 
learning independently



•	 Teachers should explicitly 
support pupils to develop 
independent learning skills.  



•	 Carefully designed guided 
practice, with support 
gradually withdrawn as the 
pupil becomes proficient, 
can allow pupils to develop 
skills and strategies 
before applying them in 
independent practice. 



•	 Pupils will need timely, effective 
feedback and strategies to be 
able to judge accurately how 
effectively they are learning.  



•	 Teachers should also 
support pupils’ motivation to 
undertake the learning tasks.
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Schools should support 
teachers to develop 
knowledge of these 
approaches and expect 
them to be applied 
appropriately



•	 Develop teachers’ knowledge 
and understanding through 
high quality professional 
development and resources. 



•	 Senior leaders should 
provide teachers with 
time and support to make 
sure approaches are 
implemented consistently.  



•	 Teachers can use tools such 
as ‘traces’ and observation 
to assess pupils’ use of self-
regulated learning skills.  



•	 Metacognition shouldn’t be 
an ‘extra’ task for teachers 
to do but should be built into 
their teaching activities.
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•	 Self-regulated learners are 
aware of their strengths 
and weaknesses, and can 
motivate themselves to 
engage in, and improve, their 
learning.   



•	 Developing pupils’ 
metacognitive knowledge 
of how they learn—their 
knowledge of themselves 
as a learner, of strategies, 
and of tasks—is an effective 
way of improving pupil 
outcomes. 



•	 Teachers should support 
pupils to plan, monitor, and 
evaluate their learning.



Teachers should 
acquire the professional 
understanding and skills 
to develop their pupils’ 
metacognitive knowledge
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•	 Explicit instruction in 
cognitive and metacognitive 
strategies can improve 
pupils’ learning. 



•	 While concepts like ‘plan, 
monitor, evaluate’ can be 
introduced generically, the 
strategies are mostly applied 
in relation to specific content 
and tasks, and are therefore 
best taught this way. 



•	 A series of steps—beginning 
with activating prior 
knowledge and leading 
to independent practice 
before ending in structured 
reflection—can be applied 
to different subjects, ages 
and contents. 



Explicitly teach pupils 
metacognitive strategies, 
including how to plan, 
monitor, and evaluate 
their learning
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		Priority 2 

Key Question and Quality Indicator: 

Estyn Inspection Area: 

Focus Areas 

Post pandemic recovery including staff & pupil wellbeing: To identify and target support for pupils who are underachieving/ with gaps in knowledge due to disruption in learning due to the pandemic and to support and to develop pupils’ confidence and resilience, ensuring they feel safe and secure. 

		Related to the 4 purposes: 

Ambitious capable learners; Healthy, confident individuals, Ethical and informed individuals and creative, enterprising contributors.





		

		Success criteria in terms of standards or quality: 

· To ensure that pupils in KS4 achieve their MEG in their subjects 

· To ensure that Y2 pupils have the necessary interventions to close the gap in their learning before moving to Y3.  

· To ensure that pupils have a board and balanced health and wellbeing experience and are providing with appropriate information to support the mental and emotional wellbeing. To provide a qualifications for KS4 pupils to complete to recognise the importance of PSE/Health and Well Being 



		Internal Accountability:  JG



		Accountability to the Governing Body: 



		



		Rationale for this priority

To identify and target support for pupils who are underachieving/ with gaps in knowledge due to disruption in learning due to the pandemic and to support and to develop pupils’ confidence and resilience, ensuring they feel safe and secure.



		Very good progress

		

		Strong progress

		

		Satisfactory progress

		

		Limited progress

		



		Actions

		Who?

		Milestone Term 1

		Milestone Term 2

		Milestone Term 3

		Professional Development Needs

		Source of Finance and Cost



		1

		To embed the Covid Recovery Intervention Team to support KS4 pupils preparing for examinations in the forthcoming exam year.

· Pupil progress and intervention on every AOLE meeting 

· Data drops will track pupil progress and highlight pupils who require intervention 

· Half termly meetings will allow the team to discuss pupil progress 

· Intervention Data sheet saved on one drive for teachers to update regularly. 

· Intervention session to be held weekly by the teachers 

· Student Voice to assess impact 

		JG/DoLs/ teachers – AJ (March 1st)

		Strong Progress

		Strong Progress

		Strong Progress

		N/A

		Protected TLR Payments from PCC - £12,000- funded by the LEA for 3 years 



		2

		To manage a full time Welsh speaking Covid Recovery Teacher to target pupils in primary, KS3 and KS4 to provide small group and whole class interventions to focus on literacy, numeracy and digital competence. 

· Spilt the 8C group into 2 ability groups for Welsh and Maths and science. 8C was a large group of differing ability, lower ability was not engaging online during Covid therefore the gap widened between the more and less able.

· Alice to support set 4 Y11 English lessons 

· Alice to provide primary intervention with a focus on literacy and numeracy



		JG/SLT 

AJ (March 1st)

		Strong Progress

		See comments below

		See comments below

		N/A

		£22.423- Accelerating Learning Programme- March 2022



		3

		To co-ordinate the Learner Recovery Grant for Y12/13 

· To liaise with teachers to identify students in need of intervention 

· To co-ordinate a programme of intervention to support students 

· To track the intervention to justify the grant 

		JG/SH 

AJ (March 1st)

		Satisfactory Progress

		Strong Progress

		Strong Progress

		N/A

		£44.905- Learner Recovery Grant 



		4

		Appointed of Learning Support Assistant for Y7/8

· Track the interventions and progress of pupils

		DO/RM/JG

AJ (March 1st)

		Satisfactory Progress

		Strong Progress (Jan 2022)

		Strong Progress (Jan 2022)

		N/A

		£7,485 Accelerating Learning Programme- March 2022



		5

		Appointed Foundation Phase & Yrs. ¾ - welsh speaking LSA 

· Track the intervention and progress of pupils 



		

		Limited Progress

		Strong Progress

(Jan 2022)

		Strong Progress

(Jan 2022)

		N/A

		£6,333- Accelerating Learning Programme – March 2022



		6

		To implement a learning recovery programme for Y2 students focusing on Literacy and Numeracy development. 

· Complete National Tests- Analyse data – interventions planned for the spring term. 

· Plan an invention timetable for those students requiring support with AA support (ALG)

· Record interventions in a timely manner with INCERTS and one Drive 

		JG/SV

AJ (March 1st)

		Limited Progress

		Satisfactory Progress

(Jan 2022)

		Satisfactory Progress

(Jan 2022)

		N/A

		



		7

		To trial JIGSAW as a whole school holistic approach to PSE, with the view to implement in September 2022.

· To contact JIGSAW about the PSE package 

· To set up Trial with JIGSAW for Spring term 

· Train teacher with package if Trial is success in summer term 

· Implement JIGSAW whole school September 2022

		JG

		Satisfactory Progress

		Strong Progress

		Strong Progress

		Staff Training on the JIGSAW package 

		£2,000 for Whole School Package 

Training days for primary and secondary staff – Cover for approximately 12 members of staff (paid through the professional learning grant)



		8

		Review and implement the new RSE policy and ensure RSE has been embedded in Y10/11 following COVID 

· Create timetable for Y11 wellbeing students 

· Liaise with Helen Coleby to implement an APAUSE timetable for Y10/11

· Review RSE policy and plan for correct implementation in September 2022

· Map PSE/Wellbeing to ensure that all necessary information is covered (JIGSAW)

· Plan for staff professional development 

		JG

		Strong Progress

		Strong Progress

		Strong Progress

		N/A

		



		9

		To work with the cluster primary schools to development resources for the new RSE policy. 

· Attend Health and Well Being (RSE) meetings for RSE trial with the cluster primary school 

· Participate in the cluster RSE trial 

· Attend RSE training with EJ Renold and Dr Ester McGeeney on May 5th/6th.

· Attend the ‘sharing event’ approximately 6 weeks after training (June/July 2022) to look at the dissemination of the information and training back to your cluster

		JG

		Limited Progress

		Limited Progress

		Strong Progress

		JG to attend training in May 2022 

		Funding will be available for staff to attend the training from Powys 

Cover for JG to work with cluster primary schools  (paid through the professional learning grant)



		10

		To pilot the whole school emotional and mental wellbeing audit and create an action plan with a view to embed into school practice on a yearly basis. 



· To create online forms for all stakeholders to complete 

· Complete the whole school assessment form 

· Create a whole school action plan for mental and emotional wellbeing. 

· Implement action plan and feedback to county

		JG/HLJ

		Satisfactory Progress

		Strong Progress

		Strong Progress

		JG to be part of the Public Health Wales Pilot group. 

		Trial- School receives £900 to take part in the pilot 







		11

		To research and if appropriate implement the Agored Personal and Social Education/Work Related Education into the Y10/11 options 

· Liaise with Newton High School and form working relationships to investigate the qualification and its needs 

· Plan the Agored qualification into the curriculum plan with appropriate members of staff

· Appoint someone to take charge of the qualification

· Plan and create resources. 

		JG/LLT- CFA – TLR Payment

		Satisfactory Progress

		Satisfactory Progress

		Strong Progress

		Attend Professional training course if available. Link with Newtown High School to form working group. 

		Supply Cover Costs for planning and resource development x 10 days 

Possible TRL for a member of staff to be in charge of the qualification 



		12

		To monitor and effectively implement the examination structure for 2021-2022. 



· To implement a robust non-exam procedure if the 2021-2022 exam schedule is cancelled due to disruption of learning. 

		JG/JJ

		Satisfactory Progress

		Strong Progress

		Strong Progress

		Attend WJEC online training if required. 

		



		How can the wider community of the school enrich the priority?



		· Complete stakeholder questionnaires when available 

· Guest speakers to be arranged when available and to enhance learning 



		Additional Resources:





		Monitoring reports and evaluations:





		Autumn Term 2021 – Impact assessment

		Spring Term 2022 – Impact assessment

		Summer Term 2022 – Impact assessment



		1. Covid Recovery Team 

Covid recovery team is formed and have met on a half termly basis. Most teacher are recording interventions in a timely manner. Pupil concern and intervention is discussed in AOLE meetings and in Link meetings with SLT. Covid recovery teacher are providing the pupils with interventions in their specialist areas – Welsh, Geography, Science, and English. Interventions are documented and tracked. 

2. Welsh speaking Covid Recovery Teacher

Alice has been given an appropriate timetable to be able to support pupils in Y8 and Y11 English. She has interventions lessons on her timetable that will change after Christmas – this will probably be planned for Y2 Literacy and Numeracy intervention. 

3. To co-ordinate the Learner Recovery Grant for Y12/13 

Teachers emailed to add for specific intervention needs. Approach part time members of staff to see if they would provide interventions to pupils on their days off (paid). Contact external agencies – positively mad for revision techniques and workshops, interview techniques, personal statements. Plan and implement an appropriate intervention timetable – Plan started Monday 10th Jan



4. Appointed of Learning Support Assistant for Y7/8

LSA appointed and RM to sort timetable. Pupils who the LSA work with need to be tracked and recorded (Jan 2022- Hours covered internally)

5. Appointed Foundation Phase & Yrs. ¾ - welsh speaking LSA 

Despite going out to advert twice no LSA (Welsh Speaking has been appointed) (Jan 2022- Hours covered internally- RM to ensure the tracking of interventions are completed)

6. To implement a learning recovery programme for Y2 students focusing on Literacy and Numeracy development. 

Plan to be implemented in the New year when National Test Data comes back. (Jan 2022- AA to work with the Y2 pupils in 4 lessons per week on phonics, blending and numeracy. Timetable be compiled by RG and SV. Interventions to start week beginning Jan 17th)

7. To trial JIGSAW as a whole school holistic approach to PSE, with the view to implement in September 2022.

Meetings have taken place, trial to start in January 2022. Judy and JG to have meeting on Thursday 6th January to go through trial and professional development for staff- Unit provided and delivered to students, whole school up in the summer term. (Trial to start week beginning 24th January on the dreams and goals puzzle) 

8. Review and implement the new RSE policy and ensure RSE has been embedded in Y10/11 following COVID

Y11 wellbeing programme planned, JG,AR,RR and RD delivery sessions on a range of topics. Y10/11 have had RSE lessons off Helen Coleby on STIs and Contraception.   

9. To work with the cluster primary schools to development resources for the new RSE policy. 

Not starting till May 2022

10. To pilot the whole school emotional and mental wellbeing audit and create an action plan with a view to embed into school practice on a yearly basis. 

Questionnaire created and completed by staff, parents and students. Next step to complete the audit with the results and create an action plan to be implemented. Questionnaires to be completed twice a year.  

11. To research and if appropriate implement the Agored Personal and Social Education/Work Related Education into the Y10/11 options 

JG has met with Newtown High to discuss the Agored Programme. Discussed with LLT. Needs planning into the curriculum and resources need planning. A personal needs to be appointed to be in charge of the qualifications. (CFA to support JG with the planning and development of resources- Jan 2022 for protected TLR)

12. To monitor and effectively implement the examination structure for 2021-2022. 

JJ and JG monitoring information and storing new updates safely. Y11 pupils have been told along with parents that Y11 mock results may count towards their grade if exams are cancelled for summer 2022. JJ to make sure all entries are made by deadline. 

		1. Covid Recovery Team 

The teachers from the Covid recovery team are implementing interventions and most of them are recording them accurately. Regular meeting are still taking place and ALOEs are identifying pupils in need of support through regular tracking and data inputs. 

Andrea Jones has now taken over the Academic Covid recovery (March 1st) and is working closely with JG for the smooth transition 

2. Welsh speaking Covid Recovery Teacher

Alice has had lessons added to her timetable due to staffing issues therefore has less time for interventions. She is still teaching 8C to support with their progress in s set number of lessons.  She still has interventions lesson in English with KS4 and now has 3-planned session with primary phase.

Andrea Jones will now meet with Alice to support this role (March 1st) 

3. To co-ordinate the Learner Recovery Grant for Y12/13 

Learner recovery for KS5 is now working well. Pupils identified and interventions put in place. All interventions being recorded and tracked. Full time staff being covered to support KS5 and part time members of staff are being paid extra to implement intervention (coming in on days off). Also school has signed up to tute – Biology pupils are being supported by external tutors, also signing up pupils for maths. Positively mad being booked for Y12/13 students. 

Andrea Jones now appointed to co-ordinate this part of Covid recovery (March 1st)

4. Appointed of Learning Support Assistant for Y7/8

 RM to co-ordinate timetable. Pupils who the LSA work with need to be tracked and recorded (Jan 2022- Hours covered internally due to appointed resigning)

5. Appointed Foundation Phase & Yrs. ¾ - welsh speaking LSA 

Despite going out to advert twice no LSA (Welsh Speaking has been appointed) (Jan 2022- Hours covered internally- RM to ensure the tracking of interventions are completed)

6. To implement a learning recovery programme for Y2 students focusing on Literacy and Numeracy development. 

Interventions being putting place by AA and LSAs. Co-ordinated by SV/RG/SM  

7. To trial JIGSAW as a whole school holistic, approach to PSE, with the view to implement in September 2022.

Trail is underway, 6-week lessons on dreams and goals and teacher and pupil voice being collected on the lessons. Meeting with staff to take place after delivery to discuss strengths and weaknesses. Feedback to Judy by April 7th. Discussion with SLT on way forward and implementation in September 2022. 

8. Review and implement the new RSE policy and ensure RSE has been embedded in Y10/11 following COVID 

C-card has been set up at Ysgol Llanfyllin. Pupils in KS4 can receive confidential advice on their sexual health and receive free condoms. Parents have been informed. KS5 now needs to have the advice and access to the system.  

KS4 wellbeing lessons still going well. Gathering pupil voice for ongoing improvement. 

PSE/RSE for Y10/11 from September 2022 will be delivered through the Agored qualification 

9. To work with the cluster primary schools to development resources for the new RSE policy. 

Attending sessions on new RSE policy in March. Pilot with primary cluster and training planned for May 

10. To pilot the whole school emotional and mental wellbeing audit and create an action plan with a view to embed into school practice on a yearly basis. 

Audit and action plan completed. JG and FB to work through action plan to implement change- see documents. Questionnaires to be completed again at the end of academic year to assess change/improvement. 

11. To research and if appropriate implement the Agored Personal and Social Education/Work Related Education into the Y10/11 options 

Meetings being arranged to plan qualification before time is given to produce resources in June. 

12. To monitor and effectively implement the examination structure for 2021-2022. 

Exams are now going ahead. Y10/11 have had mocks which are realistic to the summer exams. Both Y10/11/12/13 have had results posted home to keep parents informed. Entries made and given to pupils to check. JJ to start seating plans and then plan invigilators – need adverts going out to recruit. The structure of the day needs to be reviewed for afternoon exams 
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		SIP C: Self Evaluation and Improvement Planning: To ensure that leadership establishes effective school improvement processes by July 2022 in order to accurately identify the schools strengths and areas for development. 





		Success criteria:



Welsh Government’s expectations of schools with regard to effective self evaluation and improvement planning.



Schools should:



· Reduce their reliance on narrow measures of student attainment to evaluate schools. 

· Use a balanced approach that draws on a coherent and comprehensive set of qualitative and quantitative information, aligned to the new curriculum, in a nonhierarchical manner. This information will be unique to each school. 

· Ensure that school leaders, teachers and support staff are not distracted from their work with learners to gather and retain often considerable and unnecessary, quantities of evidence to satisfy different requirements.

· Use a wide range of information to look at the progress of all pupils and the systems that support them, in order to arrive at a holistic view of learner progression. 

· Draw on a wide range of different types of information, covering the breadth of school activity – including learner progress, well-being and the realisation of the four purposes – to inform self-evaluation (consistent with the principles in the next chapter) 

· Select information used for self-evaluation dependent on their own context, needs and priorities. 

· Consider carefully, and within context, the use of comparative information, and consider how it can support increased collaboration between schools and the sharing of effective practice. 

· Make effective use of information they hold themselves for the purpose of self-evaluation, as well as using a wide range of evidence either made available to them by others or which they have sourced.



		Internal Accountability: DO/SLT

		Accountability to the Governing Body: DO

		



		Key for milestone evaluation



		Very good progress

		

		Strong progress

		

		Satisfactory progress

		

		Limited progress

		



		Actions : 

		Who?

		Milestone 

Term 1

(11.11.21)

		Milestone Term 2

(20.1.22)

		Milestone Term 3

(17.3.22)

		Professional Development Needs

		Source of Finance and Cost



		1

		Map out the critical time points within the school year when specific data and information becomes available for capturing – eg. standardised testing, mock results, data drops, learner voice, learning walks etc. 

		DO/SLT

		Strong progress

		Strong progress

		Strong progress

		

		



		2 

		Map out when different stakeholder groups can contribute to/evaluate and review the data and information – Governors, SLT, DoLs, Staff, Students, parents etc

		DO/SLT/GH

		Strong progress

		Strong progress

		Strong progress

		

		



		3

		Ensure a broad range of stakeholders are contributing to the self-evaluation and improvement planning process and that these contribution points are clearly mapped out across the academic year.

		DO/SLT/Governing body

		Strong progress

		Strong progress

		Strong progress

		

		



		4

		Ensure there are clearly defined protocols and processes in place for the capturing, storing, monitoring and evaluation of these key pieces of information.

		DO

		Satisfactory Progress

		Strong progress

		Strong progress

		

		



		5 

		Include wider educational outcomes such as the extent and impact of participation in extracurricular programmes for different age groups. Eg. ‘measuring success beyond exam results in the post Covid era.’

		DO

		Limited progress

		Limited progress

		Satisfactory progress

		

		



		6

		Ensure that pupils and staff mental health and wellbeing is central to all self-evaluation and improvement planning

		DO/SLT

		Satisfactory progress

		Satisfactory progress

		Satisfactory progress

		

		



		7

		Ensure the realisation of the four purposes of the new Curriculum for Wales are used to inform self-evaluation and improvement planning

		DO/AR/SV

		Limited progress

		Limited progress

		Satisfactory progress

		

		



		8

		Ensure parental/carer engagement in events, social media, surveys etc is captured and evaluated with clear actions being drawn up as a result

		DO/SLT

		Satisfactory progress

		Satisfactory progress

		Strong progress

		

		



		9

		Financial: Ensure regular evaluation and impact assessment of grant funding, delivery of projects within planned budgets, integrated curriculum financial planning, pupil transfer/ enrolments

		DO/SH

		Satisfactory progress

		Satisfactory progress

		Satisfactory progress

		

		



		10. 

		Engage and work collaboratively with other external professionals to support/challenge the schools self-evaluation and improvement planning processes eg. consultants, other Headteachers, ESTYN, National all age school network,  the local authority’s secondary school improvement strategy etc. 

		DO/SLT

		Satisfactory progress

		Strong progress

		Strong progress

		

		



		

		

		1. 



		How can the wider community of the school enrich the priority?



		· By engaging fully in the SE and SI processes



		Additional Resources:

· Time allocation for staff professional learning

· Time allocation for stakeholders to collaborate effectively



		Monitoring reports and evaluations:





		Autumn Term 2021 – Impact assessment



Map out the critical time points within the school year when specific data and information becomes available for capturing 

This work has been completed. A self-evaluation flow diagram has been created detailing the different sources of information/SE activities mapped out against the school year.



		Spring Term 2022 – Impact assessment



Map out the critical time points within the school year when specific data and information becomes available for capturing 

This work has been completed. A self-evaluation flow diagram has been created detailing the different sources of information/SE activities mapped out against the school year.



		Summer Term 2022 – Impact assessment



Map out the critical time points within the school year when specific data and information becomes available for capturing 

This work has been completed. A self-evaluation flow diagram has been created detailing the different sources of information/SE activities mapped out against the school year.





		Map out when different stakeholder groups can contribute to/evaluate and review the data and information – Governors, SLT, DoLs, Staff, Students, parents etc

This work has been completed. A self-evaluation flow diagram has been created detailing how the different stakeholder groups contribute to SE activities mapped out against the school year.

		Map out when different stakeholder groups can contribute to/evaluate and review the data and information – Governors, SLT, DoLs, Staff, Students, parents etc

This work has been completed. A self-evaluation flow diagram has been created detailing how the different stakeholder groups contribute to SE activities mapped out against the school year.

