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Cynllun Gwella’r Ysgol 2023-26
School Development Plan 2023-26



Our Vision

‘Dysgu gyda'n gilydd, tyfu gyda'n gilydd
Together we learn, together we grow ‘
Our vision
At Ysgol Llanfyllin our vision is that together we will provide the highest quality education and learning opportunities to all pupils in all phases of the school within a strong, bilingual ethos. 

Our commitment is to provide highly effective and innovative teaching in order for our young people to grow into:

· Ambitious and capable learners
· Enterprising and creative contributors
· Ethical and informed citizens
· Healthy and confident individuals

Our school is based on these five founding principles: 
We always strive to provide:
· A secure and caring learning environment where the wellbeing of all is paramount
· A forward thinking, innovative and inclusive centre for lifelong learning where we strive for excellence in everything we do
· An all age school with an enterprising, engaging and exciting curriculum which assists all our pupils to fulfil their individual potential and develop a love for learning 
· A school community with Culture, Cynefin and Cymreictod at its heart alongside a commitment to promoting and developing the Welsh language. This will give the foundation for our pupils to expand their horizons, knowledge and awareness of Wales' relationship with Europe and the world.
And most importantly,
· A happy School with ‘Teulu’ at its heart.





Development of the Plan

This document is based on School improvement guidance: framework for evaluation, improvement and accountability

This document arises from completion of all activities within the school’s quality assurance calendar and the completion of termly impact assessments.

This document is a dynamic document and is subject to change as different school priorities arise and develop. 

The governing body of Ysgol Llanfyllin have taken account of the following national priorities in setting their improvement priorities:
· Improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
· Reducing the impact of poverty on pupils’ progression and attainment

	Action
	Date
	Staff Members and Governing Body

	Planning
	Summer 2023/Autumn 2023
	SLT, School Improvement Advisor & Full Governing Body

	Review – Autumn Term 2023
	December 2023
	SLT, School Improvement Advisor & Full Governing Body

	Review – Spring Term 2024
	March 2024
	SLT, School Improvement Advisor & Full Governing Body

	Review – Summer Term 2024
	July 2024
	SLT, School Improvement Advisor & Full Governing Body

	Annual Governors Report to Parents
	December 2024
	Governing Body and SLT



Contextual Information
	Key Information 2023-24

	
Number of learners on roll
	
793

	
Number of fte Teachers
	
47.32 FTE

	
Number of fte Support Staff
	
34.37 FTE

	ALN/FSM information
	



	Pupil Deprivation Grant Plan 2023-2024
	


	Quality Assurance Calendar 2023-2024
	


	Policy Review cycle 2023-2024
	


	2022-2023 Professional Learning plan and Impact Assessment



Professional Learning Plan 2023-2024 - Integrated into the SDP 2023-2024
	




	2023-2024 Professional Learning Impact Assessment (Autumn 2023)
	




	

Ysgol Llanfyllin - school appraisal of the progress with 2022-2023 priorities

	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Does not require any further attention to any aspect.
Very good effect on the quality if provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	
	Very Good Progress
	Strong Progress
	Satisfactory Progress
	Limited Progress
	Carry forward to next year's plan?

	Priority 1: Improve teaching to increase the level of engagement in all lessons so that learners are becoming more effective in their learning and disadvantaged learners attain as highly as their more affluent peers.
	
	
	

	
	

	[bookmark: _MON_1724674012]Priority 2: Strengthen provision for and monitoring of the progressive development of pupils’ skills across the school.
	
	
	

	
	

	[bookmark: _MON_1725113430]Priority 3: Ensure that self-evaluation focuses on pupils’ learning and progress, and leads to clear, precise and robust improvement planning.
	
	

	
	
	

	Priority 4: Refine and develop an effective progressive curriculum at each phase of the school.
	
	
	

	
	

	[bookmark: _MON_1724674086]Priority 5: Improve provision for developing pupils’ Welsh language skills and the promotion of the advantages of learning Welsh, particularly from Phase 2 upwards.
	
	
	

	
	



[bookmark: _Hlk120445216]











Following appraisal of the progress of the 2022-23 priorities, the Headteacher, leadership team and governors have identified the following areas as the main priorities for the 2023-2026 school development plan: 
[image: ]


	Priorities 2023 – 2026

	
	IA1-Standards (DO/LLT)
	IA2-Wellbeing and Attitudes to Learning (SV/RHG)
	IA3- Teaching and Learning Experiences (AR/LLT)
	IA4-Care, Support and Guidance (JG/AJ)
	IA5-Leadership and Management
(All SLT)

	2023-24
 
 
	Strengthen the progressive development of learners’ literacy, numeracy and digital skills across the curriculum.
SDP 2023-2024 Priority 2
 
Standards at KS4/5
 
 
	Refine pupil voice across the school 
SDP 2023-2024 Priority 3.5/4.2
	Improve teaching so that all learners make the progress they are capable of.
SDP 2023-2024 Priority 1
 
To develop a shared understanding of progression and ensure assessment is effective across the learning continuum.
SDP 2023-2024 Priority 3
 
To increase the range of opportunities for learners to practise their Welsh language skills progressively in both formal and informal situations
SDP 2023-2024 Priority 4
	Strengthen processes progress of learners with additional learning needs
SDP 2023-2024 Priority 1.3
 
Ensure that the school site is secure with the erection of safeguarding fencing on the Eastern side of the school. High priority. 
 
Ensure that provision and interventions are targeted to enable all learners at KS4 and KS5 attain or surpass their minimum expected grades.
SDP 2023-2024 Priority 1
	Collaborate as a cluster of schools to ensure an effective learning continuum for all learners, and to ensure that all practitioners have high expectations for all. 
SDP 2023-2024 Priority 5
 
Effective professional development for leaders and practitioners 
SDP 2023-2024 Priority 3
 
Strengthen the involvement of governors in all self-evaluation activities
SDP 2023-2024 Priority 1-5 
 
Begin to review staffing structure to ensure VFM (other priority)

	2024-25
	Embed the Voice 21 strategy so that there is a positive impact on most learners’ oracy skills – Cymraeg and English
 
Continue to ensure that learners can apply their literacy, numeracy and digital skills effectively and progressively in a range of cross curricular areas
 
Standards at KS4/5
	Ensure that learner voice has a measurable positive impact on wider school life and the learning environment
	Improving teaching to ensure that puils develop as effective independent learners
 
Further refine the ‘Wal Tyfu’ approach so that nearly all learners can co construct their success criteria and use it effectively to evaluate the quality of their work
 
Ensure outdoor learning provision enables learners to apply a range of skills across the AoLEs
 
Deliver the CfW for learners in year 9 and review all mandatory elements of the new curriculum to ensure full coverage
 
Ensure that teachers and practitioners fully understand the new GCSE specifications and have undertaken the PL required to deliver the courses effectively 
 
Embed the school’s approached to effective questioning
	Learners develop their knowledge and understanding of the UNCRC and implications in the wider world
 
Continue to ensure that Ysgol Llanfyllin has a strong safeguarding culture
 
Further develop interventions as appropriate to learners needs and ensure impact on learner progress
 
Ensure that provision and interventions are targeted to enable all learners at KS4 and KS5 attain or surpass their minimum expected grades.
 
	Leaders and practitioners to actively engage with research and professional learning for example AoLE networks, NPEP, etc
 
Develop leaders and practitioners along the national leadership pathway.
 
Review and refine PM procedures
 
Ensure that leaders follow the statutory school improvement guidance: framework for evaluation, improvement and accountability.
 
Continue to review/implement staffing structure to ensure VFM (other priority)
 

	2025-26
	Ensure assessment across the AoLEs is clearly focused on he 5 areas of progression 
 
SLT/middle input here – where are we going
 
National agenda – what are the main drivers for the next 3 years
 
 
	 
	 
	Ensure that provision and interventions are targeted to enable all learners at KS4 and KS5 attain or surpass their minimum expected grades.
 
Develop the learners role in leading their termly parents consultation meetings
 
	






	[bookmark: _Hlk120445874]
2023-2024 – Year 2 Priorities 


	Priority 1

	TEACHING AND LEARNING: Improve teaching so that all learners make the progress they are capable of. 


	Priority 2

	CROSS CURRICULAR SKILLS: Strengthen the progressive development of learners’ literacy, numeracy and digital skills across the curriculum.



	Priority 3

	THE TYFU CURRICULUM:  To develop a shared understanding of progression and ensure assessment is effective across the learning continuum

 

	Priority 4


	CYMREICTOD: Increase the range of opportunities for learners to practise their Welsh language skills progressively in both formal and informal situations

	Priority 5
	CLUSTER DEVELOPMENT PLAN



	Ysgol Llanfyllin SDP Accountability Framework 2023/24

	SDP Priority
	SLT Lead and support team
	Governor Links 
	GB Committee  (+Chair Person) 

	
	1. TEACHING AND LEARNING
	
Ann Roberts

	Lynne Walters 
Jenny Ellis 
Tara Harries
Gwynfor Thomas

	Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	
	2. CROSS CURRICULAR SKILLS
	Dewi Owen – Literacy
Ann Roberts – Numeracy
Llyr Thomas – Digital Competency

	Graeme Hunter 
Peter Lewis
Ann Brookes 
Jan Jones

	Pupils, Performance & Curriculum 

Chair: Lucy Roberts


	
	3. THE TYFU CURRICULUM
	Llyr Thomas

	Lucy Roberts
Sarah Hunter
Darren Mayor 
Angela Poole

	 Pupils, Performance & Curriculum 

Chair: Lucy Roberts

	
	4. CYMREICTOD
	Sioned Vaughan 
(Rhian Griffiths during maternity leave)

	Bryn Davies 
Bethan Page 
Aled Davies
Delyth Jones (SIA)

	Gweithlu y Gymraeg

Chair: Bryn Davies

	
	5. CLUSTER DEVELOPMENT PLAN

	Dewi Owen, Rhian Griffiths
Cluster Heads
Cluster SIA
	Graeme Hunter
Lucy Roberts
Bryn Davies
	Full Governing Body

Chair: Graeme Hunter




Monitoring Procedures
To monitor progress made with each objective the school uses a robust system of Quality Assurance (See self-evaluation cycle above). Additional examples of the processes we use are as follows:
	· Minutes of Link meetings
· Minutes of SLT meetings
· Minutes of AOLE meetings
· Minutes of SIG meetings
· Minutes of Governors meetings
· Minutes of Cluster meetings
· Support Visit feedback
· Minutes of Challenge Advisor meetings
· Whole school QA Activities
· AOLE QA Activities
	· Learner Voice
· Staff Voice
· Parental Voice
· Analysis of external outcomes (exams & tests)
· Analysis of tracking data
· Analysis of pastoral data (attendance, behaviour etc)
· Performance Management Objectives
· Minutes of meetings with external bodies
· Area Improvement plans


[bookmark: _heading=h.1fob9te][bookmark: _heading=h.1t3h5sf]



	Priority 1 
Learning and Teaching: Improve teaching so that all learners make the progress they are capable of.

Inspection Area and Quality Indicator: ESTYN IA1 & IA3
	 Success criteria in terms of standards or quality:
             .
· Most teachers are using the questioning techniques effectively and most of the learners are actively engaged in their own learning and make strong progress from their starting points.
· Teacher questioning develops most learners’ critical thinking skills well.
· All classes are stimulating and purposeful learning environments.
· All staff use the Mike Gershon resources on lesson starters / challenge successfully. As a result, most learners make strong progress in their learning.
· All learners make good/ excellent progress in nearly all lessons, and disadvantaged learners make more progress over time so that they reach the same levels of attainment
· Most learners respond well to the ‘Melyn Meddwl’ feedback strategy and can articulate what they are doing well and what they need to improve effectively. 
· Wal Tyfu approach from Year 3 – Year 7 is having a positive impact on learner progression with nearly all learners able to co-construct their success criteria successfully.
· All teachers select the most suitable teaching approaches to support learners to progress and follow the AoLE approach to lesson starters, in order that learners settle quickly, have more effective learning time and consequently, make more progress
· Most of the governors are actively involved in ‘first-hand self-evaluation activities. As a result, most have a firm understanding of the school’s progress towards the agreed milestones. 
DATA on A Level / GCSE – do the learners need to be challenged further for a higher % of top grades given their affluent backgrounds?

	Internal Accountability: AR
	Governing Body: 
Pupils, Performance & Curriculum 
Chair: Lucy Roberts
Progress Phase 1&2 – Tara Harries
Progress Phase 3 – Jenny Ellis
Progress Phase 4 – Graeme Hunter
Post 16 – Lucy Roberts
ALN/MAT – Ann Brookes
	

	Rationale for this priority:
Leaders at Ysgol Llanfyllin recognise that changing practices in teaching will not happen quickly and will take teachers differing amounts of time to embed the desired improvements. However, leaders, following robust first-hand self-evaluation activities in 2022-2023, have a firm understanding of the main aspects of teaching and learning that need to be improved and want to promote an open classroom culture where teachers learn from each other and willingly discuss strengths and areas for development in their own practice and that of their colleagues. Leaders also want all practitioners to be external facing, regularly discuss research and learn from best practice in their own school and in other organisations.  During the past academic year, and for the first time, since the opening of Ysgol Llanfyllin (due to the impact of the pandemic) senior and middle leaders have conducted full lesson observations of all teachers and have also conducted effective learning walks, looking at work and listening to learners in all AoLEs. As a result, improving teaching and learning continues to be a key priority at Ysgol Llanfyllin and the following high-level aspects have been identified through a range of effective first –hand self-evaluation activities:
1.1 In the majority of lessons, teachers ask open questions which allow the learners, including disadvantaged learners, to develop their knowledge and understanding purposefully and many teachers ask questions regularly to check for learners’ understanding (Impact Assessment Priority 1 2022-2023). However, there is a need to ensure that all teachers’ questioning explores learners’ understanding effectively and develops most learners’ critical thinking skills well. (SDP  2023-2024 Priority 1.1)
1.2 Across the school, many learners, including disadvantaged learners, have strong working relationships with adults and with each other. There are good levels of mutual respect and trust between most members of the school. However, first-hand self-evaluation activities evidence that there are a few disengaged learners in lessons, and this creates a negative learning environment that impacts on effective learner progress. Ensuring that all classes are stimulating and purposeful learning environments is an area for development (SDP 2023 –2024 Priority 1.2)
1.3 In the minority of lessons where teachers have high expectations of the learners, most learners respond well to challenges set by teachers. They work enthusiastically and make changes based on feedback and research. However, there is a need to continue to increase the level of challenge for all learners, including disadvantaged learners, to ensure strong progress in lessons and over time (SDP 2023-2024 Priority 1.3) 
1.4 In many cases, teachers have a good understanding of their specialist learning areas. However, due to an increase in long-term staff absence more staff are being asked to teach non-specialist subjects, and this is a challenge. There is therefore a need to ensure that teachers have a deep subject knowledge and choose the best approach for the activity and subject. (SDP 2023-2024 Priority 1.4)
1.5  The assessment and feedback across the school has been strengthened during the year (following a normality to school routines after Covid) and there is far more consistency in the use of WWW, EBI and CTG in the secondary phase. The Wal Tyfu, although still in its infancy, is having a positive impact on many learners improving their work independently. However, there is a need to ensure that the ‘Melyn Meddwl’ and Wal Tyfu (assessment and feedback) are consistently effective and lead to improvement in the quality of learners’ work - (SDP 2023-2024 Priority 1.5) 
1.6  The school’s self-evaluation processes have been robust and effective in 2022-2023 with a key focus on leaders evaluating teaching in light of its impact on learning. However, since the pandemic the involvement of the governors in supporting leaders to conduct first-hand self-evaluation activities to evaluate the progress learners make with their learning has been inconsistent and has tended to involve the same members of the governing body. Further strengthen the involvement of governors in the full range of self-evaluation activities is a priority, so that they can fulfil their role as critical friends and hold leaders to account for the school’s standards. (SDP 2023-2024 Priority 1.6)

	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs/LA support
	Source of Finance and Cost

	1.1
	Ensure that all teachers’ questioning explores learners’ understanding effectively and develops most learners’ critical thinking skills well
Delivery of a whole school approach to effective questioning
· Local authority presentation on 01.09.23 from Elizabeth Evans (Secondary SIA) to all staff to increase all practitioners’ awareness of TWO of the  DoLs agreed effective questioning approaches. 
· DoLs to research, observe and share good practice in half term 1, using the principles from Doug Lemov, Teach like a Champion - “No opt out”, “Stretch it” and “Format Matters” by 23.10.23.
· DoLs to present to all staff on their findings and what the whole school approach is going to be on. 
· DoLs to promote an open classroom culture within their AoLEs where teachers learn from each other and willingly discuss strengths and areas for development. 
· DoLs to conduct effective self-evaluation activities within AoLE (quality assured by Senior Leaders) and provide in-house training and research-based findings on how to improve learners’ critical thinking skills across the school.  Good practice to be shared in staff meetings / briefings. 
	




DoLs
All staff
	All staff are aware of the new whole school approach to effective questioning and DoLs are researching/ observing the “No opt out, Stretch it and Format matters” techniques in half term 1.

Questioning by the majority of teachers is effective in encouraging pupils’ learning.  Majority of learners’ critical thinking skills are developing well across the school Full lesson observations by 12.12.23

Further support provided for practitioners that are not using questioning effectively to impact on learners’ learning. 
By 22.12.23
	Following DoL presentation to whole staff in the last half term, all teachers embed the “no opt out” approach and plan to use the “stretch it” techniques effectively and are demonstrating whole school leadership skills.
Consequently, many of the learners are actively engaged in their own learning and are further improving their critical thinking skills in a range of lessons. Learning Walks by DoLs and SLT 22.3.24.
All teachers confidently use between 3-5 Mike Gershon starters. As a result, many learners are active learners at the beginning of lessons. 
	Most teachers are using the questioning techniques effectively and most of our learners are actively engaged in their own learning. Teacher questioning develops most learners’ critical   thinking skills well. 
Full lesson observations by 12.7.24.
	Secondary SIA (EE) to deliver whole staff training an effective questioning approach (1 day – 01-09-23) 
Follow up support (EE) with SLT/DoLs to evaluate impact of training (2 days) 
Provide time for DoLs to have PL mastery sessions for developing effective questioning and evaluate impact. 
Provide time for DoLs to complete effective self-evaluation activities and generate evaluative reports that feed into their termly impact assessments. Lead SIA support for DoLs on writing effective IAs. (3 days) 
PL - school to record good practice identified and share with practitioners. January 2024.
DOL delivering whole staff training on “no opt out” training . January 2024.
	INSET Day – no cost





Self-evaluation activities by SLT/DoLs
2 days PL cover
£400 Regional Consortia School Improvement Grant (RCSIG)

8 days of cover (1 day per DoL split over 2 sessions) - £1,600.00 PLG Professional Learning Grant (PLG)



16 days of cover (2 day per DoL) - £3,200.00 (PLG)

Release of teaching staff for sharing good practice. £2000 (RCSIG)


	1.2
	Ensure that all classes are stimulating and purposeful learning environments
· All teachers to plan effective lesson starters - activities which engage learners, get them thinking and provide a clear focus on learning to create a purposeful atmosphere in which the teacher is in charge and the learners are ready and willing to work.
· All teachers to make effective use of Mike Gershon’s resources ‘The Starter Generator’.
· Ensure all learners can experience success through the lesson starter, it needs to be accessible, clear and relevant; and make it stepped in difficulty by using an extension activity (everyone will be able to do the first part and there is more to keep the MAT learners engaged)
· All staff to follow the agreed guidelines with the call out system. Leaders to ensure consistency and evaluate the impact on learner progress. 
· Teachers to carefully consider and co-construct ‘Third Teacher’ walls through the effective use of a Wal Tyfu.  (Clear links to 1.5)            
	All staff
	The majority of teachers plan effective lesson starters that have a positive impact on learner engagement and progression.

Lesson observations by SLT / Middle Leaders – w/b October 16th, 2023.


The learning environment is conducive to effective learning in many classes

Lesson observations by SLT / Middle Leaders – w/b October 16th, 2023.

The Call Out system is refined and is having a positive impact on the progress made by the majority of learners in a range of lessons. 
 By 12-12-23 through stakeholder questionnaires. 
















	Many teachers plan effective lesson starters that have a positive impact on learner engagement and progression.








DoLs Learning Walk – w/b January 29th, 2024






 


The Call Out system is refined and is having a positive impact on the progress made by many learners in a range of lessons. 
 By 22-03-24 through learning walks and listening to learners. 

	Most teachers plan effective lesson starters that have a positive impact on learner engagement and progression.







Lesson Observations – PM – Week beginning June 10th, 2024


The learning environment is conducive to effective learning in most classes


The Call Out system is refined and is having a positive impact on the progress made by many learners in lessons. 

 By 12-07-24 through lesson observations and listening to learners
	All staff to access ‘The Starter Generator’ (Mike Gershon). Teachers / Practitioners to share good practice in the use of the lesson starters. 
LA Officers – EE, LE, FFT and DJ to support SLT with lesson observations as part of SV1. October 19th and 20th, 2023










	Professional Learning meeting for practitioners 02-10-23 (QA calendar) – No cost 

Release of DoLs for one day to research into Effective Questioning. £1600 (RCSIG)




Release of SLT and middle leaders for self-evaluation activities.
Equivalent of 5 days to cover 13 leaders - £1,000 (RCSIG)




Part payment of salary for Re-Set room staffing, supporting Call Out system £11,948. (RCSIG)

	1.3
	Continue to increase the level of challenge for learners (including disadvantaged leaners) to ensure strong progress in lessons
Cohesive and effective planning for different groups of learners
· Appropriate differentiation when planning for all learners
· Increased awareness by all staff of all groups of learners, working in conjunction with the RADY approach
· Strengthen processes to monitor the progress of learners with additional learning needs or learners with weaker literacy/numeracy skills
	All staff



























	Many staff are aware of all the different groups of learners in all of their classes and plan a high level of challenge accordingly. As a result, many learners make strong progress in lessons, and disadvantaged   learners make more progress over time so that they reach the same levels of attainment by Lesson Observation / Looking at work and listening to learners 22.12.23.







	All staff plan effectively for different groups of learners in the classes. As a result, most learners including disadvantaged   learner make strong progress in their learning due to the high expectations by all practitioners. 






	Nearly all staff are aware of all the different groups of learners in all of their classes and plan a high level of challenge accordingly and as a result, most learners make good/ excellent progress in nearly all lessons, and disadvantaged   learners make more progress over time so that they reach the same levels of attainment by 12.7.24. Through looking at work and listening to learners.   

  
   
	Staff to use Mike Gershon resources on differentiation as part of their performance management.





Support from Lead SIA (2 days per term)




ALN review by LA. January 2024. 
	Mid Wales partnership – free resource.  

AR to chair Powys Pedagogy group – all on-line meetings 
1 x preparation day per half term - £1,200 (PLG)

All DoLs to attend face to face AoLE network meetings in half term 1 -
8 x £200 = £1, 600 for cover from (PLG) 

LSAs for intervention support £ 27,044 RCSIG


Non-contact time for Acting ALNCo to support her in her new role and to conduct first hand self-evaluation activities on interventions
2 days per half term - £1,200
£600 (PLG)
£600 (RCSIG)

	1.4
	Ensure that teachers have a deep subject knowledge and choose the best approach for the activity and subject.
· ensure an open classroom culture where teachers discuss their teaching regularly. For example, they discuss lesson starters, the monitoring of the learning, effective assessment for learning strategies, the sequencing of the learning, their aspirations for all and the importance of the lesson conclusion in knowing how effective the learning is and the next steps for the learners. 
· leaders create a culture where teachers feel comfortable admitting that they are challenged by teaching a particular topic / subject or finding a class difficult. As a result, constructive advice from trusted colleagues is provided through an effective coaching and mentoring approach to help teachers discuss and improve their practice. (The use of the GROW model). Impact is closely monitored by middle and senior leaders. 




	All staff but with additional support offered to specific staff members
	There is an open classroom culture in the majority of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.
By 12-12-23 through informal discussions / interviewing learners for the last 10 minutes of a lesson / lesson observations wk/b 16-10-23
All AoLE meetings have a ‘Llanfyllin 3’ set agenda (safeguarding / Learning and Teaching and Cymreictod) and this is beginning to have a positive impact on many teachers’ understanding of their strengths and areas to improve.
All PM objectives have been set and agreed with specific PL / support agreed / scheduled. 
By 25-09-23 - all line managers – Anonymised PM objectives quality assured by SLT lead.
	There is an open classroom culture in many of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.
By 22-03-24 through informal discussions / interviewing learners for the last 10 minutes of a lesson / learning walks
All AoLE meetings have a ‘Llanfyllin 3 set agenda (safeguarding / Learning and Teaching and Cymreictod) and this is beginning to have a positive impact on most teachers’ understanding of their strengths and areas to improve.

PM monitoring meetings are conducted effectively with most teachers making strong progress towards their agreed objectives. All support programmes agreed are having a positive impact on improving learning and teaching. 
	There is an open classroom culture in most of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.
By 12-07-24 through lesson observation  












All teachers make effective progress in their PM objectives with strong progress in how teachers use effective questioning to develops most learners’ critical thinking skills well   
Through PM lesson observations by 12-07-24
	Subject specialist support from LA to include:
Humanities – 4 days
LLC (English – 4 days)
LLC (Cymraeg – 4 days)
Science – Welsh Medium - (4 days)

Middle leaders Difficult Conversation Training in twilight 1 – training provided by HH (HR Business Partner) on 28.9.23


	
Release time for DoLs to work with LA subject SIAs £2,000 (PLG)
Release time for subject specific examination group teachers to attend WJEC PL sessions
£7,580 (PLG)





Coaching and Mentoring sessions - £ 4,000 (PLG)

	1.5




	Ensure that the ‘Melyn Meddwl’ and Wal Tyfu (assessment and feedback) are consistently effective and lead to improvement in the quality of learners’ work
· Whole staff training on Wal Dyfu and following trial with Years 5 and 6, to introduce to all Cyfnod Cynradd and Year 7 on 19.9.23.
· Regular reminders to staff about high expectations on feedback
· More thorough quality assurance processes by senior leaders and DoLs and triangulation/ communication to this. Challenge where needed

	Primary phase staff and Yr 7 teachers

QA – all staff

	All staff from Year 3 – Year 8 are aware of the Wal Dyfu strategy, and it is effectively planned for by many teachers up to Year 8. As a result, many learners have the opportunity to make progress using success criteria by 22.12.23.

Many staff are following the assessment and marking policy and where this is not happening, staff are supported and challenged to ensure learners feedback enables the learners to make appropriate progress by 22.12.23 (Lesson Observation and listening to learners / looking at work)

	Wal Dyfu strategy, is effectively planned for by most teachers up to Year 8. As a result, most learners make strong progress in their literacy skills and assess their progress effectively against the agreed success criteria.

Learning Walk and listening to learners / looking at work  by 22.3.24.
Many staff are following the assessment and marking policy and where this is not happening, staff are supported and challenged to ensure learners feedback enables the learners to make strong progress.
22.3.24 - Learning Walks / listening to learners / looking at work

	All staff from Year 3 - Year 8 are aware of the Wal Dyfu strategy and it is effectively planned for by nearly all teachers up to Year 8. As a result, nearly all learners have the opportunity to make progress using success criteria 12.7.24.
Nearly all staff are following the assessment and marking policy and where this is not happening, staff are supported and challenged to ensure learners feedback enables the learners to make highly effective progress 
12.7.24 - Lesson observations / listening to learners / looking at work


	Sharing of good practice from Year 5 and 6 teachers to all staff on the Wal Dyfu strategy – 19-09-23 (CE and AD) Wal Tyfu case study WM to be shared in the cross-regional AoLE (November 2023)
Support from Lead SIA with the Wal Dyfu strategy in Year 7 a blwyddyn 3 a 4. Dec. 2023-March 2024.
	£400.00 to release staff to prepare for the case study (PLG from PCC now in school budget)








No cost – effective use of PPA time

As above – release of middle leaders/SLT to conduct first hand self-evaluation activities




	1.6
	Strengthen the involvement of governors in the full range of self-evaluation activities
· Four governors to be linked to an SDP priority to oversee and be actively involved in the self-evaluation activities agreed via the QA calendar. This will enable leaders to evaluate the school’s progress with the agreed milestones. 
· Governors to formulate an effective evaluation report (in agreement with SLT / Middle Leaders) and share the findings in a GB meeting (P,P&C sub-committee). The findings will be evaluated in the termly impact assessment.
· Governors / SLT / DoLS to take a few learners out of lessons towards the end of the lesson and question them about what they have learned. (Lynn Sharratt style questioning)
	COG 
All governors
	Four governors have been linked to each of the 2023-2024 SDP’s priorities (P,P &C meeting 14-09-23)
Governors are involved in one ‘first-hand’ self-evaluation activity (in line with the school’s QA calendar) and provide an effective report to the GB. As a result, the majority of governors ‘ask the right questions’ about the quality of the learning and the teaching. 
By 12-12-23 through agreed ‘first-hand self-evaluation activities. 
	Governors review the autumn term impact assessment effectively and ‘ask the right questions’ in GB meetings.
Governors are actively involved in a further ‘first-hand’ self-evaluation activity (in line with the school’s QA calendar) and provide an effective report to the GB. As a result, many of governors ‘ask the right questions’ about the quality of the learning and the teaching. 
By 22-03-24 through agreed ‘first-hand self-evaluation activities.
	Governors review the spring term impact assessment effectively and ‘ask the right questions’ in GB meetings.
Governors are actively involved in a further ‘first-hand’ self-evaluation activity (in line with the school’s QA calendar) and provide an effective report to the GB. As a result, most of the governors ‘ask the right questions’ about the quality of the learning and the teaching. 
By 12-07-24 through agreed ‘first-hand self-evaluation activities.

	LA support (Lead SIA) on effective self-evaluation activities, for example, 2 full days on Attitudes to Learning and Care Support and Guidance. 
October 3rd and October 5th 2023.
	No cost – use of leadership time

	MONITORING REPORTS AND EVALUATIONS:
Leaders will combine information from a range of sources to evaluate the impact of their work over time. 
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks/ full lesson observations. The strengths and areas for improvement will be collated by the relevant senior leader to produce a termly Impact Assessment and Areas for Development which will feed into the following terms plans and in the case of the summer term, the school development plan for the following academic year.