		Map out when different stakeholder groups can contribute to/evaluate and review the data and information – Governors, SLT, DoLs, Staff, Students, parents etc

This work has been completed. A self-evaluation flow diagram has been created detailing how the different stakeholder groups contribute to SE activities mapped out against the school year.



		Ensure a broad range of stakeholders are contributing to the self-evaluation and improvement planning process and that these contribution points are clearly mapped out across the academic year.

This work is emerging as the academic year progresses and the varying activities are completed. 

		Ensure a broad range of stakeholders are contributing to the self-evaluation and improvement planning process and that these contribution points are clearly mapped out across the academic year.

This work has been completed. . 

		Ensure a broad range of stakeholders are contributing to the self-evaluation and improvement planning process and that these contribution points are clearly mapped out across the academic year.

This work has been completed. . 



		Ensure there are clearly defined protocols and processes in place for the capturing, storing, monitoring and evaluation of these key pieces of information.

This work is emerging as the academic year progresses and the varying activities are completed.

		Ensure there are clearly defined protocols and processes in place for the capturing, storing, monitoring and evaluation of these key pieces of information.

This work has been completed.

		Ensure there are clearly defined protocols and processes in place for the capturing, storing, monitoring and evaluation of these key pieces of information.

This work has been completed.



		Include wider educational outcomes such as the extent and impact of participation in extracurricular programmes for different age groups. Eg. ‘measuring success beyond exam results in the post Covid era.’

This work is emerging and requires development.

		Include wider educational outcomes such as the extent and impact of participation in extracurricular programmes for different age groups. Eg. ‘measuring success beyond exam results in the post Covid era.’

This work is emerging and requires development.

		Include wider educational outcomes such as the extent and impact of participation in extracurricular programmes for different age groups. Eg. ‘measuring success beyond exam results in the post Covid era.’

This work is emerging and continues to  require development.



		Ensure that pupils and staff mental health and wellbeing is central to all self-evaluation and improvement planning

Staff and student health and wellbeing questionnaire completed and action plan drawn up as a result.

		Ensure that pupils and staff mental health and wellbeing is central to all self-evaluation and improvement planning

Staff and student health and wellbeing questionnaire completed and action plan drawn up as a result.

		Ensure that pupils and staff mental health and wellbeing is central to all self-evaluation and improvement planning

Staff and student health and wellbeing questionnaire completed and action plan drawn up as a result. This continues to be an area for focus and will be carried forward to the next academic year’s development plan. 



		Ensure the realisation of the four purposes of the new Curriculum for Wales are used to inform self-evaluation and improvement planning

This work is emerging and requires development.

		Ensure the realisation of the four purposes of the new Curriculum for Wales are used to inform self-evaluation and improvement planning

This work is still emerging and requires further development.

		Ensure the realisation of the four purposes of the new Curriculum for Wales are used to inform self-evaluation and improvement planning

This work is still emerging and still requires further development.



		Ensure parental/carer engagement in events, social media, surveys etc is captured and evaluated with clear actions being drawn up as a result

Parental/carer questionnaires distributes and completed. Action plan drawn up from the results and completed. Questionnaire 2 to be distributed the week before the Easter holidays. 

		Ensure parental/carer engagement in events, social media, surveys etc is captured and evaluated with clear actions being drawn up as a result

Parental/carer questionnaires distributes and completed. Action plan drawn up from the results and completed. Questionnaire 3 to be distributed the week before the Summer holidays. 

		Ensure parental/carer engagement in events, social media, surveys etc is captured and evaluated with clear actions being drawn up as a result

Parental/carer questionnaires distributes and completed. Action plan drawn up from the results and completed. Questionnaire 3 to be distributed the week before the Summer holidays.

This work has been completed



		Financial: Ensure regular evaluation and impact assessment of grant funding, delivery of projects within planned budgets, integrated curriculum financial planning, pupil transfer/ enrolments

The SLT, finance subcommittee and the local authority regularly monitor this work. Impact assessments to be completed during the Summer Term. 

		Financial: Ensure regular evaluation and impact assessment of grant funding, delivery of projects within planned budgets, integrated curriculum financial planning, pupil transfer/ enrolments

The SLT, finance subcommittee and the local authority regularly monitor this work. Impact assessments to be completed during the Summer Term. 

		Financial: Ensure regular evaluation and impact assessment of grant funding, delivery of projects within planned budgets, integrated curriculum financial planning, pupil transfer/ enrolments

The SLT, finance subcommittee and the local authority regularly monitor this work. Impact assessments to be completed during the Summer Term.

Ongoing work required here.



		Engage and work collaboratively with other external professionals to support/challenge the schools self-evaluation and improvement planning processes eg. consultants, other Headteachers, ESTYN, National all age school network,  the local authority’s secondary school improvement strategy etc. 

This work is emerging and in development

· Roger Davies and Colin Jenkins employed as external consultants and ‘critical friends’ in ensuring the school’s SE and IP processes are effective. 

· SLT taking part regularly in the Powys Professional Learning opportunities coordinated by Sally Llewelyn

· DO working with the LEA on the Secondary School Improvement strategy

· DO secondment/membership of the Powys Post 16 workstream

· DO co chair of Powys Secondary Headteachers.

· AR’s secondment to work on Powys and national collaborative projects and research led programmes with Swansea university and Aberystwyth university.

The projects include:

· Pioneering the ‘Unseen Lesson Observation’ process – in collaboration with Welshpool High School

· The National Strategy for Educational Research & Enquiry – prof. David Egan

· New Curriculum and Self Evaluation cluster project – Llanfyllin, Brecon, Caereinion and Bro Hyddgen

· The Powys Literacy Pilot – all Powys schools

· The Powys Pedagogy Group – all Powys schools

· Our Teaching & Learning Group  - Ysgol Llanfyllin staff

· 

		Engage and work collaboratively with other external professionals to support/challenge the schools self-evaluation and improvement planning processes eg. consultants, other Headteachers, ESTYN, National all age school network,  the local authority’s secondary school improvement strategy etc. 

This work has seen good progress.

· Roger Davies and Colin Jenkins employed as external consultants and ‘critical friends’ in ensuring the school’s SE and IP processes are effective. 

· SLT taking part regularly in the Powys Professional Learning opportunities coordinated by Sally Llewelyn

· DO working with the LEA on the Secondary School Improvement strategy

· DO secondment/membership of the Powys Post 16 workstream

· DO co chair of Powys Secondary Headteachers.

· AR’s secondment to work on Powys and national collaborative projects and research led programmes with Swansea university and Aberystwyth university.

The projects include:

· Pioneering the ‘Unseen Lesson Observation’ process – in collaboration with Welshpool High School

· The National Strategy for Educational Research & Enquiry – prof. David Egan

· New Curriculum and Self Evaluation cluster project – Llanfyllin, Brecon, Caereinion and Bro Hyddgen

· The Powys Literacy Pilot – all Powys schools

· The Powys Pedagogy Group – all Powys schools

· Our Teaching & Learning Group  - Ysgol Llanfyllin staff



		Engage and work collaboratively with other external professionals to support/challenge the schools self-evaluation and improvement planning processes eg. consultants, other Headteachers, ESTYN, National all age school network,  the local authority’s secondary school improvement strategy etc. 

This work has seen good progress.

· Roger Davies and Colin Jenkins employed as external consultants and ‘critical friends’ in ensuring the school’s SE and IP processes are effective. 

· SLT taking part regularly in the Powys Professional Learning opportunities coordinated by Sally Llewelyn

· DO working with the LEA on the Secondary School Improvement strategy

· DO secondment/membership of the Powys Post 16 workstream

· DO co chair of Powys Secondary Headteachers.

· AR’s secondment to work on Powys and national collaborative projects and research led programmes with Swansea university and Aberystwyth university.

The projects include:

· Pioneering the ‘Unseen Lesson Observation’ process – in collaboration with Welshpool High School

· The National Strategy for Educational Research & Enquiry – prof. David Egan

· New Curriculum and Self Evaluation cluster project – Llanfyllin, Brecon, Caereinion and Bro Hyddgen

· The Powys Literacy Pilot – all Powys schools

· The Powys Pedagogy Group – all Powys schools

· Our Teaching & Learning Group  - Ysgol Llanfyllin staff
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		Priority 4: To plan purposeful opportunities for pupil and staff to develop the Welsh language skills in formal and informal situations.

Increase the use of Welsh across the school and in the community.



Estyn Inspection Area: IA1; IA3

		Related to the 4 purposes:

· Healthy, confident individuals ready to live fulfilling lives as valued members of society.

AOLE - Health and Wellbeing 

· Developing the capacity of all learners to navigate opportunities and challenges in their learning by building resilience and decision-making skills in relation to physical and mental health, emotional and social wellbeing.

Pedagogical Principles:

· Positive relationships supporting social and emotional development. 

· Collaboration & blended learning strategies

· Deepening thinking and problem-solving skills.

SLO:

· Developing professional practice in relation to, recent training and developments in Trauma Informed Schools, Nurture, Mindfulness, Rights of the Child.

· Using this professional knowledge to create an environment that recognises and develops the wellbeing of all learners.



		

		Success Criteria:

· There is an inclusive shared vision that shows a clear commitment to increasing the use of Welsh across the school

· There is an established culture in the school where learners are encouraged to use Welsh outside the classroom and in the community

· Staff regularly discuss and evaluate whether actions towards the objectives of Siarter Iaith have had the desired effect and change course if necessary

· Staff collaborate, learn and exchange information with peers in other schools in relation to Siarter Iaith awards.

· Staff engage with peers in schools and other networks to work collaboratively on developing Welsh language objectives and a Siarter Iaith. The school cooperates with outside agencies e.g. Urdd, Menter Iaith, Papurau Bro in efforts to deepen and extend pupils' use of Welsh. Whole-school community and community partners plan and work together to offer activities and opportunities for children to use Welsh outside of school.

· School leaders model a headteacher's vision for Welsh in the school by actively using the Welsh language and promoting the culture and heritage of Wales. The school has an active Welsh Crew who are encouraged to lead proactively on the development of the Siarter Iaith.

· The school is achieving the Bronze accreditation by July 2022



		Internal accountability:

· SLT lead on Bilingualism across the school

 



		Reporting to the Governing Body:

Chair of Pupils, Performance & Curriculum principle committee.

		



		Rationale for priority:



• ensure that learners are confident in using their Welsh language skills

• foster positive attitudes towards the language

• increase the use of the language in and out of school.

The principles set out in the Siarter Iaith are in line with Curriculum for Wales 2022 guidelines and 'Welsh 2050 Million Speakers' guidelines.



		Very good progress

		

		Strong Progress

		

		Satisfactory Progress

		

		Limited Progress

		



		Actions

		Who?

		Term 1 Milestone

		Term 2 Milestone



		Term 3 Milestone

		Professional Development Needs

		Cost and Source of Funding



		

		1 (a) The SLT shows clear commitment to developing Welsh at whole school level.

(b) The whole workforce understands the aims of a Siarter Iaith and their role in implementing the Charter

(c) All learners / young people understand the importance of the Siarter Iaith and their role in supporting the action plan

(d) All parents and the wider community understand the importance of the Siarter Iaith and their role in supporting the action plan

(e) Governors ensure that the Siarter Iaith is an integral part of the school's plans and support its action / action plan. A Governor is appointed to be the link governor of the Siarter Iaith by the full GB.





		All staff and Governors

		The development of Welsh is an integral part of the school's vision and is shared effectively with all stakeholders.	Comment by Mrs S. Vaughan: Angen rhannu efo rhieni ar yr app. Criw Cymraeg wedi trafod hyn yn barod.







Every parent has received a brochure / information about the Siarter Iaith. The aims and objectives of a Siarter Iaith are shared and understood effectively by ALL staff, learners and parents.	Comment by Mrs S. Vaughan: Shared with staff in brief Shared with GB. Need to share with parents and pupils.  Criw Cymraeg Responsible..

All governors receive training on the aims and objectives of a Siarter Iaith and effectively support the school's action plan.	Comment by Mrs S. Vaughan: Criw Cymraeg to share actions plan at the next Gweithly y Gymraeg meeting in the new year.

		Questionnaires, when listening to learners and observing walls show that the importance of the Siarter Iaith and the use of Welsh is well established in the school and understood by all stakeholders.

Governors are actively involved and have an impact on the school's Siarter Iaith plans



		The school gains the Bronze accreditation. And working towards Silver.

		In-house training on the aims and objectives of a Siarter Iaith for all staff and pupils.



ERW training for GB on the aims and objectives of a Siarter Iaith - provided by the ERW Siarter Iaith Leader

		



		

		2. Learners and young people take ownership of the Welsh language and understand its relevance to everyday life

(a) The workforce able to discuss the language with learners and young people

(b) A Criw Cymraeg has been established as part of the pupil voice forum

(c) Guidelines provided for the Welsh Crew on how to discuss the benefits of bilingualism / Welsh language and influencing peers etc.

(d) Learners / Young People given the opportunity to discuss the language and its relevance to everyday life.

(e) Learners / young people encourage and support each other to take responsibility for the language.

(f) Staff and learners to watch videos from the 'Our Language' HWB resource to become aware of their Welsh identity Fideo ‘Iaith fyw: Living language: https://resources.hwb.wales.gov.uk/VTC/2014/09/03/EinHiaith/Iaith%20Fyw%20-%20A%20Living%20Language.mp4

Fideo ‘20 Voices ’:

https://resources.hwb.wales.gov.uk/VTC/2014/09/03/EinHiaith/20%20Llais%20-%2020%20Voices.mp4

Llawlyfr: https://resources.hwb.wales.gov.uk/VTC/2014/09/03/EinHiaith/Y%20prif%20 straeoniau%20dysgu%20-%20Main%20learning%20points.pdf

		SLT lead

		Learners have been selected to join the Criw Cymraeg and are actively involved in holding meetings twice a month to evaluate and develop Siarter Iaith initiatives.

Criw Cymraeg has studied and analyzed the data from the most recent Siarter Iaith questionnaire. Outcomes and an action plan are communicated effectively with all pupils and stakeholders.	Comment by Mrs S. Vaughan: Questionnaires completed by the majority of pupils.

Criw Cymraeg leads innovative and exciting initiatives to increase the use of Welsh in the school and ensure a strong Welsh ethos. As a result, many pupils become enterprising, creative contributors. (Prizes)

		Each classroom has a Welsh exhibition linked to the current topic.

All learners and staff are part of the school's Siarter Iaith tour and understand the role of the Welsh Crew. They are kept informed of progress and understand what areas need to be improved.

Criw Cymraeg has made a virtual presentation to Governors of other schools / schools through TEAMS on their progress with the Siarter Iaith

		The Welsh Crew has made an effective presentation to parents on their progress with the Siarter Iaith. As a result, most parents understand the value of the Siarter Iaith and the benefits of bilingualism 

The School Council has discussed a Language / Welsh Charter at least three times during the year and progress / impact has been effectively evaluated

		 Cyfarfodydd staff cyfan / sesiynau cyfnos i rannu'r weledigaeth ar gyfer y Gymraeg a nodi unrhyw anghenion a chyfleoedd datblygiad proffesiynol.

Governors to be trained in Siarter Iaith expectations by ERW leader (Rhodri Siôn)

		Amser di-gyswllt i Arweinydd y Siarter Iaith 



		

		3. Schools encourage learners / young people to use the language outside the classroom and offer Welsh experiences across the curriculum.

(a) Learners / young people use Welsh in a range of school situations

(b) The workforce ensures that they use Welsh across the curriculum

(c) Rich activities and experiences designed to develop learners' use and enjoyment of the Welsh language.

(d) Workforce encouraging the use of Welsh outside the classroom.

(e) Pupils / Welsh Crew / Ambassadors encourage their peers to increase the use of Welsh outside the classroom.

These activities will ensure that pupils are ethical, informed citizens and confident individuals.

		SLT lead

		The targets agreed by Criw Cymraeg are shared effectively with all learners and stakeholders.

Governors understand the school's data with the Siarter Iaith and have a sound understanding of the school's targets for improvement.

		Governors have visited the school to complete monitoring activities and can show the school's progress with their agreed Siarter Iaith targets

		Most learners use Welsh purposefully with peers, adults, staff and visitors in the classroom, on the corridor, in the dining hall and on the yard.

Most learners can discuss the benefits of bilingualism confidently and effectively

		School to school collaboration - sharing good practice and working with the 'Language Champions' to monitor the impact of the Siarter Iaith against the silver / gold award criteria

		



		

		4 (a) A clear commitment in the SDP to improve the Welsh language skills of the workforce

(b) The workforce take advantage of the opportunities to develop their Welsh language skills, aligned with the professional standards.

(c) Pupils supporting the school workforce to develop and use their Welsh language skills.

(d) Learners / young people using Welsh outside school





[image: ][image: ][image: ]

		SLT Lead

		Information on any professional development is shared with all staff.

Parents have been informed of any Welsh lessons in the community

Criw Cymraeg takes an active role in promoting the use of Welsh by all staff and provides effective support and guidance to staff who lack confidence.

		The school is making strong progress against the agreed Siarter Iaith targets

		Many pupils use Welsh effectively outside of school e.g. in local shops / participating in community events / organizing concerts / gigs etc in the community to promote the Welsh language

A Siarter Iaith questionnaire shows strong progress on the language web. Any areas for improvement are effectively identified and targeted

		The school takes advantage of any sabbatical courses and the free 10-hour online course for teachers and support staff to improve their linguistic skills in Welsh.

https://learnwelsh.cymru/work-welsh/work-welsh-courses/teachers-part-1/



		



		

		5. Learners / young people use Welsh outside of school

(a) Guidance issued to learners / young people regarding opportunities to use Welsh outside of school.

(b) Guidelines for parents shared in order to encourage them to support the use of Welsh outside school

(c) Encouragement and support for learners / young people to use their Welsh through technology and social media (secondary schools)

(d) School community and community partners, including a cluster of schools, plan and co-operate to offer activities and opportunities for children and young people to use Welsh outside of school.

		SV

		The Cluster is planning an activity to promote the Siarter Iaith



		The school makes effective use of external agencies such as Menter Iaith / Urdd to increase the use of Welsh in the community.

As a result, many pupils are confident in using Welsh and understand the benefits.

		The school gains the bronze accreditation because of the impact on the increased use of Welsh in the school and in the community.











		As above - sharing good practice across the cluster

		



		How can the wider school community enrich this priority?



		If current COVID guidelines allow, invite visitors e.g. authors, singers, artists to lead workshops in the school. (Many creative artists offer Welsh outdoor workshops)

• Regular visits by the designated governor with responsibilities for a Siarter Iaith to conduct monitoring visits and talk about the benefits of bilingualism.

• If current COVID guidelines allow, arrange visits to various attractions in Wales and take part in local community and national events eg Eisteddfod yr Urdd; St David's events etc.

• Collaborate with other schools in the cluster e.g. observe good practice in a school that has achieved the 'Silver Award' and make effective use of the 'Language Champions' to share ideas and evaluate the school's impact towards achieving the relevant accreditation





		· ADDITIONAL RESOURCES:

[image: ][image: ]



		MONITORING AND EVALUATION REPORTS:

  Monitoring and evaluation will take place on a termly basis and will include activities such as listening to learners / wall scrutiny / learning journeys. Strengths and areas for improvement will be collated by ___________ to produce an IMPACT ASSESSMENT each term

POSSIBLE TEMPLE HERE:







		AUTUMN term 2021 - IMPACT ASSESSMENT 

Overall, satisfactory progress has been made against the milestones from the Autumn term.

An eager Criw Cymraeg has been elected and have started fortnightly meetings since half term. They have set up a Teams account to track their meetings (both primary and secondary phase).



However, further work needs to be done to increase the awareness of the Aim of the siarter iaith; with  specific focus on attitudes.







		Spring Term 2022 - IMPACT ASSESSMENT

Criw Cymraeg have actively met with ideas to promote the use of Cymraeg around the school. A decision has been made about prize giving towards the use and attitudes towards the language. Impact will not be evident until next term.



		SUMMER TERM 2022 - IMPACT ASSESSMENT

Welsh music has been played during break times on both Primary yard and canteen. However, this has been more consistent in the Primary than secondary.

Following learning walks, Welsh/Bilingual. displays are evident in nearly all areas of the Primary phase, however, less evident in Secondary Phase.

Pupils around the school have gained a more positive attitude towards Cymraeg and are more encouraged to speak Welsh with staff. However, there are still more mindsets that need to change towards the development of the language. Staff and pupils.

Governing Body rep has been present in meetings however, the Criw Cymraeg would benefit a more active role in monitoring activities during the year. Monitoring cycle to be created in the Autumn term.

Information from Questionnaires have not been correct due to pupils completing them on a voluntary basis.

Moving forward

· it is clear that a policy is required to highlight the importance of Cymreictod/ Bilingualism to make a clear point of the importance that such things as displays are Welsh/ Bilingual and that it is essential to all stakeholders that the school looks like one that is in Wales.

· Monitoring cycle activities to include Cymraeg to ready for Autumn term. Collaborate with AR.

· Nearly all pupils to complete questionnaires during tutor time so Criw Cymraeg can set realistic/ correct targets for pupils.

· Look further into Cynefin within the Curriculum. 
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YSGOL xxxxxxxxx





Taflen grynhoi ar gyfer asesu effaith








			Blaenoriaeth Siarter Iaith: Cynyddu'r defnydd o’r Gymraeg ar draws yr ysgol ac yn y gymuned a chyflawni achrediad Siarter Iaith - arian neu aur











			Meini Prawf Llwyddiant:  


· Mae gweledigaeth gynhwysol a rennir sy'n dangos ymrwymiad clir i gynyddu'r defnydd o'r Gymraeg ar draws yr ysgol


· Mae diwylliant sefydledig yn yr ysgol lle mae dysgwyr yn cael eu hannog i ddefnyddio'r Gymraeg y tu allan i'r ystafell ddosbarth ac yn y gymuned


· Mae staff yn trafod ac yn gwerthuso'n rheolaidd a yw gweithredoedd tuag at amcanion y Siarter Iaith wedi cael yr effaith a ddymunir ac yn newid cwrs os oes angen


· Mae staff yn cydweithredu, yn dysgu ac yn cyfnewid gwybodaeth â chyfoedion mewn ysgolion eraill i ddyfnhau dysgu disgwyliadau mewn perthynas â gwobrau Siarter Iaith.