Priority 1 - Impact Assessment Term 1









	Priority 2: Strengthen provision for and monitoring of the progressive development of learners’, including disadvantaged learners, skills across the school. 
Inspection Area and Quality Indicator: ESTYN IA1, IA3 and IA5
	Success criteria in terms of standards or quality:
· All teachers effectively embed the Voice 21 pedagogical principles into classroom practice
· A talk-rich approach to learning & teaching is evident across the school
· Most learners including disadvantaged learners speak clearly and fluently and adapt language choices effectively to articulate and express ideas and viewpoints for a range of purposes and audiences
· Most learners including disadvantaged learners listen effectively and can understand a respond to ideas and viewpoints analytically and evaluatively 
· All teachers effectively identify the tier 2 & 3 vocabulary from the high-level progression plans
· Most learners including disadvantaged learners can communicate effectively in different contexts using a broad range of disciplinary and academic vocabulary (Tier 2, Tier 3)
· All teachers / practitioners make effective use of the diagnostic information in the personalised assessments to improve learner progression in reading and numeracy (procedural) skills.
· Many learners including disadvantaged learners make good progress with their reading and numeracy (procedural) skills.
· Nearly all learners, including disadvantaged learners, are confident when drawing graphs and know exactly what is expected of them

	Internal Accountability: DO/ AR/ LLT
	Governing Body: 
Pupils, Performance & Curriculum 
Chair: Lucy Roberts
 
Literacy/Llythrennedd – Graeme Hunter & Bethan Page
Numeracy – Aled Davies
Digital Competency- Bethan Page
 
	

	Rationale for this priority:
The progressive development of learners’ literacy, numeracy, digital and Welsh language skills is a key priority as the school has identified this aspect as an integral part of the 3-year plan. The actions and milestones for improving learners’ Welsh language skills are included in the 2023-2024 SDP Priority 4. Robust self-evaluation processes and the fact that senior leaders and DoLS have worked collaboratively with LA officers have clearly identified the main areas for improvement within the progressive development of literacy, numeracy and digital skills. They are as follows:
2.1 - Talk the Text strategy implemented as part of the Wal Tyfu (Bump it Up) strategy has been effective in improving the oracy skills of many of the Year 5 and 6 learners. Lesson observation and learning walk reports evidence that the minority of learners are passive in their learning and do not have enough opportunities to develop their oracy skills progressively which, if done effectively, has a positive impact on the quality of learners’ writing skills. There is a need to strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school. (SDP 2023-2024 Priority 2.1)
2.2 Termly Impact Assessments show that there is an on-going need to embed and evaluate a consistent approach to planning for writing across the curriculum (success criteria, text skeletons, writing frames, explicit vocabulary instruction, use of WAGOLLs and drafting to improve the quality of the work). This is closely linked to the Bump it Up strategy for Years 3 – Years 7 (SDP 2023-2024 – Priority 1). However, with the focus on improving effective questioning, increasing the level of challenge and teaching from the high-level progression plans there is a need for all practitioners to implement the explicit vocabulary instruction into their lessons so that learners’ can articulate their learning effectively as part of the ‘Stretch It’ and ‘Format Matters’ aspects of effective questioning. (SDP 2023-2024 Priority 2.2)
2.3 The Data Manager has set up the Traciwr resource for leaders and practitioners to have easy access to learner progress information. This is in its infancy and it’s too early to evaluate the impact. However, leaders and practitioners need to use the range of information from the reading personalised assessments to plan learner progression and focus on these between assessment sessions. (SDP 2023-2024 Priority 2.3)
2.4 Listening to learners' activities shows that all learners in Years 7 and 8 can articulate and show examples of where they have used the GELTE / SALTE sticker in science, and they act on feedback effectively to improve their work. However, this needs to be rolled out to all the other numeracy rich AoLEs as well as the need to further refine the planning for numeracy rich activities across the school. Improving the teaching of numeracy and strengthen the progressive development of learners’ numeracy skills across the curriculum. (SDP 2023-2024 Priority 2.4)
2.5 The Data Manager has set up the Traciwr resource for leaders and practitioners to have easy access to learner progress information. This is in its infancy and it’s too early to evaluate the impact. However, leaders and practitioners need to use the range of information from the numeracy personalised assessments to plan learner progression and focus on these between assessment sessions. (SDP 2023-2024 Priority 2.5)
2.6 Self-evaluation activities show that the school is only making satisfactory progress in the progressive development of learner’s digital skills across the school. The school needs to further develop staff awareness of a range of digital skills and software and ensure that all staff have an awareness of the appropriate level of challenge and progression of digital skills (SDP 2023-2024 Priority 2.6)

	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	2.1
	Llythrennedd / Literacy
Oracy – strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school.
(a) Leadership of Voice 21
·  Identify the SLT skills lead for Voice 21 (Oracy champion) 
· Identify the 2 additional Oracy champions for cross curricular disciplines
· Complete all enrolment documentation and attend Voice 21 virtual school launch
· Oracy champions to liaise regularly with the Relationship Manager and Literacy SIA to discuss progress and support.
· Oracy champions to attend face-to-face events in October 2023 and January/ February 2024 and lead the sharing and embedding of professional learning across the school.
(b) Pedagogy
· Oracy champions to lead the talk-rich approaches to learning and teaching, ensuring all teachers have access to the resources and online open learning platform (Voice 21 Exchange). 
· All teachers trial and embed talk-rich approaches to learning and teaching. 
· All teachers to use the resources and professional learning modules on the online open learning platform (Voice 21 Exchange) to strengthen learners’ speaking and listening skills in their subject discipline.
· Oracy champions to work with DOLs to identify appropriate ‘online learning modules’ for their staff and direct practitioners to complete PL and trial/ apply oracy approaches in learning and teaching. 
· Oracy champions to lead on the sharing of trailed talk-rich approaches in teaching and the practical application of V21 pedagogy.
·  Practitioners complete online learning modules and trial and embed talk-rich approaches in teaching. 
· Oracy champions use the oracy exchange to share experiences, resources and practice with established V21 schools.
©   Evaluation of impact
· Staff and learners complete Voice 21 surveys to monitor progress. 
· QA activities completed termly to monitor the progress of Voice 21 pedagogical practices identify strengths, areas for development and to inform CPD choices. 
· Oracy champions to work alongside the Programme Lead on in-school consultancy days to evaluate oracy provision and identify next steps.
	
LW, RJ, LP & DO
All DoLs
	Oracy champions selected and enrolment documentation completed
(by 13-09-23)
Oracy champions to attend virtual launch and begin to implement launch outcomes 
(30-09-23 and onwards) 
Oracy guidelines are having a positive impact on the whole school approach to effective Oracy.


By 24th November 2023: sharing of initial pedagogical approaches complete and, in the majority of lessons, talk-rich strategies are emerging.
(Listening to Learners completed before the end of the autumn term 2023)
Discussion guidelines have been agreed with a few classes in the Cyfnod Cynradd a’r Cyfnod Uwchradd 
Listening to learners – before 12-12-23










	Most teachers plan for and embed a range of talk rich Voice 21 approaches.
(Listening to learners / lesson observations – By 22-03-24)



Oracy guidelines are having a positive impact on the whole school approach to effective Oracy.


Many learners listen effectively, articulate viewpoints precisely, use subject vocabulary with precision, respond confidently when questioned and collaborate effectively in a group setting.

(By 08-04-24 through learning walks and listening to learners)
	Nearly all teachers plan for and embed a range of talk rich Voice 21 approaches.
Scrutiny of Plans by DoLs / Learning Walk – June 21st, 2024



Many learners follow the Oracy guidelines effectively during classroom activities many learners make strong progress with their Oracy skills from their starting points.
Most learners listen effectively, articulate viewpoints precisely, use subject vocabulary with precision, respond confidently when questioned and collaborate effectively in a group setting.
(By June 21st 2024, evaluations through lesson observations / listening to learners completed)



Staff and learners' questionnaires completed by July 8th, 2024. Impact evaluated effectively.
	Supply cover for virtual launch day 1 and 2 of Voice 21 training. 

1 hour LA support – SIA (LE) to attend virtual launch and follow up via MS Teams.



Supply cover for any internal / allocated support. PPA or school professional learning time - ? Hours
 
 1 day per term (LE) to support. Virtual unless F-2-F requested.

Lead SIA to support with Welsh medium oracy and with first-hand self-evaluation activities (1 day per term)

	 £1000 LA funded















9 days cover to release LW, RJ, LP - £1,800 (PLG)

	2.2
	Writing – embed and evaluate a consistent approach to planning for writing across the curriculum 
· Expectations of effective learning and teaching shared with all practitioners – co-constructed success criteria, text skeletons, writing frames, explicit vocabulary instruction, use of WAGOLLs and drafting to improve the quality of the work)
Explicit Vocabulary Instruction -
All practitioners to know that the development of learners’ vocabulary range is a feature of all 5 of the main strands of the Literacy Framework and is one element of language that unlocks the curriculum for these individuals.

All practitioners to use the following effective strategies to teach vocabulary and word understanding in their classrooms - 

· Before teaching a specific unit of work, assess learner understanding of Tier 2 and 3 vocabulary acquisition through testing.
· Based on the assessment information, generate a vocabulary list of familiar, unfamiliar, basic (Tier 1), high frequency (Tier 2) and specialised words (Tier 3).
· Identify which explicit instructional strategies are best matched with daily activities for teaching word meaning and word use (resources from day should help here).
· Deliver explicit vocabulary instruction using these strategies.
· Schedule retrieval practice activities throughout the teaching of the unit of work and sequence of learning to reinforce acquisition and understanding.
Cyfnod Cynradd suggested approach: SEEC model
Wordlines, Word ladders, Wal Tyfu, Root Word Trees, Games, Frayer model (Bl/Y5&6), Retrieval practice (consolidate part of SEEC)
Cyfnod Uwchradd suggested approach:
Tiered vocabulary lists, SEEC model, Frayer mats, Unlock mats, Retrieval practice




Implement Bedrock Learning in Year 7 from September 2023 and evaluate the impact on learner progression.


	LW, RJ, LP & DO
All DoLs
	All teachers and practitioners can access the wealth of relevant literacy resources on the shared drive and are beginning to use them effectively to support the majority of learners to co-construct their success criteria effectively.
By 12-12-23 through lesson observation and listening to learners.

All practitioners to identify Tier 2 and Tier 3 vocabulary from the high-level concept progression maps and create relevant lists. As a result, the minority of learners have a sound understanding of subject terminology.
(KS3 stronger than KS4 Dec 23)
(By 25-09-23 – looking at plans within link meetings)

Bedrock learning is implemented effectively in weekly discreet lessons. As a result, the majority of learners make good progress in their reading skills. 
(By 12-12-23 through listening to learners)


	Many of the learners can co-construct success criteria successfully following the use of a WAGOLL and understand their strengths and next steps well. 
By 22-03-24 through learning walks and listening to learners / looking at work.



All practitioners to deliver vocabulary instruction and retrieval acquisition activities effectively. As a result, many of the learners use a range of subject terminology successfully. By 22-03-24 through learning walks and listening to learners


Many Year 7 learners, including disadvantaged learners, make strong progress in their reading skills and vocabulary development.

By 22:03:24 through personalised assessment data / diagnostic information
	Most of the learners can co-construct their success criteria successfully and fully understand their strengths and areas for improvement.
By 12-07-24 through lesson observations and listening to learners / looking at work.




All practitioners to deliver vocabulary instruction and retrieval acquisition activities effectively. As a result, many of the learners use a good range of vocabulary both within specific subject areas and across the curriculum. By 12-07-24 through lesson observations and listening to learners / looking at work. 

Most Year 7 learners, including disadvantaged learners, make strong progress in their reading skills and vocabulary development

By 12-07-24 through lesson observations and listening to learners / looking at work.

	LE – Half a day INSET training on explicit vocabulary instruction-01-09-23

LE to evaluate impact of INSET (01-09-23) through supporting leaders with QA activities as part of SV1. (October 19th, 2023)
1 day support

PL to staff on the use of Bedrock Learning 
(wk/b 04-09-23)
Non-contact time for practitioners to share good practice

School to school support to introduce the programme to SLT/Middle Leaders (Ysgol Calon Cymru)
Sept 23
	No cost





As above






No cost



Half day per teacher of Bedrock £500 (PLG)


No cost

	2.3
	The school to make effective use of the diagnostic information in the personalised reading assessments  
· Leaders and practitioners to use the range of information from the reading personalised assessments to plan learner progression and focus on these between sessions
· Support all SLT / DoLS to analyse the personalised assessment reports to identify skills for improvement (groups of learners and whole cohorts).
· For relevant AoLEs, plan for reading skills progression in wider schemes of learning (SoL)
· Evaluate pupils’ reading skills to ensure that appropriate progress is being made and shared at senior leadership team (SLT) and DoLs  through relevant leadership/link meetings. 
· Regularly share information with staff in teaching and learning (T&L) briefings.
· Individual reports are shared with learners and glued into working books to track progress. 
· Review and revise catch-up programmes to develop reading skills
· Analyse assessment reports from the annual assessment sessions and create an action plan to address skill areas for improvement
· Evaluate the progress of the reading behaviours identified in the diagnostic information e.g. skim and scan, sequencing, summarising etc across the school (for review once diagnostic information has been completed)





	LW, RJ, LP & DO
All DoLs














LLT, RHG, AJ, DO


	The reading personalised assessment information for the July 2023 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners.
All practitioners plan effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, the minority of learners are beginning to make strong progress against their individual targets.
(By 12;12:23 through effective teacher assessment)
	








All practitioners provide effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, many learners make good progress with their reading skills. 
(By 22-03-24 through personalised assessment data)
	The reading personalised assessment information for the March 2024 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners.
All practitioners plan effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, many learners are beginning to make sound progress against their individual targets.
By 12-07-24 through effective teacher assessment/ looking at work.

	In-house training on Traciwr and the effective use of learners and groups reports from the Data Manager – 01-09-23 and by 16-10-23

School to school support from YGYT for practitioners from Year 2 – Year 6 on the effective use of personalised assessment / independent learning.

LA support from LE on effective use of diagnostic information
(1 day)  


	No cost







No cost – see QA calendar







Use of leadership time


	2.4 
	Numeracy – 
Improve teaching so that all learners make the progress that they are capable of in numeracy for example emphasis on the use of numerical values in the explanation/ esboniad part of SALTE/ GELTE and descriptions using trends progressively through the different phases.
To roll the SALTE/ GELTE approach out to all numeracy rich AoLE areas. Displays in these AoLEs need to be consistent showing this approach and a consistent message to our learners.
In parallel to extending the approach above, focus also on a consistent approach to teaching percentages in numeracy rich AoLEs
Strengthen the progressive development of learners’ numeracy skills across the curriculum, which includes mental maths and also planning with a purpose and looking for opportunities for authentic learning contexts.
Strengthen processes to monitor the progress of learners in their numeracy skills across the curriculum. 


	LEP, CE and AR.
Numeracy rich DoLs – SV, RW, CL and NB
	Many teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that many learners are confident when drawing graphs and know exactly what is expected of them. By 22.12.23 - Lesson Observations and listening to learners / looking at work

Many teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners. By 22.12.23 - lesson observations.

	Most teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that most learners are confident when drawing graphs and know exactly what is expected of them.  By 22.03.24 - Learning Walks and listening to learners / looking at work
Many teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners. By 22-03-24 through learning walks.

	Nearly all teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that nearly all learners are confident when drawing graphs and know exactly what is expected of them by 12.7.24.

Most teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners by 12.7.24.

	Bespoke support Mathematics and Numeracy DoL (according to need)
	Cost of 4 large boards in numeracy corridor for each WMS to illustrate visually progression - 
4@£300 = £1,200
School budget

	2.5
	The school to make effective use of the diagnostic information in the personalised procedural numeracy assessments  
· Leaders and practitioners to use the range of information from the numeracy (procedural) personalised assessments to plan learner progression and focus on these between sessions
· Support all SLT / DoLS to analyse the personalised assessment reports to identify skills for improvement (groups of learners and whole cohorts).
· For relevant numeracy rich AoLEs, plan for numeracy skills progression in wider schemes of learning (SoL)
· Evaluate pupils’ numeracy procedural skills to ensure that appropriate progress is being made and shared at senior leadership team (SLT) and DoLs  through relevant leadership/link meetings. 
· Regularly share information with staff in teaching and learning (T&L) briefings.
· Individual reports are shared with learners and glued into working books to track progress. 
· Review and revise catch-up programmes to develop numeracy skills
· Analyse assessment reports from the annual assessment sessions and create an action plan to address numeracy skills areas for improvement
· Evaluate the progress of the numeracy skills identified in the diagnostic information for example in the Cyfnod Uwchradd ratio, speed, distance, time, estimation, writing in standard form and in the Cyfnod Cynradd the key skills identified are time, decimals, number skills and fractions.  
· Year 9 learners to sit personalised procedural assessments in January 2024 instead of a maths exam. Analyse data and tailor numeracy intervention according to learners needs.

	
	The numeracy (procedural) personalised assessment information for the July 2023 Personalised Assessment data has been analysed by data manager effectively and  is shared effectively with all practitioners.
All practitioners plan effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts (Year 9). As a result, the minority of learners are beginning to make strong progress against their individual targets.
(By 12;12:23 through effective teacher assessment)

	








All practitioners provide effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts (Year 9). As a result, many learners make good progress with their procedural skills in Year 9.
(By 22-03-24 through personalised assessment data)

	The procedural personalised assessment information for the March 2024 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners.
All practitioners plan effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts. As a result, many learners are beginning to make sound progress against their individual targets.
By 12-07-24 through effective teacher assessment/ looking at work.

	In-house training on Traciwr and the effective use of learners and groups reports from the Data Manager – 01-09-23 and by 16-10-23

School to school support from YGYT for practitioners from Year 2 – Year 6 on the effective use of personalised assessment / independent learning.

LA support from EE on effective use of diagnostic information
(1 day)  
LA support to deliver cluster training on the 5 proficiencies. 26.02.24
	As above






As above






As above

	2.6
	Staff Digital Competency - Learner progression
· Continue to develop staff awareness on the appropriate level of challenge and the progression of digital skills.
· Provide effective PL to upskill staff to further develop the range of digital skills and software tools used across the curriculum.
· Planning meetings to develop digital skills are conducted between the digital lead and all AoLEs to ensure that opportunities for digital learning are not missed
· Leaders to monitor and assess the skills being developed when IT suites/laptops are being booked to ensure effective use of devices
· Clear link to the cluster Development Plan on effective use of HWB from reception to Year 7 – milestones evaluated in Priority 5.

	LLT, GW, DoLs, Digital Leaders
	Many practitioners are deepening their understanding of a range of effective digital tools and software that can be used effectively across the curriculum.


The majority of learners use a range of digital skills and software effectively in discreet subject specific lessons and across the curriculum.
Lesson observations and listening to learners / looking at work by 12-12-23
	Most practitioners are deepening their understanding of a range of effective digital tools and software that can be used effectively across the curriculum

Many learners use a range of digital skills and software effectively in discreet subject specific lessons and across the curriculum
Learning Walks and looking at work / listening to learners by 22-03-24
	Nearly all practitioners are deepening their understanding of a range of effective digital tools and software that can be used successfully across the curriculum

Nearly all learners use a range of digital skills and software successfully in discreet subject specific lessons and across the curriculum
Lesson Observations and looking at work / listening to learners by 22-07-24

	Sharing of good practice through PL mastery sessions and drop-in activities (LLT, GW and Network Manager)

LA Digital support from RW (1 day per term)

DOLs to cascade Digital PL to AOLEs. January 8th 2024.
	Device and software updates
£20,000 School Budget
Cover costs for relevant staff – 
(PLG) grant £600

	
	
	
	
	
	
	

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the relevant senior leader to produce a termly Impact Assessment.
Priority 2 - Impact Assessment Term 1










	Priority 3: THE TYFU CURRICULUM:  To develop a shared understanding of progression and ensure assessment is effective across the learning continuum
Inspection Area and Quality Indicator: ESTYN IA1. IA3. IA5
	Success criteria in terms of standards or quality:
· Nearly all teachers and practitioners understand the importance of learner progression and nearly all Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans successfully
· Nearly all teachers de construct the learning intentions successfully and co construct the success criteria effectively with the learners
· Most learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan
· Nearly all teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus
· Most learners talk confidently about their experiences linked to the Cynefin focus  
· Nearly all teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention
· Many learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.
· As a result of effective professional learning opportunities, many leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.

	Internal Accountability: LLT/ AR / DO
	Governing Body: 
Comms & Literacy – Graeme Hunter
Cyfarthrebu, Iaith a LLythrennedd – Bethan Page
Mathematics & Numeracy – Aled Davies
Expressive Arts – Ann Brookes
Humanities – Darren Mayor
Science– Lynne Walters
Health & Wellbeing – Peter Lewis
Technology – Tara Harries
	

	Rationale for this priority:
Ysgol Llanfyllin has a clear vision for their Tyfu Curriculum that is continuously reviewed and amended. All staff understand the Tyfu curriculum and are developing their confidence with the planning and delivery. Where the teaching is strong, most learners are supported by engaging and purposeful tasks. Teachers have a good understanding of the skills, knowledge/ subject disciplines. However, effective pedagogy is not consistent across the school. For example, purposeful led learning, effective questioning and strong assessment for learning approaches. Leaders at Ysgol Llanfyllin believe that effective pedagogy is effective curriculum and a shared understanding of progression and assessment is an area to be further developed (SDP 2023-2024).
3.1 Leaders and practitioners have worked effectively with cluster practitioners to co-construct high-level progression plans that clearly link to the key concepts of the statements of what matters. However, these are in their infancy and need to be taught and refined on an ongoing basis. All teachers need to teach from the 6-week Tyfu curriculum high level plans and assess learner progress effectively. Having a shared understanding of progression within the Tyfu Curriculum is a key area to be further developed. (SDP 2023-2024 3.1)
3.2  Ysgol Llanfyllin has developed the Tyfu curriculum which has a key focus on using the Cynefin as an integral part for planning for the curriculum for Wales. Lesson observations and learning walks conducted during 2023-24 evidence that this is not a consistent approach across the school. Ensuring that all teachers plan activities that focus on Cynefin in all AoLEs and across the school’s age profile by utilising local artists, authors and musicians to expose and immerse learners in local culture and heritage. (SDP 2023-2024 3.2)
3.3 First hand self-evaluation activities evidence that there are inconsistencies in effective assessment for learning activities. This needs to be targeted in line with the introduction of the teaching from high level concept maps. Ensuring that all practitioners are following assessment policy, so that learner progress is strong and in line with all staff's high expectations (aspirations for all) and in line with the school’s Tyfu curriculum. (SDP 2023-2024 3.3)
3.4 Leaders have a firm understanding that practitioners need to be external facing, regularly discussing research and learn from best practice in their own schools and other learning organisations. Regular participation in regional and cross regional meetings as well as learning from schools within and across cluster about PEP projects is an area for development. (SDP 2023-2024 3.4)
3.5 Pupil representatives are from diverse groups that represent the whole community across all year groups. Pupil representatives are well-respected, successful and engaged in different aspects of school-life and are therefore knowledgeable about the whole school. Pupil representatives listen to other pupils, are patient and represent the views of all pupils not just their own. The Council/pupil groups hold regular meetings. However, decisions are not always reviewed and their impact and what can be improved next is not always clear. (SDP priority 2023-2024 3.5)


	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	3.1 
	Develop a shared understanding of progression and ensure that the learning is purposeful, with a key focus on developing pupil’s skills, knowledge and experiences well:
· within school 
· within cluster 
· across clusters

All practitioners to work effectively with cluster schools to refine and review the high-level progression plans.  Teachers from Reception – Yr 8 to teach a 6-week high level plan effectively giving learners the opportunity to de-construct the learning intention and co-construct the success criteria. 
All practitioners to work effectively with cluster schools to discuss progression in learners’ work across each AoLE This will be achieved by looking at learners’ work from cluster schools and across the learning continuum. 
All AoLE meetings include agenda item on progression and includes professional dialogue e.g. discuss work, teachers to bring examples in books and professional dialogues. How are pupils making progress in line with the Principles of Progression? What does it look like? What are we looking at progression in? What is the focus? e.g graph work

	SLT
All Stakeholders
	Many teachers and practitioners understand the importance of learner progression and many Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans effectively 
(Lesson Observations – 16th of October onwards)



Majority of teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners 
(Lesson Observation – w/b 16th of October)

Majority of learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan 
Listening to Learners / Looking at work by 12-12-23


	Most teachers and practitioners understand the importance of learner progression and most Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans effectively 
(Learning walks by 22-03-24)


Many teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners 
(Learning walks by 22-03-24)



Many learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan

Listening to Learners / Looking at work by 22-03-24





	Nearly all teachers and practitioners understand the importance of learner progression and nearly all Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans successfully 
(Lesson observations by 12-07-24)
Nearly all teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners 

Lesson observation by 12-07-24


Most learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan

(Lesson observations 12-07-24)

	Cluster INSET training – 18-09-23- Practitioners to work within AoLEs to discuss progression and assessment. 
AoLE meetings to focus on progression and pedagogy. 
Ensure relevant staff are participating in:
AOLE networks
Secondary PLC
National networks
Professional dialogue across clusters e.g. links with other schools

	No cost – Staff INSET days




Staff release for AoLE network meetings – Professional Learning Grant
Costs as above
 
Tracking and Monitoring packages to support progression monitoring.£13,296 (RCSIG)


	3.2
	Ensuring that all teachers plan activities that focus on Cynefin in all AoLEs and across the school’s age profile by utilising local artists, authors and musicians to expose and immerse learners in local culture and heritage.
Leaders, including DoLs need to share this vision with their AoLEs and monitor its impact. 
Cynefin to have a key focus in the planning and refinement of high level AoLE key concept progression maps. 
MWEP/WG Cynefin resource to be shared effectively with all practitioners with an increase in the use of relevant stimulus materials
	DOL meeting agenda to include Cwricwlwm Cymraeg/ Welsh Language development. teachers to bring examples in books
	Many teachers consider the relevance of Cynefin in the planning and refining of high-level progression maps. 

Cluster INSET days 18 & 19-09-23

Many teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

By 12-12-23 Lesson observations, looking at plans (DoLs) and looking at work
	Most teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

By 22-03-24 Learning walks, looking at plans (DoLs) and looking at work

Many learners talk confidently about their experiences linked to the Cynefin focus 

By 22-03-24 Listening to learners
	Nearly all teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

By 12-07-24 Learning walks, looking at plans (DoLs) and looking at work

Most learners talk confidently about their experiences linked to the Cynefin focus  

By 12-07-24 Listening to learners.
	MWEP/WG Cynefin resource to be shared with all practitioners
	

	3.3
	Assessment - Ensure that all staff are following the Assessment policy, so that learner progress is strong and in line with all staff’s high expectations and in line with the school’s Tyfu curriculum.
· Key messages around effective assessment shared (by Year 5&6 teachers) with staff thus giving practitioners the opportunity to discuss the assessment methods that are successful in supporting learner progression (Assessment is effective with all practitioners becoming a thermostat and not a thermometer with many learners becoming a successful ‘thermostat’ through self-assessment and analysing feedback to determine what adjustments need to be made at their end).
· Staff to trial with Year 7 focussing on quality feedback including self/peer assessment (next steps in learning)
· All practitioners (Reception to Year 8) to visibly display the overarching learning intention and use effective assessment for learning strategies to assess the progress of learners in individual lessons and over time and report effectively to leaders on learner progression
· School to trial learners leading their own parents' consultation evenings. Trial in Cyfnod Cynradd and Year 7 with links to the 5 key questions and bump it up walls. Teachers / leaders to evaluate impact and refine provision.



	SLT
All staff
	Many practitioners fully understand the impact of effective assessment for learning strategies where learners co construct their success criteria.

By 19-09-23 sharing of good practice by Cyfnod Cynradd

Many teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention 

By lesson observations 12-12-23


The majority of learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.

By parent consultation evenings 12-12-23
	






Most teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention 

By learning walks 22-03-24

	



Nearly all teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention 

By lesson observations 12-07-24

Many learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.

By parent consultation evenings 12-07-24
	AoLE meetings to focus on progression and pedagogy.
Sharing of good practice in learner progress reports from Ysgol Pennant
(Date to be agreed)

	Cluster INSET days



Cluster discussions and sharing of good practice – no cost

	3.4
	Professional development for leaders and practitioners e.g. AOLE network meetings/ cluster NPEP work
· Ensure that all DOLs/ SLT/ 2nds (ass appropriate) attend the professional development for leaders and practitioners e.g. AOLE network meetings/ cluster NPEP work and report any findings/ action improvements with the AOLE/ whole school.

	DOLs
	Many DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, the majority of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW
PL meetings and staff briefings – by 12-12-23
	Most  DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.
PL meetings and staff briefings – by 22-03-24

	Most  DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.
PL meetings and staff briefings – by 12-07-24

	AOLE network meetings/ cluster NPEP work. Clear links with the sharing of good practice form NPEP in Ysgol Pennant and Ysgol Pontrobert
	Possible cover costs (dependent on time of meetings)
(2 days per AoLE- £3,200) (RCSIG)


	3.5
	Refine Pupil Voice across the school. 
Through training, ensure learners, including disadvantaged learners, run the meetings and have different roles (chair, secretary etc), and understand how to fulfil these roles
Meetings have agendas that have been planned by the pupils  
Groups to plan for regular surveys to get constant feedback from pupils and teachers about the important issues to discuss in Council/groups
Review decisions, their impact and what can be improved next
Ensure someone from the Council/group is responsible for each action and takes it forward after the meeting
Discussions are focused on school improvement and have positive impact on learners’ attitudes to learning.
	 RhG / DO and JG
	
All pupil voice committees have been set up and membership includes a range of learners, including disadvantaged learners. Regular meetings are held and are effective in agreeing actions so that the majority of pupil voice groups have a positive impact on their school life/attitudes to learning.
By school council and other group meeting minutes 12-12-23
	Regular meetings are held and are effective in agreeing actions so that that many pupil voice groups have a positive impact on their school life/attitudes to learning.
By school council and other group meeting minutes 22-03-24
	Regular meetings are held and are effective in agreeing actions so that that most pupil voice groups have a positive impact on their school life/attitudes to learning.
By school council and other group meeting minutes 12-07-24

	Expectations shared by Estyn in Annual Report are effectively communicated with all leaders / practitioners / learner voice groups – Autumn term 2023
	No cost

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the relevant senior leader to produce a termly Impact Assessment.

Priority 3 - Impact Assessment Term 1









	Priority 4: Cymreictod – Increase the range of opportunities for learners to practise their Welsh language skills progressively in both formal and informal situations

Inspection Area and Quality Indicator: ESTYN IA1, IA3 and IA5
	Success criteria in terms of standards or quality:
· All leaders and practitioners follow the Cymreictod Policy effectively so that there is strong progress in the Welsh ethos in line with the school’s vision.
· Cymreictod is an integral part of the ‘Llanfyllin Three’ and is regularly discussed in all SLT/AoLE and staff briefings. As a result, many practitioners make sound progress in their use of Welsh across the school.
· Most classrooms and corridors have effective and purposeful bilingual displays.
· Criw Cymraeg lead 3 Siarter Iaith initiatives that have a positive impact on improving the use of Welsh across the school. 
· Many learners and practitioners talk confidently about school’s progress against 3 of the Siarter Iaith targets.
· Many teachers use incidental Welsh and subject specific terminology bilingually in many of their lessons.
· The ‘Criw Cymraeg’ effectively lead, monitor, evaluate the pupil, staff and parent questionnaires (Gwe Iaith Hwb & Microsoft forms)
· The designated governor and additional key governors (linked to priority 1.6) to conduct a termly listening to learners (Criw Cymraeg) to evaluate impact against the agreed milestones and produce an evaluative report to the Pupil, Performance and Curriculum committee and to the full GB.
· The school in securely on its way to achieving the Siarter Iaith silver award during academic year 2023-2024.

	Internal Accountability: SV/ RhG/ LLT / DO
	Governing Body: 
Siarter Iaith – Bryn Davies
Cyfathrebu & Ieithoedd  -Bethan Page
	

	Rationale for this priority:
Leaders have a clear vision that together we will provide the highest quality education and learning opportunities to all learners to progress in all phases of the school, within a strong bilingual ethos. However, the Cymreictod policy has been agreed by the governing body but the provision for promoting bilingualism and a strong Welsh ethos across the school is not progressing in line with the school’s expectation.  Lesson observations and learning walks conducted by SLT members and middle leaders' evidence that in the lower school, learners’ Welsh language skills develop suitably. Learners respond to simple questions and are happy to engage in dialogue in Welsh. However, as learners move through the school, their Welsh language skills do not progress well enough. While most learners can offer suitable one-word answers to simple questions, the majority find it challenging to construct more extended coherent responses. In general, learners do not use Welsh in contexts other than in their Welsh lessons frequently enough.  Increase the range of opportunities for learners to practise their Welsh language skills in both formal and informal situations. SDP 2023-2024 Priority 4
· 4.1 The Cymreictod policy is still in its infancy, however, it is a key driver for all leaders and practitioners to follow with all SLT and DoLs taking responsibility for ensuring that its content is adhered to consistently and effectively. Progress against the Cymreictod policy must be robustly monitored. SDP 2023-2024 Priority 4.1 
· 4.2 - The school has received the bronze accreditation in the Siarter Iaith. This evidences that the school has established an effective Criw Cymraeg. The silver accreditation plan has been agreed by leaders and a presentation on the aims of the Siarter Iaith has been shared with the governing body. However, the Criw Cymraeg has not been consistently, actively involved in leading activities that have a positive impact on the agreed Siarter Iaith targets.  Developing the effective role of the Criw Cymraeg in leading activities that address the school’s agreed Siarter Iaith targets and take responsibility for evaluating the impact of their work. SDP 2023-2024 Priority 4.2
· 4.3 Lesson observations and learning walks self-evaluation activities evidence that there is limited use of the Welsh language by teachers / practitioners and learners in many English medium lessons as well as bilingual lessons. Also, in the strongest lessons, where learners use the Welsh language, their Welsh language skills do not progress well enough. While most learners can offer suitable one-word answers to simple questions, the majority find it challenging to construct more extended coherent responses. Teachers need to provide regular opportunities for learners to hear and use the Welsh language effectively and progressively. (SDP 2023-2024 Priority 4.3)
· 4.4 Ysgol Llanfyllin are eager to re-establish the trochi (Welsh language immersion) provision that was lost several years ago which had a negative impact on Welsh medium provision at GCSE and A-level. The model the school propose to adopt would be the introduction of a trochi project for year 6 pupils, from both within the school and the cluster, during the final summer term 2024. These pupils would then form a Year 7 trochi class in September 2024. The long-term intention is during 2024-2025 the provision to grow into year 8 with the learners ready to enter the school’s mainstream bilingual provision at the beginning of Year 9. Introduce a Year 7 Trochi class to the school curriculum plan for 2024-2025. (SDP 2023-2024 Priority 4.4)


	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	4.1
	Progress against the Cymreictod policy must be robustly monitored.

· Nearly all displays to be bilingual in classes and corridors

· All leaders and practitioners to follow the communication aspect of the Cymreictod policy

· All leaders and practitioners to follow the public interaction aspect of the Cymreictod policy

· All leaders and practitioners to follow the on-site aspect of the Cymreictod policy

· All SLT / Staff briefing sessions / AoLE meetings etc to follow the agreed ‘Llanfyllin 3’ approach with regards to the agenda – Safeguarding / Learning and Teaching and Cymreictod.



	SLT
DoLS
All practitioners

	Majority of classrooms and corridors have effective and purposeful bilingual displays. (Wall Trawl – by 12-12-23)




Many practitioners to follow the agreed aspects of the Cymreictod Policy effectively. 
(SDP Lead to monitor through informal observations – by 07-12-23)


Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, the minority of practitioners make sound progress in their use of Welsh across the school.



	Many classrooms and corridors have effective and purposeful bilingual displays. (Wall Trawl by 22-03-24)

Most practitioners to follow all the agreed aspects of the Cymreictod Policy effectively. 
(SDP Lead to monitor through informal observations – by 22-03-24)

Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, majority of practitioners make sound progress in their use of Welsh across the school.

	Most classrooms and corridors have effective and purposeful bilingual displays. (Wall Trawl – by 12-07-24)
All practitioners to follow the agreed aspects of the Cymreictod Policy effectively. 
(SDP Lead to monitor through informal observations – by 12-07-24)

Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, many practitioners make sound progress in their use of Welsh across the school.

	PL mastery – support available from the SDP lead and ICT manager, for example to set up email signatures etc. (ongoing)
	No cost

	4.2
	Criw Cymraeg (CC) - Developing the effective role of the Criw Cymraeg in leading activities that address the school’s agreed Siarter Iaith (SI) targets and take responsibility for evaluating the impact of their work.
· Nominations of the Criw Cymraeg to be completed and roles defined
· Siarter Iaith questionnaires to be completed and evaluated by CC. SI targets to be agreed and shared with all staff, learners and stakeholders
· Silver Plan of the Siarter Iaith to be amended accordingly and agreed by SLT and GB
· Pupil voice meetings to be conducted regularly and effectively in line with the school’s agreed timetable
· Leaders, including the designated Siarter Iaith governors to monitor progress and impact of the CC’s work. 

	
	(Hwb Welsh Government) Siarter Iaith questionnaires completed and analysed – before October half term 2023 – 

Criw Cymraeg have analysed the questionnaires effectively and agreed on whole school SI targets that are effectively shared
(Listening to Learners – before 12-12-23)


	Criw Cymraeg have led an SI initiative with positive impact on improving the use of Welsh in line with agreed SI targets
(Listening to Learners – before 22-03-24)
	Criw Cymraeg have led three SI initiatives that have had a positive impact on improving the use of Welsh in line with agreed SI targets.
(Listening to Learners – before 12-07-24)
Many learners and practitioners feel that they are making progress against the agreed three targets of the SI plan - Siarter Iaith questionnaire
(Hwb Welsh Government) Siarter Iaith questionnaire completed and analysed. 
	PL – School to school support for secondary campus SI – Ysgol Pendre
(MS Teams Meeting)
Lead SIA to support with listening to learners’ activity (if available).
	



As above
Costs to cover the release of DoLs and SI leads

	4.3
	Teachers need to provide regular opportunities for learners to hear and use the Welsh language effectively and progressively in most lessons.

· All practitioners to make effective us of the incidental Welsh mats in most lessons
· All practitioners to make effective use of the subject-specific bilingual terminology mats in most lessons
· Each AoLE to nominate a Pencampwr/wraig Cymraeg to support staff with further developing their WL skills e.g. pronunciation (This is not to be an additional workload but more like peer support with Welsh oracy or AoLe staff).
· All relevant staff to receive training on the Continiwm Cymraeg and further deepen their understanding of progression in WL skills
	DoLs and all practitioners
	Around half English medium teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.

(Lesson Observation – October 16th onwards)

	Half of the teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.

(Learning Walks - by 12-03-24)
	Many teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.

(Lesson Observations and informal observations in corridor and school events – by 12-07-24)
	Support from Swyddog y Gymraeg to ensure progression in Welsh oracy from Year 2 – Year 8 (2 days per half term)
Support from Uwch Swyddog y Gymraeg (GH) to share the Continiwm Cymraeg with leaders, English medium staff and secondary LLC Cymraeg staff – by October/November 2023 (1 day)
	No cost

	4.4
	Introduce a Year 7 Trochi class to the school curriculum plan for 2024-2025. 
· Ysgol Llanfyllin Governing Body to approve the Trochi scheme’s inclusion in the SDP 2023-2024
· Ensure that representatives from the Gweithlu Gymraeg meet with Bethan Price (LEA Arweinydd y Gymraeg) to share the proposal for Trochi at Ysgol Llanfyllin and secure her support
· Chair of Gweithlu Gymraeg to write to PCC education portfolio holder to outline the case for Trochi and seek their backing in principle
· Share plans with parents/stakeholders at year 5/6 open evening (October 2023) and establish levels of interest from prospective families/pupils of potential Trochi class
· Share plans with Cluster schools to establish potential interest in the scheme
· Write a business case detailing costs of set up and maintenance of a Trochi class for 3 years with a start date of September 2024.



	Gweithlu y Gymareg & SLT
	The Governing body has approved the inclusion of the Trochi scheme into the 2023-2024 SDP.
The Local Authority is aware of the proposed Trochi scheme at Ysgol Llanfyllin, understands how it fits into PCCs’ WESP and is supportive of the proposal in principle
Most stakeholders are aware of the proposals and have registered their interest in principle (Open Evening Oct 2023)
All cluster schools are aware of the proposals and have shared this information with their school communities
The first draft of the business case has been completed and shared with the governing body and local authority
	Interested pupils and their parents have signed up for the Year 6 Trochi project for June/July 2024 at a cluster /cross-cluster 
Funding has been secured for the appointment of the Athro Trochi and Cynorthwyydd Trochi. (F&S Committee meeting March 2024)
The Year 7 Trochi class has been included in the 2024-2025 curriculum plan (PP&C Committee meeting March 2024)
	The year 6 Trochi project has been completed successfully with nearly all learners ready to join the Year 7 Trochi class in September 2024.
An ‘Athro Trochi’ has been appointed for September 2024
Cynorthwyydd Trochi (LSA) has been appointed – start date Sept 1st, 2024
	Support from Swyddog y Gymraeg to ensure the success of the year 6 cluster project
PL from school SIA and Swyddog y Gymraeg for the newly appointed Athro Trochi and Cynorthwyydd Traochi

	No cost




Cover costs – 2 days

	Engaging the wider community of the school enrich the priority
· Invite visitors e.g. authors, singers, artists to lead workshops in the school – Display board/ interactive book to collate evidence). 
· Regular visits by the designated governor with responsibilities for the Welsh Charter to conduct monitoring visits and talk about the advantages of bilingualism. 
· Arrange visits to various attractions in Wales and participate in local community and national events, for example, Eisteddfod yr Urdd (Maldwyn); St David’s events, Dydd Miwsig Cymry/ Diwrnod Shw’mae, Su’mai.
· Ensure that current school events have elements of bilingualism (Sports day, open evenings)
· Pupils to report about the Siarter Iaith to the Ysgub and Chronicle.
· Work collaboratively with other schools in the cluster e.g. observe good practice in a school that has achieved the ‘Silver Award’ and make effective use of the ‘Criw Cymraeg’ to share ideas and to provide capacity for evaluating the school’s impact towards achieving the relevant accreditation

	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the relevant senior leader to produce a termly Impact Assessment.

Priority 4 - Impact Assessment Term 1









	Priority 5: Clwstwr Llanfyllin Development Plan
To work together as a cluster of schools to ensure an effective learning continuum for all learners, including disadvantaged learners, and to ensure that all practitioners have high expectations for all.
Inspection Area and Quality Indicator: ESTYN IA1, IA3 and IA5
	Success criteria in terms of standards or quality:
· All schools will achieve at least 80% of the actions to a green RAG rating
· HWB used effectively in all schools for saving and accessing learners’ work
· Effective transition plan in place with at least 80% of points RAG rated green
· All schools have shared how they have used progression maps to support effective learning through purposeful and timely assessment in their school
· All leaders and staff actively participate in all cluster training events and attend regular meetings to support the continuum in learning for learners, including disadvantaged learners. 

	Internal Accountability: EV / DO / 
	Governing Body: 

	

	Rationale for this priority:
Llanfyllin is a strong cluster who work well together. Individual schools have focused on the development of Curriculum for Wales and are now in a place to develop a shared understanding of the curriculum with a particular focus on progression. This will work alongside the cluster’s transition plan.
5.1 An effective cluster transition plan is a statutory requirement, and it is paramount that all governing bodies ratify the plan and actively follow it during the academic year.
5.2 As Ysgol Llanfyllin is an all-age school, the cluster headteachers want to support their learners to have a smooth transition by having a firm understanding of the key vocabulary that is agreed across the cluster
5.3 Overarching learning intentions are used effectively across the cluster. However, there needs to be a consistency to ensure that all lessons are purposeful using the phrase ‘so that’ to refer to the characteristics of the 4 purposes.
5.4 To strengthen the continuum of learning for all learners, including disadvantaged learners, digital work needs to be saved on HWB so that learner can continue to access their work after transition.

	Actions  
	Who?
	Milestone Term 1
	Milestone Term 2
	Milestone Term 3
	Professional Development Needs
	Source of Finance and Cost

	5.1
	Transition plan in place for 3-16 that meets the needs of all schools in the cluster

Transition days to be well-planned across the cluster with impact evaluated openly and honestly.

Progress Manage to plan a similar skills-based day in Expressive Arts with the headteachers at the beginning of the summer term

	CP / EV / AE and overseen by Cluster SIA
	Pedagogy Lead (CP) to write transition plan for 2023/2024 and submit a copy to colleagues for comments and any amendments

Cluster Transition Plan ratified by all cluster headteachers
(By 12-09-23 – Cluster meeting at Ysgol Llanfyllin)


	Pedagogy Leads to update transition plan for 2024/2025. Cluster heads to ratify at meeting in June 2024


Transition days are planned effectively and shared with all cluster headteachers.
 (Cluster Meetings – half termly)
	Transition plan followed and actioned successfully. Reviewed for 2024/20255 in June 2024



All Year 5 and 6 learners across the cluster have participated in the skills transition day. As a result, nearly learners report that the day was beneficial for their skill development.
(Evaluated through questionnaires)
	INSET Days – autumn 20203; summer 2024

Cluster Skill Day for Year 5 and 6 learners – 26-04-24
	Pedagogy Leads (£10,000 funding from Powys LA)

	5.2
	Agreed set of vocabulary in English & Welsh for ‘teacher talk’, for example, learning intentions/EBI etc
	Headteachers
	Pedagogy Leads to share a vocabulary document in June 23. Headteachers to review and alter.

Agreed by all headteachers – October 17th, 2023 in a cluster meeting.

Lists shared with staff and incorporated into policies ready for implementation after October half term 2023
	There is a consistent approach across Ysgol Llanfyllin and the cluster of schools with many practitioners using the agreed vocabulary.
By 22-02-24 through learning walks / looking at work.  
	There is a consistent approach across Ysgol Llanfyllin and the cluster of schools with most practitioners using the agreed vocabulary.

	Regular half-termly meetings to discuss and agree vocabulary.
MSTeams site for all cluster headteachers
	No cost

	5.3
	All schools to ensure that ‘learning intentions’ include ‘so that’ linked to the 4 purposes and that these are shared effectively with all learners.

Ensure that all learning intentions are context-free across the cluster. 

Ensure that overarching learning intentions are used effectively for mid-term planning and racking of learner progress
	All leaders and practitioners
	Leaders to inform staff of the agreed approaches to be adopted by the beginning of November 2023
Staff briefing meetings at the beginning of November 2023
	Many learners, including disadvantaged learners, can talk effectively about what they are learning and why?

Overarching learning intentions are used effectively in Cyfnod Cynradd and Years 7 and 8 to track learner progress well with many learners making strong progress.
By 22-02-24 - learning walk and interviewing learners out of class during the last 10 minutes of the lessons.
	Most learners,  including disadvantaged learners, can talk effectively about what they are learning and why?
By 12-07-24 – lesson observations and interviewing learners out of class during the last 10 minutes of the lessons.
By 12-07-24 through lesson observations and looking at work.

Overarching learning intentions are having a positive impact on most learners’ progression in their learning
Lesson observations – before 12-07-24

	Governing Body self –evaluations activities – support from Lead SIA (1 day per term)
Cluster INSET training – 18-09-23 and  19-09-23 where progression maps are further refined.
Staff briefings at YLL
	As above




No cost





No cost

	5.4
	All schools to use HWB to save and access learners’ work.

	IT Lead
Network Manager - Ysgol Llanfyllin
	Practitioners to ensure all learners can log in independently to HWB. All Year 7 learners can save all IT based schoolwork 
Majority of learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.
By 12-12-23 - Listening to learners and looking at work
	Many learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.
By 22-12-24 - Listening to learners and looking at work

	Most learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.
By 12-07-24 - Listening to learners and looking at work
Headteachers to agree a set of work to transfer to Year 7 to demonstrate skill set (by 12-07-24 through regular cluster meetings)



	IT support / training for practitioners that request the support
	RCSIG –£1000 for PL according to the need

	Engaging the wider community of the school enrich the priority
· Strong communication with all cluster schools
· Effective use of the community for transition projects.
· Continuation of sporting activities across the cluster


	MONITORING REPORTS AND EVALUATIONS:
Monitoring and evaluation will be conducted termly and will include activities such as listening to learners / wall trawl / learning walks. The strengths and areas for improvement will be collated by the relevant senior leader to produce a termly Impact Assessment.

Priority 5 - Impact Assessment Term 1
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SEN Info 2024.xlsx
Sheet1

		Instances of Special Educational Needs (SEN)

		Primary-aged pupils

		This data now shows all instances of SEN, not just the main category of need, therefore a pupil may be counted more than once.		January PLASC 2023

				School Action		School Action Plus		Statemented		Local Authority
IDP				School Maintained IDP				Total

		Attention Deficit Hyperactivity Disorder		0		0		0		0				0				0

		Autistic Spectrum Disorders		0		0		0		0				0				0

		Behavioural, emotional and social difficulties		0		1		0		0				0				1

		Dyscalculia		0		0		0		0				0				0

		Dyslexia		0		0		0		0				0				0

		Dyspraxia		0		0		0		0				0				0

		General Learning Difficulties		0		0		0		0				0				0

		Hearing impairment		0		0		0		0				0				0

		Moderate learning difficulties		2		0		0		0				0				2

		Multi-Sensory Impairment		0		0		0		0				0				0

		Physical and medical difficulties		2		1		0		0				0				3

		Profound & multiple learning difficulties		0		0		0		0				0				0

		Severe learning difficulties		0		0		0		0				0				0

		Speech, language & communication difficulties		2		0		0		0				0				2

		Visual impairment		0		1		0		0				0				1

		Percentage of pupils with SEN

		Number of pupils with at least 1 SEN		6		2		0		0				0				8

		January PLASC 2023		4.3%		1.4%		0.0%		0.0%				0.0%				5.8%

		Current position		4		0		0		0				3				7

				A				P				S		L		C

		Secondary-aged pupils

		This data now shows all instances of SEN, not just the main category of need, therefore a pupil may be counted more than once.		January PLASC 2023

				School Action		School Action Plus		Statemented		Local Authority
IDP				School Maintained IDP				Total

		Attention Deficit Hyperactivity Disorder		0		0		0		0				0				0

		Autistic Spectrum Disorders		1		0		3		0				3				7

		Behavioural, emotional and social difficulties		27		8		1		0				3				39

		Dyscalculia		1		0		0		0				0				1

		Dyslexia		17		1		0		1				3				22

		Dyspraxia		0		0		0		0				0				0

		General Learning Difficulties		0		0		0		0				0				0

		Hearing impairment		0		2		0		0				0				2

		Moderate learning difficulties		6		2		3		0				0				11

		Multi-Sensory Impairment		0		0		0		0				0				0

		Physical and medical difficulties		5		1		1		0				2				9

		Profound & multiple learning difficulties		0		0		0		0				0				0

		Severe learning difficulties		0		0		0		0				0				0

		Speech, language & communication difficulties		38		4		1		0				1				44

		Visual impairment		0		0		1		0				0				1

		Percentage of pupils with SEN

		Number of pupils with at least 1 SEN		83		14		6		1				8				112

		January PLASC 2023		13.0%		2.2%		0.9%		0.16%				1.25%				17.6%

		Current position		82		6		2		6				28				124



				A				P				S

		Total

		This data now shows all instances of SEN, not just the main category of need, therefore a pupil may be counted more than once.		January PLASC 2023

				School Action		School Action Plus		Statemented		Local Authority
IDP				School Maintained IDP				Total

		Attention Deficit Hyperactivity Disorder		0		0		0		0				0				0

		Autistic Spectrum Disorders		1		0		3		0				3				7

		Behavioural, emotional and social difficulties		27		9		1		0				3				40

		Dyscalculia		1		0		0		0				0				1

		Dyslexia		17		1		0		1				3				22

		Dyspraxia		0		0		0		0				0				0

		General Learning Difficulties		0		0		0		0				0				0

		Hearing impairment		0		2		0		0				0				2

		Moderate learning difficulties		8		2		3		0				0				13

		Multi-Sensory Impairment		0		0		0		0				0				0

		Physical and medical difficulties		7		2		1		0				2				12

		Profound & multiple learning difficulties		0		0		0		0				0				0

		Severe learning difficulties		0		0		0		0				0				0

		Speech, language & communication difficulties		40		4		1		0				1				46

		Visual impairment		0		1		1		0				0				2

		Percentage of pupils with SEN

		Number of pupils with at least 1 SEN		89		16		6		1				8				120

		January PLASC 2023		11.5%		2.1%		0.8%		0.1%				1.0%				15.4%

		Current position		86		6		2		6				31				131
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		Percentage of statutory school age pupils entitled to free school meals (FSM)

		Primary-aged pupils

		Data for one year:				2022				2023				Current position

		Number of pupils 				42				27				21

		Percentage of pupils				33.1%				22.5%				16.60%

		3 year rolling average:				2020-2022				2021-2023				Current position

		Percentage of pupils				29.6%				27.3%



		Secondary-aged pupils

		Data for one year:				2022				2023				Current position

		Number of pupils 				68				46				58

		Percentage of pupils				13.1%				8.6%				10.48%

		3 year rolling average:				2020-2022				2021-2023				Current position

		Percentage of pupils				12.9%				11.5%



		Total

		Data for one year:				2022				2023				Current position

		Number of pupils 				110				73				79

		Percentage of pupils				17.0%				11.2%				11.49%

		3 year rolling average:				2020-2022				2021-2023				Current position

		Percentage of pupils				16.1%				14.4%
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This statement details our school’s use of the PDG for the 2023 to 2024 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 

School Overview



		Detail

		Data



		School name

		Ysgol Llanfyllin 



		Number of pupils in school 

		792



		Proportion (%) of PDG eligible pupils

		17%



		Date this statement was published

		September 2023



		Date on which it will be reviewed

		September 2024 



		Statement authorised by

		Mr Graeme Hunter



		PDG Lead

		Mrs Jenna Graham 



		Governor Lead

		Mr Graeme Hunter 







Funding Overview

		Detail

		Amount



		PDG funding allocation this academic year

		£126,500.00



		Total budget for this academic year

		£ 126,500.00







Part A: Strategy Plan

[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent

		The aim of PDG funding is to reduce the gap in attainment between learners eligible for Free School Meals and those who are not.  At Ysgol Llanfyllin, we believe the highest possible standards can only be achieved by having the highest expectations of all learners.  The PDG places priority on the achievement of learners from disadvantaged backgrounds, ensuring there are strategies in place that will help our learners to succeed.  Some learners from disadvantaged backgrounds require additional support; therefore, we will use all the resources available to support these learners to reach their full potential, including the PDG. 



Our approach to the PDG is a holistic one – we do not believe that a single strategy, or even group of strategies will be the answer to close the attainment gap.  The Estyn report on effective use of PDG funding (2020) supports a whole school approach.  Our staff know that every aspect of school life should be viewed through the eyes of a disadvantaged learner by using our ‘Golden Thread’ approach.  Our PDG strategy is therefore aligned with our School Improvement Plan (SIP).  We are committed to ensuring that the priorities we have for whole school improvement are delivered in a way that ensures they will impact on our disadvantaged learners.  



To construct our strategy plan, we have identified the barriers that our disadvantaged learners are more likely to face and used these to shape our actions and intended outcomes.  The most frequently occurring barriers at Ysgol Llanfyllin are: 



1. Lower attainment throughout school: For many reasons such as hunger, lack of space to study, role as a young carer and lack of role models, disadvantaged learners have underperformed in previous assessments and have gaps in knowledge, skills and understanding when compared to their non-disadvantaged peers.  

2. 

3. Reading: Our disadvantaged learners are less likely to read widely and often, less likely to have access to a wide range of reading resources outside of school, less likely to use public libraries or read journals or newspapers. This has an impact on their cultural capital, understanding of local and national issues as well as impact on their ability to access the curriculum.  

4. 

5. Attendance and punctuality: There are often additional blocks in the way of our disadvantaged learners reaching the high levels of attendance we expect at Ysgol Llanfyllin.  This is due to a wide range of issues that may include: parent/carer support, transport issues, caring responsibilities, and more incidents of ill health or financial pressures.   

6. 

7. Aspirations and wider participation.  Sometimes our disadvantaged learners have lower or narrower expectations of themselves in terms of what they can achieve now and in the future.  This can be shaped by experiences outside of school.  Some of our disadvantaged learners find it more difficult to take up wider participation opportunities we offer at school due to financial pressures, peer expectations, lack of experience, confidence and transport.  

8. 

9. Attitude to learning, behaviour and Wellbeing.  Internal information tells us that our disadvantaged learners are on average less likely to show a positive attitude to learning and/or reach our high standards for behaviour. This can be for reasons including lack of role modelling outside of school, poor health or nutrition, adverse childhood experiences or attachment issues. Additionally, wellbeing support to address any issues whether they are at home or at school, to ensure these issues do not form a barrier to their learning.



Although we are required to write a one-year strategy plan, it is important to note that many of these barriers that prevent our disadvantaged learners reaching the same level of attainment as their non-disadvantaged peers will take longer to overcome. Equally, although we are likely to make progress towards our intended outcomes in one year, we recognise that closing the attainment gap will require a long term approach and achieving the outcomes is likely to take longer.  Actions below are cross-referenced to the barriers listed above. 





[bookmark: _Toc443397160]



Intended Outcomes 



This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.



		Intended outcome

		Success criteria



		Improve attainment of our eFSM pupils. eFSM pupils have an equal opportunity to reach their potential as non eFSM pupils (1)

		· That majority (60% or more) of our eFSM pupils are making progress in relation to their starting points, measured by our tracking systems, teacher assessment ‘data’, self-assessment and evidenced shown by our impact assessments.



Personalised assessments improvement  

· Whole School English Reading (2-9) – Work towards the majority (60%) of FSM to make progress 

· Whole School Welsh Reading (2-9) work towards that around half (50%) FSM are making progress 

· Whole School Procedural-  work towards that around half (50%) of FSM are making progress 



KS4 Data

· KS4 Data (August 2024) work towards increasing the FSM Cap 9 Score of within 10 compared to Non FSM 

· KS4 Data (August 2023) work towards increasing the Level 2 Inclusive for FSM to between 40-50% 

· KS4 Data (August 2023) work towards increasing the Level 2 Threshold for FSM to 70% 

· KS4 Data (August 2023) maintain the Skills Challenge results in 2024-  40% A*-A/100% A*-C  

· KS4 Data (August 2023) work towards increasing the Welsh Bac to between 40-50% for FSM (4 units plus a C or above in English/welsh and maths)





		Greater numbers of our eFSM learners develop a love of reading and read widely and often. (2)

		· Whole School English Reading (2-9) – Work towards the majority (60%) of FSM to make progress 

· Many (70% or more) of our eFSM pupils are regularly visiting the library and loaning books 

· Many (70% or more) of our eFSM pupils are developing a love of reading (Learner Voice)





		Attendance and punctuality improves. (3)

		· Attendance of our eFSM learners improves to over 90% and stay in line with non eFSM

 



		More of our eFSM learners have broad and ambitious aspirations for their future.  Greater proportions of eFSM learners engage fully in the wider participation opportunities we provide at the school. 

Individual pupils are assessed and offered financial support to enable them to take part in a sport or activity outside school that they would not be able to take part in otherwise. As a result nearly all pupils receive an inclusive education at Ysgol Llanfyllin 

(4) 



		· Many (70% or more) of eFSM learners participate in a range of career and aspiration opportunities. 

· KS4 Data (August 2023) maintain the Skills Challenge results in 2024-  40% A*-A/100% A*-C  

· KS4 Data (August 2023) work towards increasing the Welsh Bac to between 40-50% for FSM (4 units plus a C or above in English/welsh and maths)

· Increase the number of eFSM learners who participate in our clubs, performances, and leadership opportunities. Staff to keep records for comparisons to be made in future years 

· Increased numbers of eFSM learners attend visits arranged by the school.  

· Many (70% or more) eFSM learners are actively engaged in their learning (answering questions, seeking challenge, problem solving)  



		More of our eFSM learners can demonstrate perseverance, independence and a resilient attitude to learning. (5) 

		· All eFSM learners and their families know about breakfast club and benefit from breakfast club if appropriate, meaning they are ready to learn.

· Most (70% or more) eFSM pupils being supported by Canolfan Teulu make strong progress in their learning, show positive attitudes to learning and that there is a positive impact on their wellbeing. 

 









Activity in this academic year



This details how we intend to spend our PDG this academic year to address the challenges listed above.