· Mae staff yn ymgysylltu â chyfoedion mewn ysgolion a rhwydweithiau eraill i weithio ar y cyd ar ddatblygu amcanion Cymraeg a Siarter Iaith. Mae’r ysgol yn cydweithredu ag asiantaethau allanol e.e. Urdd, Menter Iaith, Papurau Bro mewn ymdrechion i ddyfnhau ac ehangu defnydd y disgyblion o'r Gymraeg. Mae partneriaid cymunedol a chymunedol yr ysgol gyfan yn cynllunio ac yn gweithio gyda'i gilydd i gynnig gweithgareddau a chyfleoedd i'r plant ddefnyddio'r Gymraeg y tu allan i'r ysgol.


· Mae arweinwyr ysgol yn modelu gweledigaeth pennaeth ar gyfer Cymraeg yn yr ysgol trwy fynd ati i ddefnyddio'r Gymraeg a hyrwyddo diwylliant a threftadaeth Cymru. Mae gan yr ysgol Criw Cymraeg weithredol sy'n cael eu hannog i arwain yn rhagweithiol ar ddatblygiad y Siarter Iaith.


· Mae'r ysgol yn cyflawni'r achrediad arian / aur erbyn Gorffennaf 2021











			Gwerthuso’r cynllunio i sicrhau gwelliannau


			C


			A


			G





			A wnaeth y gweithgaredd ymateb i’r maes a chwrdd â’r MPLl? 


 


			


			


			





			Beth fu’r effaith ar ansawdd a chysondeb y dysgu a’r addysgu?    


			


			


			





			1. Pa effaith gafodd y cynllun gweithredu ar y grŵp o ddysgwyr a dargedwyd? 


			  


			


			


			


			








Rhowch fanylion am y grŵp targed a’r mesur data a ddefnyddiwyd:





· 


			


			


			





			2. Pa effaith y mae’r cynllun gweithredu wedi ei gael ar staff?











			


			


			





			3. Pa  effaith y mae’r cynllun gweithredu wedi’i gael ar gymuned ehangach yr ysgol?





			


			


			





			4. Y gwersi a ddysgwyd a’r prif sylwadau gweithredol 


·  


			


			


			





			5. Er mwyn gwella mae angen:


· 
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		SIP E Standards (Gender) : Improve the performance of boys (especially at key stage 4)   





		Success criteria in terms of standards or quality: Positive trend in closing the gender gap so that it is in line or better than the family average (if applicable) 



		Internal Accountability: LLT/DO

		Accountability to the Governing Body: LLT/DO

		



		Key for milestone evaluation



		Very good progress

		

		Strong progress

		

		Satisfactory progress

		

		Limited progress

		



		Actions : 

		Who?

		Milestone 

Term 1

(11.11.21)

		Milestone Term 2

(20.1.22)

		Milestone Term 3

(17.3.22)

		Professional Development Needs

		Source of Finance and Cost



		1

		PMs to highlight research-driven strategies to improve boys’ progress/outcomes (including use of the EEF Teaching and Learning Toolkit from the Sutton Trust) https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

		RG/RTR/GJ/TT

		Limited Progress

		Satisfactory Progress

		

		

		N/A



		2 

		DoLs and SLT links to specifically track boys’ progress and address underperformance from key stage 2 onwards.  

		SLT links/DoLs

		Satisfactory Progress

		Satisfactory Progress

		Satisfactory Progress

		N/A

		N/A



		3

		Establish a mentoring system, ensuring effective use of data to target boys for small group teaching interventions, establish a positive view of academic success, link to a mentor who will liaise with families, help organise resources and time, address barriers to learning and overcome specific issue raised by teaching staff.

		LLT/PMs/ DoLs

		Satisfactory Progress

		Strong Progress

		Strong Progress

		Research time to establish system

		N/A



		4 

		Support the improvement of boys progress in the feeder primary schools through effective cluster working, including: effective transition celebrating academic/creative/Welsh language achievement; one-to-one support from Canolfan Teulu where high level of need identified by primary headteacher; annual review attendance; and effective transfer of useful information from primary phase.

		LLT/RTR/SV

		Limited Progress

		Limited Progress

		Limited Progress

		N/A

		N/A



		5

		Employ/ identify tutors in physics, biology, English, Welsh and maths to provide one-to-one and/or very small group intervention to improve boys’ KS4/5 outcomes.

		LLT/TT/KE/SH

		Satisfactory Progress

		Strong Progress

		Strong Progress

		N/A

		



		6

		Further improve teaching across the school, enabling staff to observe strong practice from peers with a strong record of success with less engaged boys (within bounds of covid risk assessment).

		AR

		Satisfactory Progress

		Satisfactory Progress

		Satisfactory Progress

		N/A

		



		AUTUMN Term 2021 - IMPACT ASSESSMENT 

1. PMs to highlight research-driven strategies to improve boys’ progress/outcomes

Limited progress here currently

2. DoLs and SLT links to specifically track boys’ progress

Fortnightly SLT link meetings held with a clear focus on progress of boys. AIPs all have improving progress of boys included as a key target. SMID being used in KS3 & 4 to track all groups of learners and identify the pupils who are underperforming and celebrate successes where relevant. Tracking and monitoring at KS2 requires further development. Work has begun with a neighbouring Headteacher to further develop tracking and monitoring systems within the Primary phase. 

3. Establish a mentoring system

In KS4 and 5 the Learning Coach and PM have been identifying and mentoring individuals in need. 1 to 1 mentoring sessions have been organised regularly with parents and families being included in the communications loop. 

4. Support the improvement of boys progress in the feeder primary schools through effective cluster working

Limited progress here currently



5. Employ tutors in physics, biology, English, Welsh and maths to provide one-to-one and/or very small group intervention

Specialist LSA appoints made (LC in Maths) and covid recovery teacher appointed (AA). Other staff have been released to offer small group interventions in Maths, Science, English and Cymraeg. Impact being monitored by SLT and DoLs part fo covid recovery work)

6. Further improve teaching across the school

SLT learning walks completed in October and feedback given to individual staff. LEA support visit learning walks completed in November. Chris Moyes session delivered to all staff on giving and receiving feedback. Unseen lesson observation work to be embedded in the Spring term. Olevi OTP course to be run in the Spring term. AR leading on T&L.

		Spring Term 2022 - IMPACT ASSESSMENT

1. PMs to highlight research-driven strategies to improve boys’ progress/outcomes

2. DoLs and SLT links to specifically track boys’ progress

3. Establish a mentoring system

4. Support the improvement of boys progress in the feeder primary schools through effective cluster working

5. Employ/ identify tutors in physics, biology, English, Welsh and maths to provide one-to-one and/or very small group intervention

6. Further improve teaching across the school

[image: ]

		SUMMER TERM 2022 - IMPACT ASSESSMENT

1. PMs to highlight research-driven strategies to improve boys’ progress/outcomes

2. DoLs and SLT links to specifically track boys’ progress

3. Establish a mentoring system

4. Support the improvement of boys progress in the feeder primary schools through effective cluster working

5. Employ tutors in physics, biology, English, Welsh and maths to provide one-to-one and/or very small group intervention

6. Further improve teaching across the school
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		Priority 5: Improving the provision and outcomes for pupils with ALN

Inspection Area: 

· IA1 – 1.2 Standards and progress of specific groups (SEN/ALN and other groups that may require additional support)

· IA2 – 2.2 Attitudes to learning

· IA3 – 3.3 The breadth, balance, and appropriateness of the curriculum

· IA4 – 4.1 Tracking, monitoring and the provision of learning support

               4.2 Personal development

· IA5 – 5.1 Quality and effectiveness of leaders and managers (the ALNCo) and the governing body (ALN governor) 

                     5.3 Professional development

                     5.4 Use of resources (including support staff)

		Related to the 4 purposes:

· Ambitious, capable learners

· Healthy, confident individuals

Pedagogical Principles:

· Blended teaching

· Mindset and the power of effort

· Learning autonomy 

SLO:

· Developing a shared vision, centred on the learning of all students – ‘a shared and inclusive vision aims to enhance the experience and outcomes of all learners’



		

		Success criteria in terms of standards or quality: 

· Most identified groups (ALN) of pupils make good progress and achieve their predicted targets / IEP targets

· Most staff are confident to deliver the new ALN & Tribunal (Wales) Act 2018 and participate in training provided

· Evidence about the quality of teaching and learning indicates that tasks are effectively differentiated to meet the needs of all pupils

· Leadership is shared effectively and the role of the ALNCo is clearly defined and meets statutory requirements

· The governors have a good understanding of the progress of identified groups of pupils and provide effective support and challenge

· Most pupils with SEN/ALN and other groups of learners are aware of the progress they are making and actively participate in setting targets for improvement

· Most pupils from SEN/ALN and other groups display positive attitudes towards school and engage in learning



		Internal Accountability: 



ALNCo & SLT

		Accountability to the Governing Body: 



ALN Governor

		



		Very good progress

		

		Strong progress

		

		Satisfactory progress

		

		Limited progress

		



		Actions  

		Who?

		Milestone Term 1

		Milestone Term 2

		Milestone Term 3

		Professional Development Needs

		Source of Finance and Cost



		P1

		Following evaluation of pupils’ progress/pupil progress meetings, update ALN registers and management information systems.

		ALNCo, HT & ALN governor

		Update tracking systems



Pupil progress meetings









ALN register updated



		Update tracking systems



Pupil progress meetings



PLASC





Review ALN register

		Update tracking systems



Reports to parents



Transition meetings



Review ALN register

		Management time for ALNCo



ALNCo cluster training



Pupil progress meetings



		Small and Rural Schools Grant

£4,750 per cluster (primaries only)





		P2

		Identify individual pupils for additional support, in particular due to lockdown.



Review provision mapping, including allocation of support staff and use of interventions.

		ALNCo & all staff

		Provision map agreed and implemented



Timetable of support

		Evaluate pupils progress 

		Evaluate

success of interventions

		ALNCo Fora



EP consultation



Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		Small and Rural Schools Grant

£4,750 per cluster (primaries only)



PDG



Accelerated Learning Grant



		P3

		Review pupils with IEPs and start to look at implementation of the new IDPs on the TYFU system.

		ALNCo & all staff

		Complete reviews



Send statement reviews to the LA

		Complete reviews

		Complete reviews

		LA cluster training



Governor briefings





Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		ALNCo management time



		P4

		Ensure that all pupils with ALN have the necessary resources for any additional requirements for national tests and external examinations (secondary schools) access arrangements for current year 10. 

		ALNCo & all staff

		Identify pupils & support needs

		Implement additional requirements and resources

		Implement additional requirements and resources



Evaluate effectiveness of support

		Support from challenge adviser & Powys ALN team

		PDG



Exceptional resources panel



		P5

		Review person centred practice, in particular to include pupil and parent voice.

		ALNCo, SLT & ALN governor

		Review current documentation to ensure accessibility/readability



Reviews planned with pupils and parents & carried out

		Reviews planned with pupils and parents & carried out

		Reviews planned with pupils and parents & carried out

		LA cluster training/Powys ALN training



Support from Powys ALN team



Governor briefings





‘Person Centred Planning Toolkit – Helen Sanderson’ provided to all schools by Powys ALN team



Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		Small and Rural Schools Grant

£4,750 per cluster (primaries only)



PDG



		P6

		Ensure that all pupils have one-page profiles.

		ALNCo & all staff

		One-page profiles (OPP)in place for all pupils & shared with staff and parents

		Update OPPs as necessary

		OPPs reviewed and shared for transition

		LA cluster training/Powys ALN training

Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		Small and Rural Schools Grant

£4,750 per cluster (primaries only)





		P7

		Review the job description for the ALNCo to meet the requirements of the ALN & Tribunal (Wales) Act 2018 (statutory from Jan 2021)

		HT & ALN governor

		Job description reviewed 

		ALNCo is compliant with new statutory requirements

		

		Powys headteacher briefings



Governor training 



ALNCo Fora



Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		Small and Rural Schools Grant

£4,750 per cluster (primaries only)





		P8

		Carry out an audit of ALN provision (see Powys toolkit) and identify training needs, Request support from the Powys ALN & Inclusion team.

		ALNCo & SLT

		Complete audit & identify training needs/ strategies for improvement

		Complete training / implement strategies for improvement

		Complete training / implement strategies for improvement

		Support from challenge adviser and Powys ALN team





		Small and Rural Schools Grant

£4,750 per cluster (primaries only)



		P9

		Review ALN policies, in light of new statutory and LA guidance.

		HT & Governing body

		Complete policy review schedule

		Policies reviewed and implemented

		Policies reviewed and implemented

		Support from challenge adviser and Powys ALN team



ALNCo Fora



Powys ALN/SEN Hwb network https://hwb.gov.wales/networks/f8a73fdf-3918-46a5-8fa2-b8e8da9876d8/overview

		Small and Rural Schools Grant

£4,750 per cluster (primaries only)



		P10

		Evaluate the school’s Accessibility Plan; consider ‘Autism Friendly School, SPLD (e.g., dyslexia) Pathways, multisensory approaches, physical accessibility) (See Powys ALN toolkit)

		SLT & all staff

		Update the plan (3-year cycle) & implement actions

		Implement actions

		Implement actions

		Support from challenge adviser and Powys ALN team



Powys Health & Safety Officer

		SLT, Staff and GB Meetings



		How can the wider community of the school enrich the priority?



		School Council / Healthy Schools Committee / Ambassadors

Parent voice / Parent forum

ALN governor

Cluster working (Small and Rural Schools Grant)

Learning Disability Wales ldw.org.uk

SNAP Cymru

Local support groups/businesses



		AUTUMN Term 2021 - IMPACT ASSESSMENT 

		Update tracking systems



Pupil progress meetings









ALN register updated





		Provision map agreed and implemented



Timetable of support



		Complete reviews



Send statement reviews to the LA



		Identify pupils & support needs



		Review current documentation to ensure accessibility/readability



Reviews planned with pupils and parents & carried out



		One-page profiles (OPP)in place for all pupils & shared with staff and parents



		Job description reviewed 



		Complete audit & identify training needs/ strategies for improvement



		Complete policy review schedule



		Update the plan (3-year cycle) & implement actions







P9- New code of practise which will change school and LA ALN policy, needs to be updated,



		Spring Term 2022 - IMPACT ASSESSMENT

PLASC COMPLETED

Review of ALN register

Policy proforma in place



OPP in place for primary and secondary phase.



ALN new CODE training for whole staff and governors



Sensory room timetable



ELSA room timetable



Intervention timetable and testing completed

		SUMMER TERM 2022 - IMPACT ASSESSMENT



Transition meetings with cluster schools.



New pupil information for Year 7 intake Sept 22



Staff and governors training on new ALN bill

TYFU online updated with attainment, OPP and plans and reports. 

ALN policy completed 

Joined ALNco network 

Trauma informed school status

Access arrangement screening tests in preparation for GCSE’s KS4/KS5.
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Sheet1

		ID		Start time		Completion time		Email		Name		Total points		Quiz feedback		Dewisiwch eich blwyddyn ysgol.		Points - Dewisiwch eich blwyddyn ysgol.		Feedback - Dewisiwch eich blwyddyn ysgol.		Mae’r athrawon yn siarad Cymraeg gyda fi		Points - Mae’r athrawon yn siarad Cymraeg gyda fi		Feedback - Mae’r athrawon yn siarad Cymraeg gyda fi		Dw i'n siarad Cymraeg â'r athrawon yn yr ysgol		Points - Dw i'n siarad Cymraeg â'r athrawon yn yr ysgol		Feedback - Dw i'n siarad Cymraeg â'r athrawon yn yr ysgol		Dw i'n siarad Cymraeg â staff cynorthwyol.		Points - Dw i'n siarad Cymraeg â staff cynorthwyol.		Feedback - Dw i'n siarad Cymraeg â staff cynorthwyol.		Dw i'n siarad Cymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Points - Dw i'n siarad Cymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Feedback - Dw i'n siarad Cymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Dw i'n ysgrifennu yn Gymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Points - Dw i'n ysgrifennu yn Gymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Feedback - Dw i'n ysgrifennu yn Gymraeg yn y gwersi eraill (ar wahân i'r gwersi Cymraeg a Saesneg).		Dw i'n siarad Cymraeg â staff y brif swyddfa, yn y ffreutur ac ar y coridorau.		Points - Dw i'n siarad Cymraeg â staff y brif swyddfa, yn y ffreutur ac ar y coridorau.		Feedback - Dw i'n siarad Cymraeg â staff y brif swyddfa, yn y ffreutur ac ar y coridorau.		Dw i'n siarad Cymraeg ar iard yr ysgol â’m ffrindiau.		Points - Dw i'n siarad Cymraeg ar iard yr ysgol â’m ffrindiau.		Feedback - Dw i'n siarad Cymraeg ar iard yr ysgol â’m ffrindiau.		Dw i'n defnyddio'r Gymraeg tu allan i'r ysgol, e.e. clybiau, chwaraeon a digwyddiadau eraill.		Points - Dw i'n defnyddio'r Gymraeg tu allan i'r ysgol, e.e. clybiau, chwaraeon a digwyddiadau eraill.		Feedback - Dw i'n defnyddio'r Gymraeg tu allan i'r ysgol, e.e. clybiau, chwaraeon a digwyddiadau eraill.		Dw i'n defnyddio'r Gymraeg â’m ffrindiau ar y cyfryngau cymdeithasol. (facebook, insatgram ayyb)		Points - Dw i'n defnyddio'r Gymraeg â’m ffrindiau ar y cyfryngau cymdeithasol. (facebook, insatgram ayyb)		Feedback - Dw i'n defnyddio'r Gymraeg â’m ffrindiau ar y cyfryngau cymdeithasol. (facebook, insatgram ayyb)		Dw i'n gwylio rhaglenni Cymraeg ar y teledu neu ar y we.		Points - Dw i'n gwylio rhaglenni Cymraeg ar y teledu neu ar y we.		Feedback - Dw i'n gwylio rhaglenni Cymraeg ar y teledu neu ar y we.		Dw i’n gwrando ar gerddoriaeth Gymraeg.		Points - Dw i’n gwrando ar gerddoriaeth Gymraeg.		Feedback - Dw i’n gwrando ar gerddoriaeth Gymraeg.		Dw i'n siarad Cymraeg gartref.		Points - Dw i'n siarad Cymraeg gartref.		Feedback - Dw i'n siarad Cymraeg gartref.		Dw i'n clywed y Gymraeg mewn gwasanaethau.		Points - Dw i'n clywed y Gymraeg mewn gwasanaethau.		Feedback - Dw i'n clywed y Gymraeg mewn gwasanaethau.		Pa mor falch wyt ti dy fod ti'n gallu siarad Cymraeg?		Points - Pa mor falch wyt ti dy fod ti'n gallu siarad Cymraeg?		Feedback - Pa mor falch wyt ti dy fod ti'n gallu siarad Cymraeg?		Dw i'n dysgu am hanes yr ardal.		Points - Dw i'n dysgu am hanes yr ardal.		Feedback - Dw i'n dysgu am hanes yr ardal.		Dw i'n dysgu am draddodiadau/ hanes Cymru.		Points - Dw i'n dysgu am draddodiadau/ hanes Cymru.		Feedback - Dw i'n dysgu am draddodiadau/ hanes Cymru.