Learning and Teaching 

Budgeted cost: £98,000



		Activity

		Evidence that supports this approach



		Teaching Assistant Support (1)





		Studies showing that TAs have a positive impact on pupil attainment.  Wilson et al. (2003) found that TAs improve pupils' learning experience, boost pupil motivation and self-esteem, establish good relationships with children and are largely favoured by parents.

The role of Teaching Assistant is crucial as they are responsible for supporting children, ensuring that they get the most out of their school life and personal development in the classroom.  They will work one-to-one with pupils, as well as in groups.





		All staff to set aspirational targets for all Efsm take into account the impact of deprivation when setting targets for eFSM learners (1) (3) (4) (5) 



		Our in-school enquiry shows that without considering the impact of prior attainment on setting targets, eFSM learners would be set targets on average a half to 1 grade lower than non FSM peers.   

Staff to create Bump it up Walls so that learning progression is visible. The Bump it up wall can increase understanding of what is being learnt, why and where the pupil is at in their learning. 

Teachers to assessment against learning intentions 



		Ensure that eFSM has access to GCSE revision Pod and monitor use by eFSM learners. 

 Provide support with devices where required.  

Provide revision books as well for those who need them. (1) (5)   



		Historically, or eFSM learners have had lower engagement in the VLE and therefore we know we need to focus more on engaging this group.



		Train staff in highly effective use of personalised assessments so that all learners, and eFSM as a priority, receive quality feedback that helps them to make accelerated progress. (1) (2) (5)



		The EEF toolkit states that effective feedback adds 6 months additional progress.  



		Work with staff to increase levels of independence and engagement of eFSM learners, including with homework, by ensuring that staff know their eFSM learners, their strengths and interests as well as gaps in knowledge, skills and understanding.  In addition, ensure staff are explicitly teaching the metacognitive strategies these learners require.  (ALL)

		EEF toolkit shows that metacognition and self-regulation add 7 months of progress. 

The Estyn report on effective use of PDG funding states that homework support is an effective method of support.    



		Most teachers are using the questioning techniques effectively and most of our learners are actively engaged in their own learning.  

Nearly all staff are aware of all the different groups of learners in all of their classes and plan accordingly and as a result, many learners make good/ excellent progress in nearly all lessons, and disadvantaged   learners make more progress over time so that they reach the same levels of attainment  (1) (5) 

		EEF toolkit shows that mastery learning adds 5 months additional progress



		Promote and sustain a culture of reading across eFSM learners (1) (2) 

To embed Bedrock in Y7/8/9 to develop vocabulary and grammar of eFSM learners (personalised and tracked in terms of progress and engagement) (1) (2) 

Voice 21 -to transform the learning and life chances of young people through talk so that all children can use their voice for success in school and in life.

Explicit vocabulary Instruction – Tier 1/2/3 Words 



		Numerous research papers show that socio-economic status has an impact on reading and in turn student motivation and engagement in learning.  For example, Noble, K. G., Farah, M. J., and McCandliss, B. D. (2006). Socioeconomic background modulates cognition-achievement relationships in reading. Cogn. Dev. 21, 349–368. 



		Numeracy/Literacy intervention (1) (2)



RILL – Key Stage 2 Group Intervention 

		eFSM students receive regular intervention with a specialist one to one tuition from learning support assistant to boost their numeracy skills. “On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas” (EEF Webiste).

RILL is a short, evidence-based language and literacy programme for Key Stage 2 children learning one-to-one or in small groups. Originally launched in response to the COVID-19 pandemic and resulting national school closures, RILL is delivered digitally - either remotely to the child's home, or in the classroom. 



Their mission is to ensure that children across the UK - particularly those who struggle to read - receive the best possible targeted intervention and regain and improve their literacy and language skills. 



In Ysgol Llanfylin - RILL is a programme that is aimed at helping low ability pupils in Y4 develop their language skills in Welsh (reading and spelling). Programme is 15 weeks long 2hours per week.





		One to one interventions (1) (2)





		Catch up literacy and numeracy is used for one to one reading and numeracy intervention programme for struggling readers from Reception to Year 9. According to the EEF, it has a moderate impact on their learning. Springboard, spelling tutor, NESSY and individual withdrawal sessions for homework and speech and language are delivered on a one to one basis. Dyfal donc llythrennedd a rhifedd.





		eFSM SEREN (1)



		The SEREN students have been identified as the schools more able and talented learners. There are opportunities for these students to attend workshops, residential trips, funding will be available to support the eFSM SEREN learners to attend.







Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)

Budgeted cost: £38,000

		Activity

		Evidence that supports this approach



		Employment of Family Liaison Officer who support learners and families both in and outside of school.  (1) (3) (4) (5)

		One to one tutoring and mentoring are shown to lead to accelerated progress.  



		Fund curriculum-linked visits for eFSM learners (1) (4)

		Without funding, internal evidence shows that eFSM youngsters do not attend these crucial learning experiences 

Extra-curricular activities boost young people's confidence to interact socially with others; extend their social networks; and provide them with new skills and abilities. This increase in confidence and social skills feeds in to their academic achievements.





		Work with Pastoral Support Manager and Family Liaison Officer to embed a whole school approach to emotional health and wellbeing (5)



		In house evidence shows this is required.  Disproportionate eFSM learners required health and wellbeing support.  



In a large school, teachers can be in front of a large number of pupils in a week.  Whilst it is vital for them to know their students in-depth, memorising a detailed curriculum and everyone’s individual learning needs doesn’t leave them much capacity to be attentive to their pastoral needs too.  It would also be unfair to a child to have too many people privy to some of their most personal feelings and experiences.  An effective pastoral manager bridges this gap.  Fundamentally, their role is to remove barriers for the most vulnerable pupils to enable them to access their education, without being disadvantaged in relation to their peers.  At an individual level, a professional in a pastoral role can have a profound impact on pupils.  They can be the difference between a child attending school or not, or a family engaging with their child’s education.  They can be crucial in ensuring that a child in their family gets the intervention and support they need, whether at school or at multi-agency level.  Essentially, they can be the difference that ensures a child receives an effective education.  At a whole-school level, the entire culture rests on pastoral leaders doing their jobs successfully, If they don’t school cannot undertake their core business of effectively educating children. The Estyn document - ‘Effective school support for disadvantaged and vulnerable pupils – case studies of good practice’ evidences the importance of pastoral support in schools.





		Provide additional mentoring/support/small group tuition for eFSM learners who struggle to regulate their behaviour 

ELSA Programme 

(3) (4) (5)

 

		Social and emotional learning is shown to have moderate impact (additional 4 months progress) according to EEF toolkit  

Emotional support assistants provide vital emotional support and guidance for eFSM students, offering them an emotionally available adult to practise strategies to manage their anger, stress, and emotional needs.





		Ensure that all teachers are effectively creating a dyslexia friendly classroom so that eFSM pupils who have dyslexia or traits of Dyslexia are not being disadvantaged. (1) (2) (5)- 



		According to studies, dyslexic tendencies to not need to have significant negative impact on educational attainment.  This relies on diagnosis and appropriate intervention.  (Research into dyslexia provision in Wales, Welsh Government, 2012)



		Subsidise Uniform for those who need it (3) (4) (5)- grant – support with grant applications 

		Estyn 2020 report  



		Evaluate the take up of wider curriculum opportunities including clubs and student leadership and act where eFSM learners are under-represented. (3) (4) (5) 



		An Unequal Playing Field: Extra-Curricular Activities, Soft Skills and Social Mobility (Department of Education (England) and Institute for Policy Research) presents huge amounts of evidence of the impact of wider participation on eFSM learners 





		Ensure that eFSM learners receive the required support to enrol onto and successfully complete Duke of Edinburgh award (4) (5)

		In an independent review of the Duke of Edinburgh award by the University of Nottingham, 74% of those participating said it had helped them develop self-esteem.  90% said it had given them opportunities to help others and 82% wanted to continue volunteering. 



		Continue to provide breakfast club. (1) (2) (3) 

 

		Independent evaluation of provision of breakfast for young children showed a positive impact. It is well-known that appropriate food and nutrition is key to successful learning and pupil wellbeing. We will make our breakfast club available to eFSM students in KS4 at no cost to them or their families. 





		Provide earlier intervention in attendance issues for eFSM learners (3)



		The All Wales Attendance Framework outlines the clear links between absence and lower attainment.  





		Ensure that all eFSM learners receive careers focused information, work experience and educational choices workshops  (1) (4) (5)

		Careers advice and guidance is important so that pupils are inspired and motivated to fulfil their potential. Linking learning to the real world and in doing so increasing motivation to work hard bringing more relevance to their learning. 



		Ensure that all eFSM learners receive External Agencies support if required to support with their emotional and mental wellbeing. 

		Funding for pupils to receive external agency support. Pupil’s emotional and mental wellbeing are important and if these are met, learning is able to take place. (Maslow Hierarchy of needs)









Externally provided programmes



		Programme

		Provider



		RADY – Raising the Attainment of Disadvantaged Youngsters

		Challenging Education/Powys LA  - working with Simon Blackburn 



		RILL

		RILL is a short, evidence-based language and literacy programme for Key Stage 2 children learning one-to-one or in small groups. Originally launched in response to the COVID-19 pandemic and resulting national school closures, RILL is delivered digitally - either remotely to the child's home, or in the classroom. 



Their mission is to ensure that children across the UK - particularly those who struggle to read - receive the best possible targeted intervention and regain and improve their literacy and language skills. 





		Bedrock 

		By focusing on vocabulary, grammar and subject-specific terminology, Bedrock equips learners with the language and literacy knowledge they need to boost their educational outcomes



		Voice 21 

		To transform oracy teaching and learning across your school, enabling all students to access and benefit from high quality oral education 







Total budgeted cost: £ [insert sum of 3 amounts stated above]

Part B: Review of outcomes in the previous academic year

PDG outcomes

This details the impact that our PDG activity had on pupils in the 2022-2023 academic year. 



		Success criteria:  



· Most eFSM pupils make strong progress from their starting points, measured by our tracking systems/listening to learners/looking at work and group pupil progress meetings.

· Most pupils being supported in the Canolfan Teulu make strong progress in their learning, show positive attitudes to learning and that there is a positive impact on their wellbeing. Accurate and up to date records to be kept to evidence to support this will be contained in stakeholder questionnaires, learner voice records etc.  

· The Attendance Manager, Attendance Officer, Wellbeing Team and Education Welfare Officer work together effectively to monitor the attendance levels of eFSM pupils to ensure support is given where needed.  Regular reviews of attendance levels of eFSM pupils to be carried out to identify areas of concern and evidence improvements. As a result, the gap between the eFSM pupils/disadvantaged pupils and the non eFSM pupils is reduced to within 5%

· Individual pupils are assessed and offered financial support to enable them to take part in a sport or activity outside school that they would not be able to take part in otherwise. As a result, nearly all pupils receive an inclusive education at Ysgol Llanfyllin. 





		PDG Funding

· Overall Budget £115,000 (Learning and Teaching £100,639- Wider Strategies £14,361)







		Evaluation on planning for and securing improvements

		R

		A

		Y

		G



		Summer Term Impact

Impact assessments have only been developed in Autumn term

		

		

		

		



		Autumn Term Impact

Strengths:



· Class Charts has been purchased and introduced as a whole school tracking tool. Early impact is that all leaders and practitioners have access to relevant information of pupils to allow a holistic understanding of all pupils’ needs. As a result all practitioners can identify that EFSM pupils in their classes. Information regarding disadvantaged pupils are also available on pupil tiles. All staff have received phase 1 training on ClassCharts. 

· The software for Provision Maps has also been purchased as part of ClassCharts which allows leaders and other appropriate staff to upload ALN information and provisions on relevant pupils. As a result all staff understand and have an overview of the interventions and provisions for all pupils in their classes. However, the impact of the provision maps for eFSM pupils and disadvantaged learners is not effectively evaluated in a timely manner. 

· SEREN pupils have clearly been identified on ClassCharts. However, the impact of the SEREN project for eFSM pupils and disadvantaged is not evaluated in a timely manner.

· Talented pupils are not yet identified on ClassCharts 

· LSAs have been allocated groups of pupils and classes to support. Provision Maps are available on ClassCharts. 

· KS4 Data (August 2022) FSM pupils achieved a Cap 9 score of 408.5 which was only slightly below the 412.54 achieved by the whole cohort. 



Areas to Develop



· Plan effective self-evaluation activities for example group pupil progress meetings for eFSM and disadvantaged learners, to evaluate the impact of intervention and provisions. 

· Identify talented eFSM and disadvantaged learners on ClassCharts and provide effective provision and evaluate the impact



		



		



		

		





		Spring Term Impact



Strengths:



· Teacher questionnaire of the effectiveness of ClassCharts has been shared will all practitioners. The key findings are that all staff have a basic knowledge of the programme and are using it to have a holistic picture of the learners in their classes. As a result stage 2 training will be planned for after Easter and a staff handbook will be produced. This will allow a deeper understanding of ClassCharts and the pupils in their classes. 

· Stage 2 training of ClassChart will be completed by all. As a result all practitioners will have a full understanding of the pupils in their class.

· Funding has be allocated to a few KS3/KS4 pupils to allow them to attend Game change to support their emotional and mental wellbeing. However, it is too early to evaluate the impact of this targeted support. We won’t see the impact until the next academic year

· The school musical presentation of Matilda which included pupils from year 5-13 was very successful. 24% of the cast and backstage crew were FSM pupils indicating proportional representation from this group of learners. 

· Urdd Membership -19% of these pupils are FSM pupils

· Many pupils, especially in the primary phase participate successfully in actively the URDD extra-curricular activities. For example, the eisteddfod and sporting competitions. Ysgol Llanfyllin has had outstanding success in the Eisteddfod and 19% of pupils that competed are FSM pupils.

· Attendance- ClassCharts analysis -September 2022- March 2023, -No significant different in groups of learners. FSM students’ attendance was 87% (non FSM 90%). ALN students’ attendance was 87% (no ALN 90%). CLA students’ attendance 92% (no CLA 90%). Comparable data will be available moving forward after the introduction of ClassCharts in September 2022

· 8 FSM pupils in the primary receive free music lessons. 

· One to one Interventions-the ALNco assesses reading and spelling ages and interventions are put in place. 86% of the FSM students receiving ALN intervention made improvements (showing some impact). Some of it is minimal but the majority have improved from Sept 2022 to June 2023.

· There are pupils assessing ELSA and a further 2 LSAs are currently being trained. 6 FSM learners across the phases have received ELSA Support. Learner and parental feedback has not been collected in 2022-2023  

· Pupil voice groups have been established at Ysgol Llanfyllin. The groups meet regularly and have a group set up on teams, where action plans, meetings and outcomes are kept. FSM pupils are proportionally represented with 9 FSM pupils part of these pupil voice groups.    

· 2 FSM pupils enjoyed the trip to Llangranog supporting their emotional and mental wellbeing. 

· Sport Representation: 27 FSM pupils across years 3-6 have represented the school in the primary phase. 4 out of 55 girls who have represented the school in secondary phase are FSM. 8 out of 96 boys who have represented the school in secondary phase are FSM



· Summer 2023 – Personalised Assessments 

Up to Y9 – Whole School English Reading 55% FSM are making progress 

Primary Phase – English Reading 38% FSM are making progress 

KS3- English Reading – 64% FSM are making progress 



Up to Y9 – Whole School Welsh Reading 33% FSM are making progress 

Primary Phase – Welsh Reading 38% FSM are making progress 

KS3- Welsh Reading – 29% FSM are making progress 



Up to Y9 – Whole School Procedural-  28% FSM are making progress 

Primary Phase – Procedural  19% FSM are making progress 

KS3- Procedural – 32% FSM are making progress 



· KS4 Data (August 2023) FSM pupils achieved a Cap 9 score of 381.6- Non FSM 420.21 (Whole school 415.97) 

· KS4 Data (August 2023) Level 2 Inclusive – FSM – 30% Non FSM – 75.64%

· KS4 Data (August 2023) Level 2 Threshold – FSM 60% Non FSM – 90.12%

· KS4 Data (August 2023) Skills Challenge – 10 FSM in Y11 – 40% A*-A/100% A*-C  

· KS4 Data (August 2023) Welsh Bac – 30% FSM achieved Welsh Bac (4 units plus a C or above in English/welsh and maths)



Areas to Develop:



· Evaluate the impact of ELSA support in 2023-2024 by collecting learner and parental voice and analysing ClassChart data  

· Implement provision maps to record and evaluate the impact of provisions for eFSM, disadvantaged learners, ALN, AoLE, wellbeing and external agencies.

· Train appropriate in the provision map programme so that all provisions can be impact assesses in a timely manner

· Continue to engage with the RADY programme and work with Simon Blackburn to ensure proportional representation across the school 



		

		

		

		









		Did the action plan address the issue and meet the success criteria?         



To some extent the plan addressed the issues and some of the success criteria was met. There are many interventions, provisions and activities in place for FSM and disadvantaged learners however many of these are no evaluated in a timely manner and sorted and stored centrally. 

                                                                    



		

		What impact has the action plan had on staff? 

· Focus on the interventions and provisions we provide for our disadvantaged learners 

· Information in a central place with ease of access. 



		

		What impact has the action plan on the Wider School Community? 

· Eisteddfod success brings the community together. Urdd has also provided financial support for pupils on FSM and families only pay a £1 for entry



		

		Lessons 

· Evaluating the impact of the interventions and provisions in a timely manner and record information in a central place 

· Always consider proportional representation of FSM learners in all aspects of school life    











15
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				Calendr Sicrhau Ansawdd, Asesu ac Adroddiadau 2023-24 Quality Assurance, Assessment & Reporting Calendar 

				TYMOR YR HYDREF / AUTUMN TERM														TYMOR Y GWANWYN / SPRING TERM														TYMOR YR HAF / SUMMER TERM

				Week Beginning		Quality 
Assurance Focus		SLT Looking@work /Pupil Meetings 		Data 
Deadline		 Reports Complete		Full Reports 
Home		Parents 
Evening		Week Beginning		Quality 
Assurance Focus		SLT Looking@Work/Pupil Meetings 		Data 
Deadline		  Reports Complete		Full Reports 
Home		Parents 
Evening		Week Beginning		Quality 
Assurance Focus		SLT Looking@Work /Pupil Meetings 		Data 
Deadline		  Reports Complete		Full Reports Home		Parents 
Evening

				4th Sept 2023		School INSET on 1.9.23 / Exam Analysis												8th Jan 2024		School INSET on 8th Jan 2024/ DoL L to L and work scrutiny for Y 3 to 6												8th April 2024		National Tests/ DoL L to L and work scrutiny for y 10 and 11				Y8

				11th Sept 2023		Setting PM Objectives												15th Jan 2024		Y9 Exam Week 		Yr 10 and 11		Y11								15th April 2024		National Tests						Y8

				18th Sept 2023		Cluster INSET day on 18.9.23 and school INSET on 19.9.23		Yr 10 and 11										22nd Jan 2024						Y9						Y11		22nd April 2024						Y7				Y8

				25th Sept 2023		AoLE AIP - complete first draft												29th Jan 2024		Y10  Exam Week 
DoL Learning Walks		Yr 7 and 8				Y9						29th April 2024								Y7 

				2nd Oct 2023		National Tests		Yr 7 and 8										5th Feb 2024										Y9		Primary 
Phase 		6th May 2024						Baseline/ End of Key Stage 3				Y7 

				9th Oct 2023		Year 6 Open Evening/ National Tests		Yr 9										12th Feb 2024		Hanner Tymor/ Half Term												13th May 2024		DoL L to L and work scrutiny for Y3 to 6

				16th Oct 2023		SLT Full Lesson Obs		Yr 3 and 4		Baseline data, 10, 11, 12 and 13 data						Primary Phase		19th Feb 2024		Year 12 & 13 mock week 		Yr 9		Y10						Y9		20th May 2024

				23rd Oct 2023		Yr 12 Open Evening		Yr 5 and 6		7.8 and 9								26th Feb 2024		DoL L to L and Work Scrutiny - Y 7, 8 and 9												27th May 2024		  Hanner Tymor/ Half Term - Timetable change over

				30th Oct 2023		Hanner Tymor / Half Term 												4th March 2024		AOLE AIP Review  		Yr 3 to 6		Y12/13		Y10						3rd June 2024		New Reception Intake Open Evening						Foundation-Y6 Reports 

				6th Nov 2023		DoL L to L and Work Scrutiny - Y 7, 8 and 9		Derbyn, Yr 1 and 2								Y8		11th March 2024		Year 8 exam week		Yr 12 and 13						Y10		Y12		10th June 2024		PM lesson observation and full term review						Foundation-Y6 Reports 

				13th Nov 2023												 		18th March 2024		Year 7 exam week/ Impact Asessment term 2		Derbyn, Yr 1 and 2		Y11						Y13 
		17th June 2024		PM Full Review								Primary Phase

				20th Nov 2023								Y11						25th March 2024		Gwyliau'r Pasg / Easter Holidays 												24th June 2024		Cluster INSET										Primary
Phase 

				27th Nov 2023		AoLE AIP Review		Yr 12 and 13						Y11		Y7		1st April 2024														1st July 2024		AoLE AIP Review

				4th Dec 2023		DoL L to L and Work Scrutiny - Y10 and 11				Y12/13																						8th July 2024		Impact Assessment term 3

				11th Dec 2023		Year 11 mock exams		Yr 5 and 6				Y12/13				Y10																15th July 2024

				18th Dec 2023		Impact Assessment Term 1
								Y12/13																		Gwyliau'r Haf / Summer Holidays 

				25th Dec 2023		Gwyliau'r Nadolig / Christmas Holidays

				1st Jan 2024



















































Monday meetings 23-24



				Cyfarfodydd/ Meetings 2023-24

				TYMOR YR HYDREF / AUTUMN TERM								TYMOR Y GWANWYN / SPRING TERM								TYMOR YR HAF / SUMMER TERM

				Week Beginning		Cyfarfodydd/ Meetings		Prif Ffocws/ Main Focus		Parents 
Evening		Week Beginning		Cyfarfodydd/ Meetings		Prif Ffocws/ Main focus		Parents 
Evening		Week Beginning		Cyfarfodydd/ Meetings		Prif Ffocws/ Main Focus		Parents 
Evening

				4th Sept 2023		AoLE		Exam Analysis				8th Jan 2024		INSET						8th April 2024		AoLE

				11th Sept 2023		Whole Staff Activity		Setting Performance Management Objectives and sixth form teachers, completion of sixth form information sheets for UCAS				15th Jan 2024		AoLE		One focus - feedback to teams on L to L with Y 3 to 6, actions needed				15th April 2024		AoLE		One focus - feedback to teams on L to L with Y 10 and 11, actions needed

				18th Sept 2023		Cluster INSET for 2 days						22nd Jan 2024		Primary Phase Meeting				Y11		22nd April 2024		Middle Leaders

				25th Sept 2023		AoLE		Preparation for Open Evenings				29th Jan 2024		Whole Staff Activity		Performance Management Mid Term Review/ Any conversations around DoL Learning Walks				29th April 2024		Professional Learning

				2nd Oct 2023		Professional Learning 		DoL - evaluative writing with AR				5th Feb 2024		AoLE		One focus - feedback on DoL LWs		Primary 
Phase 		6th May 2024		AoLE

				9th Oct 2023		Year 6 Open Evening/ Primary phase meeting						12th Feb 2024		Hanner Tymor/ Half Term						13th May 2024		 Middle Leaders

				16th Oct 2023		Middle Leaders Meeting		All other staff  - CfW or activity directed by DoL		Primary Phase		19th Feb 2024		Primary Phase Meeting				Y9		20th May 2024		AoLE		One focus - feedback to teams on L to L with Y 3 to 6, actions needed

				23rd Oct 2023		Year 12 Open Evening/ Primary phase meeting						26th Feb 2024		Professional Learning						27th May 2024		  Hanner Tymor/ Half Term - Timetable change over

				30th Oct 2023		Hanner Tymor / Half Term 						4th March 2024		AoLE		One focus - feedback to teams on L to L with Y 7, 8 and 9, actions needed				3rd June 2024		Middle Leaders

				6th Nov 2023		Primary Phase Meeting				Y8		11th March 2024		Primary Phase Meeting				Y12		10th June 2024		AoLE

				13th Nov 2023		AoLE		One focus - feedback to teams on L to L with Y 7,8 and 9, actions needed		 		18th March 2024		Primary Phase Meeting				Y13 
		17th June 2024		Whole Staff Activity		Full Performance Management Review - Annex D and PRD Record Completed

				20th Nov 2023		Middle Leaders Meeting		Feedback on full SLT lesson obs to identify areas for development in preparation for DoL Learning walks in January				25th March 2024		Gwyliau'r Pasg / Easter Holidays 						24th June 2024		Cluster INSET				Primary
Phase 

				27th Nov 2023		Primary Phase Meeting				Y7		1st April 2024								1st July 2024		Professional Learning

				4th Dec 2023		Professional Learning														8th July 2024		Middle Leaders

				11th Dec 2023		Primary Phase Meeting				Y10										15th July 2024		AoLE

				18th Dec 2023		AoLE		One focus - feedback to teams on L to L with Y 10 and 11 - actions needed												Gwyliau'r Haf / Summer Holidays 

				25th Dec 2023		Gwyliau'r Nadolig / Christmas Holidays

				1st Jan 2024
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Policy Reviews

		2022-2023

		2023-2024

		2024-2025



		Statutory

		Statutory

		Statutory



		Charging and Remissions Policy

		Charging and Remissions Policy

		Charging and Remissions Policy



		Child Protection

		Child Protection

		Child Protection



		Safeguarding

		Safeguarding

		Safeguarding



		Complaints Procedure

		Complaints Procedure

		Complaints Procedure



		Curriculum Policy – Teaching and Learning

		Curriculum Policy – Teaching and Learning

		Curriculum Policy – Teaching and Learning



		Equal Opportunities Policy

		Equal Opportunities Policy

		Equal Opportunities Policy



		Equality Plan

		Equality Plan

		Equality Plan



		Accessibility Plan 2016 - 2019

		Accessibility Plan 

		Accessibility Plan 



		Health and Safety Policy

		Health and Safety Policy

		Health and Safety Policy



		Pay Policy (Teachers)

		Pay Policy (Teachers)

		Pay Policy (Teachers)



		Performance Management

		Performance Management

		Performance Management



		Pupil Discipline – Anti Bullying

		Pupil Discipline – Anti Bullying

		Pupil Discipline – Anti Bullying



		Pupil Discipline – Positive Behaviour Management

		Pupil Discipline – Positive Behaviour Management

		Pupil Discipline – Positive Behaviour Management



		School Session Times – Outline of the Day

		School Session Times – Outline of the Day

		School Session Times – Outline of the Day



		Sex Education – Sex and Relationships Education

		Sex Education – Sex and Relationships Education

		Sex Education – Sex and Relationships Education



		Special Educational Needs Policy

		Special Educational Needs Policy

		Special Educational Needs Policy



		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)

		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)

		Staff Discipline, Conduct, Capability and Grievance Procedures (Teacher)



		Non-statutory

		Non-statutory

		Non-statutory



		Lettings Policy

		

		Lettings Policy



		School Uniform Policy

		

		School Uniform Policy



		Substance Misuse Policy

		

		Substance Misuse Policy



		Pupil Attendance

		Pupil Attendance

		Pupil Attendance



		

		Fairness and Dignity at Work

		



		

		Performance Capability

		



		Keeping Safe – Reasonable Force

		

		Keeping Safe – Reasonable Force



		Assessment Recording and Reporting

		

		Assessment Recording and Reporting



		Literacy Policy

		

		Literacy Policy



		Numeracy Policy

		

		Numeracy Policy



		

		Asthma Awareness Policy and Procedures

		



		

		ICT (Acceptable Usage Policy and Agreements)

		



		Exam Policies

		Exam Policies

		Exam Policies



		CCTV Policy and Procedures

		CCTV Policy and Procedures

		CCTV Policy and Procedures



		Work Experience Programme Policy and Procedures

		Work Experience Programme Policy and Procedures

		Work Experience Programme Policy and Procedures



		School Security Policy and Procedures

		School Security Policy and Procedures

		School Security Policy and Procedures



		

		Administration of Medication Policy and Procedures

		



		

		Accident/Incident Reporting Policy and Procedures

		



		

		First Aid Policy and Procedures

		



		MAT Policy

		

		MAT Policy



		

		Managing Risk Policy and Procedure

		



		PSE Policy

		

		PSE Policy










image7.emf
Ysgol Llanfyllin - PL  Impact Assessment 2022-23.docx


Ysgol Llanfyllin - PL Impact Assessment 2022-23.docx
[image: A picture containing diagram

Description automatically generated][image: A picture containing diagram

Description automatically generated]                                                                 YSGOL LLANFYLLIN -PROFESSIONAL LEARNING IMPACT ASSESSMENT 2022-2023

[bookmark: _GoBack]Ysgol Llanfyllin

Professional Learning Impact Assessment 2022-2023

		Professional 

Teaching Standards

		Continuing professional learning is driven by the teacher carefully framing professional growth within the context of the four purposes and a commitment to leading development for colleagues within and beyond the school.

		The teacher actively seeks opportunities to apply and extend their understanding and skills in the use of the Welsh language.



		

		The teacher takes an active role in the wider education community with contributions to journals, conferences or learning communities.

		There is structured engagement in an action research community and evidence of practice informed by wider reading and research findings on a national and international scale.



		

		Leadership is a reservoir of knowledge and understanding about pedagogic reading and research and able to make connections for the teaching community linked to their working context.

		Leadership ensures that the school plays an active role in the widest education community with planned contributions to journals, conferences or learning communities on the part of all in the community, including learners.



		

		Leadership strives to build understanding, improved practice and better outcomes in other subjects, phases or learning environments.

		Leadership enables all staff to become the best they can be, recognising and realising potential in all learning contexts.



		

		Leadership acts as a role model. Professional learning is connected and facilitated on an international scale to enable digital competence and the adoption of new technologies. Every effort is made to embrace the learning of the Welsh language as an example to others.

		







		SDP Priority

		Key Focus

		Planned Activity

		Success Criteria

		Funding Source

		Type of spend

		Cost £

		Desired Impact



		1 – Learning and Teaching

		Communication of expectations when planning effective and engaging lessons to all teaching staff

		Staff attend an interactive training session, Jan 2023. The main areas to cover and discuss; effective independent learning, questioning, pace and challenge, differentiation and self/ peer assessment.

		All staff aware of the expectations in effective planning prior to full lesson observations and the lessons seen demonstrate that the learners have the opportunity to reach their potentials in learning. Staff to understand a clear focus on learning.

		N/A – in house training

		Reflection time for a small number of staff – observations, planning time and research work





		£2,000

		Most lessons are engaging which increases pupil motivation and enjoyment (stakeholder questionnaires). As a result, many pupils make good progress in lessons.



		

		Consistent approach to full lesson observations across the school and phases

		Creation of a lesson observation proforma in collaboration with SIA. Paired lesson observations with SLT and county (SV1 18.1.23 and 20.1.23) to ensure consistency and then between SLT and DoLs

		A consistent approach in completion of the proforma at all levels and consistent approach to professional dialogue following the observations. Identification of professional learning required by groups of staff. Detailed evaluation of the learning as well as the teaching.

		N/A – SIA support

		Release time for DoL for paired observations and professional dialogues



16@£200 ( across 2 days each)

		£3,200

		Learning is central to the planning of effective lessons. 



		

		Sequencing the learner with aspirations for all and clear and purposeful learning intentions, well communicated with learners. (To develop a high- quality education profession by improving learning and teaching through sharing effective practice)

		Training session led by LA officers on Lyn Sharratt’s ‘Bump it up Walls’ and on how to sequence the learning with effective learning intentions. 

		Most pupils make strong progress in talking about what they are learning, the why and fully understand how well they are doing, what they need to improve and what support they need to make further progress

		PCC Grant for a Case Study (£1000)

		Staff release to work with LA officers.





Staff release time to monitor progress – listening to learners and looking at work – June 2023



Staff release to formulae Case Study for PCC

		

£400









£400





£200

		Evaluation of impact in the final observations/ learning walks in the summer term. Many pupils in the Cyfnod Cynradd use Bump it up walls effectively.



		

		Effective use of learning intentions, co-construction of success criteria and planning for progression to put the learner at the heart of their learning

		Full staff training after Easter

		Nearly all staff will understand the need to use learning intentions in every lesson or sequence of lessons. The learners have the opportunity to take responsibility for their own learning and progression

		N/A – in house training

		N/A

		N/A

		Impact will be seen in the summer term, following various QA activities. Many pupils know what they are learning and why and a consistent approach to the effective use of learning intentions



		

		IMPACT: All teachers and practitioners have received in-house interactive training on planning effective and engaging lessons with ‘drop-in’ sessions on key aspects of Teaching and Learning offered to all practitioners. However, only a few practitioners attended these bespoke sessions, but staff knew that full lesson observations was a key focus of the Quality Assurance calendar in January / February 2023.  In January 2023, leaders worked co-operatively with LA Lead SIA to formulate an agreed template for the lesson observations. This was invaluable PL for leaders at Ysgol Llanfyllin with a key focus on evaluating effective teaching in light of its impact on learning. There was a key focus on evaluating:

•	how well learners can do things (e.g. speaking clearly and supporting their opinions with evidence, organising their writing logically and using a broad and rich vocabulary)

•	how many learners can / can’t do things.

•	the quality of the learning and not just the teaching

•	through moving around the classroom, looking at learners’ work and speaking to learners about their learning

•	how well learning activities enable learners to make progress and not just keep them busy.

All members of the leadership team conducted joint lesson observations with members of the Local Authority Secondary School Improvement Team as part of SV1. Evaluations from each lesson were quality assured collaboratively before leaders conducted professional discussions with Middle Leaders. Following this collaborative work school leaders conducted a programme of full lesson observations across all Areas of Learning including all teaching staff. Following each lesson observation, professional discussions were held with each member of staff with the learning and the progress made by pupils as the focus. Areas of strength and areas for further development have been discussed with each individual teacher with support and training offered where necessary.  



All senior leaders have received training from the Lead SIA on writing evaluative reports and termly impact assessments using evaluative language and relevant quantifiers. As a result, all leaders reflect on the findings of the school’s self-evaluation activities and evaluate the progress of the key milestones against the agreed success criteria in the SDP.  



Senior leaders have collated the findings of the spring term lesson observations into a report identifying areas of strength and areas for development. This report has been shared successfully with all staff and governors. Specific professional learning to address the areas for development has taken place with middle leaders towards the end of the spring term. For example, middle leaders and primary phase staff received training from the Lead SIA and a LA colleague in Assessment for Progression techniques (‘Bump it up Walls’), Learning Intentions/Co construction of success criteria and the use of effective questioning. In writing their explanations, all Year 5 and 6 learners have used a Bump it up Wall (Wal Tyfu) well, for example, learners use it to improve vocabulary choices and also to improve their writing with regards to engaging the reader effectively. Many learners make good progress in their learning, and this is evidenced in how they talk confidently about improvements they make to their work.  However, there is a slight disparity in how the walls are used between both classes. In Bl 5 a 6, the success criteria is written on the wall and the learners go to the wall to know how to improve and in Yr 5 and 6 class, the learners write the success criteria in their books and sometimes use the wall. Further refining the use of Wal Tyfu and developing the strategy in Years 3, 4 and 7 is a priority (SDP 2023-24 Priority 1 and 2). The Welsh stream Blwyddyn 5 a 6 teacher will share the work on Bump it Up Walls with all staff at Ysgol Llanfyllin and in the cross-regional LLC AoLE network and thus the additional PL funding has been well utilised to formulate an effective presentation and evaluation of impact. 



Quality assurance follow up activities continue to become more robust, timely and these are planned to have a clear impact. If required, staff are challenged regarding any area of their work which may need development. For example, appropriate challenge and support has been given when needed to individual members of staff regarding planning for progression, effective assessment of pupil work and ensuring lesson planning leads to clear progress in pupils’ work.   



The professional learning plan is imbedded into the SDP and is reviewed regularly to ensure any planned training is relevant and has a positive impact on pupil progress and attainment. A new PLP will be completed and will be a far more integral part of the SDP actions and milestones for 23/24.



		

		Improve use of effective questioning in lessons and develop a consistent approach through DoLs

		Initial session with DoLs, SIA and AR during twilight on 15.6.23 to start to look at questioning as a whole school approach.

DoLs to inform SIA of Learning Walk TT for the week of 19.6.23. Write evaluative reports with a focus on skills and questioning/ pedagogy.

Middle leaders meeting on 3.7.23 – DoLs to decide a way forward based on their findings and research – decide on whole school strategies to questioning and create a plan to roll out September 2023

		DoLs to lead a whole school approach on questioning, linked to priority 1 on the SDP. DoLs to upskill in terms of being reflective when writing evaluative reports.

		In house training and SIA support

		

		

		Many learners will be actively engaged in lessons.



		

		IMPACT: Leaders felt that the training received by the LA advisers on effective self-evaluation activities needed to be cascaded down to Middle Leaders (DoLS) so that they have a firm understanding of the school’s strengths and areas for improvement across their AoLEs. As a result, all Directors of Learning (DoLs) have been trained in conducting learning walks (during Summer Term) (PL grant 2023-24) using the new observation pro forma and have successfully conducted joint learning walks  with members of the Local Authority Secondary School Improvement Team (SSIT). This enabled the DoLs to have professional discussions with LA officers on key strengths and areas for development within their AoLE. On the whole, the DoLS and the LA officers agreed on the strengths and improvement areas.  Until their findings were completed, the SLT decided to delay the introduction of the questioning research project and make explicit links to the SER information generated – rationale for Priority 1 in 2023-2024 SDP. 



		

		Staff identified, following on from full lesson observations to attend OLEVI training



		8 staff to attend OLEVI – Outstanding teacher programme in the summer term

		More staff in the school will use the DRICE approach

		PL grant

		N/A

		£6,400 

Not spent.

		Questionnaire for staff to complete – evaluation of impact can be measured following this. The standard of teaching and learning improve across the school.



		

		IMPACT: Leaders reflected on the impact of the first-hand self- evaluation activities and could see the benefits of deepening the understanding of certain pedagogical aspects such as questioning, differentiation and assessment for learning and did not want to contradict the active research taking place to improve teaching and learning. There was also a reluctance in middle leaders because so many different initiatives going on and did not want to dilute the effectiveness of the OLEVI training. Improving teaching and learning is a key focus for the 2023-24 SDP through action research.



		2- Skills

		Improve staff awareness around reading behaviour strategies, communicated to staff and learners

		Different training sessions for each strategy delivered through on-line weekly staff briefings

		Most teaching staff use a range of reading strategies in their planning and many learners will have the opportunity to develop their awareness, use of and confidence in different settings

		N/A

		Members of the literacy team time to prepare for briefings and QA through work scrutiny



4 days@£200

		£800

		Most staff use a range of reading strategies effectively in their planning. Learners can talk about examples of where they have used the different strategies to enhance learning. Evaluation reports produced following listening to learners in Spring and Summer term.



		

		Impact: Very little progress was made in this area, even though training was delivered to staff, it is difficult to measure impact because use of the diagnostic assessment data was not used effectively, and this will be a focus in 2023-24 SDP.



		

		Staff collaboration to work in different coaching groups, using research findings to drive skills forward in classroom delivery

		Twilight session to introduce coaching group work and collaboration. On- going coaching group work in professional learning communities with a focus on different skills areas

		Staff have the opportunity to collaborate, share findings and ideas. As a result, effective planning for skills is evident in planning, learning and teaching

		N/A

		Year 5/6 and Bl5 a 6 teachers to be released for coaching with lead SIA

2 days each

		£800

		Increased evidence of skills planning in lessons. From FP to Year 8, skills are as important as knowledge. Impact can be measured in QA processes and a staff evaluation form



		

		Impact: Overall, there is limited impact in this area because even though coaching groups were introduced to staff and the process started. The process did not continue because of the need for whole staff training and key messages to staff relating to effective teaching and learning. However, Professional learning on Lyn Sharratt’s ‘Bump it up walls’ has been delivered to the DoLs in the spring.  As a result, strong examples of the ‘Wal Tyfu’ approach are emerging in Years 5 and 6 and in the English lessons for Year 8 learners. Most Year 5 and 6 learners develop a good depth of the explanatory text discussing the co-constructed success criteria confidently and independently. For example, the MAT learners state that causal connectives and the inclusion of cause and effect in the context are essential success criteria to write a high-level explanation. As a result, learners transfer this knowledge effectively when beginning to plan their writing across areas of learning, for example in explaining how human beings breathe in science lessons.

 



		

		Improve literacy skills with effective sequencing of learning.

		Mentoring and coaching sessions with Year 5 and 6 teachers related to the Bump it up walls approach. Talk the text approach will be used effectively in the Bl 5 a 6.

		Teachers will plan effectively for progression in key skills and develop strong feedback techniques. Most pupils will understand what they do well and what they need to do to improve utilising the Bump it up Walls to aid independent learning.



		SIA support and literacy lead support

		As above.

		

		Improved standards in literacy skills by most pupils in Bl 5 a 6. Feedback is effective and many pupils improve their work successfully.



		

		Professional conversations with SIA leads around the provision for skills in AoLEs (AIPs)

		A consistent approach to planning for cross curricular skills

		A consistent approach to planning of cross curricular skills and having the professional dialogue will encourage reflection in practice.

		Secondary subject SIAs to lead professional discussions/ PL with DoLs – Summer term 2023

		Skills coordinators – 4@2 days each



DoLs and SLT – 16@1 day each

		£1,600





£3,200



		Many pupils make strong progress in their cross curricular skills. Planning to develop pupil skills is coherent. 



		

		Evaluation of skills FADE reports that were generated in July 2022. 

		SLT to work alongside local authority officers to evaluate the impact of the areas for improvement identified in the skills FADE reports

		The school is making strong progress against the areas for improvement in the skills FADE reports. The school self evaluation of the strengths and areas for development is honest and accurate.

		SLT and DoLs working with SIA advisors – July 2023

		Release for SLT and DoLs to work with Lead SIA and LA officers



DoLs and SLT – 16 @ I day each.





		£3,200

		School evaluation of progress in skills is accurate



		

		IMPACT:

LITERACY:

Professional learning on Lyn Sharratt’s ‘Bump it up walls’ has been delivered to the DoLs in the spring.  As a result, strong examples of the ‘Wal Tyfu’ approach are emerging in Years 5 and 6 and in the English lessons for Year 8 learners. Most Year 5 and 6 learners develop a good depth of the explanatory text discussing the co-constructed success criteria confidently and independently. For example, the MAT learners state that causal connectives and the inclusion of cause and effect in the context are essential success criteria to write a high-level explanation. As a result, learners transfer this knowledge effectively when beginning to plan their writing across areas of learning, for example in explaining how human beings breathe in science lessons. 



The Talk the Text strategy has had a positive impact on the oracy skills of many learners, especially with the development of their Welsh language oracy skills. Lesson observation and learning walk findings show that the minority of learners are passive in their learning and do not have enough opportunities to develop their oracy skills progressively which, if done effectively, has a positive impact on the quality of learners’ writing skills. There is a need to strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school. 



The literacy lead has shared the literacy handbook in May 2023 and all staff have access to a range of effective literacy focused resources in the staff area. However, planning for talk and writing is inconsistent across the school. This will be addressed through a more consistent approach to the ‘Wal Tyfu’ in Years 3 – Year 7 and through the introduction of a whole school approach to Llais 21.



NUMERACY:

Nearly all learners in Cyfnod Cynradd have created and used success criteria in drawing graphs. As a result, many learners talk articulately about their graphs and in Years 5 and 6 the SALTE/ GELTE approach is used consistently with learners and is displayed as a ‘Third Teacher Working Wall’ in the classrooms.  Most learners know they can use the information on the classroom walls to help them progress their graph drawing skills. 



Listening to Learners and Looking at Work self-evaluation activities, as part of the FADE skills review in SV2 shows that many older learners in the sample collect and present data successfully by using tables and can represent data in different graphs, for example bar and line graphs. The majority of learners use SALT successfully when drawing graphs in science and geography. A few of the learners can explain their choice of graphs very well orally. Many learners write short, effective conclusions and explanations after collecting data and creating graphs, for example in science. Many learners apply their previous learning purposefully across subjects, for example when using measurements in Design and time and measurement in Physical Education and Religious Education. Many learners also talk confidently about how they calculate the percentages of the population in Brazil in their geography lessons.



Only the majority of learners achieve well in their numeracy skills for their age according to national expectations. One reason for this is the lack of opportunities across the curriculum to develop their skills coherently and systematically over the age range. For example, they do not have rich enough opportunities to develop their numerical reasoning skills, use their number skills and use their measuring skills across subjects. Provision for numeracy needs to be strengthened to ensure that all learners meet the expectations set out in the National Numeracy Framework. There needs to be more of a focus on planning opportunities for authentic learning contexts 



As a result of staff training to staff in numeracy rich AoLEs by the numeracy coordinator, learners report y that they see a more consistent approach in delivery and feedback as with regards to graph drawing and this gives them more confidence when drawing graphs in other subject areas other than within their mathematics lessons.  



The Mathematics Handbook has been shared with cluster headteachers and there is full support to the content. Improving consistency in key mathematical strategies is a key part of the Cluster Development Plan (CDP) being adopted as part of their school strategic document for 2023-2024 (Ysgol Llanfyllin SDP 2023-2024 – Priority 5)



DIGITAL:

The senior lead and digital lead have planned a bespoke digital training program that ensures that staff receive relevant training that will support the development of appropriate skills across the AoLEs. As a result, staff are beginning to develop more confidence in exploring a wider range of digital skills and software tools. For example, bespoke training on data handling skills enables the geography department to introduce spreadsheet activities to learners effectively. As a result of Micro: bit training with the mathematics department, many learners now reinforce their understanding of probability soundly through creating probability games using the Micro:bit as a random number generator. There is a need to develop a structured PL Plan for developing effective digital skills of all practitioners and learners.



There have been positive developments in the progression of a few digital skills, for example, the development of film editing skills through using capcut and the use of some advanced features using PowerPoint in Year 9.  However, there are inconsistencies around the progression of skills with a few examples of learners in Year 5 displaying similar presentation skills to Year 9 learners.  However, overall, teachers do not always provide an appropriate level of challenge and the progression of digital skills across the curriculum.





		3 – Self Evaluation

		Ensure effective self- evaluation carried out termly by senior team, with a focus on SDP priority areas, in order to drive the school forward



		Regular county support (DJ) in terms of training in rewording priority areas and use of language in writing effective impact assessments



		Members of senior team know their priority area well and as impact assessments are written, areas for development will inform planning/ training for the next term / year.

		SIA support

		As above

		As above

		



		

		Upskilling DoLs in the use of evaluative language following QA activities

		County support training session, followed by on-going work between AR and DoLs e.g. AoLE work scrutiny and skills listening to learners

		Middle leaders and senior leaders are using the same language to evaluate progress against priorities 

		SIA support

		As above

		As above

		Conversations with middle leaders in the summer term



		

		Training in Asking the Right questions for governing body

		SIA provide bespoke training to governors on their role as a critical friend. 

		Many governors are asking the right questions related to progress against key milestones in the SDP

		SIA support

		Release for one member of SLT to lead on the Welsh Continuum



		£100

		Many governors fulfil their role as effective critical friends



		

		IMPACT: 

Developing the role of all SLT members in conducting effective Self Evaluation activities that clearly focus on the learning has been a significant mindset change for leaders. As a result, leaders have a more honest and holistic knowledge of the school’s strengths and areas for improvement. The SLT’s understanding of the importance of termly impact assessments has resulted in the school's self-evaluation processes being closely aligned to the schools' live strategic document 



Developing the role of the middle leaders has been successful in ensuring effective distributed leadership and in helping them understand the importance of first-hand self-evaluation that focus on the learning and the progression of learners.  



Developing the role of the middle leaders in conducting a range of effective first-hand self-evaluation activities has been a key development for Ysgol Llanfyllin. As a result, leaders have a more honest and holistic understanding of key strengths and areas for improvement in teaching and learning. This has also given them an understanding of their role as middle leaders in formulating effective AIPS that feed into the whole school development plan.



The Governing body has been trained in developing their role as critical friends. The training included a presentation on asking the right questions linked to the school’s strategic document – the SDP and on the importance of effective regular self-evaluation activities with findings (strengths and areas to develop) that feed the termly impact assessments. The SDP and the impact assessments are live documents which are accessible to all governors. However, a clear plan needs to be agreed with the governors regarding effective use of the P&P committee to allow time and opportunity for governors to ask the right questions on the school’s SDP.  



Governors do regularly conduct link visits and write reports which inform both the SLT and the governing body of the strengths and areas for improvement within their link areas. However, a clear plan needs to be agreed with governors to allow for more active involvement in looking at work and listening to learners.





		

		Improve use of effective questioning in lessons and develop a consistent approach through DoLs in the writing of evaluative reports following on from QA activities such as learning walks.

		Initial meeting on 15.6.23 between DoLs to discuss approaches to questioning. Learning walks will take place the week of 19.6.23, paired with SIAs and SLT – DoLs will use data collected to write an evaluative report for their area with a focus on skills development and planning for questioning.

3.7.23 – meeting to discuss the consistent strategies for effective questioning and the writing pf a plan on how this is going to be rolled out to all staff in September.

		DoLs to become more reflective and upskilled in writing evaluative reports to drive school improvement

		SAI support and in- house training

		As above

		As above

		Accurate and honest evaluative reports written by DoLs. Most middle leaders can help to drive school priorities forward.



		

		IMPACT: All DoLs have received professional learning sessions on effective questioning with a clear steer on a research-based project, led by the DoLs for September 2023. Each DoL has received a copy of the book ‘Teaching Like a Champion’ Doug Lemov, and middle leaders have already agreed on a clear plan for the effective questioning approach at Ysgol Llanfyllin (No opt out / Stretch it and formal matters) 



All DoLs have worked collaboratively to produce the first draft of their Area Improvement Plans (AIPS). The emerging common themes include the use of effective questioning to improve learner progress, the further development of skills across the curriculum and the ongoing development of the Welsh Language. These themes will now feed into the first draft of the School Development Plan which will be completed by Sept 15th, 2023





		4 - Curriculum

		Encourage collaboration between primary and secondary colleagues in the cluster when planning for CfW

		Cluster INSET on 3.10.22, delivered by PCC and future INSETS – 7.10.23 and 10.7.23

		Most staff have the opportunity to collaborate and discuss different planning approaches used so far. Effective discussions had around purposeful planning, types of assessment and opportunities to work in AoLEs.

		N/A

		N/A

		N/A

		Powys Evaluation form completed - SLL



		

		Effective high level planning for CfW, based on learning intentions and the key characteristics of the 4 purposes – case study

		In March 2023 – training from SLL for primary staff, DoLs and SLT on a way forward in planning effectively for CfW.

		All primary and secondary colleagues have the opportunity to meet and discuss high level planning to focus on sequencing in learning and learner progression. Completion of full planning by 7.6.23 in each AoLE for one “thread” – either a SoWM or part of one

		PCC grant for a case study (£4.000)

		Staff release - £2,000

10 PL mastery sessions - £1,600

Case study work - £400

		£4000

		Effective high level planning completed and is having a positive impact on pedagogy for progression



		

		IMPACT: 

As part of the January term Inset training all leaders and practitioners work collaboratively with primary colleagues to continue to plan a progressive curriculum against a key concept of the SoWM. Evidence through staff feedback shows many have a firm understanding of effective planning and mapping of knowledge experiences and skills linked to the principles of progression and the 4 purposes.  



All leaders and practitioners understand that effective assessment has the learner at the heart. Professional discussion have been held with identified practitioners to address inconsistencies in effective feedback, self-assessment and peer assessment. Monitoring of this will continue to ensure impact.



Following a DOL and Primary Phase training and full staff training, all leaders and practitioners understand what progression in key concepts looks like from reception to Year 7. Planning for a progressive curriculum linked to a key concept of a SoWM in each AOLE has begun and all practitioners understand that within the key concept, planning must identify 3 learning intention linked to knowledge and 3 learning intentions linked to skills. Furthermore, all leaders and practitioners understand that all learning intentions must include ‘so that’ to link the learning to the purpose.



Cluster engagement has been good throughout the academic year and there is an agreement on a cluster development plan that will be included in Ysgol Llanfyllin’s 2023-2024 SDP. The range of first-hand self-evaluation activities conducted by SLT and middle leaders has resulted in the SLT knowing the school in a more thorough way this has led to the school sharing good practice and working collaboratively on a cluster development plan. For example, The Ysgol Llanfyllin Numeracy strategy document.  Ongoing cluster working is imperative to ensure that practitioners continue to have a firm understanding of what progression looks like within the school, across the cluster and beyond the cluster. 



The National AOLE Network meetings have been planned and delivered by LA/ MWEP/ WG officers. However, attendance by leaders and practitioners at Ysgol Llanfyllin has been low. As a result, leaders and practitioners do not always benefit from being outward facing and learning from research and good practice from others organisations. Active engagement in these professional learning meetings is a key area to develop. (SDP 2023-24 Priority 3)



		5 – Welsh language and culture

		Immersion methodology training

		DoL to attend LA training on moving a school along the language continuum and effective immersion methodology. Bank of resources from Ysgol Bro Pedr to be shared

		Daily drilling sessions are having a positive impact on language acquisition. Resources are used effectively to improve the standards of Welsh oracy in Cyfnod Cynradd

		LA

		£750 – supply and travelling costs. Released time to cascade effective practice and monitor impact

		£750

		All teachers in the Cyfnod Cynradd understand and use the methodology of immersion effectively. As a result many pupils make strong progress in their oracy skills.



		

		IMPACT:

DoL and a member of the Cyfnod Cynradd attended the LA Immersion Methodology training at Llandrinod. As a result, leaders have a firm understanding of the statutory processes involved and the need to communicate effectively with all stakeholders. Useful resources from Ysgol Bro Pedr have been shared with school leaders and these resources will be used effectively by leaders i the ‘Noson Agored’ to communicate the benefits of WM education to the parents of the reception children for September 2023 intake. As a result, there are 11 pupils in the Welsh stream and 5 in the English stream. 





		6 - Other Training

		Changing staff mindset to “Improve not Prove”

		Whole staff training from Paul Dix Foundation – Pivotal Behaviour Training







		Staff had the opportunity to collaborate and discuss changing classroom culture, status and hierarchy in the classroom, togetherness and community

		£2,526 – school budget

		N/A

		£2,526

		Related behaviour questions on the stakeholder questionnaires



		

		Increase awareness of Emotional Coaching across the school





		Twilight 2 training session delivered by Mary Strong - PCC

		Staff are more aware of this type of coaching and PMs can make effective use of these strategies with year groups of learners

		N/A

		N/A

		N/A

		



		

		Increasing awareness of effective provision for RADY – Raising Attainment in Disadvantaged Learners



		Support from Simon Blackburn

		

		

		

		

		



		

		Supporting vulnerable learners through effective learning and teaching







		Staff given INSET time to focus on one key area from feedback, metacognition, independent learning, differentiation, scaffolding and modelling, AfL, talk, discussion and oracy, mastering TA input, collaborative learning and pupil voice – following on from feedback given in professional dialogues.

		Most staff can take advantage and use the on-line resource. Improved provision for groups of learners that are disadvantaged

		WG – Mid Wales Partnership, free resource

		N/A

		N/A

		Bespoke staff and LSA training on key areas – use of Microsoft form to evaluate impact in the summer term



		





		Supporting Post 14 and Post 16 learners

		Release time for subject specific examination group teachers to attend WJEC PL sessions 

		All teachers have in depth and up to date subject specific knowledge and are ably to apply this knowledge successfully within the classroom

		All pupils achieve or surpass their MEGs

		

		£3375 course costs

£3000 cover costs
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Professional Learning - Impact Assessment for Autumn Term 2023









Strengths

As stated, in the previous impact assessment for PL, there is now a separate PLP - activities, costings, funding source and impact is now an integral part of the school SDP 2023-24.

In the Autumn term, full lesson observations have been conducted by the senior leadership team and as a result nearly all teachers use effective questioning techniques in the majority of lessons observed. For example, in Year 10 Business, “no opt out” and “stretch it” techniques were used effectively in a mini plenary to build learners knowledge around how businesses use market research. The use of effective questioning has an impact on behaviour and the best examples of excellent learning behaviour observed, was when effective questioning techniques were used. This was following the launch of questioning to all staff by Liz Evans on 1.9.23. Directors of Learning have also had PL time in the autumn term to prepare for their AoLE approach to this and in some cases, it has been very effective where DoLs have paired up to have the same approach, for example, Health and Well-Being and Expressive Arts.

In the past, Directors of Learning have conducted work scrutiny within their AoLEs and have given feedback/ actions to their teams. This term we have introduced Listening to Learners on the QA calendar and from this DoLs have received training on the process, writing evaluative reports which can then feed into their own impact assessments but also into the senior team findings. The impact of this is yet to be seen but DoLs have more ownership for their teams and know first hand where their strengths and areas to develop are.

All staff are taking part in the professional learning opportunities this half term and making use of the Mike Gershon resources. For example, the Maths and Science team have collaborated and have decided to focus on differentiation, within this group, staff have paired up and are looking at and trialling different strategies in the classroom. The impact of this is that staff are talking about pedagogy more, staff are collaborating with other staff they may not normally collaborate with so sharing of good practice is more effective.

Lead SIA, EE, LE and FT supported senior team and Directors of Learning with full lesson observations on 19.10.23, again, this was a very useful moderation tool and upskilled all concerned which means in the future middle leaders are even more confident in not only using the proforma for observations but moderation and professional dialogues were valuable and enable teams to move forward in relation to their own area improvement plans.

CE presented the concept of Wal Tyfu to all staff on 19.9.23 and then shared it nationally in late November. Further refining of the use of Wal Tyfu and developing the strategy in Years 3, 4 and 7 is a priority. The Welsh stream Blwyddyn 5 a 6 teacher has shared the work on Bump it Up Walls with all staff at Ysgol Llanfyllin and in the cross-regional LLC AoLE network and thus the additional PL funding has been well utilised to formulate an effective presentation and evaluation of impact.  



Each member of the governors has been given an SDP priority to focus on and half termly meetings are taking place between the lead SLT staff member and their 4 governors. These meetings are proving very effective and feedback from governors so far is that they feel far more involved, more clarity in their area and feel in a better position to ask the right questions and challenge. A small number of governors have been taking part in listening to learners activities, email reminders are sent the week before. There has been a governor day with a focus on safeguarding and this highlighted the importance of safeguarding and actions to follow, another governor day will be held on 18.12.23.

Cluster work is continuing and the focus in the autumn term was on progression and all 27 high level plans have now been agreed at a cluster level.

Across aspects of both literacy and numeracy, use of diagnostic information from early years up to Year 9 is a focus. This work has started and the headlines/ areas to focus on have been identified, however, more work needs to go into looking at individual learner data by the classroom and interventions put in place where necessary so that learners have the opportunities they need to make progress.

In September LE launched Tier 2/3 vocabulary to the whole staff, in recent lesson observations this has seen to be emerging, however, it needs to be made more evident in half termly planning.

Oracy champions have been identified and key practitioners have been trained in Voice 21 and strategies in this have been demonstrated to DoLs, however, this needs to be shared with all staff – 8.1.24.

Boards have been ordered in numeracy and the second board will be completed soon to show progression in data with a focus on shape and measure.

There is a need to develop a structured PL Plan for developing effective digital skills of all practitioners and learners. This has started to happen and AoLEs have identified key areas/ topics they need training in.

Continued online and in person support from skills advisors e.g. LE is in and working with Comms team on 14.12.23 and EE is working with LEP and AR on 15.12.23

All DoLs have attended professional learning network meetings face to face and have found this very beneficial because in many cases our DoLs are new to the role post covid so it has given them more contacts within Powys so collaboration will be far easier in the future.






Areas to Develop

Collaborative work on Wal Tyfu needs to continue with a focus on progression along the continuum

Professional Learning work needs to continue using Mike Gershon resources and sharing of good practice

Continue governor involvement now that sub groups have been set up to challenge aspects of the SDP and progress made

More governors need to be involved in listening to learners activities, whether it is SLT of DoLs

Ongoing cluster working is imperative to ensure that practitioners continue to have a firm understanding of what progression looks like within the school, across the cluster and beyond the cluster Continue cluster work, next cluster INSET is on 24.6.23



More use of personalised assessment data in Year 9 within Maths (procedural), English and Welsh. – training for staff in use of Traciwr

AoLEs to focus on introducing tier 3 vocabulary, reminders on 8.1.24

Modelling of voice 21 strategies, 8.1.24

Implementation of DC staff training

Continue to work closely with skills advisors at county – LE, EE and RW

Middle leaders continue to engage in network meetings
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET







		Priority 1: Improve teaching to increase the level of engagement in all lessons so that learners are becoming more effective in their learning



		







		Success criteria:  



· Teaching develops learners well through a range of suitable processes to realise the four purposes of the curriculum

· Classroom practice is successful in challenging and engaging all pupils e.g. ALN, MAT, FSM etc. and developing their skills, knowledge, understanding and experiences to an appropriately high level as they move through the school.