		1		10/10/22 8:59:52		10/10/22 9:01:09		8464@llanfyllin.powys.sch.uk		Mabon McCluskey						11						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Weithiau						Bob amser						Weithiau						Balch iawn						Weithiau						Weithiau

		2		10/10/22 9:04:55		10/10/22 9:05:24		8446@llanfyllin.powys.sch.uk		Carwyn Jones						11						Ychydig iawn						Weithiau						Byth 						Bob amser						Yn aml						Weithiau						Ychydig iawn						Yn aml						Yn aml						Byth 						Yn aml						Ychydig iawn						Bob amser						Ddim yn falch o gwbl						Yn aml						Weithiau

		3		10/10/22 9:04:33		10/10/22 9:05:46		8418@llanfyllin.powys.sch.uk		Taliesin Davies						10						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Balch						Weithiau						Weithiau

		4		10/10/22 9:04:18		10/10/22 9:05:47		8500@llanfyllin.powys.sch.uk		Llion Worthington						11						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Weithiau						Balch						Ychydig iawn						Byth 

		5		10/10/22 9:04:15		10/10/22 9:06:05		8451@llanfyllin.powys.sch.uk		Tomos Jones						11						Ychydig iawn						Weithiau						Weithiau						Ychydig iawn						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Bob amser						Weithiau						Balch						Weithiau						Yn aml

		6		10/10/22 9:05:10		10/10/22 9:06:20		8499@llanfyllin.powys.sch.uk		Lilly-Ann Williams						11						Yn aml						Weithiau						Ychydig iawn						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Weithiau						Eithaf bach						Yn aml						Yn aml

		7		10/10/22 9:06:10		10/10/22 9:07:15		8498@llanfyllin.powys.sch.uk		Alice Williams						11						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Balch iawn						Weithiau						Weithiau

		8		10/10/22 9:06:17		10/10/22 9:08:13		8474@llanfyllin.powys.sch.uk		Henrietta Parr						11						Ychydig iawn						Ychydig iawn						Weithiau						Ychydig iawn						Byth 						Weithiau						Byth 						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Byth 						Weithiau						Balch iawn						Ychydig iawn						Weithiau

		9		10/10/22 9:07:26		10/10/22 9:08:57		8447@llanfyllin.powys.sch.uk		Carys Jones						11						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Byth 						Byth 						Bob amser						Byth 						Byth 						Byth 						Bob amser						Weithiau						Balch iawn						Byth 						Byth 

		10		10/10/22 9:06:34		10/10/22 9:09:32		8484@llanfyllin.powys.sch.uk		Kai Robinson						11						Weithiau						Ychydig iawn						Byth 						Weithiau						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Yn aml						Ychydig iawn						Weithiau						Yn aml						Byth 						Balch						Byth 						Byth 

		11		10/10/22 9:08:29		10/10/22 9:10:01		8421@llanfyllin.powys.sch.uk		Nia Ellett						10						Yn aml						Yn aml						Weithiau						Bob amser						Bob amser						Weithiau						Ychydig iawn						Byth 						Byth 						Byth 						Byth 						Byth 						Ychydig iawn						Balch iawn						Ychydig iawn						Ychydig iawn

		12		10/10/22 9:07:32		10/10/22 9:10:15		8436@llanfyllin.powys.sch.uk		Alys Hughes						11						Yn aml						Yn aml						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Byth 						Byth 						Byth 						Weithiau						Weithiau						Balch iawn						Weithiau						Ychydig iawn

		13		10/10/22 9:07:44		10/10/22 9:10:16		8496@llanfyllin.powys.sch.uk		Alice Whitley						11						Yn aml						Ychydig iawn						Weithiau						Ychydig iawn						Yn aml						Ychydig iawn						Byth 						Ychydig iawn						Byth 						Byth 						Ychydig iawn						Byth 						Weithiau						Balch						Ychydig iawn						Ychydig iawn

		14		10/10/22 9:08:01		10/10/22 9:10:32		8489@llanfyllin.powys.sch.uk		Cerys Thomas						11						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Byth 						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Ddim yn meddwl llawer am y peth						Ychydig iawn						Ychydig iawn

		15		10/10/22 9:10:13		10/10/22 9:11:00		8440@llanfyllin.powys.sch.uk		Henry Ifans						11						Ychydig iawn						Ychydig iawn						Yn aml						Bob amser						Byth 						Weithiau						Yn aml						Ychydig iawn						Yn aml						Byth 						Weithiau						Ychydig iawn						Yn aml						Eithaf bach						Bob amser						Bob amser

		16		10/10/22 9:08:32		10/10/22 9:11:03		8493@llanfyllin.powys.sch.uk		Ela Watkin						11						Weithiau						Weithiau						Ychydig iawn						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Byth 						Bob amser						Byth 						Balch iawn						Weithiau						Ychydig iawn

		17		10/10/22 9:07:37		10/10/22 9:12:04		8487@llanfyllin.powys.sch.uk		Ffion Suckley-Jones						11						Weithiau						Weithiau						Ychydig iawn						Weithiau						Yn aml						Ychydig iawn						Byth 						Weithiau						Byth 						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Balch iawn						Ychydig iawn						Weithiau

		18		10/10/22 9:10:25		10/10/22 9:12:08		8462@llanfyllin.powys.sch.uk		Ellis Macdonald						12						Weithiau						Byth 						Weithiau						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Balch						Weithiau						Weithiau

		19		10/10/22 9:00:37		10/10/22 9:12:26		8401@llanfyllin.powys.sch.uk		Sam Bailey						11						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Bob amser						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Bob amser						Eithaf bach						Yn aml						Yn aml

		20		10/10/22 9:08:25		10/10/22 9:12:26		8481@llanfyllin.powys.sch.uk		Freya Roberts						11						Yn aml						Yn aml						Yn aml						Ychydig iawn						Yn aml						Yn aml						Byth 						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Yn aml						Weithiau						Balch iawn						Yn aml						Yn aml

		21		10/10/22 9:10:32		10/10/22 9:12:52		8479@llanfyllin.powys.sch.uk		Tristan Rees						11						Weithiau						Yn aml						Byth 						Ychydig iawn						Byth 						Weithiau						Weithiau						Weithiau						Byth 						Byth 						Byth 						Yn aml						Ychydig iawn						Balch iawn						Weithiau						Weithiau

		22		10/10/22 9:09:02		10/10/22 9:13:34		8452@llanfyllin.powys.sch.uk		Zoe Jones						11						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Yn aml						Yn aml						Balch iawn						Bob amser						Yn aml

		23		10/10/22 9:13:03		10/10/22 9:14:20		8448@llanfyllin.powys.sch.uk		Iwan Jones						11						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Bob amser						Weithiau						Balch iawn						Yn aml						Yn aml

		24		10/10/22 9:13:23		10/10/22 9:15:14		8460@llanfyllin.powys.sch.uk		Joshua Lightbown						11						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Weithiau						Byth 						Byth 						Byth 						Weithiau						Ychydig iawn						Eithaf bach						Weithiau						Yn aml

		25		10/10/22 9:14:21		10/10/22 9:16:39		8468@llanfyllin.powys.sch.uk		Gethin Morris						11						Yn aml						Bob amser						Yn aml						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Ychydig iawn						Balch iawn						Weithiau						Weithiau

		26		10/10/22 9:06:08		10/10/22 9:17:16		8424@llanfyllin.powys.sch.uk		Llion Evans						11						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Yn aml						Ychydig iawn						Byth 						Byth 						Yn aml						Weithiau						Balch iawn						Byth 						Byth 

		27		10/10/22 9:05:39		10/10/22 9:18:26		8422@llanfyllin.powys.sch.uk		Iestyn Ellis						11						Weithiau						Yn aml						Weithiau						Weithiau						Weithiau						Byth 						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Eithaf bach						Weithiau						Weithiau

		28		10/12/22 9:10:12		10/12/22 9:12:56		7461@llanfyllin.powys.sch.uk		Robbie Marsden Jones						12						Weithiau						Yn aml						Weithiau						Byth 						Byth 						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Byth 						Byth 						Weithiau						Yn aml						Balch						Weithiau						Weithiau

		29		10/12/22 9:12:37		10/12/22 9:14:16		7419@llanfyllin.powys.sch.uk		Cadi Davies						12						Weithiau						Yn aml						Yn aml						Ychydig iawn						Byth 						Bob amser						Ychydig iawn						Bob amser						Weithiau						Weithiau						Yn aml						Bob amser						Ychydig iawn						Balch iawn						Byth 						Byth 

		30		10/12/22 9:11:50		10/12/22 9:14:17		7493@llanfyllin.powys.sch.uk		Hazel Weaver						12						Yn aml						Yn aml						Weithiau						Yn aml						Byth 						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Yn aml						Balch iawn						Weithiau						Weithiau

		31		10/12/22 9:13:54		10/12/22 9:15:26		7487@llanfyllin.powys.sch.uk		Megan Smith						12						Yn aml						Bob amser						Yn aml						Ychydig iawn						Byth 						Weithiau						Ychydig iawn						Weithiau						Weithiau						Weithiau						Yn aml						Yn aml						Weithiau						Balch						Weithiau						Ychydig iawn

		32		10/12/22 9:13:10		10/12/22 9:15:46		7465@llanfyllin.powys.sch.uk		Ffion Morgan						12						Yn aml						Yn aml						Weithiau						Weithiau						Byth 						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Yn aml						Balch						Yn aml						Yn aml

		33		10/12/22 9:13:36		10/12/22 9:15:50		7473@llanfyllin.powys.sch.uk		Lisa Page						12						Yn aml						Bob amser						Bob amser						Weithiau						Yn aml						Bob amser						Weithiau						Bob amser						Yn aml						Weithiau						Yn aml						Bob amser						Weithiau						Balch iawn						Yn aml						Bob amser

		34		10/13/22 9:02:03		10/13/22 9:03:55		0425@llanfyllin.powys.sch.uk		Ryan Evans						9						Yn aml						Yn aml						Weithiau						Weithiau						Yn aml						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Balch						Weithiau						Weithiau

		35		10/13/22 9:02:20		10/13/22 9:03:57		0441@llanfyllin.powys.sch.uk		Ieuan Johnson						9						Yn aml						Yn aml						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Balch						Weithiau						Weithiau

		36		10/13/22 9:02:06		10/13/22 9:05:09		0489@llanfyllin.powys.sch.uk		Lowri Suckley-Jones						9						Yn aml						Weithiau						Weithiau						Ychydig iawn						Bob amser						Yn aml						Byth 						Byth 						Ychydig iawn						Byth 						Weithiau						Weithiau						Weithiau						Balch iawn						Weithiau						Yn aml

		37		10/13/22 9:04:51		10/13/22 9:05:34		0480@llanfyllin.powys.sch.uk		Osian Rigden						9						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ddim yn meddwl llawer am y peth						Weithiau						Weithiau

		38		10/13/22 9:04:30		10/13/22 9:05:53		0448@llanfyllin.powys.sch.uk		Sophie Jones						9						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Yn aml						Weithiau						Yn aml						Yn aml						Balch						Yn aml						Yn aml

		39		10/13/22 9:03:47		10/13/22 9:05:57		0490@llanfyllin.powys.sch.uk		Eleri Thompson						9						Yn aml						Bob amser						Yn aml						Yn aml						Bob amser						Yn aml						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Weithiau						Weithiau						Balch						Ychydig iawn						Yn aml

		40		10/13/22 9:03:44		10/13/22 9:06:05		0435@llanfyllin.powys.sch.uk		Catrin Hopkins						9						Yn aml						Yn aml						Ychydig iawn						Yn aml						Yn aml						Weithiau						Byth 						Ychydig iawn						Byth 						Ychydig iawn						Weithiau						Byth 						Bob amser						Balch						Weithiau						Weithiau

		41		10/13/22 9:04:20		10/13/22 9:06:20		0492@llanfyllin.powys.sch.uk		Iwan Turner						9						Bob amser						Bob amser						Bob amser						Yn aml						Yn aml						Yn aml						Ychydig iawn						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Byth 						Balch iawn						Yn aml						Yn aml

		42		10/13/22 9:04:54		10/13/22 9:06:51		0494@llanfyllin.powys.sch.uk		Caryl Watkins						9						Weithiau						Byth 						Ychydig iawn						Yn aml						Weithiau						Ychydig iawn						Byth 						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Balch						Ychydig iawn						Weithiau

		43		10/13/22 9:05:10		10/13/22 9:07:11		0420@llanfyllin.powys.sch.uk		Aled Ellett						9						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Weithiau						Eithaf bach						Ychydig iawn						Weithiau

		44		10/13/22 9:06:18		10/13/22 9:07:30		0408@llanfyllin.powys.sch.uk		Ruby Brown						9						Weithiau						Weithiau						Weithiau						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Yn aml						Yn aml						Weithiau						Balch iawn						Weithiau						Weithiau

		45		10/13/22 9:07:14		10/13/22 9:08:25		0481@llanfyllin.powys.sch.uk		Dylan Roberts						9						Bob amser						Yn aml						Weithiau						Bob amser						Bob amser						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Balch iawn						Weithiau						Weithiau

		46		10/13/22 9:06:58		10/13/22 9:08:45		0416@llanfyllin.powys.sch.uk		Seren Davies						9						Bob amser						Yn aml						Yn aml						Bob amser						Bob amser						Yn aml						Ychydig iawn						Bob amser						Ychydig iawn						Byth 						Byth 						Bob amser						Bob amser						Balch iawn						Yn aml						Yn aml

		47		10/13/22 9:06:21		10/13/22 9:09:12		0451@llanfyllin.powys.sch.uk		Jack Klages						9						Weithiau						Yn aml						Weithiau						Byth 						Byth 						Weithiau						Byth 						Yn aml						Byth 						Ychydig iawn						Byth 						Bob amser						Yn aml						Eithaf bach						Ychydig iawn						Ychydig iawn

		48		10/13/22 9:07:16		10/13/22 9:09:18		0426@llanfyllin.powys.sch.uk		William Evans						9						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Weithiau						Bob amser						Balch iawn						Weithiau						Yn aml

		49		10/13/22 9:07:07		10/13/22 9:09:18		0444@llanfyllin.powys.sch.uk		Elen Jones						9						Bob amser						Yn aml						Weithiau						Weithiau						Bob amser						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Yn aml						Bob amser						Balch iawn						Yn aml						Weithiau

		50		10/13/22 9:07:00		10/13/22 9:09:53		0497@llanfyllin.powys.sch.uk		Matilda Weston						9						Yn aml						Yn aml						Ychydig iawn						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Yn aml						Balch						Yn aml						Yn aml

		51		10/13/22 9:06:48		10/13/22 9:09:55		0455@llanfyllin.powys.sch.uk		Aron Marsh						9						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Weithiau						Yn aml						Ychydig iawn						Ychydig iawn						Weithiau						Bob amser						Bob amser						Balch iawn						Yn aml						Yn aml

		52		10/13/22 9:09:01		10/13/22 9:11:13		0462@llanfyllin.powys.sch.uk		Joe Morris						9						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Yn aml						Balch						Byth 						Ychydig iawn

		53		10/13/22 9:07:38		10/13/22 9:11:51		0445@llanfyllin.powys.sch.uk		Harri Jones						9						Bob amser						Yn aml						Weithiau						Weithiau						Yn aml						Weithiau						Byth 						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Yn aml						Balch						Byth 						Ychydig iawn

		54		10/13/22 9:10:44		10/13/22 9:13:22		0440@llanfyllin.powys.sch.uk		William Ifans						9						Bob amser						Yn aml						Bob amser						Yn aml						Yn aml						Yn aml						Ychydig iawn						Weithiau						Yn aml						Weithiau						Weithiau						Yn aml						Yn aml						Balch						Ychydig iawn						Weithiau

		55		10/13/22 9:11:04		10/13/22 9:14:23		0493@llanfyllin.powys.sch.uk		Owain Watkin						9						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Balch						Yn aml						Yn aml

		56		10/14/22 9:05:17		10/14/22 9:06:12		9457@llanfyllin.powys.sch.uk		Harri Jones						10						Weithiau						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Ddim yn falch o gwbl						Byth 						Byth 

		57		10/14/22 9:05:59		10/14/22 9:06:40		9496@llanfyllin.powys.sch.uk		Evan Roberts						10						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Yn aml						Weithiau						Weithiau						Yn aml						Balch iawn						Yn aml						Yn aml

		58		10/14/22 9:05:09		10/14/22 9:06:59		9462@llanfyllin.powys.sch.uk		Morgan Jones						10						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Yn aml						Ychydig iawn						Yn aml						Byth 						Ychydig iawn						Ychydig iawn						Yn aml						Ychydig iawn						Balch						Weithiau						Ychydig iawn

		59		10/14/22 9:05:20		10/14/22 9:07:10		9473@llanfyllin.powys.sch.uk		Owain Lloyd-Jones						10						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Yn aml						Weithiau						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Balch iawn						Yn aml						Yn aml

		60		10/14/22 9:05:25		10/14/22 9:07:12		9404@llanfyllin.powys.sch.uk		Rhys Best						10						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Yn aml						Weithiau						Balch iawn						Weithiau						Yn aml

		61		10/14/22 9:05:44		10/14/22 9:07:14		9409@llanfyllin.powys.sch.uk		Isla Boyd						10						Yn aml						Ychydig iawn						Weithiau						Weithiau						Bob amser						Yn aml						Ychydig iawn						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Balch iawn						Weithiau						Yn aml

		62		10/14/22 9:01:02		10/14/22 9:07:46		9459@llanfyllin.powys.sch.uk		Jac Jones						10						Yn aml						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Yn aml						Yn aml						Yn aml						Balch iawn						Weithiau						Weithiau

		63		10/14/22 9:06:22		10/14/22 9:08:06		9522@llanfyllin.powys.sch.uk		Sion Woodman						10						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Yn aml						Yn aml						Balch						Yn aml						Weithiau

		64		10/14/22 9:07:18		10/14/22 9:08:38		9433@llanfyllin.powys.sch.uk		Tomos Evans						10						Weithiau						Yn aml						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Ychydig iawn						Weithiau						Yn aml						Ychydig iawn						Bob amser						Balch						Byth 						Ychydig iawn

		65		10/14/22 9:07:11		10/14/22 9:08:46		9507@llanfyllin.powys.sch.uk		Meggie Thomas						10						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Byth 						Weithiau						Byth 						Byth 						Ychydig iawn						Weithiau						Yn aml						Balch iawn						Ychydig iawn						Weithiau

		66		10/14/22 9:07:34		10/14/22 9:09:23		9479@llanfyllin.powys.sch.uk		Matthew Morris						10						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Balch iawn						Yn aml						Yn aml

		67		10/14/22 9:07:15		10/14/22 9:09:38		9465@llanfyllin.powys.sch.uk		Owain Jones						10						Yn aml						Yn aml						Ychydig iawn						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Byth 						Ychydig iawn						Ychydig iawn						Yn aml						Ychydig iawn						Balch iawn						Weithiau						Ychydig iawn

		68		10/14/22 9:07:59		10/14/22 9:10:33		9421@llanfyllin.powys.sch.uk		Hailey Davies						10						Yn aml						Ychydig iawn						Byth 						Ychydig iawn						Bob amser						Yn aml						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Weithiau						Ddim yn meddwl llawer am y peth						Ychydig iawn						Ychydig iawn

		69		10/14/22 9:07:58		10/14/22 9:10:41		9418@llanfyllin.powys.sch.uk		Aimee Davies						10						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Bob amser						Ychydig iawn						Byth 						Byth 						Byth 						Byth 						Byth 						Ychydig iawn						Yn aml						Balch						Weithiau						Ychydig iawn

		70		10/14/22 9:08:38		10/14/22 9:10:46		9439@llanfyllin.powys.sch.uk		Dewi Griffiths						10						Yn aml						Bob amser						Yn aml						Bob amser						Yn aml						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Yn aml						Balch iawn						Ychydig iawn						Ychydig iawn

		71		10/14/22 9:10:10		10/14/22 9:11:49		9477@llanfyllin.powys.sch.uk		Awel Morris						10						Yn aml						Weithiau						Weithiau						Yn aml						Yn aml						Yn aml						Byth 						Yn aml						Yn aml						Weithiau						Yn aml						Weithiau						Weithiau						Balch iawn						Ychydig iawn						Weithiau

		72		10/14/22 9:09:11		10/14/22 9:11:55		9509@llanfyllin.powys.sch.uk		William Thomas						10						Weithiau						Yn aml						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Balch						Byth 						Ychydig iawn

		73		10/14/22 9:10:08		10/14/22 9:12:05		9432@llanfyllin.powys.sch.uk		Nia Evans						10						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Byth 						Weithiau						Byth 						Byth 						Ychydig iawn						Yn aml						Weithiau						Balch iawn						Weithiau						Yn aml

		74		10/14/22 9:10:05		10/14/22 9:12:49		9467@llanfyllin.powys.sch.uk		Soffia Jones						10						Yn aml						Yn aml						Byth 						Weithiau						Bob amser						Yn aml						Weithiau						Yn aml						Ychydig iawn						Weithiau						Yn aml						Bob amser						Ychydig iawn						Balch iawn						Weithiau						Weithiau

		75		10/14/22 9:09:51		10/14/22 9:12:49		9428@llanfyllin.powys.sch.uk		Manon Ellis-Jones						10						Yn aml						Yn aml						Byth 						Weithiau						Bob amser						Yn aml						Weithiau						Yn aml						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Ychydig iawn						Balch iawn						Weithiau						Weithiau

		76		10/14/22 9:09:54		10/14/22 9:12:50		9491@llanfyllin.powys.sch.uk		Mared Price						10						Yn aml						Yn aml						Byth 						Weithiau						Yn aml						Yn aml						Weithiau						Bob amser						Ychydig iawn						Yn aml						Yn aml						Bob amser						Ychydig iawn						Balch iawn						Yn aml						Weithiau

		77		10/14/22 9:10:56		10/14/22 9:12:51		9521@llanfyllin.powys.sch.uk		Glesni Woodman						10						Yn aml						Yn aml						Ychydig iawn						Yn aml						Bob amser						Weithiau						Ychydig iawn						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Yn aml						Weithiau						Balch						Ychydig iawn						Weithiau

		78		10/14/22 9:09:53		10/14/22 9:12:56		9495@llanfyllin.powys.sch.uk		Ifan Richards						10						Yn aml						Yn aml						Weithiau						Weithiau						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Byth 						Byth 						Weithiau						Weithiau						Balch						Weithiau						Weithiau

		79		10/14/22 9:10:34		10/14/22 9:13:48		9471@llanfyllin.powys.sch.uk		Amy Lightbown						10						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Weithiau						Balch iawn						Weithiau						Weithiau

		80		10/14/22 9:12:53		10/14/22 9:13:52		9478@llanfyllin.powys.sch.uk		Blake Morris						10						Bob amser						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Balch iawn						Bob amser						Yn aml

		81		10/14/22 9:12:18		10/14/22 9:14:09		9480@llanfyllin.powys.sch.uk		Emmy Nazar						10						Yn aml						Yn aml						Weithiau						Byth 						Ychydig iawn						Byth 						Byth 						Weithiau						Byth 						Ychydig iawn						Weithiau						Ychydig iawn						Yn aml						Balch						Yn aml						Yn aml

		82		10/14/22 9:12:45		10/14/22 9:14:20		9417@llanfyllin.powys.sch.uk		Eleanor Dalmer						10						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Byth 						Ychydig iawn						Ychydig iawn						Ychydig iawn						Balch						Ychydig iawn						Yn aml

		83		10/17/22 9:07:11		10/17/22 9:10:08		1503@llanfyllin.powys.sch.uk		Matthew White						8						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Ychydig iawn						Bob amser						Balch iawn						Weithiau						Yn aml

		84		10/17/22 9:08:47		10/17/22 9:10:46		1462@llanfyllin.powys.sch.uk		Evelyn Jones						8						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Weithiau						Weithiau						Ychydig iawn						Byth 						Byth 						Byth 						Ychydig iawn						Yn aml						Eithaf bach						Yn aml						Yn aml

		85		10/17/22 9:08:33		10/17/22 9:11:06		1475@llanfyllin.powys.sch.uk		Isabel Millar						8						Yn aml						Yn aml						Weithiau						Yn aml						Bob amser						Yn aml						Weithiau						Weithiau						Ychydig iawn						Byth 						Weithiau						Weithiau						Yn aml						Balch iawn						Yn aml						Yn aml

		86		10/17/22 9:10:12		10/17/22 9:12:42		1492@llanfyllin.powys.sch.uk		Jacob Thomas						8						Bob amser						Bob amser						Yn aml						Bob amser						Bob amser						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Byth 						Ychydig iawn						Weithiau						Bob amser						Balch iawn						Yn aml						Bob amser

		87		10/17/22 9:11:57		10/17/22 9:13:17		1456@llanfyllin.powys.sch.uk		Jacob Johnson						8						Bob amser						Yn aml						Bob amser						Yn aml						Bob amser						Bob amser						Weithiau						Yn aml						Ychydig iawn						Weithiau						Weithiau						Yn aml						Yn aml						Balch iawn						Yn aml						Yn aml

		88		10/17/22 9:11:31		10/17/22 9:13:23		1436@llanfyllin.powys.sch.uk		Hari Evans						8						Weithiau						Yn aml						Weithiau						Ychydig iawn						Yn aml						Yn aml						Ychydig iawn						Weithiau						Weithiau						Weithiau						Weithiau						Yn aml						Ychydig iawn						Ddim yn meddwl llawer am y peth						Weithiau						Weithiau