· All teachers will have a sound understanding of the 12 pedagogical principles and how they underpin good curriculum and lesson planning

· All pupils make good/ excellent progress in nearly all lessons

· Most learners to develop their breadth and depth of knowledge and skills within and across areas of learning

· Most learners respond successfully to high but achievable expectations from teachers

· Nearly all learners are becoming more effective in their learning

· All teachers select the most suitable teaching approaches to support learners to progress.



		What are the requirements regarding Teaching and Learning?

· How well does teaching develop learners through a range of suitable processes to realise the four purposes of the curriculum?

· How well do learners develop in accordance with the principles of progression as ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop a deepening understanding of the ideas and disciplines within the Areas?

· How well do learners make connections and transfer their learning into new contexts?

· How well do learners develop growing sophistication within their literacy, numeracy and digital skills?

· How well do learners understand and use the Welsh language?

· How well do learners respond to high but achievable expectations from teachers?

· How well does teaching select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem-solving, and creative and critical thinking, use assessment for and as learning?

· How well do teachers capture learner progress and well-being?

· How effective is feedback in improving learners' work?

· How well does teaching enable learners to influence how and what they learn?

· How well does teaching prepare learners for transition to the next phase of their education/career?









		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact

Strengths: 

· All practitioners have received training on effective planning expectations. As a result, many acknowledge that they need to refine their skills set for effective teaching and improve their understanding of how to evaluate teaching based on learner progression. Learning walks by senior leadership team show that many learners behave well and where lessons are stimulating and engaging most pupils show interest in the work, understand the purpose and talk enthusiastically about what they are proud of. For example, nearly all Year 10 learners talk confidently about their work in analysing photographs, using appropriate vocabulary and about their key ideas as they plan their individual photography project for GCSE coursework.

· In the primary phase, there is evidence of purposeful planning, and many learners relate the purpose to the key characteristics of the 4 purpose characters. However, deeper planning needs to be developed in line with the mandatory statements of what matters, for cross curricular skills and the sequence of learning. Teachers also need to understand that there needs to be caution around the use of the 4 purpose characters as these can be gimmicks with pupils being taught to say, “today I have been....” The school’s vision is that the pupils realise the four purposes as they develop along the learning continuum.

· Learning walks by senior leaders' evidence that in many lessons, there is a clear purpose to the learning, for example, in Year 9 English, the pupils consider what makes a good speech in preparation for writing their own speech for the First Give DPJ foundation competition. In Year 8 History, the pupils write a diary from the perspective of being a slave in 1857 and relating this to its importance in today’s society. In the Year 7 mathematics lesson, the learners enhance their understanding of addition and subtracting of decimals so that they can use money effectively in their everyday lives and in an enterprise project.  However, in a few lessons, there is not a clear purpose, and the learners do not know why they were learning about how different religions celebrate Christmas, for example. Refining the learning objectives in ALL lessons needs to be a next step so that teachers add the “so that” to each learning objective. This will support practitioners to ensure that it is a purpose led curriculum.

· Half of the staff ask effective questions that probe the deeper higher order thinking skills of pupils. Also, a work scrutiny activity with Years 3 to 6 evidence that few pupils refine their work sufficiently in order to respond to feedback. Professional learning to improve the teachers’ effective questioning and developing successful higher thinking skills by many pupils is a key next step for the spring and summer term.

· Pupils’ skills development is a key focus for the school. A learning walk evidences that in a few lessons, pupils are encouraged to use emotive language and persuasive language successfully. As a result, many pupils share their ideas and develop their listening and oracy skills purposefully. In the majority of lessons, learners generate their own success criteria, either through group discussion or through looking at an example of a WAGOLL (What a Good One Looks Like). However, in the minority of lessons, the majority of learners are unclear about the steps to success. In these lessons, there is no success criteria discussed or the learners are given the success criteria. Training on the sequencing of learning and the refinement of learning objectives/ bump it up walls is a key priority.

· In many lessons, differentiation is by outcome and not specifically planned for, however, listening to learners’ activity shows that many pupils know what they are doing well, understand their next steps and can talk about how they will make improvements and what support they need in order to fulfil these targets.

· Most Year 5 and 6 pupils enjoy the first cross phase Science project. It is having a positive impact on the progress many pupils are making in their scientific skills, as well as many pupils’ making progress in key cross-curricular skills. Most Welsh medium pupils speak articulately in both English and Welsh about the activities they have been doing throughout the first project. 

· Very few staff attended the voluntary drop -in sessions to support effective planning, however, the staff that did attend worked collaboratively on skills development and pace and challenge in lessons. The impact of this will be evaluated during a whole school approach to learning and teaching, full lesson observation in the spring term.

· Most staff belong to a coaching group and these staff have met during half term 1 following an introduction twilight, this has encouraged staff to start to collaborate on skills development, bilingualism, AfL and thinking skills. However, there has not been an opportunity to have a follow up meeting to share outcomes and good practice so that lessons contain these ideas to engage pupils further. The impact of this work will be evaluated following full lesson observations at the beginning of the spring term 2023.

· Leaders, following effective QA processes are now identifying staff in need of support. As a result, informal meetings have begun with these staff, action plans agreed and will be monitored closely to ensure that the teaching is improving and that many of the pupils in these lessons make effective progress in their learning.

 

Areas to Develop

· Plan and conduct full lesson observations during the spring term and utilise the support of the LA officers/ advisors to work alongside senior leaders. Ensure that there is a clear focus for learning, skills development and the progress made by pupils across the school.

· Collate the information generated from the lesson observations – middle leaders up to senior leaders and share strengths and areas for improvement with all practitioners.

· Deepen the planning in line with the mandatory statements of what matters, for cross curricular skills and the sequence of learning to the end of Year 7.

· Improve questioning skills of all practitioners through effective PL mastery sessions and implementation of agreed whole school approach to effective questioning.

· Ensure learners develop as independent learners and effective use of AfL strategies (refine their work against the co-constructed learning objectives)

· Ensure all staff can attend “planning expectations” training so that nearly all teachers can develop their “skills set” to ensure more lessons are engaging for pupils and that many pupils make strong progress in their learning.

· Ensure the staff taking part in the coaching group, have the opportunity to meet more regularly to enhance collaboration, sharing of good practice and have an impact on engagement in lessons and strong progress by many pupils in their learning.

· Continue to monitor staff needing support closely and the impact on pupil progress.





		



		



		

		





		Spring Term Impact

Strengths:

· Full lesson observations have been conducted in the spring term and every member of teaching staff has been observed. During the support visit, joint observations happened with county officers and members of the senior team and following this, most directors of learning have participated in one observation alongside their senior team link for moderation purposes. The lesson observation form has been developed in collaboration with the school improvement advisor and it puts an emphasis on the learning experience rather than teaching experience and the progress the pupils make. Following each observation, a professional dialogue was conducted and strengths and areas for development were discussed.

Senior team have collated their findings:

· In the most effective lessons, the learning objectives are clear and are revisited. Pupils are able to talk clearly about what they need to do to make progress, in many lessons, progress made was good. For example, in a Welsh medium foundation lesson on numeracy, Year 8 Maths lesson there is lots of revisiting of objectives, a Year 9 English lesson and a Year 8 French lesson on a trilingual theme, nearly all pupils made progress. However, in a minority of lessons, the lesson objectives are not explicit, and, in these lessons, pupils do not make sufficient progress. Full staff training will need to take place on this in the Spring term, but the impact of this training will be evaluated when unseen observations/ learning walks happen in the summer term.

· In the majority of lessons, the approach used is teacher led throughout the lesson. However, in the minority of lessons, pupils are at the centre of their own learning, for example during a Key Stage 3 PE lesson.       

· In the majority of lessons, use of questioning was effective, and a range of techniques are used, for most learners to make good progress. For example, in a Key Stage 3 French lesson and in a Key Stage 4 Biology lesson, pupils are asked directed questions randomly using pupil names to encourage participation. However, in the minority of lessons questioning is very one dimensional, using only a hands up approach which ensures few pupils make good progress. Full staff training led by directors of learning will need to take place on this in the Spring term but the impact of this training will be evaluated when unseen observations/ learning walks happen in the summer term.

· In the majority of lessons, assessment for learning is used as an effective tool to ensure pupil progress. However, in the minority of lessons it is not effective. Professional learning will take place on Bump it Up Walls, the sequencing and refinement of learning. The impact of this will be seen in summer term.

· In nearly all lessons, subject knowledge is very good and this promotes respect in the classroom. As a result of this, in many lessons, behaviour of pupils is good. However, in very few lessons low level disruption means that sufficient progress is not made by the pupils.

· In many lessons, pupils are given the opportunity to close the gap, revisit and redraft to improve their work. However, in a few lessons sufficient time is not allowed for this to happen, to allow for full pupil progression to take place. This is also seen in Key Stage 4 work scrutiny carried out by directors of learning.

· In the minority of lessons there is sufficient use of the Welsh language when responding, taking part in discussion and asking questions. However, in the majority of lessons not enough Welsh is spoken by the pupils. In Years 3 and 4 a class chart is used to encourage use of Welsh in lessons and pupils have the opportunity to achieve 10 different levels and receive rewards.

· In a Year 3 and 4 listening to learner activity, most pupils enjoy the level of challenge they are doing in Maths. They have the opportunity to choose mild chilli, spicy chilli and really hot chilli pepper work in order to make good progress. However, very few pupils prefer to choose the mild chilli work.

· During a key stage 4 work scrutiny it became apparent that regular marking is taking place and WWW, EBI and CTG are being used, along with yellow highlighters. However, corrections are not being followed up in the minority of cases and pupils are not given the opportunity to make sufficient progress.



Areas to Develop:

·  Full staff training on use of learning intentions and co-construction of success criteria will ensure that nearly all lessons will put pupils at the heart of their own learning and most pupils will make good progress.

· Full staff training led by directors of learning will take place on effective questioning to enable staff to increase their skills set and therefore allow many pupils to make good progress.

· Professional learning on Bump it up Walls and the sequencing and refinement of learning to take place to ensure that pupils know what they need to do and how they need to make good progress.

· Professional learning to take place for very few staff on behaviour management to ensure all pupils have the opportunity to progress in an effective learning environment.

· Ensure staff have the opportunity to attend teaching and learning briefing sessions, delivered by staff, for example, effective CTG to ensure pupils have the opportunity to progress.

· Inclusion of Welsh language in AoLE AIPs for priority 5 to ensure more Welsh is spoken by both staff and pupils, with a focus being on bilingual displays and use of Welsh key terms/ words in each AoLE.

· Continue to follow QA calendar for work scrutinies in the summer term and follow up on actions to ensure there are consistent approaches for pupils across AoLEs.

· Training for directors of learning on writing effective evaluation reports, following on from QA activities.



		

		

		

		



		Summer Term Impact

Strengths:

· Whole staff training has taken place at the beginning of term 3 and the focus for this is the introduction of learning intentions and in planning for Curriculum for Wales with a focus on learner progression, as learners move through the different phases. As a result of this initial training more teachers fully understand that a learning intention is a key part of an effective lesson and that it makes the purpose of the learning explicit to the learners. It is too early to evaluate the impact on the quality of teaching and learning.

· Leaders at Ysgol Llanfyllin fully understand that changing practices in teaching does not happen quickly. Leaders also understand that the importance to use evidence well to inform practice. As a result, a high- level decision was made to work with local authority officers to conduct learning walks in all AoLEs in collaboration with DoLs. This would give leaders an accurate evaluation of the strengths and areas for improvement in teaching and learning with a specific focus on the quality and impact of effective questioning. This led to DoLs working with LEA officers to do joint learning walks and collate findings. In each AoLE an evaluative report has been written and from that a high- level evaluation which will feed into Area Improvement plans and the school development plan for next academic year. With regards to the questioning self- evaluation activity evidences that in the majority of the lessons seen, teachers ask open questions which allow the learners to develop their knowledge and understanding purposefully. In many lessons, teachers ask questions regularly to check for learners understanding. Ensure all teachers’ questioning explores learners’ understanding effectively and develops most learners’ critical thinking skills well. (SDP 2023-24 Priority 1)



 

Findings from Senior team listening to learners and Director of Learning, Learning Walks:

· Across the school, many learners have strong working relationships with adults and with each other. There are good levels of mutual respect and trust between most members of the school. However, there are a few learners that are disengaged in lessons, and this creates a negative learning environment. Ensuring that all classes are calm and purposeful learning environments is an area for development. (SDP 2023-24 Priority 1)

· In the minority of lessons where teachers have high expectations of the learners, most learners respond well to challenges set by teachers. They work enthusiastically and make changes based on feedback and research. However, continuing to increase the level of challenge for learners to ensure strong progress is an area for development. (SDP 2023-24 Priority 1)

· In the most effective lessons, teachers provide clear instructions at the start, and introduce tasks in a manner that engages pupils well. They use an appropriate range of teaching methods to keep pupils focused. On the whole, many learners develop a breadth and depth of knowledge and skills within and across areas of learning. Where the learning is effective, most learners are well supported by engaging and purposeful wall displays that promote their learning effectively and are used as aid memoirs to enable most learners to develop their independent learning skills well. In a few cases, teachers design tasks that allow learners to explore and connect ideas, skills and knowledge well.  As a result, many learners develop their level of conceptual understanding well.

· In many cases, teachers have a good understanding of their specialist learning areas. However, due to an increase in staff absences more staff are teaching non specialist subjects, and this is a challenge. Ensuring that teachers have a deep subject knowledge (through effective leadership support) and choose the best approach for the activity and subject. (SDP 2023-24 Priority 1)

· In the most effective lessons, teachers walk around the classroom regularly to provide learners with useful advice on how to improve their work. They also celebrate successes by sharing learners’ work.

· In a few lessons, most learners can co-construct their success criteria effectively. As a result, the learners make strong progress in their learning.

· From listening to learners with Years 5 and 6, all learners have enjoyed the most recent Science project on mask making and the learners talk about what they have been doing very articulately and with lots of detail and description. They have also enjoyed making the stands for the masks in DT.

· In writing their explanations, all Year 5 and 6 learners have used a Bump it up Wall (Wal Tyfu) well, for example, learners use it to improve vocabulary choices and also to improve their writing with regards to engaging the reader effectively. Many learners make good progress in their learning, and this is evidenced in how they talk confidently about improvements they make to their work.  However, there is a slight disparity in how the walls are used between both classes. In Bl 5 a 6, the success criteria is written on the wall and the learners go to the wall to know how to improve and in Yr 5 and 6 class, the learners write the success criteria in their books and sometimes use the wall. Further refining the use of Wal Tyfu and developing the strategy in Years 3, 4 and 7 is a priority (SDP 2023-24 Priority 1 and 2)

· The assessment and feedback across the school has been strengthened during the year (following the normality after Covid) and there is far more consistency in the use of WWW, EBI and CTG in secondary phase. The Wal Tyfu, although still in its infancy, is having a positive impact on many learners improving their work independently. However, there is a need to ensure that the Melyn Meddwl and Wal Tyfu (assessment and feedback) are consistently effective and lead to improvement in the quality of learners’ work. (SDP 2023-24 Priority 1 and 2)

 

Areas for Development:

· Ensure teachers’ questioning explores learners’ understanding effectively and develops learners’ critical thinking skills well. (SDP 2023-24 Priority 1)

· Ensure that all classes are stimulating, and purposeful learning environments is an area for development. (SDP 2023-24 Priority 1)

· Continue to increase the level of challenge for learners to ensure strong progress is an area for development. (SDP 2023-24 Priority 1)

· Ensure that teachers have a deep subject knowledge (through effective leadership support) and choose the best approach for the activity and subject. (SDP 2023-24 Priority 1)

· Refine the use of Wal Tyfu and developing the strategy in Years 3, 4 and 7 is a priority (SDP 2023-24 Priority 1 and 2)

· Ensure that the Melyn Meddwl and Wal Tyfu (assessment and feedback) are consistently effective and lead to improvement in the quality of learners’ work. (SDP 2023-24 Priority 1 and 2)

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      

In relation to the success criteria set and agreed for this priority area:



· Nearly all staff are fully aware of the impact that the 4 purposes, key characteristics and 12 pedagogical principles has on their current and future planning in order to develop learners. However, there is still too much inconsistency in the quality of teaching across the school. This is evidenced where temporary staff cover classes (due to unforeseen staff absences or where teachers are teaching outside their specialised subject areas).  

· Many staff are more aware of disadvantaged groups of learners and learner voice has represented these groups of learners too. However, there is a need to further refine pupil voice and the impact of their work across the school. 

· In the lessons observed, where teaching is effective, many pupils make excellent/ good progress in lessons. However, teacher expectations are not always high enough and there needs to be a consistent focus on effective teaching and learning and what makes a good lesson in regular AoLE and whole staff meetings. 

· In primary phase nearly all learners are becoming more effective in their own learning through the co-construction of success criteria and the Wal Tyfu strategy. The school will share their work as a case study in an AoLE network organised by the Professional Learning Team but there is a need for more classes to trial this approach to improve the quality of assessment and feedback.

· Teachers have co-operated well with a range of effective self-evaluation activities that focus primarily on effective teaching and learning. These include full lesson observation / looking at work / listening to learners and learning walks. Key strengths and areas for improvement are identified following these activities and there is a whole staff understanding at Ysgol Llanfyllin that improving the quality of teaching and learning is a KEY PRIORITY in the 2023-2024 SDP.  



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 



As a result of the action plan for 2022-23:

· Nearly all teachers are aware of the effective planning expectations at Ysgol Llanfyllin in order to motivate and engage our learners

· Many teachers plan engaging lessons. However, more of a focus needs to be on effective questioning so that learners are involved in their own learning and make progress. Middle leaders have identified 3 methods of questioning to be used in 2023-24 (SDP 2023-24 Priority 1.3)

· Many teachers are more aware of the different groups of learners and disadvantaged learners and these learners are proportionally represented in all quality assurance activities. However, more work needs to be done in this area in conjunction with RADY resources (SDP 2023-24 Priority 1.2)

· All in house staff CPD has been centred on Teaching and Learning and the importance of putting the learner at the centre of their own learning, so the learner knows what to do to progress to the next step of their learning. However, a focus for next year will be to carry the idea of using Wal Tyfu with success criteria from primary phase through to Years 7 and 8 in the first instance (SDP 2023-24 Priority 1.3 and Priority 3)

· Nearly all staff have been identified that require support and action plans put in place. To address this further and upskill the middle leaders, difficult conversation training is taking place Sept 2023. (SDP 2023-24 Priority 1.3)







		

		What impact has the action plan on the Wider School Community? 

· Some of the in house CPD has been alongside the cluster and as a cluster we have agreed on the use of Learning Intentions for teaching and on high level planning with shared language in planning for CfW. This cluster work is set to continue in 2023-24.

· Governors, curriculum governors in particular have been kept informed of the progress in teaching and learning and the changes/ progress we have made throughout the year. Very few governors have been involved in quality assurance activities but where this has happened, it has been very successful, and they have been actively involved in the listening to learners and work scrutiny sessions.





		

		Lessons 

· From working collaboratively with our SIA a full lesson observation proforma was created which SLT now use with confidence. As a result of carrying out full lesson observations, our in-house judgements around teaching and learning are accurate.

· Also, following collaboration, a learning walk proforma was created which our middle leaders use with confidence and can make judgements within their AoLE areas which can feed into the overall impact assessment for priority 1. Directors of Learning need to continue to evaluate the quality of teaching and learning in their AoLEs and ensure that learner progress is at the heart of their evaluations. 

· Following all types of observations, professional dialogues have taken place, so this has engaged all teaching staff in the process and self-formulating their own action plans/ way forward for themselves.

· Centring CPD around Teaching and Learning has allowed progress to be made more quickly and this needs to continue next year as stated above in the “action” section.

· Directors of Learning are leading on whole school initiatives such as effective questioning. They have also attended a workshop where they have focused on 3 priorities (Effective questioning, skills focus and Welsh language/ Cymreictod) in order to formulate their AIPs and this has fed directly into the SDP. As a result, distributed leadership is beginning to have a positive impact on the quality of teaching and learning, 
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		Priority 2: Strengthen provision for and monitoring of the progressive development of pupils’ literacy, numeracy and digital skills across the school



		







		Success criteria:  

· Most pupils make progress in their literacy, numeracy and digital skills across the school and disadvantaged learners are proportionally represented in the ‘nearly all’

· Progress is systematically tracked and provision modified where needed 

· All staff consistently plan effective lessons that provide opportunities for the pupils to make progress in their literacy, numeracy and digital skills. 

· AoLE / Departmental plans have a clear focus on improving pupils’ literacy, numeracy and digital skills and plans are closely monitored for impact and amended accordingly following a range of effective self-evaluation activities.

· Rich tasks are planned effectively with a clear focus on enhancing pupil’s’ literacy, numeracy and digital skills.

· Cluster project is effective in supporting pupils’ key skill development

· Evaluation reports are generated with strengths and areas for improvement cascaded and acted upon at all levels. 

· The school is making strong progress against the areas for development identified in the LA Skill FADE reports. 





		What are the requirements regarding Teaching and Learning?

· How well does teaching develop learners through a range of suitable processes to realise the four purposes of the curriculum?

· How well do learners develop in accordance with the principles of progression as ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop a deepening understanding of the ideas and disciplines within the Areas?

· How well do learners make connections and transfer their learning into new contexts?

· How well do learners develop growing sophistication within their literacy, numeracy and digital skills?

· How well do learners understand and use the Welsh language?

· How well do learners respond to high but achievable expectations from teachers?

· How well does teaching select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem-solving, and creative and critical thinking, use assessment for and as learning?

· How well do teachers capture learner progress and well-being?

· How effective is feedback in improving learners' work?

· How well does teaching enable learners to influence how and what they learn?

· How well does teaching prepare learners for transition to the next phase of their education/career?









		Evaluation on planning for and securing improvements 
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		Autumn Term Impact

Strengths: 

Literacy

· The use of highlighters to correct literacy work is effective and encourages pupils to correct their work. However, not all of the corrections are correct in a few lessons and misconceptions are not always addressed in a timely manner. 

· The Welsh medium oracy skills of many learners in the Welsh Medium stream in the Cyfnod Cynradd are good and they speak confidently, with good use of specific subject vocabulary about their science project on rats.

· Every half term whole school delivery of skills is tracked by skills coordinators through work scrutiny and listening to learners. Actions are acted upon, for example, in literacy/ llythrennedd, inconsistent presentation, yellow highlighting and written work is generally identified by leaders. As a result, staff briefings have started to ensure a more consistent approach in addressing the key areas for development. This will be followed up in the next work scrutiny.

· Expectations checklist has been shared with staff and one of the expectations is effective planning for skills. Progres will be monitored during the spring term when SLT conduct full lesson observation. There is a need to agree a whole school lesson observation template so that leaders focus on the progress of pupils with their literacy, numeracy and digital skills. 

· Leaders are working collaboratively with Primary colleagues to develop a literacy focused task as part of the cluster transition programme. 

· Literacy sessions are delivered during Wednesday morning briefings to ensure all staff are consistent in various approaches. The key focus is on effective assessment for learning and reading behaviours. 

· Listening to Learners and looking at work – Year 3 – Year 6 self-evaluation report shows that many pupils in the Welsh stream in the Cyfnod Cynradd show examples of a persuasive letter that they have written to the headteacher. Many pupils are aware of the purpose. However, the layout of the letter is not accurate, and most pupils would benefit from refining and re-drafting their work. However, teachers must be clear about the progression in skills and knowledge and need to share a WAGOLL with the pupils. This is very important with regards to the instructional writing and a range of other genres. This will be refined as part of the ‘Bump it Up’ approach. 

· A learning walk conducted by SLT shows that in many lessons, there is a clear purpose to the learning, for example, in Year 9 English, the pupils consider what makes a good speech in preparation for writing their own speech for the First Give DPJ foundation competition. In Year 8 history, the pupils write a diary from the perspective of being a slave in 1857 and relate this to its importance in today’s society. As a result, many pupils make strong progress with their writing skills in these lessons.

· Most learners in Year 8 take good account of the feedback that they receive from teachers and from their peers. Learners understand the success criteria for diary writing and use it effectively to peer-assess the extended writing task. As a result, many learners provide detailed and accurate feedback to their peers which helps the learners to improve their work.

· Overall, teachers select the most suitable teaching approach to support their learners to progress. For example, teachers use a good ‘hook’ at the beginning of the mathematics lesson to engage the learners in the task through quick mental recall and problem-solving activities. In the English lesson, the teacher uses the strategy ‘Think, Pair, Share’ effectively to stimulate a group discussion on ‘If you could change one thing in the country what would it be? Learners are encouraged to use emotive language and persuasive language successfully. As a result, many pupils share their ideas and develop their listening and oracy skills purposefully.

· In the majority of lessons, learners generate their own success criteria, either through group discussion or through looking at an example of a WAGOLL (What a Good One Looks Like). There is an example of a WAGOLL shared with learners where the quality of the photocopying is too poor for the learners to read it. However, in the minority of lessons, the majority of learners are unclear about the steps to success. In these lessons, there was no success criteria discussed or the learners were given the success criteria.



Numeracy

· In foundation phase around half the pupils can be specific about what they are doing in Maths – counting, one more/ one less/ addition and subtraction. 

· In key stage 2, many pupils enjoy talking about writing numbers in words, ordering, rounding up to 10 and 100. A few pupils talk confidently about challenging themselves and rounding up to 1000. Around half of the pupils are finding long multiplication quite challenging but they are enjoying learning about rationing in World War 2 and converting money successfully. 

· Numeracy skills have been used many times in science lessons, for measuring in art, using a scale in history and in the cross curricular project, measuring, estimating and costings.  Many pupils feel confident when using a calculator to complete numeracy tasks. However, most pupils find numeracy tasks difficult because they must decide which skills and strategies to use. This needs to be improved with a more explicit link between the skills being taught in mathematics lessons and the skills being asked of learners in rich numeracy tasks. 

· At Key stage 3 and 4, many pupils enjoy using Mathswatch and are adept at using it. Most pupils are making progress in Maths and numeracy because MEGs are evident in books and pupils know what to do in order to improve. 

· Numeracy is evident in English, Science, Geography, DT, History and PE. Skills used are measure, averages, graphs, scale, money and arranging dates. However, not all skills are progressive, for example data handling in science, geography and Welsh (Ail Iaith).



Digital Skills: 

· At key stage 2, pupils talk well about the use of chrome books to re-draft, write diaries, send email safely, for example to John Eifion in preparation for the Gwyl Cerdd Dant held at Ysgol Llanfyllin. Pupils research the work of Andy Warhaul and Nansi Richards effectively by using search engines. Nearly all learners can upload files from a local drive to online storage and share with other pupils within the class effectively.

· [bookmark: _Int_BVOmfuPZ][bookmark: _Int_QPOhHCCb]All pupils use DCF skills in a few cross curricular lessons. However, this is not consistent, and the skills are not always progressively enough. In the majority of the books in key stage 3, digital skills are evident. In addition, pupils voice explain that pupils have opportunities to develop their digital skills across the curriculum, for example, re-drafting in English, using publisher in history to write a newspaper article and use the internet to research tasks in geography, art and science. 

· At key stage 4, in physical education and sport they use HR graphs on iPad, following use of HR monitors. All BTEC subjects are delivered digitally and effectively.



Areas to Develop:

· Literacy – ensure a consistent approach to the assessment / marking policy using WWW / WBI a CTG

· Literacy – steps to success to be discussed / co-constructed with learners so that they take responsibility for their own learning.

· Literacy - Provide rich opportunities for pupils to develop their extended writing skills across the curriculum with the marking supporting the pupils to refine their work effectively and independently.

· DCF - Develop the use of spreadsheets and databases in year 5 and 6. GW to address this and deliver lessons for years 5 and 6. 

· DCF - When DoLs do work scrutiny, look at local drive/ on-line storage work as well as books/ folders.

· DCF - Ensure new skills introduced by digital consultant are used/ practised in class.

· Numeracy - Ensure more consistent numeracy delivery across the subjects where it is delivered. For example, SALT to draw graphs.

· Numeracy – practitioner to make a more explicit link between the skills being taught in mathematics lessons and the skills being asked of learners in rich numeracy tasks.

· Full lesson observations, with a new proforma agreed by SLT, to be conducted in Spring Term, observation of skills as part of this process.

· Primary Phase –ensure skills are planned and delivered effectively in classrooms that have been impacted with teaching staff absences (Year 2, 3 &4, Reception ,1 and 2, Bl 3 a 4).



		



		



		

		





		Spring Term Impact

Strengths 



· SLT Lead in skills - Revision of Skill Teams in literacy, numeracy and digital is effective and the team approach is having a positive impact on the standards of provision in skills and the progress of many pupils, including disadvantaged learners, in their literacy, numeracy and digital skills.

· ‘Bump it Up Walls’ training is delivered, and many teachers are beginning to plan effective tasks that support literacy, numeracy and DC development and improved feedback to pupils. However, the impact of the Bump it Up Walls is too early to be seen but evaluation will be carried out in the summer term by SLT and Middle Leaders.

· The cluster literacy transition project is discussed and planned effectively on a cluster level and encompasses all cross curricular skills. The stimulus for the project has been agreed as ‘Lake Vyrnwy’.  The impact of the day will be seen following the delivery of the project.

· Handbooks have been written, for example, a numeracy handbook, and shared with all staff. However, this has not yet been shared with cluster and staff training in certain AoLE areas has not taken place. This is a key priority for the summer term. 

· In Year 5 and 6 listening to learners’ activity, nearly all the pupils are positive about the arrangements for Pump y Dydd and it engages their learning at the start of the day. However, around half of Bl 5 a 6 feel that Pump y Dydd questions are too easy and not challenging enough.

· Following Year 7 listening to learners, most pupils talk confidently about how they apply their numeracy skills in a range of subjects. They are developing key skills such as grid references in geography, graph drawing in science and accurate measuring in technology. However, a few pupils report that in a few subjects, activities are not challenging enough, for example in physical education, timing the time taken for circuits to take place.

· In science, most learners know what SALT means when drawing graphs, and learners also report that numeracy posters are displayed in many classrooms. These posters are used effectively by both staff and learners. About half of the learners' report that they use this method in their primary schools and the majority use SALUT. This is an example of good bridging between phases.  However, this is not evident in all classrooms, where appropriate to using numeracy. This is an area to develop. 

· Many learners report they receive feedback in their science work and science graphs in terms of numeracy. In technology they receive effective verbal feedback on their measuring skills. However, detailed feedback is not always given effectively in other areas as with regards to numeracy.

· Many learners demonstrate sound basic number skills that are appropriate to their age and ability. Many learners report that they make good progress in their mathematical proficiencies in Year 7 and have good opportunities to apply their numeracy skills across the curriculum, for example, when calculating the averages in science, following a fair test on the relationship between the angle of the slope and the distance travelled.  Many Year 9 learners interpret graphs effectively in science as part of their investigation on the effect of water salinity on the floating ability of different objects.

Welsh medium Pupils Literacy Skills

· Many Year 5 & 6 pupils enjoy literacy activities. Pupils feel that they make good progress in their work and feedback was given on a regular basis, however, after looking at learners’ books, only a few make strong progress in certain extended writing tasks. Most pupils look at WAGOLL in different genres at the beginning of the task and this supports them well to generate their success criteria. 

· Half of the books observed have good examples of extensive writing tasks; however, most of these tasks have not been marked in line with the marking and assessment policy. Very few of the extended writing tasks have clear planning and steps leading up to completing the tasks eg, WAGOLL, text skeleton, use of text skeleton to plan. 

· Very few examples observed in books of highlighting to mark grammar (eg punctuation, capital letters, and subject specific vocabulary). In the examples seen, either spellings had been corrected for the pupils or as stated in the listening to learners, the teacher will tell them how to correct instead of the pupil independently using dictionaries or thinking of their own strategies to correct. Pupils use dictionaries to correct their spelling in design and technology. 

· A few examples observed in books where literacy skills stickers are used. Learners reported that very few subjects use reading strategies when completing reading tasks. 

· Many pupils feel that they are given the opportunity to complete oracy tasks in a very few lessons. 

· Most pupils have suitable reading activities during tutor time. For example, they can select material from a range of texts such as The Ysgub, Cylchgronnau Cymraeg, Wordle Cymraeg and quiz activities, however, there is no specific day allocated for literacy-based activities. This is an area for development in the summer term



English medium Pupils Literacy Skills

· The lesson observation self-evaluation activities shows that many learners listen attentively and carefully to teachers’ instructions and the contributions of their peers. When learners are given the opportunity to do so, many contribute productively to group work, speak fluently and give extended answers. For example, learners explain their ideas clearly when they consider how to design a planter for their construction project in Year 10 and 11. Improving the oracy skills of learners across the school is a priority that needs to be improved and leaders are actively working with LA officers to research the Voice 21 approach for September 2023.

· In a few lessons, many learners read texts in detail successfully to obtain information. They read confidently and use their higher order reading skills purposefully, for example, when Year 10 learners read the interpretation text in history to analyse the impact of the Jarrow Crusade in 1936. Learners develop their reading skills well in most lessons. A few individuals report that they enjoy the challenging passages in the history textbooks. However, teachers need to fully embed the reading behaviours across the curriculum.

· Many pupils know how to scan for a statistic and skim to understand the key themes etc. The minority of teachers encourage learners to ‘skim and scan’, however, this is inconsistent across the school.  Nearly all pupils can explain the difference between fiction and non-fiction. Many pupils report that they only summarise a text in their English lessons.

· Many pupils could not describe what ‘synthesising’ is. This is an area for development across the school. 

· Nearly all pupils know to use a dictionary if they are unsure of what a word means, however, pupils often come across words that they do not know in Science and feel that they do not have the strategies to find out the meaning of these words within these lessons. 

· Nearly all pupils know the brain, book, buddy, look around approach if they are stuck. Text skeletons are used in the minority of lessons to plan writing tasks. There are limited opportunities to close the gap in ethics and geography because the pupil work observed has not been marked. This will be addressed by SLT.

· Many learners write at length fluently and correctly in both languages and convey their ideas clearly. In their English lessons, Year 7 learners write extended pieces successfully that convey meaning incorporating relevant quotations to support their comments when answering the question ‘How does the character’s friendship change Jess?’.  Many organise their work appropriately into paragraphs and make rich vocabulary choices to engage the interest of the reader, for example when Year 5 and 6 pupils write effective story openers.   

· Many pupils report that the opportunity to draft, re-draft and up level their work only happens in English lessons. 

· Most pupils feel that using laptops has a positive impact on writing as they can now research issues so that they can include more evidence in their work, it helps with SPAG and is quicker to add more detail and edit sentences.

· Majority of pupils in Year 5 and 6 find it difficult to describe the difference between a formal and informal letter and there is an over reliance on using this genre as a writing task over a long period of time. There is a need to review the planning so that pupils understand an explanation text / genre. This will be developed as part of the ‘Bump it Up’ approach. 



Digital Skills 

· The lesson observation evaluations show that from an early age, most learners are confident in using a range of digital devices and understand how to keep safe online. By the end of Year 6, many learners are confident in using the internet to research information and use their note-making skills well to produce PowerPoint presentations on a range of subjects. By the end of Year 9, learners continue to produce vivid presentations and have recently been learning about other communication tools for example ‘Adobe Express’ and ‘Adobe Spark’ in the world of work skills lesson. It is too early to evaluate the impact on learner progress.  

· In the lessons observed, very few learners develop their digital skills effectively as they do not have the opportunity to use the range of digital devices available at the school. Overall, many pupils produce basic presentations, for example about their interests or termly topics. However, many learners report that there isn’t always a purpose for these tasks, and they don’t have the opportunity to present their work to an audience. Learners’ ability to use a range of digital skills purposefully and successfully is underdeveloped due to the lack of suitable opportunities afforded to them. This needs to be addressed during the summer term 

· SLT and Digital lead have collaborated to discuss the progress in digital skills following the FADE report Summer 2022. It was agreed that Yr 7-9 teachers will trial rich task projects to develop digital skills. It was also agreed that the Digital lead would work with AOLEs and expanding this across all areas of learning.





Areas for Development

· Numeracy - Share numeracy handbook with cluster schools and agree one common method to trial. The impact of this will then be evaluated towards the end of the summer term.

· Numeracy – ensure consistency in the use of SALUT / SALT / SALTE

· Numeracy – Ensure the delivery of effective professional learning for staff in numeracy rich AoLEs to develop suitable challenge

· Numeracy – Ensure the appropriate level of challenge is evident in non-numeracy rich subject areas

· Numeracy - Ensure Pump y Dydd is at the appropriate level/ challenge to the ability of the pupils and ensure preparation of resources is not a barrier.

· Numeracy – Ensure the consistent use of numeracy posters in relevant lessons.

· Numeracy - Ensure feedback on pupil’s numeracy work is relevant and effective in securing progress

· Literacy - Ensure all staff are familiar with and use the Ysgol Llanfyllin  literacy handbook to ensure consistency across all subjects. 

· Literacy - Improve the quality of the feedback so that it supports the learners to improve their literacy skills across the curriculum.

· Literacy - Improve the quality of pupil’s literacy skills by developing talking the text approach in Year 5 and 6 classes.

· Literacy – Ensure staff use Bump it up walls - Tyfu gyda’n gilydd’ in Year 3-6 classrooms to promote high expectations and challenge in literacy tasks.

· Literacy - More use of literacy in formal and informal situations.

· DCF – All teachers to plan opportunities that enable learners to use a range of digital skills purposefully and successfully across the curriculum. 

· Digital lead to deliver targeted professional development within ALOEs and support with delivery.



		

		

		

		



		Summer Term Impact

Strengths



NUMERACY:

· Nearly all learners in Cyfnod Cynradd have created and used success criteria in drawing graphs. As a result, many learners talk articulately about their graphs and in Years 5 and 6 the SALTE/ GELTE approach is used consistently with learners and is displayed as a ‘Third Teacher Working Wall’ in the classrooms.  Most learners know they can use the information on the classroom walls to help them progress their graph drawing skills.

· Listening to Learners and Looking at Work self-evaluation activities, as part of the FADE skills review in SV2 shows that many older learners in the sample collect and present data successfully by using tables and can represent data in different graphs, for example bar and line graphs. The majority of learners use SALT successfully when drawing graphs in science and geography. A few of the learners can explain their choice of graphs very well orally. Many learners write short, effective conclusions and explanations after collecting data and creating graphs, for example in science. Many learners apply their previous learning purposefully across subjects, for example when using measurements in Design and time and measurement in Physical Education and Religious Education. Many learners also talk confidently about how they calculate the percentages of the population in Brazil in their geography lessons.

· The majority of younger learners in the sample interpret data and produce graphs to present data successfully, for example in their work on the population of Llanfyllin during the Victorian era. However, they do not analyse the data, for example by investigating correlations, testing assumptions and making connections. Learners in the sample do not work independently enough to decide how best to present their data in an appropriate manner. For example, younger learners are instructed on what kind of graphs they should use to present data. From the small book sample seen, there are inconsistencies with graph work across the curriculum. For example, a year 3 and 4 science book contained a bar chart that was not drawn on graph paper and only partially labelled

· Nearly all learners in Cyfnod Cynradd, say that Pump y Dydd is more challenging and a good start to the day. However, responding to the work completed by the learners needs to be improved with the teachers addressing any misconceptions effectively, consistently and at pace. 

· All learners in Years 7 and 8 show examples of where they have used the GELTE/ SALTE sticker in science, effectively. Learners act on feedback and know what they need to do to improve and re-draft work where necessary. This is good progress.  However, this needs to be rolled out to other numeracy rich AoLEs.

· All learners in Year 10 can articulate confidently how they approach graph drawing without the need for GELTE/ SALTE because it has been embedded from previous practice.

· Most geography learners in Year 10 talk confidently about graphs they have constructed relating to temperature, rainfall and populations. They are accurate and learners evaluate the information successfully. 

· Most learners say that using the “triangle” approach to rearrange equations in science is very effective, useful and consistent.

· Only the majority of learners achieve well in their numeracy skills for their age according to national expectations. One reason for this is the lack of opportunities across the curriculum to develop their skills coherently and systematically over the age range. For example, they do not have rich enough opportunities to develop their numerical reasoning skills, use their number skills and use their measuring skills across subjects. Provision for numeracy needs to be strengthened to ensure that all learners meet the expectations set out in the National Numeracy Framework. There needs to be more of a focus on planning opportunities for authentic learning contexts

· As a result of staff training to staff in numeracy rich AoLEs by the numeracy coordinator, learners report y that they see a more consistent approach in delivery and feedback as with regards to graph drawing and this gives them more confidence when drawing graphs in other subject areas other than within their mathematics lessons. 

· The Mathematics Handbook has been shared with cluster headteachers and there is full support to the content. Improving consistency in key mathematical strategies is a key part of the Cluster Development Plan (CDP) being adopted as part of their school strategic document for 2023-2024 (Ysgol Llanfyllin SDP 2023-2024 – Priority 5)



Llythrennedd / Literacy 

· When listening to learners, most learners, across the age range, are confident in using the 'meddwl melyn' to reflect and improve on spelling, grammar and punctuation errors in their language lessons. An example of the use in science books is also seen by Year 9 learners. However, this strategy is fairly new to teachers in the other AoLEs and therefore it is too early to evaluate the impact in full.  

· Professional learning on Lyn Sharratt’s ‘Bump it up walls’ has been delivered to the DoLs in the spring.  As a result, strong examples of the ‘Wal Tyfu’ approach are emerging in Years 5 and 6 and in the English lessons for Year 8 learners. Most Year 5 and 6 learners develop a good depth of the explanatory text discussing the co-constructed success criteria confidently and independently. For example, the MAT learners state that causal connectives and the inclusion of cause and effect in the context are essential success criteria to write a high-level explanation. As a result, learners transfer this knowledge effectively when beginning to plan their writing across areas of learning, for example in explaining how human beings breathe in science lessons.

· The Talk the Text strategy has had a positive impact on the oracy skills of many learners, especially with the development of their Welsh language oracy skills. Lesson observation and learning walk findings show that the minority of learners are passive in their learning and do not have enough opportunities to develop their oracy skills progressively which, if done effectively, has a positive impact on the quality of learners’ writing skills. There is a need to strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school.

· The literacy lead has shared the literacy handbook in May 2023 and all staff have access to a range of effective literacy focused resources in the staff area. However, planning for talk and writing is inconsistent across the school. This will be addressed through a more consistent approach to the ‘Wal Tyfu’ in Years 3 – Year 7 and through the introduction of a whole school approach to Llais 21.

· Many of the learners’ report that teachers provide verbal and timely feedback in lessons. However, in the secondary classes, the feedback is not specific enough against the agreed success criteria. There are examples of self-assessment and peer assessment in Year 9 learners' books but when talking to learners they state that the comments generally do not help them improve their work. There is written feedback from the teachers, which complies with school policy. However, in the sample observed, very few learners respond to next steps and improve the quality of their work.

· At the lower end of the school, the verbal feedback from the teacher is purposeful and reminds learners to use the Welsh nouns or adjectives to improve their descriptive work. In Year 5 and 6, most learners assess their work against the co-constructed success criteria. As a result, many learners improve certain aspects of the work successfully and make strong progress in their extended writing skills.

· A weekly meeting cycle has been implemented between the DOL for LLC/ literacy and senior leadership. Purposeful literacy focused work scrutiny and listening to learner activities have taken place and presentations from the findings of these quality assurance procedures have also been shared with staff by the literacy lead. As a result, the majority of teachers have a firm understanding of how the school’s feedback system has a positive impact on learner programmes. However, the consistency needs to be developed. 

· The middle leaders have also conducted learning walks across their AoLEs with an evaluation report generated that accurately identifies the strengths and areas for improvement. Key findings are used to plan a whole school pedagogical approach, for example, on effective questioning, that is research based and which formulates a key part of the Area Improvement Plans for all middle leaders. Effective questioning is a key priority of the Learning and Teaching priority in the 2023-2024 SDP.

· Provision has strengthened in Years 5 and 6 with ‘Wal Tyfu’ in place to allow learners exposure to a range of writing WAGOLLs that grow in sophistication. This has also been trialled in the Year 8 by the literacy lead. As a result, the impact and use of these growth walls are starting to emerge in the explanation and report writing seen, with strong progress in writing evident in Years 5 and 6 from the initial cold task completed prior to the ‘Wal Tyfu’ and talk for writing teaching strategy being implemented. However, most learners across all phases note a lower level of challenge when completing literacy rich tasks across subject disciplines. Nearly all learners in the secondary phase explain that they draw on their English or Welsh lessons and transfer their skills independently, rather than being guided by their subject teachers. For example, when discussing an article in geography a few learners explain that the layout and linguistic features have been directly transferred from their English teaching experience. Alongside this, in a few Year 5 and Year 10 science and English books there are examples of wordsearches and cloze procedure activities that are inappropriate in terms of challenge and ability level. Ensuring that all teachers provide the highest level of challenge is an area to develop (SDP 2023-2024) Priority 1  

DIGITAL SKILLS: 

· Each Area of Learning and Experience (AoLE) has a digital champion and the Digital Competence Framework (DCF) lead works effectively with each digital champion to support their planning for digital skills within each AoLE.  As a result, there has been an increase in the range of digital skills used by learners across the curriculum. However, there is a need for Senior Leaders and Digital Lead to create a planned programme of digital professional learning in response to DCF audits and department needs.

· The senior lead and digital lead have planned a bespoke digital training program that ensures that staff receive relevant training that will support the development of appropriate skills across the AoLEs. As a result, staff are beginning to develop more confidence in exploring a wider range of digital skills and software tools. For example, bespoke training on data handling skills enables the geography department to introduce spreadsheet activities to learners effectively. As a result of Micro: bit training with the mathematics department, many learners now reinforce their understanding of probability soundly through creating probability games using the Micro:bit as a random number generator. There is a need to develop a structured PL Plan for developing effective digital skills of all practitioners and learners.

· The digital lead is now part of the monitoring process and the self-evaluation calendar includes allocated time for leaders to evaluate the provision and the progress of learners with their digital learning. Work scrutiny and listening to learners allow the DCF lead to be more explicit with their self-evaluation and action points.  These action points then act as the focus for the following monitoring activity.  For example, the digital lead has identified the narrow range of presenting skills being used across the school. As a result, the DCF lead has worked with relevant departments and AoLEs effectively to plan the expansion of presenting tools used by learners. This has impacted on the need to provide bespoke Adobe express training for staff. As a result, many learners produce successful presentations using these tools well in languages and humanities. 

· In conjunction with more effective planning for digital learning, the refinement of the booking system for digital devices has ensured that learners now have more opportunities to develop their digital skills as there has been an increase in the use of IT suites and laptop trolleys.  Nearly all learners state that they are satisfied with the number of opportunities they receive to develop digital learning across the curriculum. For example, many of the older learners use video editing apps and software purposefully to create videos to document historical events in humanities. In physical education lessons, many learners use the advance features of a presentation package to create website design templates effectively on different sports in Year 9. There is a need for leaders to monitor and assess the skills being developed when IT suites / laptops are being booked to ensure effective use of devices.

· There have been positive developments in the progression of a few digital skills, for example, the development of film editing skills through using capcut and the use of some advanced features using PowerPoint in Year 9.  However, there are inconsistencies around the progression of skills with a few examples of learners in Year 5 displaying similar presentation skills to Year 9 learners.  However, overall, teachers do not always provide an appropriate level of challenge and the progression of digital skills across the curriculum.

 

Areas for Development

· Extend this approach of graph drawing to other numeracy rich areas and have SALTE/ GELTE approach on certain classroom walls for useful reminders.

· In the Esboniad/ Explanation part of this approach, inclusion of more numeracy in describing trends/ patterns in learner findings

· Younger readers to analyse their data successfully and independently select the appropriate graph for a specific task thus giving effective reasons for their choices.  

· More of a focus needs to be on planning opportunities for authentic learning contexts

· In parallel to extending the approach above, to also focus on approach to teaching percentages across numeracy rich AoLEs.

Improve teaching so that all learners make the progress that they are capable of

· GELTE graph drawing

· Strengthen the progressive development of learners’ numeracy skills – mental maths and across the curriculum. Leaders and practitioners need to use a range of information from the reading and numeracy personalised assessments to plan learner progression and focus on these in between assessment sessions (SDP Priority 2023-2024 – Priority 2)

· Strengthen processes to monitor the progress of learners in their numeracy skills across the curriculum by involving more governors in the school’s first-hand self-evaluation activities. (SDP 2023-2024 – Priority 1)

· Strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school. (SDP 2023-2024 – Priority 2.1)

· Embed and evaluate a consistent approach to planning for writing across the curriculum (success criteria, text skeletons, writing frames, explicit vocabulary instruction, use of WAGOLLs and drafting). This is closely linked to the Bump it Up strategy for Years 3 – Years 7 (SDP 2023-2024 – Priority 1)

· Fully embed and evaluate the reading behaviours across the curriculum 

· Continue to evaluate ‘melyn meddwl’ approach and the ‘Wal Tyfu’ to feedback and review impact on learner’s literacy skills through quality assurance activities. (SDP 2023-2024 – Priority 1)

· Continue to increase the level of challenge for learners to ensure suitable progress. (SDP 2023-2024 – Priority 1 and Priority 2 through the introduction of explicit vocabulary instruction)

· Continue to develop staff awareness on the appropriate level of challenge and the progression of digital skills. (SDP 2023-2024 – Priority 2)

· Further develop the range of digital skills and software tools used across the curriculum (link to staff’s PL) (SDP 2023-2024 – Priority 2)

· Planning meetings to develop digital skills are conducted between the digital lead and all AoLEs to ensure that opportunities for digital learning are not missed. Leaders to monitor and assess the skills being developed when IT suites / laptops are being booked to ensure effective use of devices. (SDP 2023-2024 – Priority 2)











		

		

		

		



		Did the action plan address the issue and meet the success criteria?         

Clear progress has been made in specific areas e.g graphing skills, Wal Tyfu ... However, 

· Purposeful tasks are not consistent

· Progression is not always evident e.g. in mental maths, extended writing, progressive digital skills and numeracy skills across the curriculum

· There is need to drive improvement in learning and teaching - pedagogy/ develop co-construction of success criteria/ strong beginning to lessons, clear learning intentions, effective AfL strategies and effective questioning to effectively engage learners in all lessons.

· There is a need to strengthen monitoring by ensuring a clear focus to the self-evaluation activities and effectively addressing the key areas for improvement identified (less is more).

                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 

· Consistent approaches to GELTE and SALTE

· Beginning to see progression

· Clear understanding on the numeracy RICH AoLEs

· Literacy professional development sessions for all school staff on the 'Meddwl Melyn' strategy.

· Whole school policy on providing feedback to literacy work.

· Effective development of the Wal Tyfu through the Talking the Text strategy with many learners actively involved in co-constructing their success criteria. 



		

		What impact has the action plan on the Wider School Community? 

· Effective cluster transition plan leading to a cluster agreed Development Plan.

· Working closely with the cluster primaries to strengthen provision and standards in literacy through resource sharing and high-level Curriculum for Wales planning. 





		

		Lessons 

· Self-evaluation activities are effective and support the school well with improvement planning

· Senior leaders have a clear responsibility for specific skill development with a refined team approach to improving the provision for skill development.

· Middle Leaders have been actively involved in first-hand self-evaluation activities. As a result, AIPs have been formulated using the findings and thus feed into the school’s strategic document – 2023-2024 SDP
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		Priority 3: Ensure that self-evaluation focuses on pupils’ learning and progress, and leads to clear, precise and robust improvement planning



		







		Success criteria:  

· Effective documentation (which has been reviewed and refined) in place and used by leaders at all levels to gather and analyse robust first-hand evidence of standards and provision. 

· Work scrutiny, listening to learners and learning walks are undertaken by a range of leaders (SLT, Governors, Middle Leaders and visiting advisors) across all phases of the school with particular focus on how our provision impacts on the progress and wellbeing of groups of learners 

· Self-evaluation findings, together with other information, are used to devise relevant priorities and actions for improvement at all levels e.g. at a senior level, within AoLEs, and within individual classrooms. 

· Senior and middle leaders formulate and review the termly impact assessments for their areas of responsibility and synthesize the information and adapt their plans where necessary. 

· Leaders can identify, particularly in groups of learners, where progress is limited. This clearly leads to improvement planning. 

· Through robust self-evaluation and precise planning, the performance of boys has improved at Progress Step 5 

· All staff are involved in self-evaluation, as well as a wide range of partners, including pupils, parents and governors 



		What are the requirements regarding Teaching and Learning?

· How well does teaching develop learners through a range of suitable processes to realise the four purposes of the curriculum?

· How well do learners develop in accordance with the principles of progression as ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop a deepening understanding of the ideas and disciplines within the Areas?

· How well do learners make connections and transfer their learning into new contexts?

· How well do learners develop growing sophistication within their literacy, numeracy and digital skills?

· How well do learners understand and use the Welsh language?

· How well do learners respond to high but achievable expectations from teachers?

· How well does teaching select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem-solving, and creative and critical thinking, use assessment for and as learning?

· How well do teachers capture learner progress and well-being?

· How effective is feedback in improving learners' work?

· How well does teaching enable learners to influence how and what they learn?

· How well does teaching prepare learners for transition to the next phase of their education/career?
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		Autumn Term Impact

Strengths: 



· Leaders have refined the lesson observation document pro forma and shared with middle leaders in preparation for the learning walks (October) However, no full lesson observations were scheduled to take place due to the ‘unseen lesson observation’ project being scheduled again in the QA calendar for this academic year. The quality assurance calendar has been adjusted to include a whole school lesson observation schedule during the beginning of the spring term to replace the unseen lesson observation project. This will coincide with the school’s SV1 and LA officers with work side by side with senior leaders to quality assure the evaluations. The lesson observation proforma will also be reviewed with the Lead SIA. 

· The October Learning Walk has been completed by SLT members with evaluations recorded on a spread sheet. However, the key findings – strengths and areas for improvement have not been collated as a whole school document to share with Middle Leaders and governors. As a result, there is not a clear understanding across departments / AoLEs of the next steps for development in learning and teaching. This is an area to be developed. As a result, Lead SIA and an additional SIA worked collaboratively with two assistant headteachers to conduct a learning walk in December. A learning walk proforma has been agreed and following effective discussions between LA officers and SLT, a detailed evaluation report has been written that clearly identifies the strengths and areas for improvement. The main strengths are: the school has a caring and supportive ethos in line with the school’s vision of ‘Teulu’; there are good relationships between learners and members of staff (in the classes visited) and that nearly all learners behave well in lessons. Many lessons also show a clear purpose to the learning. The key areas for improvement identified are the need for teachers to use appropriate methodologies for implementing the principles of Curriculum for Wales, with the four purposes at the heart of everything; teachers to focus on effective whole-school questioning techniques and strategies; teachers to use effective strategies, activities and techniques for differentiating tasks/lessons as well as the promotion of more independent learning in lessons and provide opportunities for learners to practise their Welsh language communication skills in all lessons. Leaders fully understand that the impact from the learning walk report will not be evidenced in the full lesson observations at the beginning of the spring term due to the limited time available between both quality assurance processes. The quality of the evaluative report generated form the learning walk is good with leaders clearly using quantifiers to evaluate pupils’ progress in their learning. 

· The strengths and areas for development in the ‘hands on’ self-evaluation reports are being agreed by SLT members. However, the findings are not always cascaded down to Middle Leaders and practitioners effectively. As a result, each of the AoLe Middle leaders are restricted in how they refine their departmental plans to include these areas for development effectively. This needs to be addressed. 

· [bookmark: _Hlk132368002]Quality assurance follow up activities are becoming more robust and are planned to have a clear impact. For example, two members of teaching staff are now being challenged and supported through informal capability procedures. Both members of staff have been given clear and agreed action plans which are monitored and evaluated in a timely way. 

· Most leaders have been involved in the process of self-evaluation to date. For example, members of the senior and middle leadership teams, including skills coordinators, have taken part in listening to learners and work scrutiny exercises. Again, strengths and areas for improvement are identified. As a result, senior leaders have a common understanding of the areas for improvement, for example the need for improvements in provision for cross curricular numeracy and digital skills. This is a key area for development within the 2022-2023 SDP and the LA’s skills FADE reports identify key areas for development in literacy, numeracy and digital skills. There is a need to restructure teams for literacy, numeracy and digital skills’ development. However, the strengths and areas for development are not effectively cascaded to the Middle Leaders and thus practitioners. This is an area to be developed.

· Each AoLe is allocated a link member of the governing body and half termly link visits are organised between the DoL and the link governor. These visits enable the governors to gain first-hand knowledge of their allocated AoLe and to be a conduit of information from the DoL to the SLT and governing body.  Governors write a detailed visit report onto a pre agreed pro forma and these are stored on the governing body Teams area. Impact of these link visits and their associated reports needs to be refined and to be discussed with the participating governors to ensure there is clarity around the processes which lead to improvement in learning and teaching. 

· All stakeholders have been consulted via an ESTYN style questionnaire and the initial results have been collected and analysed. As a result, clear actions from analysis have been drawn up. For example, many parents/carers expressed the view that they would like to see the return of face-to-face consultation evenings, this change is now planned for the remainder of the academic year. 

· As a result of the staff consultation questionnaire clear actions have been drawn up, for example a review of the annual meetings calendar has been undertaken to allow more time for the different AoLEs to collaborate. A few staff expressed they felt the whole school strategic priorities had not been shared explicitly enough. As a result, the school development plan priorities have been shared extensively in staff briefings, training sessions and each classroom has a poster displaying the priorities. 

· All information from extra-curricular activities – number of activities, participation rates, age ranges etc has been gathered and gaps in provision have been identified. DoLS/AoLEs have been challenged on the frequency and range of the extra-curricular menu on offer to students and a revised menu of opportunities drawn up. This has resulted in a fuller range of activities being offered to pupils, for example the addition of a chess club, homework club and increased sporting clubs on the new 3G playing surface. 

· Mental Health and wellbeing surveys for both staff and students have been distributed and completed with initial results analysed with a clear action plan drawn up. The school has introduced some practical steps to improve the work/life balance of all staff including restricting the sending of school emails to be within agreed times and no emails to be sent at weekends. All staff are now encouraged to leave the school building by 4:30pm on a Friday. The impact of this change will be measured at the end of the spring half term and again at Easter 2023. 

· Grant expenditure plans are completed and agreed by the governors. However, impact assessments are not completed effectively utilising the first-hand information that is available following pupil progress meetings and groups of pupils’ progress meetings.  



Areas to Develop:



· Refine the lesson observation proforma for all lesson observations. Ensure that leaders evaluate how well learners can do things (for example, speaking clearly and supporting their opinions with evidence, organising their writing logically and using a broad and rich vocabulary)? Also, quantify how many learners can/can’t do things? Share lesson observation proforma with Lead SIA and LA officers in preparation for SV1

· [bookmark: _Hlk132384409]Agree in the key focus for SV1 as Learning and Teaching and Self-Evaluation 

· [bookmark: _Hlk132384170]Ensure that senior and middle leaders are clearly identifying departmental strengths and areas for development and amend departmental plans to ensure impact on learning, teaching and key skills development.

· Through professional learning ensure that all leaders are consistent in their approach to all QA activities at all phases of the school 

· Deepen the involvement of the governing body in all quality assurance activities during the spring term. Re distribute the quality assurance calendar to all governors to ensure they are all aware of where the opportunities for them to contribute are during the spring and summer terms. 

· Ensure that the governor’s engagement day is organised on a date early on in the spring term and that there are worthwhile activities planned for them to engage in (learning walks, training from the LA on asking the right questions etc.)

· [bookmark: _Hlk132384240]Ensure that the skills coordinators, particularly the numeracy and digital competency coordinators, are collating and analysing all the information generated from their QA activities and that they clearly identify strengths and areas for development for their respective improvement plans.

· Ensure that coordinators and AoLE staff oversee the planning so that all teachers provide clear and effective opportunities for literacy, numeracy and digital skill development across the curriculum. 

· [bookmark: _Hlk132384354]Ensure that SLT links are holding the skills coordinators to account effectively through regular challenge and support link meetings 

· [bookmark: _Hlk132384475]Ensure that Llais Teulu/Cyngor yr Ysgol have been given time regularly to give their views on the impact and suitability of the school’s extra-curricular offer and that any resulting actions are taken forward to the Senior Leadership Team.