		89		10/17/22 9:12:46		10/17/22 9:14:33		1404@llanfyllin.powys.sch.uk		Harri Best						8						Bob amser						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Yn aml						Yn aml						Yn aml						Balch iawn						Weithiau						Weithiau

		90		10/17/22 9:09:16		10/17/22 9:14:36		1423@llanfyllin.powys.sch.uk		Hana Davies						8						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Yn aml						Yn aml						Weithiau						Balch iawn						Yn aml						Yn aml

		91		10/17/22 9:11:33		10/17/22 9:14:40		1459@llanfyllin.powys.sch.uk		Charlie Jones						8						Bob amser						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Weithiau						Bob amser						Eithaf bach						Yn aml						Yn aml

		92		10/17/22 9:11:01		10/17/22 9:14:40		1506@llanfyllin.powys.sch.uk		Seren Williams						8						Weithiau						Weithiau						Ychydig iawn						Weithiau						Yn aml						Bob amser						Ychydig iawn						Yn aml						Ychydig iawn						Ychydig iawn						Yn aml						Bob amser						Yn aml						Balch iawn						Yn aml						Yn aml

		93		10/17/22 9:11:47		10/17/22 9:14:43		1435@llanfyllin.powys.sch.uk		Evan Evans						8						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Byth 						Yn aml						Balch						Weithiau						Weithiau

		94		10/17/22 9:12:31		10/17/22 9:15:33		1496@llanfyllin.powys.sch.uk		Erin Tomlinson						8						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Bob amser						Yn aml						Weithiau						Byth 						Yn aml						Yn aml						Bob amser						Yn aml						Balch iawn						Yn aml						Weithiau

		95		10/17/22 9:14:02		10/17/22 9:15:41		1424@llanfyllin.powys.sch.uk		Iestyn Davies						8						Bob amser						Yn aml						Yn aml						Bob amser						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ddim yn falch o gwbl						Weithiau						Weithiau

		96		10/17/22 9:12:21		10/17/22 9:15:58		1468@llanfyllin.powys.sch.uk		Celyn Lewis						8						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Bob amser						Ychydig iawn						Weithiau						Byth 						Yn aml						Yn aml						Yn aml						Weithiau						Balch iawn						Weithiau						Bob amser

		97		10/17/22 9:13:42		10/17/22 9:15:59		1502@llanfyllin.powys.sch.uk		Chester White						8						Bob amser						Yn aml						Yn aml						Yn aml						Bob amser						Yn aml						Weithiau						Ychydig iawn						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Eithaf bach						Weithiau						Weithiau

		98		10/17/22 9:12:19		10/17/22 9:15:59		1471@llanfyllin.powys.sch.uk		Greta Macdonald						8						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Bob amser						Ychydig iawn						Weithiau						Byth 						Yn aml						Yn aml						Yn aml						Bob amser						Balch iawn						Weithiau						Bob amser

		99		10/17/22 9:14:58		10/17/22 9:16:16		1504@llanfyllin.powys.sch.uk		Cai Williams						8						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Bob amser						Yn aml						Balch iawn						Yn aml						Yn aml

		100		10/17/22 9:14:29		10/17/22 9:16:18		1428@llanfyllin.powys.sch.uk		Nansi Davies						8						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Ychydig iawn						Weithiau						Bob amser						Yn aml						Balch iawn						Ychydig iawn						Weithiau

		101		10/18/22 9:07:11		10/18/22 9:09:04		2422@llanfyllin.powys.sch.uk		Elen Evans						7						Yn aml						Yn aml						Bob amser						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Byth 						Byth 						Byth 						Ychydig iawn						Yn aml						Balch						Weithiau						Yn aml

		102		10/18/22 9:07:59		10/18/22 9:10:25		2425@llanfyllin.powys.sch.uk		Megan Evans						7						Bob amser						Bob amser						Bob amser						Bob amser						Weithiau						Bob amser						Weithiau						Weithiau						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Balch iawn						Bob amser						Bob amser

		103		10/18/22 9:07:41		10/18/22 9:10:33		2443@llanfyllin.powys.sch.uk		Cari Jones						7						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Yn aml						Balch iawn						Yn aml						Yn aml

		104		10/18/22 9:07:42		10/18/22 9:10:39		2444@llanfyllin.powys.sch.uk		Charlie Jones						7						Yn aml						Bob amser						Bob amser						Yn aml						Yn aml						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Yn aml						Balch iawn						Weithiau						Weithiau

		105		10/18/22 9:09:18		10/18/22 9:10:48		2429@llanfyllin.powys.sch.uk		Ffion Gittins						7						Yn aml						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Weithiau						Yn aml						Ychydig iawn						Yn aml						Bob amser						Yn aml						Yn aml						Balch iawn						Bob amser						Bob amser

		106		10/18/22 9:07:03		10/18/22 9:10:48		2419@llanfyllin.powys.sch.uk		Llyr Ellis						7						Bob amser						Bob amser						Weithiau						Bob amser						Yn aml						Weithiau						Ychydig iawn						Weithiau						Ychydig iawn						Ychydig iawn						Yn aml						Yn aml						Bob amser						Balch						Weithiau						Yn aml

		107		10/18/22 9:07:38		10/18/22 9:10:58		2480@llanfyllin.powys.sch.uk		Llion Morris						7						Yn aml						Bob amser						Yn aml						Weithiau						Weithiau						Ychydig iawn						Byth 						Byth 						Byth 						Ychydig iawn						Ychydig iawn						Byth 						Weithiau						Eithaf bach						Weithiau						Weithiau

		108		10/18/22 9:08:12		10/18/22 9:11:09		2485@llanfyllin.powys.sch.uk		Max Owen						7						Yn aml						Bob amser						Yn aml						Yn aml						Bob amser						Weithiau						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Balch						Weithiau						Ychydig iawn

		109		10/18/22 9:08:52		10/18/22 9:11:20		2496@llanfyllin.powys.sch.uk		Dylan Roberts						7						Bob amser						Bob amser						Bob amser						Yn aml						Bob amser						Bob amser						Yn aml						Yn aml						Bob amser						Yn aml						Ychydig iawn						Bob amser						Yn aml						Balch iawn						Yn aml						Bob amser

		110		10/18/22 9:07:32		10/18/22 9:11:25		2453@llanfyllin.powys.sch.uk		Jack Jones						7						Bob amser						Bob amser						Yn aml						Yn aml						Yn aml						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Weithiau						Balch iawn						Byth 						Ychydig iawn

		111		10/18/22 9:09:36		10/18/22 9:11:49		2477@llanfyllin.powys.sch.uk		Euan Morris						7						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Yn aml						Weithiau						Yn aml						Yn aml						Yn aml						Weithiau						Bob amser						Balch iawn						Bob amser						Bob amser

		112		10/18/22 9:09:11		10/18/22 9:12:00		2434@llanfyllin.powys.sch.uk		Lily Hart						7						Bob amser						Yn aml						Bob amser						Bob amser						Bob amser						Weithiau						Yn aml						Weithiau						Bob amser						Weithiau						Yn aml						Weithiau						Bob amser						Balch						Yn aml						Bob amser

		113		10/18/22 9:09:34		10/18/22 9:12:00		2456@llanfyllin.powys.sch.uk		Llyr Jones						7						Bob amser						Weithiau						Ychydig iawn						Yn aml						Yn aml						Byth 						Byth 						Bob amser						Byth 						Ychydig iawn						Yn aml						Weithiau						Yn aml						Balch						Byth 						Ychydig iawn

		114		10/18/22 9:09:38		10/18/22 9:12:05		2505@llanfyllin.powys.sch.uk		Ollie Thompson						7						Bob amser						Bob amser						Bob amser						Yn aml						Bob amser						Yn aml						Ychydig iawn						Weithiau						Ychydig iawn						Weithiau						Weithiau						Yn aml						Yn aml						Balch iawn						Yn aml						Weithiau

		115		10/18/22 9:09:37		10/18/22 9:12:20		2449@llanfyllin.powys.sch.uk		Ffion Jones						7						Yn aml						Yn aml						Yn aml						Bob amser						Bob amser						Yn aml						Yn aml						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Weithiau						Yn aml						Balch iawn						Yn aml						Yn aml

		116		10/18/22 9:09:26		10/18/22 9:12:22		2512@llanfyllin.powys.sch.uk		Olivia Williams						7						Bob amser						Bob amser						Weithiau						Weithiau						Weithiau						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Bob amser						Balch iawn						Weithiau						Weithiau

		117		10/18/22 9:09:00		10/18/22 9:12:46		2417@llanfyllin.powys.sch.uk		Nansi Davies						7						Bob amser						Yn aml						Yn aml						Weithiau						Yn aml						Bob amser						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Weithiau						Yn aml						Yn aml						Balch iawn						Yn aml						Yn aml

		118		10/18/22 9:08:44		10/18/22 9:13:01		2508@llanfyllin.powys.sch.uk		Erin Watkin-Huws						7						Yn aml						Bob amser						Yn aml						Yn aml						Bob amser						Yn aml						Yn aml						Bob amser						Weithiau						Ychydig iawn						Yn aml						Yn aml						Bob amser						Balch iawn						Bob amser						Yn aml

		119		10/18/22 9:11:11		10/18/22 9:13:10		2516@llanfyllin.powys.sch.uk		Elsie Worthington						7						Yn aml						Yn aml						Yn aml						Yn aml						Bob amser						Bob amser						Ychydig iawn						Ychydig iawn						Weithiau						Ychydig iawn						Byth 						Yn aml						Yn aml						Balch iawn						Yn aml						Yn aml

		120		10/18/22 9:09:55		10/18/22 9:13:13		2511@llanfyllin.powys.sch.uk		David Williams						7						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ddim yn falch o gwbl						Ychydig iawn						Weithiau

		121		10/18/22 9:10:01		10/18/22 9:13:19		2436@llanfyllin.powys.sch.uk		Ewan Holdsworth						7						Yn aml						Yn aml						Yn aml						Weithiau						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Balch						Yn aml						Weithiau

		122		10/18/22 9:10:54		10/18/22 9:13:22		2446@llanfyllin.powys.sch.uk		Elliot Jones						7						Weithiau						Weithiau						Weithiau						Yn aml						Weithiau						Ychydig iawn						Byth 						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Eithaf bach						Weithiau						Yn aml

		123		10/18/22 9:11:17		10/18/22 9:13:29		2405@llanfyllin.powys.sch.uk		Cerys Boyd						7						Yn aml						Weithiau						Weithiau						Ychydig iawn						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Ychydig iawn						Weithiau						Balch iawn						Yn aml						Weithiau

		124		10/18/22 9:11:29		10/18/22 9:13:58		2432@llanfyllin.powys.sch.uk		Siriol Griffiths						7						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Weithiau						Weithiau						Bob amser						Weithiau						Yn aml						Yn aml						Bob amser						Yn aml						Balch iawn						Weithiau						Yn aml

		125		10/18/22 9:11:45		10/18/22 9:14:02		2445@llanfyllin.powys.sch.uk		Ella Jones						7						Bob amser						Bob amser						Bob amser						Yn aml						Bob amser						Yn aml						Weithiau						Ychydig iawn						Weithiau						Weithiau						Yn aml						Ychydig iawn						Bob amser						Balch iawn						Bob amser						Bob amser

		126		10/18/22 9:10:03		10/18/22 9:14:06		2451@llanfyllin.powys.sch.uk		Gethin Jones						7						Byth 						Byth 						Byth 						Byth 						Yn aml						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Byth 						Weithiau						Ddim yn meddwl llawer am y peth						Ychydig iawn						Weithiau

		127		10/18/22 9:11:43		10/18/22 9:14:37		2495@llanfyllin.powys.sch.uk		Celyn Roberts						7						Yn aml						Weithiau						Weithiau						Weithiau						Weithiau						Ychydig iawn						Ychydig iawn						Yn aml						Weithiau						Ychydig iawn						Weithiau						Bob amser						Yn aml						Balch						Yn aml						Weithiau

		128		10/18/22 9:12:55		10/18/22 9:14:45		2484@llanfyllin.powys.sch.uk		Luke Owen						7						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Bob amser						Yn aml						Yn aml						Ychydig iawn						Ychydig iawn						Yn aml						Bob amser						Bob amser						Balch iawn						Bob amser						Bob amser

		129		10/18/22 9:14:02		10/18/22 9:16:03		2450@llanfyllin.powys.sch.uk		Ffion Jones						7						Bob amser						Yn aml						Yn aml						Yn aml						Bob amser						Yn aml						Weithiau						Yn aml						Weithiau						Yn aml						Yn aml						Weithiau						Yn aml						Balch iawn						Yn aml						Yn aml

		130		10/18/22 9:12:30		10/18/22 9:16:04		2469@llanfyllin.powys.sch.uk		Betsi Magor						7						Bob amser						Yn aml						Yn aml						Yn aml						Bob amser						Yn aml						Yn aml						Yn aml						Yn aml						Yn aml						Bob amser						Ychydig iawn						Bob amser						Balch						Bob amser						Bob amser

		131		10/20/22 9:04:22		10/20/22 9:05:01		0423@llanfyllin.powys.sch.uk		Ella Evans						9						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Weithiau						Eithaf bach						Weithiau						Weithiau
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Siarter Iaith Questionnaire - Secondary Phase - English Stream(1-214).xlsx
Sheet1

		ID		Start time		Completion time		Email		Name		Total points		Quiz feedback		Please select your year group.		Points - Please select your year group.		Feedback - Please select your year group.		I can see Welsh signs and displays around the school.		Points - I can see Welsh signs and displays around the school.		Feedback - I can see Welsh signs and displays around the school.		I think that learning Welsh is important.		Points - I think that learning Welsh is important.		Feedback - I think that learning Welsh is important.		I speak Welsh in my classroom e.g. Incidental Welsh – “Bore da”, “Yma”, “Ga i fynd i’r toiled?”		Points - I speak Welsh in my classroom e.g. Incidental Welsh – “Bore da”, “Yma”, “Ga i fynd i’r toiled?”		Feedback - I speak Welsh in my classroom e.g. Incidental Welsh – “Bore da”, “Yma”, “Ga i fynd i’r toiled?”		I speak Welsh outside the classroom.		Points - I speak Welsh outside the classroom.		Feedback - I speak Welsh outside the classroom.		I hear Welsh during assemblies.		Points - I hear Welsh during assemblies.		Feedback - I hear Welsh during assemblies.		I use Apps and websites to learn Welsh		Points - I use Apps and websites to learn Welsh		Feedback - I use Apps and websites to learn Welsh		I take part in Welsh activities, such as Welsh after school clubs, Eisteddfodau and trips.		Points - I take part in Welsh activities, such as Welsh after school clubs, Eisteddfodau and trips.		Feedback - I take part in Welsh activities, such as Welsh after school clubs, Eisteddfodau and trips.		I read Welsh books.		Points - I read Welsh books.		Feedback - I read Welsh books.		I hear/ use Welsh during lessons other than Welsh lessons e.g. Geography.		Points - I hear/ use Welsh during lessons other than Welsh lessons e.g. Geography.		Feedback - I hear/ use Welsh during lessons other than Welsh lessons e.g. Geography.		I enjoy learning Welsh.		Points - I enjoy learning Welsh.		Feedback - I enjoy learning Welsh.		Are there examples of Welsh culture in the area where I live e.g. Monuments, statues.		Points - Are there examples of Welsh culture in the area where I live e.g. Monuments, statues.		Feedback - Are there examples of Welsh culture in the area where I live e.g. Monuments, statues.		Understanding Welsh culture is important.		Points - Understanding Welsh culture is important.		Feedback - Understanding Welsh culture is important.		I have learned about Welsh folk tales and legends e.g. Gelert, Blodeuwedd etc.		Points - I have learned about Welsh folk tales and legends e.g. Gelert, Blodeuwedd etc.		Feedback - I have learned about Welsh folk tales and legends e.g. Gelert, Blodeuwedd etc.		I am aware of Welsh traditions e.g. folk dancing, holidays, customs		Points - I am aware of Welsh traditions e.g. folk dancing, holidays, customs		Feedback - I am aware of Welsh traditions e.g. folk dancing, holidays, customs		I can name famous figures in Welsh history.		Points - I can name famous figures in Welsh history.		Feedback - I can name famous figures in Welsh history.

		1		10/10/22 9:05:31		10/10/22 9:06:13		8446@llanfyllin.powys.sch.uk		Carwyn Jones						11						Yes						Neutral						Rarely						Rarely						Very often						Very often						Often						Often						Rarely						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am not aware						I can

		2		10/10/22 9:05:52		10/10/22 9:06:40		8418@llanfyllin.powys.sch.uk		Taliesin Davies						10						Yes						Agree						Often						Often						Often						Often						Often						Often						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		3		10/11/22 8:59:13		10/11/22 9:00:59		8478@llanfyllin.powys.sch.uk		Ruby Prust						10						Yes						Neutral						Often						Rarely						Often						Rarely						Rarely						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I cannot

		4		10/11/22 8:59:38		10/11/22 9:01:04		8472@llanfyllin.powys.sch.uk		Rubi Pardoe						11						Yes						Neutral						Often						Never						Very often						Never						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		5		10/11/22 9:03:35		10/11/22 9:04:27		8404@llanfyllin.powys.sch.uk		Matthew Benson						11						Yes						Neutral						Rarely						Rarely						Very often						Rarely						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		6		10/11/22 9:03:24		10/11/22 9:05:19		8477@llanfyllin.powys.sch.uk		Deion Prust						11						Yes						Neutral						Rarely						Rarely						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I cannot

		7		10/11/22 9:05:29		10/11/22 9:06:27		8430@llanfyllin.powys.sch.uk		James Green						11						Yes						Disagree						Never						Never						Rarely						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have						I am not aware						I cannot

		8		10/11/22 9:04:49		10/11/22 9:06:29		8492@llanfyllin.powys.sch.uk		Jessica Walker-Graham						11						No						Neutral						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Important						I have						I am not aware						I cannot

		9		10/11/22 9:05:03		10/11/22 9:06:39		8416@llanfyllin.powys.sch.uk		Ben Cottrell						11						Yes						Disagree						Rarely						Never						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		10		10/11/22 9:05:49		10/11/22 9:06:57		8503@llanfyllin.powys.sch.uk		Louis Houghton						11						Yes						Strongly disagree						Rarely						Never						Never						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have not						I am aware						I cannot

		11		10/11/22 9:06:01		10/11/22 9:07:06		8470@llanfyllin.powys.sch.uk		Benjamin Navarro-Leoni						11						Yes						Strongly disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have not						I am not aware						I cannot

		12		10/11/22 9:06:09		10/11/22 9:07:07		8490@llanfyllin.powys.sch.uk		Lucas Tyldesley						11						Yes						Disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have not						I am aware						I cannot

		13		10/11/22 9:06:15		10/11/22 9:07:11		8431@llanfyllin.powys.sch.uk		Ellis Griffiths						11						Yes						Agree						Often						Rarely						Very often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		14		10/11/22 9:01:23		10/11/22 9:07:18		8467@llanfyllin.powys.sch.uk		Finlay Meacock						11						Yes						Neutral						Rarely						Rarely						Often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		15		10/11/22 9:06:06		10/11/22 9:07:27		8406@llanfyllin.powys.sch.uk		Shae Bostock-Lawton						11						Yes						Strongly disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have						I am not aware						I cannot

		16		10/11/22 9:06:47		10/11/22 9:07:47		8407@llanfyllin.powys.sch.uk		Crystal Boyd						11						Yes						Strongly disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have						I am aware						I cannot

		17		10/11/22 9:07:08		10/11/22 9:08:15		8491@llanfyllin.powys.sch.uk		Alfie Von-Poole						11						Yes						Strongly agree						Very often						Very often						Very often						Often						Often						Rarely						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		18		10/11/22 9:06:19		10/11/22 9:08:21		8458@llanfyllin.powys.sch.uk		Samuel Lewis						11						No						Neutral						Rarely						Never						Often						Never						Rarely						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I can

		19		10/11/22 9:07:15		10/11/22 9:08:38		8508@llanfyllin.powys.sch.uk		Theo Nancini-Wilks						11						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I can

		20		10/11/22 9:07:05		10/11/22 9:08:46		8469@llanfyllin.powys.sch.uk		Lillie Morris						11						Yes						Neutral						Never						Never						Often						Rarely						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I can

		21		10/11/22 9:08:14		10/11/22 9:09:32		8427@llanfyllin.powys.sch.uk		Shura Evans						11						Yes						Strongly disagree						Rarely						Rarely						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am aware						I can

		22		10/11/22 9:08:28		10/11/22 9:10:01		8480@llanfyllin.powys.sch.uk		Eleri Roberts						11						Yes						Agree						Rarely						Never						Often						Never						Never						Never						Rarely						I do not enjoy						No						Important						I have						I am not aware						I cannot

		23		10/11/22 9:07:51		10/11/22 9:10:32		8408@llanfyllin.powys.sch.uk		Carys Brown						11						Yes						Neutral						Rarely						Never						Very often						Never						Never						Never						Rarely						I do not enjoy						No						Important						I have						I am aware						I can

		24		10/11/22 9:08:43		10/11/22 9:13:19		8450@llanfyllin.powys.sch.uk		Sophie Jones						11						Yes						Neutral						Very often						Often						Often						Rarely						Rarely						Rarely						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I cannot

		25		10/12/22 8:55:10		10/12/22 8:57:42		7426@llanfyllin.powys.sch.uk		Catherine Edwards						12						Yes						Agree						Never						Rarely						Often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		26		10/12/22 8:55:42		10/12/22 8:58:12		7481@llanfyllin.powys.sch.uk		Elliott Robinson						12						Yes						Neutral						Rarely						Rarely						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I can

		27		10/12/22 8:57:12		10/12/22 8:58:47		7506@llanfyllin.powys.sch.uk		Maddison Egerton-Morris						12						Yes						Neutral						Never						Never						Often						Never						Rarely						Never						Often						I do not enjoy						Yes						Important						I have not						I am not aware						I cannot

		28		10/12/22 8:59:39		10/12/22 9:00:27		7424@llanfyllin.powys.sch.uk		Keenya Docherty						12						Yes						Neutral						Rarely						Rarely						Often						Rarely						Rarely						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I can

		29		10/12/22 8:57:47		10/12/22 9:00:30		7438@llanfyllin.powys.sch.uk		Isobel Humphreys						12						Yes						Disagree						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have						I am not aware						I cannot

		30		10/12/22 8:59:50		10/12/22 9:01:06		7513@llanfyllin.powys.sch.uk		Oli Roach						12						Yes						Neutral						Never						Never						Very often						Never						Never						Never						Rarely						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		31		10/12/22 8:59:50		10/12/22 9:01:06		7472@llanfyllin.powys.sch.uk		Isaac Page						12						Yes						Neutral						Never						Never						Often						Never						Never						Never						Rarely						I do not enjoy						No						Important						I have not						I am not aware						I cannot

		32		10/12/22 9:00:25		10/12/22 9:01:26		7407@llanfyllin.powys.sch.uk		Danielle Box						12						Yes						Agree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have						I am aware						I can

		33		10/12/22 9:00:47		10/12/22 9:01:33		7454@llanfyllin.powys.sch.uk		Leanne Kilvert						12						Yes						Neutral						Never						Never						Very often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have not						I am not aware						I cannot

		34		10/12/22 9:00:47		10/12/22 9:01:46		7417@llanfyllin.powys.sch.uk		Finnlay Coyne						12						Yes						Strongly disagree						Never						Never						Very often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am not aware						I cannot

		35		10/12/22 9:01:02		10/12/22 9:03:41		7500@llanfyllin.powys.sch.uk		Kelsey Ayles						12						Yes						Neutral						Often						Never						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I can

		36		10/12/22 9:02:30		10/12/22 9:04:22		7491@llanfyllin.powys.sch.uk		Jodie Walker-Graham						12						Yes						Agree						Rarely						Rarely						Very often						Rarely						Never						Never						Never						I do not enjoy						Yes						Very important						I have						I am not aware						I cannot

		37		10/12/22 9:02:46		10/12/22 9:04:44		7439@llanfyllin.powys.sch.uk		Millie Hunter						12						Yes						Strongly agree						Often						Often						Often						Rarely						Never						Rarely						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		38		10/12/22 9:03:42		10/12/22 9:04:48		9506@llanfyllin.powys.sch.uk		Eleanor Talbot						10						Yes						Agree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have						I am aware						I can

		39		10/12/22 9:03:58		10/12/22 9:04:50		7514@llanfyllin.powys.sch.uk		Charlie Rogers						12						Yes						Agree						Rarely						Rarely						Very often						Often						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I cannot

		40		10/12/22 9:02:41		10/12/22 9:04:54		7507@llanfyllin.powys.sch.uk		Issabella Dumitrache						12						Yes						Neutral						Rarely						Never						Often						Never						Rarely						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I cannot

		41		10/12/22 9:03:21		10/12/22 9:05:11		9540@llanfyllin.powys.sch.uk		Mari Williams						10						Yes						Agree						Often						Often						Often						Never						Often						Often						Often						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		42		10/12/22 9:03:26		10/12/22 9:05:21		9474@llanfyllin.powys.sch.uk		Dylan Marsden-Mosebury						10						Yes						Strongly agree						Rarely						Rarely						Often						Very often						Never						Never						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		43		10/12/22 9:04:15		10/12/22 9:05:25		7488@llanfyllin.powys.sch.uk		Eli Swaine						12						Yes						Disagree						Never						Never						Rarely						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am aware						I can

		44		10/12/22 9:04:16		10/12/22 9:06:06		9513@llanfyllin.powys.sch.uk		Alfie Wall						10						Yes						Neutral						Rarely						Rarely						Very often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		45		10/12/22 9:06:42		10/12/22 9:07:51		9456@llanfyllin.powys.sch.uk		Dylan Jones						10						Yes						Strongly agree						Often						Rarely						Rarely						Often						Rarely						Rarely						Rarely						I enjoy						Yes						Very important						I have						I am aware						I can

		46		10/12/22 9:05:44		10/12/22 9:08:06		7477@llanfyllin.powys.sch.uk		Eva Prust						12						Yes						Agree						Rarely						Rarely						Often						Never						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		47		10/12/22 9:07:10		10/12/22 9:08:09		7425@llanfyllin.powys.sch.uk		Sean Dockerty						12						Yes						Strongly disagree						Never						Never						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have not						I am not aware						I cannot

		48		10/12/22 9:06:42		10/12/22 9:08:16		7495@llanfyllin.powys.sch.uk		Lewis Williams						12						Yes						Disagree						Rarely						Rarely						Very often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I cannot

		49		10/12/22 9:06:32		10/12/22 9:08:20		9412@llanfyllin.powys.sch.uk		Logan Chisholm						10						Yes						Disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		50		10/12/22 9:06:59		10/12/22 9:08:22		9436@llanfyllin.powys.sch.uk		Maddison Galloway						10						Yes						Disagree						Never						Never						Often						Never						Never						Never						Often						I do not enjoy						No						Important						I have not						I am not aware						I cannot

		51		10/12/22 9:07:14		10/12/22 9:08:23		9499@llanfyllin.powys.sch.uk		Ester Sevim						10						Yes						Disagree						Rarely						Never						Rarely						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		52		10/12/22 9:06:55		10/12/22 9:08:44		9414@llanfyllin.powys.sch.uk		Thomas Clode						10						Yes						Disagree						Rarely						Never						Often						Rarely						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		53		10/12/22 9:07:47		10/12/22 9:08:57		9500@llanfyllin.powys.sch.uk		Oliver Shah						10						Yes						Disagree						Rarely						Rarely						Very often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I can

		54		10/12/22 9:06:49		10/12/22 9:08:58		9408@llanfyllin.powys.sch.uk		Joseph Bothwell						10						Yes						Neutral						Never						Never						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I cannot

		55		10/12/22 9:08:00		10/12/22 9:08:59		7400@llanfyllin.powys.sch.uk		Oliver Andrews						12						Yes						Agree						Rarely						Rarely						Often						Never						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		56		10/12/22 9:07:50		10/12/22 9:09:05		9482@llanfyllin.powys.sch.uk		Rose O'Connell						10						Yes						Neutral						Rarely						Rarely						Very often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		57		10/12/22 9:07:41		10/12/22 9:09:08		9434@llanfyllin.powys.sch.uk		Jenna Firth						10						Yes						Agree						Often						Never						Rarely						Often						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have not						I am aware						I cannot

		58		10/12/22 9:08:20		10/12/22 9:09:12		9450@llanfyllin.powys.sch.uk		Lee Hutton						10						Yes						Neutral						Often						Often						Often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I cannot

		59		10/12/22 9:07:58		10/12/22 9:09:14		9516@llanfyllin.powys.sch.uk		Bartek Wanielista						10						Yes						Disagree						Rarely						Never						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I cannot

		60		10/12/22 9:08:36		10/12/22 9:09:24		9476@llanfyllin.powys.sch.uk		Dalton Monroe						10						Yes						Strongly disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		61		10/12/22 9:08:38		10/12/22 9:09:42		9535@llanfyllin.powys.sch.uk		Archie Simister						10						Yes						Agree						Often						Often						Very often						Never						Never						Never						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		62		10/12/22 9:08:17		10/12/22 9:09:46		9483@llanfyllin.powys.sch.uk		Bethan Owen						10						No						Neutral						Often						Rarely						Rarely						Often						Never						Never						Never						I do not enjoy						No						Important						I have not						I am aware						I can

		63		10/12/22 9:07:54		10/12/22 9:09:47		7463@llanfyllin.powys.sch.uk		Cameron Middleton						12						Yes						Neutral						Never						Never						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am not aware						I cannot

		64		10/12/22 9:08:35		10/12/22 9:09:51		9448@llanfyllin.powys.sch.uk		Cerys Humphreys						10						Yes						Neutral						Rarely						Often						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		65		10/12/22 9:09:00		10/12/22 9:10:13		9401@llanfyllin.powys.sch.uk		Oona Bartlam						10						Yes						Neutral						Rarely						Rarely						Often						Very often						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		66		10/12/22 9:05:21		10/12/22 9:10:20		9470@llanfyllin.powys.sch.uk		Rhys Langley						10						Yes						Strongly agree						Very often						Rarely						Very often						Often						Never						Never						Rarely						I enjoy						Yes						Very important						I have						I am aware						I can

		67		10/12/22 9:08:42		10/12/22 9:10:30		9533@llanfyllin.powys.sch.uk		Robert Liddiatt						10						Yes						Neutral						Rarely						Never						Often						Often						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am aware						I cannot

		68		10/12/22 9:08:51		10/12/22 9:10:31		9410@llanfyllin.powys.sch.uk		Clay Bucknall						10						Yes						Strongly disagree						Never						Never						Very often						Never						Never						Never						Often						I do not enjoy						No						Not important						I have						I am not aware						I cannot

		69		10/12/22 9:07:31		10/12/22 9:10:32		9435@llanfyllin.powys.sch.uk		Josh Furniss						10						Yes						Strongly agree						Rarely						Rarely						Very often						Never						Never						Never						Often						I enjoy						Yes						Very important						I have not						I am aware						I cannot

		70		10/12/22 9:09:06		10/12/22 9:10:35		9413@llanfyllin.powys.sch.uk		Kiri Christoforou						10						Yes						Agree						Often						Rarely						Very often						Rarely						Often						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		71		10/12/22 9:09:07		10/12/22 9:10:35		9468@llanfyllin.powys.sch.uk		Will Jones						10						Yes						Agree						Often						Often						Very often						Rarely						Often						Rarely						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		72		10/12/22 9:09:00		10/12/22 9:10:37		9475@llanfyllin.powys.sch.uk		Edward Miller						10						Yes						Disagree						Rarely						Never						Very often						Never						Often						Rarely						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		73		10/12/22 9:07:12		10/12/22 9:10:37		9458@llanfyllin.powys.sch.uk		Harry Jones						10						No						Strongly disagree						Never						Never						Never						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		74		10/12/22 9:08:14		10/12/22 9:10:39		9502@llanfyllin.powys.sch.uk		Maybelle Skipper						10						Yes						Strongly disagree						Rarely						Never						Rarely						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have not						I am aware						I cannot

		75		10/12/22 9:06:46		10/12/22 9:10:41		7408@llanfyllin.powys.sch.uk		Chloe Caan-Woolley						12						Yes						Strongly agree						Never						Never						Very often						Rarely						Never						Rarely						Never						I enjoy						Yes						Very important						I have						I am aware						I can

		76		10/12/22 9:08:28		10/12/22 9:10:48		9430@llanfyllin.powys.sch.uk		Ffion Evans						10						Yes						Agree						Often						Rarely						Very often						Rarely						Rarely						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		77		10/12/22 9:08:59		10/12/22 9:10:50		9488@llanfyllin.powys.sch.uk		Kate Owen						10						Yes						Agree						Often						Rarely						Often						Rarely						Rarely						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		78		10/12/22 9:08:59		10/12/22 9:10:53		9503@llanfyllin.powys.sch.uk		Hannah Slater						10						Yes						Neutral						Rarely						Rarely						Often						Often						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I can

		79		10/12/22 9:09:49		10/12/22 9:10:54		9528@llanfyllin.powys.sch.uk		Melanie O'Hara						10						No						Neutral						Rarely						Never						Rarely						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		80		10/12/22 9:09:38		10/12/22 9:10:57		7406@llanfyllin.powys.sch.uk		Yann Bonada						12						Yes						Neutral						Rarely						Rarely						Often						Never						Often						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		81		10/12/22 9:10:22		10/12/22 9:11:30		9508@llanfyllin.powys.sch.uk		Natalie Thomas						10						Yes						Neutral						Never						Never						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have not						I am aware						I can

		82		10/12/22 9:07:20		10/12/22 9:11:34		9520@llanfyllin.powys.sch.uk		Sammy Willman						10						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		83		10/12/22 9:10:19		10/12/22 9:11:43		9460@llanfyllin.powys.sch.uk		Joe Jones						10						Yes						Disagree						Never						Never						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am aware						I cannot

		84		10/12/22 9:11:11		10/12/22 9:11:54		7409@llanfyllin.powys.sch.uk		Riley Cable						12						Yes						Strongly agree						Very often						Often						Very often						Never						Rarely						Never						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		85		10/12/22 9:11:22		10/12/22 9:12:00		9455@llanfyllin.powys.sch.uk		Charley-May Jones						10						Yes						Strongly disagree						Rarely						Often						Rarely						Often						Often						Rarely						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		86		10/12/22 9:11:42		10/12/22 9:12:07		9537@llanfyllin.powys.sch.uk		Charles Whitehorne Hunt						10						Yes						Neutral						Rarely						Never						Very often						Never						Never						Never						Often						Sometimes I enjoy learning Welsh						No						Not important						I have						I am aware						I can

		87		10/12/22 9:10:32		10/12/22 9:12:15		9411@llanfyllin.powys.sch.uk		Griff Cape						10						Yes						Neutral						Often						Rarely						Rarely						Never						Never						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		88		10/12/22 9:10:54		10/12/22 9:12:26		7432@llanfyllin.powys.sch.uk		Elin Evans						12						Yes						Agree						Often						Rarely						Very often						Rarely						Rarely						Rarely						Rarely						I enjoy						Yes						Very important						I have						I am aware						I can

		89		10/12/22 9:11:08		10/12/22 9:12:39		9489@llanfyllin.powys.sch.uk		Megan Patrick						10						Yes						Neutral						Never						Never						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I cannot

		90		10/12/22 9:10:53		10/12/22 9:12:42		9407@llanfyllin.powys.sch.uk		Kal Bostock-Lawton						10						Yes						Neutral						Never						Never						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am not aware						I cannot

		91		10/12/22 9:11:20		10/12/22 9:12:50		9440@llanfyllin.powys.sch.uk		Sienna Harrison						10						Yes						Neutral						Rarely						Never						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I cannot

		92		10/12/22 9:11:17		10/12/22 9:13:02		9518@llanfyllin.powys.sch.uk		Anwen Williams						10						Yes						Neutral						Never						Never						Often						Never						Never						Rarely						Never						I do not enjoy						Yes						Important						I have						I am aware						I cannot

		93		10/12/22 9:11:44		10/12/22 9:13:22		9403@llanfyllin.powys.sch.uk		Esmee Bengall						10						Yes						Disagree						Rarely						Rarely						Often						Often						Never						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I can

		94		10/12/22 9:12:34		10/12/22 9:15:29		7512@llanfyllin.powys.sch.uk		Eliza Shaul						12						Yes						Neutral						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have not						I am not aware						I cannot

		95		10/12/22 9:14:05		10/12/22 9:16:49		9529@llanfyllin.powys.sch.uk		Aidan Crow						10						No						Neutral						Rarely						Never						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am not aware						I cannot

		96		10/14/22 9:08:49		10/14/22 9:10:13		9487@llanfyllin.powys.sch.uk		Grace Owen						10						Yes						Agree						Very often						Rarely						Very often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have not						I am not aware						I cannot

		97		10/17/22 9:05:56		10/17/22 9:07:17		1461@llanfyllin.powys.sch.uk		Erin Jones						8						Yes						Neutral						Very often						Rarely						Very often						Never						Rarely						Rarely						Often						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I cannot

		98		10/17/22 9:06:50		10/17/22 9:07:50		1481@llanfyllin.powys.sch.uk		Rhys Patrick						8						Yes						Neutral						Very often						Rarely						Very often						Often						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		99		10/17/22 9:06:57		10/17/22 9:08:22		1400@llanfyllin.powys.sch.uk		George Allen						8						Yes						Agree						Very often						Often						Very often						Often						Very often						Never						Never						I enjoy						Yes						Important						I have						I am aware						I can

		100		10/17/22 9:08:31		10/17/22 9:09:51		1402@llanfyllin.powys.sch.uk		Laurie Armstrong						8						Yes						Strongly disagree						Rarely						Never						Rarely						Never						Never						Never						Never						I enjoy						No						Not important						I have						I am not aware						I can

		101		10/17/22 9:08:24		10/17/22 9:09:55		1478@llanfyllin.powys.sch.uk		Noah Page						8						Yes						Neutral						Rarely						Never						Very often						Rarely						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have not						I am aware						I cannot

		102		10/17/22 9:08:34		10/17/22 9:09:58		1438@llanfyllin.powys.sch.uk		Rosie Evans						8						Yes						Agree						Often						Often						Very often						Often						Rarely						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		103		10/17/22 9:08:34		10/17/22 9:10:13		1455@llanfyllin.powys.sch.uk		Rowan Ireson						8						Yes						Agree						Often						Rarely						Often						Never						Rarely						Rarely						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I can

		104		10/17/22 9:09:33		10/17/22 9:10:51		1507@llanfyllin.powys.sch.uk		Zion Meadows-Lewis						8						Yes						Neutral						Rarely						Rarely						Rarely						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I cannot

		105		10/17/22 9:08:14		10/17/22 9:10:55		1448@llanfyllin.powys.sch.uk		Isaac Hammond-Jones						8						Yes						Disagree						Never						Never						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have						I am not aware						I cannot

		106		10/17/22 9:08:52		10/17/22 9:11:19		1466@llanfyllin.powys.sch.uk		Llily Jones						8						Yes						Neutral						Very often						Never						Often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am not aware						I cannot

		107		10/17/22 9:10:23		10/17/22 9:12:05		1486@llanfyllin.powys.sch.uk		Kenai Pritchard						8						Yes						Agree						Often						Rarely						Very often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		108		10/17/22 9:10:57		10/17/22 9:12:10		1476@llanfyllin.powys.sch.uk		Olivia Morgan-Jones						8						Yes						Neutral						Often						Rarely						Often						Often						Often						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		109		10/17/22 9:12:00		10/17/22 9:13:25		1447@llanfyllin.powys.sch.uk		Makenzie Hall						8						Yes						Agree						Often						Rarely						Very often						Often						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I cannot

		110		10/17/22 9:12:06		10/17/22 9:13:45		1416@llanfyllin.powys.sch.uk		Kirby Colohan						8						Yes						Agree						Often						Rarely						Very often						Never						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		111		10/17/22 9:11:46		10/17/22 9:13:51		1410@llanfyllin.powys.sch.uk		Sophie Campbell						8						Yes						Agree						Rarely						Often						Very often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am not aware						I cannot

		112		10/17/22 9:12:51		10/17/22 9:14:23		1415@llanfyllin.powys.sch.uk		Joseph Cole						8						Yes						Agree						Very often						Often						Very often						Very often						Often						Rarely						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I can

		113		10/17/22 9:14:06		10/17/22 9:14:48		1458@llanfyllin.powys.sch.uk		Cari Jones						8						Yes						Agree						Often						Rarely						Often						Rarely						Often						Often						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		114		10/17/22 9:14:08		10/17/22 9:15:11		1434@llanfyllin.powys.sch.uk		Aine Evans						8						Yes						Agree						Often						Often						Often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		115		10/17/22 9:14:32		10/17/22 9:15:22		1454@llanfyllin.powys.sch.uk		Iwan Hutchings						8						No						Neutral						Very often						Often						Very often						Never						Often						Often						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		116		10/17/22 9:14:00		10/17/22 9:15:34		1467@llanfyllin.powys.sch.uk		Nansi Jones						8						Yes						Agree						Often						Never						Rarely						Never						Often						Never						Very often						I enjoy						Yes						Very important						I have						I am aware						I can

		117		10/17/22 9:14:50		10/17/22 9:15:50		1505@llanfyllin.powys.sch.uk		Kiri Williams						8						Yes						Neutral						Often						Rarely						Often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		118		10/17/22 9:14:25		10/17/22 9:16:37		1485@llanfyllin.powys.sch.uk		Taite Price						8						Yes						Strongly agree						Rarely						Rarely						Very often						Never						Never						Never						Often						I enjoy						No						Very important						I have not						I am aware						I cannot

		119		10/18/22 8:59:02		10/18/22 9:00:33		6438@llanfyllin.powys.sch.uk		Ruth Gilmore						13						Yes						Agree						Rarely						Rarely						Very often						Often						Rarely						Never						Often						Sometimes I enjoy learning Welsh						No						Not important						I have						I am aware						I cannot

		120		10/18/22 8:59:10		10/18/22 9:01:09		6520@llanfyllin.powys.sch.uk		Monet Wilkinson						13						Yes						Agree						Never						Never						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		121		10/18/22 8:59:06		10/18/22 9:03:11		6514@llanfyllin.powys.sch.uk		Szymon Weiss						13						Yes						Neutral						Never						Never						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I cannot

		122		10/18/22 8:59:50		10/18/22 9:03:18		6524@llanfyllin.powys.sch.uk		Sienna Williams						13						Yes						Strongly agree						Often						Rarely						Very often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Very important						I have						I am aware						I cannot

		123		10/18/22 9:02:25		10/18/22 9:03:31		2494@llanfyllin.powys.sch.uk		Cain Roberts						7						Yes						Agree						Very often						Often						Very often						Rarely						Often						Rarely						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I can

		124		10/18/22 9:03:07		10/18/22 9:04:08		2477@llanfyllin.powys.sch.uk		Euan Morris						7						Yes						Strongly agree						Often						Often						Often						Often						Very often						Often						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		125		10/18/22 9:03:51		10/18/22 9:05:17		2437@llanfyllin.powys.sch.uk		Kaitlyn Hopwood						7						Yes						Strongly agree						Often						Rarely						Often						Often						Rarely						Often						Often						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		126		10/18/22 9:05:12		10/18/22 9:06:18		2465@llanfyllin.powys.sch.uk		Conner Lenihan						7						Yes						Neutral						Rarely						Never						Very often						Never						Never						Never						Never						I do not enjoy						Yes						Important						I have not						I am not aware						I can

		127		10/18/22 9:04:05		10/18/22 9:06:53		2457@llanfyllin.powys.sch.uk		Maci Jones						7						Yes						Agree						Often						Never						Very often						Never						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		128		10/18/22 9:05:36		10/18/22 9:07:18		2475@llanfyllin.powys.sch.uk		Ryan Morgan						7						Yes						Neutral						Rarely						Never						Often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		129		10/18/22 9:06:46		10/18/22 9:08:13		2460@llanfyllin.powys.sch.uk		Wil Jones						7						No						Strongly agree						Rarely						Never						Very often						Often						Never						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have not						I am aware						I can

		130		10/18/22 9:06:55		10/18/22 9:08:17		2492@llanfyllin.powys.sch.uk		Trinity Regan						7						Yes						Agree						Often						Rarely						Often						Never						Rarely						Rarely						Often						Sometimes I enjoy learning Welsh						No						Important						I have not						I am not aware						I cannot

		131		10/18/22 9:05:33		10/18/22 9:08:26		2459@llanfyllin.powys.sch.uk		Oscar Jones						7						No						Neutral						Rarely						Never						Very often						Rarely						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I can

		132		10/18/22 9:06:52		10/18/22 9:08:41		2466@llanfyllin.powys.sch.uk		Charlotte Liddiatt						7						Yes						Agree						Rarely						Rarely						Very often						Often						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		133		10/18/22 9:06:58		10/18/22 9:09:28		2413@llanfyllin.powys.sch.uk		Niamh Clode						7						Yes						Agree						Often						Rarely						Often						Rarely						Often						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I cannot

		134		10/18/22 9:08:32		10/18/22 9:09:43		6443@llanfyllin.powys.sch.uk		Isabel Herbert						13						Yes						Strongly agree						Rarely						Rarely						Very often						Rarely						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		135		10/18/22 9:09:35		10/18/22 9:11:13		2455@llanfyllin.powys.sch.uk		Katie Jones						7						Yes						Strongly agree						Often						Often						Very often						Often						Never						Often						Very often						I enjoy						Yes						Very important						I have						I am aware						I can

		136		10/18/22 9:10:54		10/18/22 9:11:18		2410@llanfyllin.powys.sch.uk		Ewan Cannon						7						Yes						Neutral						Rarely						Never						Often						Never						Rarely						Never						Rarely						I do not enjoy						Yes						Not important						I have not						I am not aware						I cannot

		137		10/18/22 9:09:27		10/18/22 9:11:20		2447@llanfyllin.powys.sch.uk		Emma Jones						7						Yes						Strongly agree						Very often						Very often						Very often						Rarely						Very often						Often						Very often						I enjoy						Yes						Very important						I have						I am aware						I can

		138		10/18/22 9:09:10		10/18/22 9:11:33		2404@llanfyllin.powys.sch.uk		Daniel Blake-Pugh						7						Yes						Neutral						Often						Rarely						Very often						Often						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		139		10/18/22 9:10:24		10/18/22 9:12:37		2483@llanfyllin.powys.sch.uk		Isobel Owen						7						Yes						Strongly agree						Often						Often						Very often						Often						Often						Rarely						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		140		10/18/22 9:10:04		10/18/22 9:13:28		2416@llanfyllin.powys.sch.uk		Finlay Davies						7						Yes						Agree						Often						Rarely						Often						Never						Never						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I can

		141		10/18/22 9:13:21		10/18/22 9:13:56		2511@llanfyllin.powys.sch.uk		David Williams						7						Yes						Agree						Often						Very often						Often						Often						Often						Often						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		142		10/18/22 9:12:16		10/18/22 9:14:09		2423@llanfyllin.powys.sch.uk		Isabella Evans						7						Yes						Strongly agree						Often						Often						Very often						Often						Often						Very often						Very often						I enjoy						Yes						Very important						I have						I am aware						I can

		143		10/18/22 9:11:38		10/18/22 9:14:58		2433@llanfyllin.powys.sch.uk		Madison Hanson						7						Yes						Agree						Rarely						Rarely						Often						Often						Rarely						Never						Very often						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		144		10/18/22 9:13:30		10/18/22 9:15:38		2406@llanfyllin.powys.sch.uk		Mason Brough						7						Yes						Strongly agree						Often						Rarely						Often						Often						Rarely						Never						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		145		10/18/22 9:14:17		10/18/22 9:16:42		2418@llanfyllin.powys.sch.uk		Jaden Edwards						7						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am aware						I cannot

		146		10/18/22 9:14:35		10/18/22 9:17:39		2481@llanfyllin.powys.sch.uk		Riley Morris						7						Yes						Neutral						Often						Rarely						Often						Never						Rarely						Rarely						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I can

		147		10/19/22 9:02:27		10/19/22 9:03:57		0439@llanfyllin.powys.sch.uk		Seren Hughes						9						Yes						Strongly agree						Often						Rarely						Very often						Rarely						Never						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Very important						I have						I am aware						I can

		148		10/19/22 9:03:09		10/19/22 9:04:00		0466@llanfyllin.powys.sch.uk		Callum Oliver						9						No						Strongly disagree						Never						Never						Rarely						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have not						I am aware						I cannot

		149		10/19/22 9:02:38		10/19/22 9:04:01		0434@llanfyllin.powys.sch.uk		Jocelyn Hoole						9						Yes						Agree						Often						Rarely						Very often						Rarely						Rarely						Rarely						Very often						I enjoy						Yes						Important						I have						I am aware						I can

		150		10/19/22 9:02:38		10/19/22 9:04:04		0400@llanfyllin.powys.sch.uk		Allegra Allegretti						9						Yes						Disagree						Often						Never						Very often						Rarely						Never						Never						Never						I do not enjoy						Yes						Important						I have						I am not aware						I can

		151		10/19/22 9:02:39		10/19/22 9:04:05		0421@llanfyllin.powys.sch.uk		Charley Evans						9						Yes						Neutral						Rarely						Never						Very often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		152		10/19/22 9:02:25		10/19/22 9:04:06		0450@llanfyllin.powys.sch.uk		Zara Kirkman						9						Yes						Disagree						Rarely						Never						Very often						Never						Rarely						Never						Rarely						I do not enjoy						Yes						Important						I have						I am not aware						I cannot

		153		10/19/22 9:02:50		10/19/22 9:04:13		0405@llanfyllin.powys.sch.uk		Chris Benson						9						Yes						Strongly disagree						Rarely						Rarely						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am aware						I can

		154		10/19/22 9:03:18		10/19/22 9:04:14		0437@llanfyllin.powys.sch.uk		Halle Hughes						9						Yes						Agree						Rarely						Rarely						Very often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I cannot

		155		10/19/22 9:03:13		10/19/22 9:04:23		0457@llanfyllin.powys.sch.uk		Kyle McGuckin						9						Yes						Neutral						Rarely						Rarely						Often						Rarely						Rarely						Rarely						Rarely						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am not aware						I cannot

		156		10/19/22 9:03:07		10/19/22 9:04:26		0478@llanfyllin.powys.sch.uk		Caleb Rees						9						Yes						Agree						Often						Rarely						Often						Rarely						Rarely						Often						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I cannot

		157		10/19/22 9:03:08		10/19/22 9:04:36		0410@llanfyllin.powys.sch.uk		Ellis Cable						9						Yes						Neutral						Often						Rarely						Often						Often						Rarely						Never						Never						I do not enjoy						No						Important						I have						I am aware						I cannot

		158		10/19/22 9:03:29		10/19/22 9:04:43		0436@llanfyllin.powys.sch.uk		Ruby-Milly Howell						9						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Not important						I have						I am aware						I cannot

		159		10/19/22 9:03:40		10/19/22 9:04:47		0506@llanfyllin.powys.sch.uk		Lucas Chedgzoy						9						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I cannot

		160		10/19/22 9:03:26		10/19/22 9:04:54		0442@llanfyllin.powys.sch.uk		Alex Jones						9						Yes						Agree						Often						Rarely						Very often						Never						Rarely						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		161		10/19/22 9:03:19		10/19/22 9:04:55		0461@llanfyllin.powys.sch.uk		Jac Millward						9						Yes						Strongly disagree						Rarely						Never						Very often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		162		10/19/22 9:03:19		10/19/22 9:04:57		0474@llanfyllin.powys.sch.uk		Rahm Price						9						Yes						Agree						Often						Rarely						Very often						Very often						Rarely						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		163		10/19/22 9:03:32		10/19/22 9:05:00		0438@llanfyllin.powys.sch.uk		Savannah Hughes						9						No						Agree						Often						Never						Very often						Rarely						Rarely						Rarely						Rarely						I enjoy						No						Very important						I have						I am aware						I cannot

		164		10/19/22 9:03:28		10/19/22 9:05:02		0402@llanfyllin.powys.sch.uk		Billy Barrett						9						Yes						Neutral						Rarely						Rarely						Often						Rarely						Never						Never						Often						Sometimes I enjoy learning Welsh						No						Important						I have not						I am aware						I cannot

		165		10/19/22 9:03:08		10/19/22 9:05:05		0504@llanfyllin.powys.sch.uk		Elana Winstanley						9						Yes						Neutral						Rarely						Rarely						Often						Rarely						Rarely						Rarely						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		166		10/19/22 9:03:24		10/19/22 9:05:05		0446@llanfyllin.powys.sch.uk		Marty Jones						9						Yes						Agree						Often						Rarely						Often						Rarely						Rarely						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		167		10/19/22 9:03:09		10/19/22 9:05:06		0473@llanfyllin.powys.sch.uk		Lucy Price						9						Yes						Neutral						Often						Rarely						Often						Rarely						Often						Never						Never						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		168		10/19/22 9:03:56		10/19/22 9:05:07		0512@llanfyllin.powys.sch.uk		Maisie Robbins						9						Yes						Neutral						Often						Rarely						Very often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have not						I am aware						I can

		169		10/19/22 9:03:39		10/19/22 9:05:09		0432@llanfyllin.powys.sch.uk		Millie Hayward Crosweller						9						No						Strongly disagree						Rarely						Never						Rarely						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I cannot

		170		10/19/22 9:03:46		10/19/22 9:05:09		0510@llanfyllin.powys.sch.uk		Mischa-Anne Jackson						9						Yes						Neutral						Rarely						Rarely						Often						Never						Never						Never						Rarely						I do not enjoy						Yes						Important						I have not						I am not aware						I cannot

		171		10/19/22 9:03:59		10/19/22 9:05:11		0427@llanfyllin.powys.sch.uk		Holly Fleetwood						9						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Often						I do not enjoy						Yes						Important						I have not						I am aware						I cannot

		172		10/19/22 9:03:16		10/19/22 9:05:16		0484@llanfyllin.powys.sch.uk		Hayden Smith						9						Yes						Strongly disagree						Rarely						Never						Often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Important						I have not						I am not aware						I cannot

		173		10/19/22 9:03:46		10/19/22 9:05:33		0404@llanfyllin.powys.sch.uk		Jackson Beard						9						No						Neutral						Never						Never						Never						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I can

		174		10/19/22 9:03:01		10/19/22 9:05:39		0417@llanfyllin.powys.sch.uk		Finlay Dixon						9						Yes						Neutral						Rarely						Often						Rarely						Often						Often						Often						Often						I do not enjoy						Yes						Important						I have						I am not aware						I can

		175		10/19/22 9:04:48		10/19/22 9:05:41		0452@llanfyllin.powys.sch.uk		Archie Lebell-Burgess						9						Yes						Neutral						Rarely						Never						Very often						Rarely						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Very important						I have not						I am aware						I can

		176		10/19/22 9:03:30		10/19/22 9:05:43		0433@llanfyllin.powys.sch.uk		Tomas Henry						9						Yes						Strongly agree						Often						Rarely						Very often						Rarely						Never						Rarely						Often						I enjoy						Yes						Very important						I have						I am aware						I can

		177		10/19/22 9:04:10		10/19/22 9:05:44		0447@llanfyllin.powys.sch.uk		Ruby Jones						9						Yes						Strongly agree						Often						Rarely						Very often						Never						Rarely						Never						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		178		10/19/22 9:03:54		10/19/22 9:05:49		0469@llanfyllin.powys.sch.uk		Scarlett Owens						9						No						Neutral						Often						Rarely						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have not						I am not aware						I can

		179		10/19/22 9:04:17		10/19/22 9:05:51		0467@llanfyllin.powys.sch.uk		Nadia Osmeda						9						Yes						Neutral						Rarely						Rarely						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		180		10/19/22 9:03:31		10/19/22 9:05:56		0458@llanfyllin.powys.sch.uk		Ceienna McHugh						9						Yes						Neutral						Rarely						Rarely						Often						Never						Never						Never						Rarely						Sometimes I enjoy learning Welsh						No						Not important						I have						I am not aware						I cannot

		181		10/19/22 9:03:26		10/19/22 9:05:59		0496@llanfyllin.powys.sch.uk		Tia Wellings						9						Yes						Neutral						Rarely						Never						Never						Rarely						Never						Never						Often						I do not enjoy						No						Important						I have not						I am aware						I can

		182		10/19/22 9:04:37		10/19/22 9:06:01		0419@llanfyllin.powys.sch.uk		Lloyd Edwards						9						Yes						Strongly agree						Very often						Often						Very often						Rarely						Rarely						Rarely						Often						I enjoy						Yes						Important						I have						I am aware						I can

		183		10/19/22 9:03:41		10/19/22 9:06:34		0503@llanfyllin.powys.sch.uk		Tom Williams						9						Yes						Agree						Rarely						Rarely						Often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have not						I am not aware						I cannot

		184		10/19/22 9:05:06		10/19/22 9:06:35		0468@llanfyllin.powys.sch.uk		Jaidon Owen						9						Yes						Neutral						Often						Rarely						Rarely						Rarely						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am not aware						I can

		185		10/19/22 9:04:36		10/19/22 9:08:19		0502@llanfyllin.powys.sch.uk		Mason Williams						9						Yes						Agree						Very often						Very often						Very often						Rarely						Very often						Often						Very often						I enjoy						Yes						Very important						I have not						I am aware						I cannot

		186		10/19/22 9:12:31		10/19/22 9:13:51		0508@llanfyllin.powys.sch.uk		Nathan Gilbert						9						Yes						Strongly disagree						Never						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have not						I am not aware						I cannot

		187		10/20/22 8:56:27		10/20/22 8:58:07		0472@llanfyllin.powys.sch.uk		Tori Poyser						9						Yes						Disagree						Rarely						Never						Often						Never						Never						Never						Rarely						I do not enjoy						No						Important						I have						I am aware						I cannot

		188		10/20/22 8:57:03		10/20/22 8:58:22		0498@llanfyllin.powys.sch.uk		Phoebe Whitehall						9						Yes						Neutral						Rarely						Rarely						Often						Never						Rarely						Never						Rarely						I do not enjoy						Yes						Important						I have						I am aware						I can

		189		10/20/22 8:56:46		10/20/22 8:58:38		0471@llanfyllin.powys.sch.uk		Amy Pierce						9						Yes						Neutral						Rarely						Never						Often						Never						Rarely						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have						I am aware						I cannot

		190		10/20/22 8:56:09		10/20/22 8:58:43		0423@llanfyllin.powys.sch.uk		Ella Evans						9						Yes						Neutral						Often						Rarely						Very often						Never						Often						Never						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		191		10/20/22 8:57:07		10/20/22 8:58:45		0463@llanfyllin.powys.sch.uk		Hester North						9						Yes						Neutral						Rarely						Rarely						Very often						Never						Never						Rarely						Rarely						I do not enjoy						Yes						Important						I have						I am not aware						I cannot

		192		10/20/22 8:56:29		10/20/22 8:58:52		0486@llanfyllin.powys.sch.uk		Douglas Steele						9						Yes						Neutral						Often						Rarely						Very often						Rarely						Rarely						Never						Often						I do not enjoy						Yes						Important						I have						I am aware						I can

		193		10/20/22 8:56:32		10/20/22 8:59:02		0428@llanfyllin.powys.sch.uk		Daniel Furniss						9						Yes						Neutral						Often						Rarely						Often						Never						Rarely						Rarely						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am not aware						I cannot

		194		10/20/22 8:57:16		10/20/22 8:59:14		0411@llanfyllin.powys.sch.uk		Owen Cannon						9						No						Neutral						Rarely						Never						Often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have						I am aware						I cannot

		195		10/20/22 8:57:33		10/20/22 9:00:05		0507@llanfyllin.powys.sch.uk		Luca Hughes						9						Yes						Neutral						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						No						Not important						I have						I am aware						I cannot

		196		10/20/22 8:58:38		10/20/22 9:00:31		0443@llanfyllin.powys.sch.uk		Cameron Jones						9						Yes						Strongly disagree						Never						Never						Very often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I cannot

		197		10/20/22 8:58:41		10/20/22 9:00:31		0483@llanfyllin.powys.sch.uk		Charles Rudman						9						Yes						Disagree						Often						Never						Often						Never						Rarely						Never						Rarely						I do not enjoy						Yes						Not important						I have						I am not aware						I cannot

		198		10/20/22 8:59:30		10/20/22 9:01:06		0464@llanfyllin.powys.sch.uk		Leonard North						9						Yes						Disagree						Rarely						Rarely						Often						Never						Rarely						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have not						I am not aware						I can

		199		10/20/22 8:59:55		10/20/22 9:02:10		0505@llanfyllin.powys.sch.uk		Jaden Richardson						9						Yes						Neutral						Rarely						Never						Often						Rarely						Never						Never						Very often						Sometimes I enjoy learning Welsh						Yes						Not important						I have						I am aware						I cannot

		200		10/20/22 9:00:37		10/20/22 9:02:31		0511@llanfyllin.powys.sch.uk		Dulcie Roach						9						Yes						Disagree						Rarely						Never						Often						Rarely						Never						Never						Never						I do not enjoy						Yes						Not important						I have not						I am not aware						I cannot

		201		10/20/22 8:58:57		10/20/22 9:02:48		0513@llanfyllin.powys.sch.uk		Archie Owen						9						Yes						Neutral						Very often						Rarely						Often						Very often						Never						Rarely						Very often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		202		10/20/22 9:02:06		10/20/22 9:03:30		0414@llanfyllin.powys.sch.uk		Holly Davies						9						Yes						Agree						Rarely						Rarely						Often						Often						Never						Rarely						Never						Sometimes I enjoy learning Welsh						No						Important						I have not						I am not aware						I cannot

		203		10/20/22 9:00:54		10/20/22 9:04:09		0488@llanfyllin.powys.sch.uk		Ruby Stokes						9						Yes						Neutral						Rarely						Never						Rarely						Rarely						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Important						I have						I am not aware						I can

		204		10/20/22 9:02:59		10/20/22 9:04:45		0418@llanfyllin.powys.sch.uk		Kyran Dockerty						9						Yes						Disagree						Rarely						Never						Often						Never						Often						Never						Rarely						I do not enjoy						No						Not important						I have						I am aware						I can

		205		10/20/22 9:04:32		10/20/22 9:06:38		0430@llanfyllin.powys.sch.uk		Sophie Guppy						9						Yes						Neutral						Never						Never						Often						Never						Never						Never						Often						I do not enjoy						Yes						Important						I have						I am aware						I can

		206		10/20/22 9:07:31		10/20/22 9:08:58		0479@llanfyllin.powys.sch.uk		Alfie Richards						9						Yes						Strongly disagree						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am not aware						I cannot

		207		10/20/22 9:07:57		10/20/22 9:09:23		1469@llanfyllin.powys.sch.uk		Evan Llewellyn Thomas						8						Yes						Neutral						Rarely						Never						Very often						Rarely						Never						Never						Rarely						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I can

		208		10/20/22 9:02:54		10/20/22 9:09:44		0415@llanfyllin.powys.sch.uk		Liam Davies						9						Yes						Neutral						Rarely						Rarely						Very often						Rarely						Never						Rarely						Never						Sometimes I enjoy learning Welsh						No						Important						I have						I am aware						I cannot

		209		10/20/22 9:08:01		10/20/22 9:10:41		0422@llanfyllin.powys.sch.uk		Ebony Evans						9						Yes						Agree						Often						Very often						Never						Often						Often						Very often						Often						Sometimes I enjoy learning Welsh						Yes						Important						I have						I am aware						I cannot

		210		10/21/22 9:12:20		10/21/22 9:13:49		2426@llanfyllin.powys.sch.uk		Thea Evans						7						Yes						Disagree						Never						Never						Rarely						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I cannot

		211		10/21/22 9:13:56		10/21/22 9:16:12		2409@llanfyllin.powys.sch.uk		Shannon Burn						7						Yes						Disagree						Rarely						Rarely						Very often						Never						Never						Never						Never						Sometimes I enjoy learning Welsh						No						Not important						I have not						I am aware						I cannot

		212		10/21/22 9:13:31		10/21/22 9:16:19		2489@llanfyllin.powys.sch.uk		Jessica Pool						7						Yes						Disagree						Often						Rarely						Often						Never						Never						Never						Often						I do not enjoy						No						Not important						I have not						I am aware						I cannot

		213		10/25/22 11:18:40		10/25/22 11:34:29		8466@llanfyllin.powys.sch.uk		Jake Owen						11						Yes						Strongly disagree						Rarely						Never						Often						Never						Never						Never						Never						I do not enjoy						Yes						Not important						I have						I am aware						I can

		214		11/23/22 14:24:32		11/23/22 14:26:48		2420@llanfyllin.powys.sch.uk		Archie Evans						7						Yes						Strongly agree						Very often						Often						Very often						Often						Often						Often						Rarely						I enjoy						Yes						Very important						I have						I am aware						I can
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Ysgol Llanfyllin

Siarter Iaith/The Welsh Charter - Cymraeg Campus 



Cynllun Gweithredu/Action Plan 





		Outcome 1: Leadership shown at whole school level. 



		Aims

		Work to Date

		Targets Moving Forward

		Date(s) for Impementation 

		Responsible



		Senior management demonstrates a clear commitment to the development of the Welsh language and welshness at a whole-school level.

		Siarter Iaith a priority in 2022-23 SDP.









Cymreictod Policy with staff expectations – Awaiting ratification from GB













		Ensure targets of the SDP are met and SLT are aware, supportive and committed the those targets.



Every member of SLT is conscious of the responsibility to promote the use of Welsh and bilingualism at all times.





		Throughout

		SLT & Bryn Davies



		The whole school workforce understands the aim and objectives of the language Charter and their role in supporting implementation.

		Posters of Aims have been displayed in all classrooms. 



Staf briefings and SIG meetings with emphasis on the siarter Iaith.



































		Targets from questionnaires shared with staff and pupils in assembly.



Cwricwlwm Cymreig is planned for and evidence in pupisl work during scrutiny/ listening to learners.



Welsh is prominently displayed around the classroom e.g. most areas have Welsh/ bilingual displays. 



Session for new staff to introduce the Welsh Charter and to explain what the school’s expectations.



Every member of Staff is conscious of the responsibility to promote the use of Welsh and bilingualism at all times



		December 2022



Ongoing







Ongoing











By Gwyl Cerdd Dant/ Open Evening







Ongoing





		SV & Criw Cymraeg













DoL’s

AR/ SV









All Staff









SV









		All learners at the school understand the purpose and importance of the Welsh Language Charter (Siarter Iaith) and their role in supporting the implementation.



		Posters of Aims have been displayed in all classrooms. 



Display for Criw Cymraeg to share news/ targets/ updates.

		Use television screens around the school to advertise and promote Welshness and the Welsh language. 



Updates on progress shared with pupils in assemblies



		Ongoing









Termly

		Criw Cymraeg & ME









SV & Criw Cymraeg



		Parents/carers and the wider community of the school understand the purpose and importance of the Welsh Language Charter (Siarter Iaith) and their role in supporting its implementation.



		Aims of the Siarter Iaith clear on school website.

		Siarter Iaith priorities for the year to be shared on school website and social media.

Links to online activities for parents and children. 



		Termly

		SV, Criw Cymraeg, ME



		Governors ensure that the Welsh Language Charter (Siarter Iaith) is a central part of the school's plans and supports implementation.

		Governor in appointed to be responsible of the siarter iaith  (Bryn Davies)and Gweithly y Gymraeg committee is set. 

		Governor to visit school each term to assess progress against the targets (monitoring activites and metting with Criw Cymraeg)..



		Arranged termly, with progress evident from each term.

		BD, SV, Criw Cymraeg
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Hanes yr iaith Gymraeg



Beth sy’n gyffredin rhwng:



Alex Jones, The One Show

Huw Edwards, BBC

Rhys Ifans, yr actor

Cerys Matthews?



Maen nhw i gyd yn siarad Cymraeg!















1



Mae 562,000 yn siarad Cymraeg - tua 21% o bobl Cymru.











2



Ysgol Gymraeg gyntaf agor yn Llanelli yn 1947. 

Mae tua 22% o blant ysgolion cynradd Cymru mewn ysgolion Cymraeg. 



Tŵf Mewn Addysg Gymraeg









3



Mae tua 16,000 o bobl ar draws Cymru yn mynd i gyrsiau bob blwyddyn.





Cymraeg i oedolion







4



Mae’r Gymraeg yn un o ieithoedd hynaf Ewrop.

Brythoneg oedd prif iaith Cymru, Lloegr a de’r Alban, pan ddaeth y Rhufeiniaid yn 43 AD.





Hanes Yr Iaith Gymraeg
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Daeth y Gymraeg o’r Frythoneg, rywbryd rhwng 400 a 700 AD. Mae barddoniaeth Gymraeg gynnar yn dod o’r cyfnod hwn. 
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Am fil o flynyddoedd, roedd y Gymraeg yn iaith i bawb. Roedd yn iaith bywyd bob dydd, ac yn iaith diwylliant a’r gyfraith.
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Dyna sut oedd pethau, er bod yr Eingl-Normaniaid wedi concro tywysogion Cymru.
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Hanes Yr Iaith Gymraeg





Ond erbyn yr 16eg ganrif, daeth Saesneg yn iaith y dosbarth rheoli, tra bod y rhan fwyaf o’r bobl yn dal i siarad Cymraeg yn unig.
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Yn 1536, pan gafodd y Ddeddf Uno ei phasio, daeth Saesneg yn unig iaith y gyfraith.
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Cafodd y Beibl ei gyfieithu i’r Gymraeg gan yr Esgob William Morgan yn 1588. 
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Diolch i ysgolion teithiol y 18fed ganrif, ac i’r ysgol Sul yn y 18fed a’r 19fed ganrif, daeth pobl Cymru i ddarllen ac ysgrifennu Cymraeg. 
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Doedd dim llawer o bobl yn Ewrop yn gallu darllen ac ysgrifennu eu hiaith yn y cyfnod hwn.
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Daeth newid mawr i Gymru, gyda’r gweithfeydd haearn, glo a llechi. 

Daeth y Gymraeg yn brif iaith cymoedd glo y de a threfi glo y gogledd. 

Dyma pryd roedd llyfrau a phapurau Cymraeg yn gwerthu miloedd o gopïau, a phryd roedd capeli Cymraeg yn cael eu hadeiladu ym mhob cornel o’r wlad. 
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Ond roedd llawer o anfodlonrwydd hefyd a bu terfysgoedd ymysg y dosbarth gweithiol a’r tlodion o fewn cymdeithas yn taro’n ôl yn erbyn y drefn. 











Erbyn 1870 cafodd y Gymraeg ei chadw allan o’r system addysg!





“The Welsh language is a vast drawback to Wales and a manifold barrier to the moral progress and commercial prosperity of the people. It is not easy to over-estimate its evil effects.”
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Mae Cyfrifiad 1911 yn nodi’r nifer uchaf o siaradwyr Cymraeg - 977,366, 43.5% o bobl Cymru.











17



Ond dyma hefyd y tro cyntaf mewn 1,500 o flynyddoedd i’r Gymraeg fod yn iaith llai na hanner y bobl.
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Cyfrifiad 1911	Siaradwyr Cymraeg	Eraill	43.5	56.5	



Cafodd y Rhyfel Byd Cyntaf effaith fawr ar y Gymraeg hefyd. Cafodd 20,000 o filwyr Cymraeg eu lladd yn y rhyfel.
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Erbyn Cyfrifiad 1921 roedd nifer y siaradwyr i lawr i 37.1% o’r boblogaeth
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Rhwng 1925 a 1939, roedd y pyllau glo yn cau ac aeth 390,000 o bobl allan o Gymru i chwilio am waith.  Wedyn daeth yr Ail Ryfel Byd. Er bod pethau ddim yn dda erbyn yr 1950au, dyna pryd cafodd llawer o ysgolion Cymraeg eu hagor.
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Yn ei ddarlith radio enwog ar y BBC, Tynged yr Iaith, ym 1962, fe wnaeth Saunders Lewis ragweld bod yr iaith yn mynd i farw erbyn yr 21G. 

  Cafodd y ddarlith effaith fawr. 
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Cafodd Cymdeithas yr Iaith ei ffurfio ac aethant at i wneud y Gymraeg yn iaith swyddogol. 
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Aeth llawer i’r carchar yn ystod yr ymgyrch.
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Pasiwyd Deddf Iaith 1967 i roi’r hawl i bobl siarad Cymraeg yn Llysoedd Cymru. Roedd hawl hefyd i bobl gael ffurflenni swyddogol yn y Gymraeg.
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Daeth BBC Radio Cymru i fod yn 1977. 









26



 

Wedyn daeth sianel deledu Gymraeg S4C yn 1982.
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Roedd y Gymraeg erbyn hyn yn iaith radio a theledu. 
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Tyfodd yr Urdd, a gafodd ei sefydlu yn 1922, yn fudiad ieuenctid Cymraeg mawr. 
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Roedd yr ysgolion Cymraeg yn dal i dyfu, trwy bwysau rhieni.
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Pasiwyd Deddf Iaith Gymraeg arall yn 1993. 
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Yn 2003 cyhoeddodd Llywodraeth Cymru gynllun i gael gwlad ddwyieithog.
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Erbyn 2011 roedd niferoedd siaradwyr Cymraeg ifanc wedi dechrau codi. 







33



ond . . .





562,000

Dyma faint o bobl Cymru sy’n gallu siarad Cymraeg yn ôl Cyfrifiad 2011?

2,393,895

Dyma faint o bobl Cymru sydd ddim yn gallu siarad Cymraeg yn ôl Cyfrifiad 2011?
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Rhyfel Byd Cyntaf
Pleidiais i fenywod
Al Ryfel Byd
Cymruyny 1960au

Gorfoleddodd y Cymry pan enilodd Harfi Tudur frydr Maes Boswortn
YN 1485 a chael ei goroni yn Harr VI, brenin Lioegr a Chymru. Wedfr
cyfan, roedd e o waed Cymreig, trwy ei daid, Owain Tudur o
Benmynydd, Mon.

Y sgil hyn,trodd Hawer o Gymry'u golygon tua lys y Tudursid yn Liundsin. 1 ddod
ymiaen yn byt bydden nw Seisnigo'u hewau, gan drol enwau Cymiacg fel
leuan ap Dafydd a Huw 3p Hywel yn John Davies 2 Hugh Powell.

Y Deddfau Uno

Ar i wely angau, mae s5i od Harri Tudur wedi gorchymyn 1 fab, Harti VIl ofalu
‘am Gymru, ac yn i, yn ystod ef deymasiad (1508-47), cafyd newidiadeu
peligyhaeddol yng Nghyrmru. Roedd lawer o anhiefn yn y wiad ddechrau' unfed
‘gantit ar bymiheg, fel y mae hanesion cyffrous Guyliaid Coshion Mawddhwy yn eu
dangos, ac roedd hynnyn bygh diogeweh y deymas. Roedd Harri Vil angen tref
‘ermuyn gallu guthio chuyidro crefyddol y Diwygiad Protestannaidd ar ei bob.

Dyna pam y cafodd y Deddfau Uno rhwng Cymru.
o Uootoupsio gon sencc oo 153830 K oo
5t Roass e e efrtocn, i

person or persons that use.
gueinycdiacth efeithiol. e e
langusge shall have o
Roedd y Deddfau'n tho hewd i Cymry faynhau't oy any offie or fees.
un breiniau & Saeson as a Member andjointOf iess he or they use and
the ssme. Rosdd y Deddfau yn A
language of Engish
+ hannu Cymru yn 13 0 sifoedd; ”

+ thoi 27 o aelodau seneddol  Gymru;

* it hen gyfreithiau Cymreig a thoi cyfeitiay
Seisnig yn eu le;

+ sefyolu cyfundrefn o lysosdd - y Seswn Fawr ar Liysosdd Chwarter i hyrwyddo
cyfaith a trefn;

* guneud Saesneg yn unig iaith swyddogol Cymru. Roedd yn haid i bob lys bam
‘aynnal i holl weithgareddau yn Saesneg, ac foedd yn rhaid i swyddogion y
Ilysoedd hynny fod yn thughyn yraith. O hynny ymiaen, iaith eiradd,
answyddogol fyddair Gymraeg yn i guiad & hun.

Desiruna 1520

> Help Hanes

» Bitesize TGAU

Hanes.
Guefannau hnes ar
e plant cynradd,
uwchradd ac sthrawon.

Adnoddau Hanes
Clpiu fideo a sain o
archify BBC am bob.
pwn: ar gyfer pob.
oedran.

Chwedlau
Chwediauhen s
newydd, gan gynmuys
y Mabinogi, a gemau
huyiog.

Creu'r gened!
Dilymuch hanes Cymr
= datblygisdy gened!
Gymreig o Celtaid it
‘Cynulizd gydar D
John Davies.
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			 			Cyfrifiad 1911


			Siaradwyr Cymraeg			43.5


			Eraill			56.5
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Llai yn siarad Cymraeg yn 6l ystadegau

Cyfrifiad 2011

© 11 Rnagfyr 2012

Mae 'na gwymp yn nifer y
siaradwyr Cymraeg yng Nghymru
yn 6l canlyniadau Cyfrifiad 2011.

YN 2001 roedd 20.5% yn nodi eu bod
yn gallu siarad Cymraeg ac yn 2011
roedd y ffigwr gyfatebol yn 19.0%

Er bod poblogaeth Cymru wedi tyfu
ers Cyfrifiad 2001, mae nifery
siaradwyr Cymraeg wedi gostwng o
582,000 yn 2001 1 562,000 yn 2011 0
boblogaeth 0 2,955,841 sydd dros dair oed.

Cafodd y wybodaeth ei chyhoeddi gan Y Swyddfa
Ystadegau Gwladol wth iddyn nhw ryddhau mwy o
wybodaeth o ganlyniadau Cyfrifiad 2011

Mae 'na ostyngiadau sylweddol yn yr ardaloedd
Cymraeg traddodiadol wrth fr cwymp mwya fod yn
Sir Gaerfyrddin.

Dim ond yng Ngwynedd ac Ynys Mén y mae dros
hanner y boblogaeth yn siarad yr iaith bellach.

CYFRIFIAD 2011

Galw am gomisiwn iaith

Trafod suti gryfhau'r

‘Canlyniadau'n rhoi
ysgytwad'

Prif Straeon

Ymchwiliad llofruddiaeth: Enwi

menyw
Menyw gafodd ei lladd mewn digwyddiad
ger Sanclér wed ei henwin lleolfel Fiona
Scourfield, oedd hefyd yn cael ei
hadnabod fel Suzi Wales.

© 7 Mawth 2018
Asau i drafod diogelu
asyddiaeth UE

© 7 Mawtth 2018

Rhybudd arall am eira i lawer o
Gymru
©7 Mawtn 2018

Cylchgrawn
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2011

Roedd 80% o bobl Cymru rhwng 45 a 49 oed yn
dweud nad oedd ganddyn nhw unrhyw sgiliau mewn
Cymraeg gyda 47% thwng 10 a 14 oed yn dweud
nad oedd ganddyn nhw ddim sgiliau Cymraeg

Roedd y nifer mwyaf o bobl heb sgiliau mewn
Cymraeg ym Miaenau Gwent (88%) a dywedodd
dros 95% o' rhai dros 25 oed a 52% O'f thai thwng
102 14 oed nad oedd ganddyn nhw unrhyw allu
mewn Cymraeg.

Ystadegau Sgiliau iaith Gymraeg rhai dros 3 oed
(Swyddfa Ystadegau Gwiladol)

Roedd Prif Weinidog Cymru, Carwyn Jones, wedi
rhybuddio cyn i' ystadegau gael eu cyhoeddi mafr
her nesaf it Gymraeg yw sicrhau bod pobl yn ei
siarad y tu allan it dosbarth

GWYBODAETH O'R GYMRAEG

Pob im Gallu  Galll

wylydd sgiliau  deall siarad
arferol tair  Cymraeg Cymraeg
oeda ) lafaryn (%)
throsodd unig (

sgiliau plant yn llawer gwell
nag oedden nhw

Mae'n edrych fel bod rhieni
wedi bod yn fwy realistig yng
nghylch cyflwr gallu siarad
Cymraeg eu plant erbyn
2011

Mae'r thain yn figyrau
digalon. Roedd y rhan fwyaf o
bobl yn disgwyl it cyfanswm
trwy Gymru fod yn weddol
sefydiog, hyd yn oed cynyddu
thyw ychydig

Mae'r ganran o bobl yng
Nghymru a anwyd tu fas i
Gymru yn 26% -y ganran
uchaf o wlad o fewn Ewrop
ac eithrio Luxembourg. O'r
26% yna mae 20% yn dod

Loegr.

Yna mae achos Caerdydd.
Roeddwn yn rhyfeddu nad
oedd y cynydd yn fwy. Dwin
byw mewn ardal o Gaerdydd
lle mae'r Gymraeg iw
chlywed bob dydd yn y parc,
lle mae hanner y plant mewn
ysgolion Cymraeg

Y Gymraes sy'n eicon
Americanaidd

ad

¥
Wy BT
Llinor ap Gwynedd sy'n Ateb y
Galw yr wythnos yma
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Hanes yr iaith Gymraeg



Beth sy’n gyffredin rhwng:



Alex Jones, The One Show

Huw Edwards, BBC

Rhys Ifans, yr actor

Cerys Matthews?



Maen nhw i gyd yn siarad Cymraeg!















1



Mae 562,000 yn siarad Cymraeg - tua 21% o bobl Cymru.











2



Ysgol Gymraeg gyntaf agor yn Llanelli yn 1947. 

Mae tua 22% o blant ysgolion cynradd Cymru mewn ysgolion Cymraeg. 



Tŵf Mewn Addysg Gymraeg
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Mae tua 16,000 o bobl ar draws Cymru yn mynd i gyrsiau bob blwyddyn.





Cymraeg i oedolion
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Mae’r Gymraeg yn un o ieithoedd hynaf Ewrop.

Brythoneg oedd prif iaith Cymru, Lloegr a de’r Alban, pan ddaeth y Rhufeiniaid yn 43 AD.





Hanes Yr Iaith Gymraeg
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Daeth y Gymraeg o’r Frythoneg, rywbryd rhwng 400 a 700 AD. Mae barddoniaeth Gymraeg gynnar yn dod o’r cyfnod hwn. 
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Am fil o flynyddoedd, roedd y Gymraeg yn iaith i bawb. Roedd yn iaith bywyd bob dydd, ac yn iaith diwylliant a’r gyfraith.
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Dyna sut oedd pethau, er bod yr Eingl-Normaniaid wedi concro tywysogion Cymru.
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Hanes Yr Iaith Gymraeg





Ond erbyn yr 16eg ganrif, daeth Saesneg yn iaith y dosbarth rheoli, tra bod y rhan fwyaf o’r bobl yn dal i siarad Cymraeg yn unig.
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Yn 1536, pan gafodd y Ddeddf Uno ei phasio, daeth Saesneg yn unig iaith y gyfraith.
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Cafodd y Beibl ei gyfieithu i’r Gymraeg gan yr Esgob William Morgan yn 1588. 
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Diolch i ysgolion teithiol y 18fed ganrif, ac i’r ysgol Sul yn y 18fed a’r 19fed ganrif, daeth pobl Cymru i ddarllen ac ysgrifennu Cymraeg. 
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Doedd dim llawer o bobl yn Ewrop yn gallu darllen ac ysgrifennu eu hiaith yn y cyfnod hwn.
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Daeth newid mawr i Gymru, gyda’r gweithfeydd haearn, glo a llechi. 

Daeth y Gymraeg yn brif iaith cymoedd glo y de a threfi glo y gogledd. 

Dyma pryd roedd llyfrau a phapurau Cymraeg yn gwerthu miloedd o gopïau, a phryd roedd capeli Cymraeg yn cael eu hadeiladu ym mhob cornel o’r wlad. 
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Ond roedd llawer o anfodlonrwydd hefyd a bu terfysgoedd ymysg y dosbarth gweithiol a’r tlodion o fewn cymdeithas yn taro’n ôl yn erbyn y drefn. 











Erbyn 1870 cafodd y Gymraeg ei chadw allan o’r system addysg!





“The Welsh language is a vast drawback to Wales and a manifold barrier to the moral progress and commercial prosperity of the people. It is not easy to over-estimate its evil effects.”
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Mae Cyfrifiad 1911 yn nodi’r nifer uchaf o siaradwyr Cymraeg - 977,366, 43.5% o bobl Cymru.
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Ond dyma hefyd y tro cyntaf mewn 1,500 o flynyddoedd i’r Gymraeg fod yn iaith llai na hanner y bobl.
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Cyfrifiad 1911	Siaradwyr Cymraeg	Eraill	43.5	56.5	



Cafodd y Rhyfel Byd Cyntaf effaith fawr ar y Gymraeg hefyd. Cafodd 20,000 o filwyr Cymraeg eu lladd yn y rhyfel.
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Erbyn Cyfrifiad 1921 roedd nifer y siaradwyr i lawr i 37.1% o’r boblogaeth
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Rhwng 1925 a 1939, roedd y pyllau glo yn cau ac aeth 390,000 o bobl allan o Gymru i chwilio am waith.  Wedyn daeth yr Ail Ryfel Byd. Er bod pethau ddim yn dda erbyn yr 1950au, dyna pryd cafodd llawer o ysgolion Cymraeg eu hagor.
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Yn ei ddarlith radio enwog ar y BBC, Tynged yr Iaith, ym 1962, fe wnaeth Saunders Lewis ragweld bod yr iaith yn mynd i farw erbyn yr 21G. 

  Cafodd y ddarlith effaith fawr. 
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Cafodd Cymdeithas yr Iaith ei ffurfio ac aethant at i wneud y Gymraeg yn iaith swyddogol. 
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Aeth llawer i’r carchar yn ystod yr ymgyrch.
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Pasiwyd Deddf Iaith 1967 i roi’r hawl i bobl siarad Cymraeg yn Llysoedd Cymru. Roedd hawl hefyd i bobl gael ffurflenni swyddogol yn y Gymraeg.
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Daeth BBC Radio Cymru i fod yn 1977. 
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Wedyn daeth sianel deledu Gymraeg S4C yn 1982.
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Roedd y Gymraeg erbyn hyn yn iaith radio a theledu. 
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Tyfodd yr Urdd, a gafodd ei sefydlu yn 1922, yn fudiad ieuenctid Cymraeg mawr. 
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Roedd yr ysgolion Cymraeg yn dal i dyfu, trwy bwysau rhieni.









30



Pasiwyd Deddf Iaith Gymraeg arall yn 1993. 
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Yn 2003 cyhoeddodd Llywodraeth Cymru gynllun i gael gwlad ddwyieithog.







32



Erbyn 2011 roedd niferoedd siaradwyr Cymraeg ifanc wedi dechrau codi. 
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ond . . .





562,000

Dyma faint o bobl Cymru sy’n gallu siarad Cymraeg yn ôl Cyfrifiad 2011?

2,393,895

Dyma faint o bobl Cymru sydd ddim yn gallu siarad Cymraeg yn ôl Cyfrifiad 2011?
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Llai yn siarad Cymraeg yn 6l ystadegau

Cyfrifiad 2011

© 11 Rnagfyr 2012

Mae 'na gwymp yn nifer y
siaradwyr Cymraeg yng Nghymru
yn 6l canlyniadau Cyfrifiad 2011.

YN 2001 roedd 20.5% yn nodi eu bod
yn gallu siarad Cymraeg ac yn 2011
roedd y ffigwr gyfatebol yn 19.0%
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582,000 yn 2001 1 562,000 yn 2011 0
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Cymraeg traddodiadol wrth fr cwymp mwya fod yn
Sir Gaerfyrddin.

Dim ond yng Ngwynedd ac Ynys Mén y mae dros
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CYFRIFIAD 2011

Galw am gomisiwn iaith
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Prif Straeon

Ymchwiliad llofruddiaeth: Enwi

menyw
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2011

Roedd 80% o bobl Cymru rhwng 45 a 49 oed yn
dweud nad oedd ganddyn nhw unrhyw sgiliau mewn
Cymraeg gyda 47% thwng 10 a 14 oed yn dweud
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