· Ensure that all grant funding applications and expenditure plans are monitored effectively and that the resulting impact assessments are completed in a timely manner.

· Leaders to complete the PDG Impact Assessment by the beginning of the summer term, 2023. LA Lead SIA to quality assure the document. 



		



		



		

		





		· Spring Term Impact



· Strengths:

· Leaders, in collaboration with school’s lead SIA, have further refined and developed the lesson observation document in preparation for the joint lesson observations which took place at the start of the Spring Term as part of SV1. The document now focusses clearly on the effectiveness of learning and teaching and pupil progress within the lessons observed.  

· All members of the leadership team have conducted joint lesson observations with members of the Local Authority Secondary School Improvement Team as part of SV1. Evaluations from each lesson were quality assured collaboratively before leaders conducted professional discussions with Middle Leaders. Following this collaborative work school leaders conducted a programme of full lesson observations across all Areas of Learning including all teaching staff. Following each lesson observation, professional discussions were held with each member of staff with the learning and the progress made by pupils as the focus. Areas of strength and areas for further development have been discussed with each individual teacher with support and training offered where necessary. 

· All senior leaders have received training from the Lead SIA on writing evaluative reports and termly impact assessments using evaluative language and relevant quantifiers. As a result, all leaders reflect on the findings of the school’s self-evaluation activities and evaluate the progress of the key milestones against the agreed success criteria in the SDP.  This good practice now needs cascading to the middle leadership team. 

· Senior leaders have collated the findings of the spring term lesson observations into a report (please see Area 1 Spring Term impact assessment) identifying areas of strength and areas for development. This report has been shared successfully with all staff and governors. Specific professional learning to address the areas for development has taken place with middle leaders towards the end of the spring term. For example, middle leaders and primary phase staff received training from the Lead SIA and a LA colleague in Assessment for Progression techniques (‘Bump it up Walls’), Learning Intentions/Co construction of success criteria and the use of effective questioning.

· Further professional learning for all staff has been planned for the beginning of the summer term. This will include training on developing effective learning intentions for lessons/series of lessons, the co-construction of success criteria, aspirations for all and giving specific and timely feedback to learners clearly linked to the co-constructed success criteria. 

· Quality assurance follow up activities continue to become more robust, timely and these are planned to have a clear impact. If required, staff are challenged regarding any area of their work which may need development. For example, appropriate challenge and support has been given when needed to individual members of staff regarding planning for progression, effective assessment of pupil work and ensuring lesson planning leads to clear progress in pupils’ work.  

· During the Autumn term leaders identified the need to re structure the skills teams. As a result, a new ‘Team around the skills’ approach has been developed with colleagues from across AoLEs collaborating under the strategic leadership of members of the SLT. The impact of this approach will be measured against the LA FADE skills report and subsequent action plans during SV2 in the summer term. 

· All leaders have been involved in self-evaluation activities. For example, skills coordinators, in collaboration with senior leaders, have conducted work scrutiny activities which have focused on literacy, numeracy and digital competency across the curriculum. As a result, areas of development have been identified and the appropriate action plans updated. Skill development across the curriculum remains an area for focus in all age phases of the school. 

· Governors involvement in Self Evaluation activities has increased since the Autumn Term. For example, during their spring term engagement day, Governors conducted informal learning walks, work scrutiny and wall trawls. As a result, Governors are developing their ability to talk confidently about strengths and areas for development within their link areas and also across whole areas such as skills development 

· Governors have received training in how they can effectively fulfil their role as ‘Critical Friends’ across the 5 inspection areas for our Lead SIA.  This training focussed on governors gaining a clear understanding of how to ask senior and middle leaders effective questions regarding learning, provision and leadership during meetings and visits to the school. Governors have also been given training on the importance of the first-hand self-evaluation activities in identifying the school’s strengths and areas for improvement. Further strengthening of governing body involvement in self-evaluation activities is required and this remains a priority. 

· The changes made to policy following the Mental Health and Wellbeing survey and subsequent action plan are beginning to have impact. Middle and Senior Leaders report an improvement in their wellbeing and work life balance following the introduction of the work time only email policy in January 23. During March all staff were consulted on the effectiveness of this policy and nearly all opted to make the policy changes permanent.  The impact of the mental health and wellbeing action plan will be evaluated during the summer term. 

· A detailed professional learning plan has been developed linking QA activities and staff development needs. It is too early to evaluate the impact of this piece of work. 

· The planned stakeholder questionnaire for the Spring term was not distributed. This decision was taken as a result of leader’s concerns that parents/pupils/staff may experience ‘questionnaire fatigue‘ and choose not to complete the surveys. The summer term questionnaire will be distributed as planned.  

· Leaders, in consultation with the Lead SIA, have completed the first draft of the PDG impact assessment. All other grant spending impact assessments need to be completed effectively ensuring that information from QA activities is used to measure progress. 



Areas to Develop:



· Ensure that all impact assessments for SDP areas from term 1 & 2 are completed by Wednesday 19th April. 

· Agree in the key focus for SV2 as Skills FADE and development across the curriculum/age phases of the school

· Ensure all Directors of Learning are conducting professional discussions with local authority SIAs in their respective AoLEs regarding effective questioning and skills development in their areas

· In collaboration with the LA, ensure that all Middle Leaders are trained in conducting learning walks/observing lessons using the new observation pro forma and in conducting professional discussions with teaching staff.

· Ensure all middle leaders have opportunities for professional learning regarding conducting learning walks/observing lessons in partnership with LA SIAs with a sharp focus on the use of effective questioning within lessons. 

· Ensure middle leaders receive training of writing evaluative reports following learning walks with the aim of improving self-evaluation at middle leader level. 

· Ensure the newly developed professional learning plan is embedded and reviewed regularly to ensure any planned training is relevant and has a positive impact on pupil progress and attainment

· Ensure that senior and middle leaders are clearly identifying departmental strengths and areas for development and amend departmental plans to ensure impact on learning, teaching and key skills development.

· Ensure that the skills coordinators, particularly the numeracy and digital competency coordinators, are collating and analysing all the information generated from their QA activities and that they clearly identify strengths and areas for development for their respective improvement plans.

· Ensure that SLT links are holding the skills coordinators to account effectively through regular challenge and support link meetings 

· Ensure that Llais Teulu/Cyngor yr Ysgol have been given time regularly to give their views on the impact and suitability of the school’s extra-curricular offer and that any resulting actions are taken forward to the Senior Leadership Team.

· Ensure that all grant funding applications and expenditure plans are monitored effectively and that the resulting impact assessments are completed in a timely manner.





		

		

		

		



		Summer Term Impact

Strengths:



· All Directors of Learning (DoLs) have been trained in conducting learning walks/observing lessons using the new observation pro forma and have successfully conducted joint learning walks with members of the Local Authority Secondary School Improvement Team (SSIT). This enabled the DoLs to have professional discussions with LA officers on key strengths and areas for development within their AoLE. On the whole, the DoLS and the LA officers agreed on the strengths and improvement areas. 

· Evaluative reports from each learning walk have been written by members of the SSIT collaboratively with the DoLs for each learning area. Strengths and areas for improvement have been clearly identified on each report.  The middle leaders have worked with the school teaching and learning lead and the Lead School Improvement Advisor to generate a high-level document that identifies common themes from these learning walls all other QA activities. These agreed areas will formulate key actions in the 2023-2024 school improvement plan.

· All DoLs have received professional learning sessions on effective questioning with a clear steer on a research-based project, led by the DoLs for September 2023. Each DoL has received a copy of the book ‘Teaching Like a Champion’ Doug Lemov, and middle leaders have already agreed on a clear plan for the effective questioning approach at Ysgol Llanfyllin (No opt out / Stretch it and formal matters)

· All DoLs have worked collaboratively to produce the first draft of their Area Improvement Plans (AIPS). The emerging common themes include the use of effective questioning to improve learner progress, the further development of skills across the curriculum and the ongoing development of the Welsh Language. These themes will now feed into the first draft of the School Development Plan which will be completed by Sept 15th, 2023.

· All middle leaders have received training from the Lead SIA on writing evaluative reports and termly impact assessments using evaluative language and relevant quantifiers. As a result, all leaders will be able to reflect effectively on the findings of the school’s self-evaluation activities and evaluate the progress of the key milestones against the agreed success criteria in the AIPs and the SDP in 2023-24.  

· The professional learning plan is imbedded into the SDP and is reviewed regularly to ensure any planned training is relevant and has a positive impact on pupil progress and attainment. A new PLP will be completed and imbedded in the SDP for 23/24.

· The skills coordinators, particularly the numeracy and digital competency coordinators, are collating and analysing all the information generated from their QA activities and are identifying strengths and areas for development for their respective improvement plans successfully. The final impact of this work has been evaluated during the Local Authority  FADE visit during July 23, with key members of SLT and DoLs actively involved in the first-hand self-evaluation activities that included listening to learners and looking at work. Working collaboratively again with LA officers has been successful in further professional discussions so that there is an agreement in the FADE reports about the clear links to the 2023-2024 SDP priorities. These have been identified and agreed by SLT on each skills FADE report.

· The stakeholder questionnaire for the summer term has been distributed and the results analysed before the end of the term. Any stakeholder concerns will be addressed by members of the SLT at the beginning of the Autumn term 2023. 

· Governors' involvement in self-evaluation activities have increased since the Autumn Term. However, this remains an area for development. Governor visits to school and to their curriculum link areas have been more frequent during the summer term and they have been able to write more evaluatively about the strengths and weaknesses in their link areas and also across whole areas such as skills development. Further strengthening of governing body involvement in the full range of self-evaluation activities remains a priority for 2023-24. (SDP 2023-2024 Priority 1, 2, 3 and 4)



Areas to Develop:



· DoLs to lead PL mastery sessions on effective questioning across their AoLEs and provide support and challenge for teachers. This will involve evaluating the milestones of their respective AIP through effective self-evaluation activities. Findings will be shared with SLT for the termly impact assessments. (Improving questioning to aid pupils’ problem and critical thinking skills is a key priority of the 2023-2024 SDP – PRIORITY 1) 

· Ensure that Llais Teulu/Cyngor yr Ysgol have been given time regularly to give their views on the impact and suitability of the school’s extra-curricular offer and that any resulting actions are taken forward to the Senior Leadership Team.

· Ensure that all grant funding applications and expenditure plans are monitored effectively and that the resulting impact assessments are completed in a timely manner.

· Ensure that coordinators and AoLE staff provide clear opportunities for literacy, numeracy and digital skill development across the curriculum. 

· Ensure that SLT links are holding the skills coordinators to account effectively through regular challenge and support link meetings 

· Ensure that the findings of all self-evaluation activities are shared with all practitioners at the beginning of the Autumn term 2023.  





		

		

		

		



		Did the action plan address the issue and meet the success criteria?         

Most

                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 

· The quality assurance calendar has been shared with staff. As a result, all staff know when self-evaluation activities are conducted. The school has addressed the staff’s concerns that quality assurance activities were being conducted but staff were not always receiving relevant feedback or fully understanding the school’s strengths and areas for development. Effective templates, for example, lesson observation proforma, learning walk proforma and listening to learners / looking at work proformas have been generated and agreed. These have been shared with all relevant staff / leaders. 

· All teachers have received a professional dialogue following the lesson observation activities. As a result, all teachers fully understand their strengths and areas for improvement and individualised programmes of support have been discussed and agreed. These programmes of support are monitored, evaluated and adjusted following an agreed timeline.

· The PL session / activities with DoLs has enabled leaders to have a firm understanding of the importance of self-evaluation activities. As a result, SLT members and DoLs fully understand their AoLE’s strengths and areas for development. As a result, there will be a clear focus on teaching and learning in the 2023-2024 School Development Plan with a clear expectation that all teachers understand the key elements that make an effective lesson. This will lead to a clear improvement in the quality of teaching and learning across the school. 

· Distributed leadership is improving with middle leaders trained to conduct effective self-evaluation activities and lead the PL mastery sessions regarding effective questioning. As a result, leaders can articulate far more effectively the strengths and areas for develop within their respective AoLE and across AoLEs. 



		

		What impact has the action plan had on the Wider School Community? 

· The Governing body has been trained in developing their role as critical friends. The training included a presentation on asking the right questions linked to the school’s strategic document – the SDP and on the importance of effective regular self-evaluation activities with findings (strengths and areas to develop) that feed the termly impact assessments. The SDP and the impact assessments are live documents which are accessible to all governors. However, a clear plan needs to be agreed with the governors regarding effective use of the P&P committee to allow time and opportunity for governors to ask the right questions on the school’s SDP. 

· Governors do regularly conduct link visits and write reports which inform both the SLT and the governing body of the strengths and areas for improvement within their link areas. However, a clear plan needs to be agreed with governors to allow for more active involvement in looking at work and listening to learners. 

· Cluster engagement has been good throughout the academic year and there is an agreement on a cluster development plan that will be included in Ysgol Llanfyllin’s 2023-2024 SDP. The range of first-hand self-evaluation activities conducted by SLT and middle leaders has resulted in the SLT knowing the school in a more thorough way this has led to the school sharing good practice and working collaboratively on a cluster development plan. For example, The Ysgol Llanfyllin Numeracy strategy document. 

· Regular Stakeholder questionnaires have been conducted and evaluated and this is an important aspect of the school’s Quality Assurance calendar with effective communication on key actions shared with relevant stakeholders.  



		

		Lessons 



· Developing the role of all SLT members in conducting effective Self Evaluation activities that clearly focus on the learning has been a significant mindset change for leaders. As a result, leaders have a more honest and holistic knowledge of the school’s strengths and areas for improvement. The SLT’s understanding of the importance of termly impact assessments has resulted in the school's self-evaluation processes being closely aligned to the schools' live strategic document

· Developing the role of the middle leaders has been successful in ensuring effective distributed leadership and in helping them understand the importance of first-hand self-evaluation that focus on the learning and the progression of learners. 

· Developing the role of the middle leaders in conducting a range of effective first-hand self-evaluation activities has been a key development for Ysgol Llanfyllin. As a result, leaders have a more honest and holistic understanding of key strengths and areas for improvement in teaching and learning. This has also given them an understanding of their role as middle leaders in formulating effective AIPS that feed into the whole school development plan.

· Following our QA calendar, it is essential that all staff briefings include clear and transparent messages about the quality of teaching and learning and that school development plan priorities are regularly shared and discussed with all practitioners. This will be a key action for all leaders from September 2023.  

· Self-evaluation findings are used effectively to formulate the school’s strategic documents and there is an improvement plan in place with clear milestones, key dates to evaluate impact and an agreed menu of support / PL for the AoLEs with a particular focus on Year 5 to Year 9 classes.

· Further strengthening of governing body involvement in the full range of self-evaluation activities remains a priority for 2023-24. (SDP 2023-2024 Priority 1, 2, 3 and 4)

· Improve questioning to aid pupils’ problem and critical thinking skills is a key priority of the 2023-2024 SDP – PRIORITY 1

· Refine Pupil Voice across the school – PRIORITY 2, 3 and 4 
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET





		Priority 4: Refine and design an effective progressive curriculum at each phase of the school.







		Success criteria:  

Curriculum design at Ysgol Llanfyllin:

· enables learners to make progress towards the four purposes. 

· is broad and balanced. 

· is suitable for learners of different ages, abilities and aptitudes. 

· includes the mandatory curriculum components of religion, values and ethics, relationships and sexuality education, Welsh and English. 

· has embedded the mandatory cross-curricular skills. 

· incorporates a range of assessment approaches which support learner progression. 

· has the four purposes as the driver for curriculum design for each AoLE. This is enabled through a whole school approach to refining learning intentions. 

· identifies the skills, knowledge and experiences learners need to realise the characteristics of the four purposes. 

· has a clear focus on what pupils are learning and the why, with the curriculum content linking back to the agreed non-negotiable key concepts of the statements of what matters e.g. Identity. 





		What are the requirements regarding Teaching and Learning?

· How well does teaching develop learners through a range of suitable processes to realise the four purposes of the curriculum? 

· How well do learners develop in accordance with the principles of progression as ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop a deepening understanding of the ideas and disciplines within the Areas?

· How well do learners make connections and transfer their learning into new contexts?

· How well do learners develop growing sophistication within their literacy, numeracy and digital skills?

· How well do learners understand and use the Welsh language?

· How well do learners respond to high but achievable expectations from teachers?

· How well does teaching select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem-solving, and creative and critical thinking, use assessment for and as learning?

· How well do teachers capture learner progress and well-being?

· How effective is feedback in improving learners' work?

· How well does teaching enable learners to influence how and what they learn?

· How well does teaching prepare learners for transition to the next phase of their education/career?







		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact



4.1 Curriculum for Wales – whole school vision

· All stakeholders are actively engaged in developing the school’s strapline vision. This has been organised as a competition for all learners with a final vote by all stakeholders. As a result, the school’s strapline is ‘Dysgu Gyda’n Gilydd; Tyfu Gyda’n Gilydd’. This strapline has been well communicated with all stakeholders and the community via website, newsletters, posters, assemblies, screens etc

· The school has agreed that there is a need for a whole school curriculum vision. However, this is an area to be developed during the Spring term.



4.2 Purposeful Curriculum

· All DOLs have led AoLE meetings to map the opportunities for the 4 purposes to drive curriculum design by focussing on the 33 characteristics. As a result, the school has high level planning with the 4 purposes the key driver for curriculum design.  However, a learning walk conducted towards the end of the autumn term evidences that very few of the lesson objectives focus on the purpose of learning. 

· All members of staff attended the Cluster INSET training on Purposeful Planning 3, led by Powys PL Officers. This impacted positively on staff’s ability to collaborate with colleagues form the primary cluster of schools and to reinforce the message that the 4 purposes are key drivers for curriculum design. 



4.3  Curriculum Design – Statements of What Matters



· During an Inset day all leaders and practitioners worked with cluster colleagues to unpick the learning from the 27 SoWM. As a result, key concepts have been identified and all Leaders and practitioners have an improved understanding of the learning that is encapsulated in the rationales.  The planning documents developed by all practitioners across the cluster were shared at the end of the training. However, very limited use has been made of these.

· Majority of leaders and practitioners are beginning to understand that curriculum planning needs to focus on the what and the why - the purpose of learning. However, a learning walk report evidences that when the 5 key questions are asked, very few pupils can articulate effectively what they are learning and why. This needs to be a key area for improvement. 

· All leaders and practitioners fully understand that the 27 SoWM do not need to be taught within one year.



4.4. Assessment and progression

· During the Autumn term Inset training the mandatory element of the Principles of Progression were highlighted and explored as a key element of effective planning. As a result, the majority of leaders and practitioners are beginning to understand the principles of progression. However, very few have a deep understanding of the expectations with regards to effective planning for progression.

· As part of the Autumn term Inset training all leaders and practitioners work collaboratively with primary colleagues to plan a progressive curriculum against a key concept of the SoWM. However, through staff feedback very few practitioners had a firm understanding of effective planning and mapping of knowledge experiences and skills linked to the principles of progression and the 4 purposes. This is a key area to revisit during the spring term.  

· All leaders and practitioners understand that effective assessment has the learner at the heart. However, regular work scrutiny and listening to learners evidences that there are inconsistencies in effective feedback, self-assessment and peer assessment across the primary/ secondary phase. This needs to be addressed.



4.5 Progressive Curriculum



· In the most effective lessons observed in the Spring term, the learning objectives are clear and are revisited. Pupils are able to talk clearly about what they need to do to make progress, in many lessons, progress made was good. However, there are inconsistencies in learning intentions (objectives) and they do not always include the ‘so that’ to link the learning to the purpose. 

· Planning a progressive curriculum linked to a key concept of a SoWM in an AOLE has begun. However, leaders and practitioners do not understand what progression in key concepts looks like from reception to Year 7 and do not firmly understand that the key driver for curriculum design is the four purposes and the non-negotiable key concepts of the SoWM



Areas to Develop:

· Agree a whole school curriculum vision

· Ensure that staff and DOLs re-visit the 4 purpose high level mapping documents and modify as appropriate.

· Use the cluster planning documents for the SoWM to identify the key concepts of learning encapsulated within the rationales to plan high level programmes of learning across each AoLE.

· Curriculum planning needs to focus on the what and the why - the purpose of learning. The how is also an important element to enable practitioners to develop effective pedagogy.

· Invest in time for Leaders and practitioners to work effectively through PL Mastery and planning sessions to develop an effective and progressive curriculum.

· Improve practitioners understanding of effective planning and mapping of knowledge experiences and skills linked to the principles of progression and the 4 purposes. 

· Ensure consistency in effective feedback, self-assessment and peer assessment across the primary/ secondary phase.

· Leaders and practitioners need training to understand what progression in key concepts looks like from reception to Year 7.

· Leaders and practitioners need training to understand that the key driver for curriculum design is the four purposes and the non-negotiable key concepts of the SoWM.

		



		



		

		





		Spring Term Impact



4.1 Curriculum for Wales – whole school vision



· A whole school curriculum vision known as the Tyfu Curriculum - learn, grow and flourish together has been agreed by SLT, DOLs and governors. This has also been shared with all staff. As a result, all leaders and staff have a firm understanding of the school’s vision for curriculum design. However, the information now needs be shared with all stakeholders via meetings, newsletters and website. 



4.2  Purposeful Curriculum



· [bookmark: _Int_z93H3SPu]All DOLs have led effective AOLE meetings to map the opportunities for the 4 purposes to drive curriculum design by focussing on the 33 characteristics. The Powys 4 purpose posters have been utilised effectively across the school. The impact of the posters are beginning to be evidenced in pupil voice/ product.



4.3  Curriculum Design – Statements of What Matters



· Planning for a progressive curriculum linked to a key concept of a SoWM in each AOLE has begun and leaders understand that within the key concept, planning must identify 3 learning intention linked to knowledge and 3 learning intentions linked to skills. Furthermore, all leaders understand that all learning intentions must include ‘so that’ to link the learning to the purpose. However, this has not been shared with all practitioners and delivery has not started.



4.4. Assessment and progression



· As part of the January term Inset training all leaders and practitioners work collaboratively with primary colleagues to continue to plan a progressive curriculum against a key concept of the SoWM. Evidence through staff feedback shows many have a firm understanding of effective planning and mapping of knowledge experiences and skills linked to the principles of progression and the 4 purposes. 

· [bookmark: _Int_uxeVngB4]All leaders and practitioners understand that effective assessment has the learner at the heart. Professional discussion have been held with identified practitioners to address inconsistencies in effective feedback, self-assessment and peer assessment. Monitoring of this will continue to ensure impact.



4.5 Progressive Curriculum



· Following a DOL and Primary Phase training and full staff training, all leaders and practitioners understand what progression in key concepts looks like from reception to Year 7. Planning for a progressive curriculum linked to a key concept of a SoWM in each AOLE has begun and all practitioners understand that within the key concept, planning must identify 3 learning intention linked to knowledge and 3 learning intentions linked to skills. Furthermore, all leaders and practitioners understand that all learning intentions must include ‘so that’ to link the learning to the purpose.



Areas to Develop:



· Share Curriculum Vision with all stakeholders

· All Lleaders and practitioners understand and ensure planning is focused on the what, why and how - the purpose of learning. 

· Continue to ensure consistency in effective feedback, self-assessment and peer assessment across the primary/ secondary phase.



		

		

		

		



		Summer Term Impact

Strengths:

4.1 Curriculum for Wales – whole school vision



· A whole school curriculum vision - the Tyfu Curriculum has been shared with all stakeholders. Assemblies have taken place to share the vision with pupils and parents/ carers have been informed by emails and via the school app. Parents have also been informed via Open evenings and induction events. The information is on the school website. As a result, all stakeholders have a firm understanding of the school’s vision for curriculum design. 



4.2 Purposeful Curriculum



· All DOLs have led effective AOLE meetings to map the opportunities for the 4 purposes to drive curriculum design by focussing on the 33 characteristics. The Powys 4 purpose posters are beginning to be utilised effectively across the school. The impact of the posters is in its infancy as evidenced in pupil voice and is beginning to be seen with more consistency during work scrutiny and learning walks. Majority of staff are making good progress in ensuring curriculum design is purpose led.



4.3  Curriculum Design – Statements of What Matters



· Many leaders and practitioners are beginning to have a strong understanding of the SoWM and the learning that is encapsulated in the rationales. All leaders and practitioners have worked collaboratively and effectively with cluster schools to develop key concept high level plans in various AOLEs.  As a result of the bespoke training, many practitioners are beginning to develop their understanding of progression across the 3-16 curriculum and the importance of deepening the learning appropriately.

· All leaders and practitioners understand that curriculum planning needs to focus on the purpose of learning and the inclusion of the phrase ‘so that’ within the overarching learning intention supports practitioners to have a firmer understanding of the 33 characteristics of the 4 purposes. The 4 purpose posters are beginning to be effective in supporting practitioners and learners to deepen their understanding of a purposeful curriculum. A learning intention without a clear link to a characteristic/s is challenged by middle/ senior leaders in classroom practice.



4.4. Assessment and progression



· Many leaders and practitioners are beginning to have a good understanding of the 5 key principles of progression and can make intrinsic links between pedagogy, assessing learning and progression. However, improving teaching so that all learners make the progress they are capable of is a key priority (SDP 2023-2024 Priority 1).

· All leaders have effectively selected a key concept and planned a 6-week unit of work with their AOLE. Teachers and leaders have also worked effectively with colleagues across the cluster to deepen their understanding of what progression looks like in the Llanfyllin cluster.

· Professional discussions continue with identified practitioners to address inconsistencies in teaching and learning. However, the impact of the professional discussions is inconsistent and does not always impact positively on learner progress. Developing an open classroom culture where teachers discuss their teaching regularly, for example, they discuss lesson starters, the monitoring of the learning, effective assessment for learning strategies, the sequencing of the learning, their aspirations for all and the importance of the lesson conclusion in knowing how effective the learning is and the next steps for the learners, is a key area for development (SDP 2023-2024 Priority 1).



4.5 Progressive Curriculum



· The key focus on progression in knowledge, skills and experiences is beginning to have a positive impact on many pupils’ learning, as evidenced in quality assurance activities. In a few cases, teachers design tasks that allow learners to explore and connect ideas, skills and knowledge well. As a result, many learners develop their knowledge of conceptual understanding well. 

  

· Many leaders and practitioners are beginning to plan effective cross-curricular skills in the new high level progressive 6-week plans in a key concept of an AOLE. However, this is a new planning approach for the school and the cluster, and it is too early to evaluate the impact on learner progress.  From September 2023 the expectation is that most teachers deliver the key concept 6-week plan and evaluate learner progress against the overarching learning intention effectively. Teachers will also monitor the progress of learners in their key skills across the curriculum. Assessment and progression is a key area for development. The skills FADE review activity conducted by SLT, ML and the LA evidence that there is a continuing need to strengthen the progressive development of learners’ numeracy, literacy and digital skills across the curriculum. This is an area for development. 



Areas to Develop:



· Assessment and progression – Ensure that all staff are effectively assessing the 6-week Tyfu curriculum high level plans, so that learner progress is strong and in line with all staff high expectations and in line with the school’s Tyfu curriculum. (SDP 2023-24 Priority 3) 

· Progressive curriculum – Ensure that the learning is purposeful, with a key focus on developing pupil’s skills, knowledge and experiences well. The Tyfu curriculum needs to be purpose led. (SDP 2023-24 Priority 3)

· Ensure all AOLE’s are planning for progressive cross-curricular skill development. (See skills priority) (SDP 2023-24 Priority 2)



		

		

		

		



		Did the action plan address the issue and meet the success criteria?         

Yes

                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 

· All staff understand the Tyfu Curriculum and are developing confidence in the planning and delivery. Where the teaching is strong, most learners are supported by engaging and purposeful tasks and teachers have a good understanding of the skills, knowledge/ subject disciplines. However, effective pedagogy is not consistent across the school. For example, purposeful led learning, effective questioning, strong assessment for learning approaches.



		

		What impact has the action plan on the Wider School Community? 

· Stakeholders’ involvement has been effective in the development of a strapline for the Tyfu Curriculum and in the formulation of the Tyfu curriculum statement for Ysgol Llanfyllin. As a result, most stakeholders have a firm understanding of the school’s curriculum vision as it has been shared on the school website, discussed in staff meetings, discussed in GB meetings and shared on the school’s internal screens. 

· The purposeful curriculum is beginning to strengthen engagement in lessons and progressively improve pupils’ knowledge and skills

· Cluster/ transition plan – cluster working during agreed INSET days on high level progressive planning has been effective. Colleagues have shared their expertise and ideas across the learning continuum. As a result, practitioners are deepening their understanding of effective progression. 

· The Cynefin curriculum has been enhanced effectively during 2022-2023 with the school hosting the National Gwyl Cerdd Dant – Bro Nansi. Many learners developed their understanding of the importance of Nansi Richards to the cultural development in the Tanat valley. Learners from the cyfnod cynradd participated well in an S4C news bulletin.



		

		Lessons 

· Ongoing cluster working is imperative to ensure that practitioners continue to have a firm understanding of what progression looks like within the school, across the cluster and beyond the cluster.

· The National AOLE Network meetings have been planned and delivered by LA/ MWEP/ WG officers. However, attendance by leaders and practitioners at Ysgol Llanfyllin has been low. As a result, leaders and practitioners do not always benefit from being outward facing and learning from research and good practice from others organisations. Active engagement in these professional learning meetings is a key area to develop. (SDP 2023-24 Priority 3)
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET







		Priority 5: Improve provision for developing pupils’ Welsh language skills and the promotion of the advantages of learning Welsh, particularly from Phase 2 upwards. 



		







		Success criteria:  

· The use of Welsh across the school is increasing as a result of a shared and inclusive vision that shows a clear commitment 

· The use of Welsh outside the classroom and in the community has increased as result of an established culture where learners are encouraged to speak Welsh and standards in Welsh oracy also improve as a result. 

· Siarter Iaith objectives have had the desired impact. 

· Activities and opportunities offered for the children to use the Welsh language outside school has improved by the School collaborating with outside agencies e.g. Urdd, Menter Iaith, Papurau Bro  

· The ‘Criw Cymraeg’ effectively lead, monitor, evaluate the pupil, staff and parent questionnaires (Gwe Iaith Hwb & Microsoft forms) 

· All school leaders model Headteacher’s vision for Welsh at the school consistently, by actively using Welsh and promoting the Welsh culture and heritage.  

· The designated governor to conduct a termly listening to learners (Criw Cymraeg) to evaluate impact against the agreed milestones and produce a governor link report to the full GB. 

· The school in securely on its way achieves the Siarter Iaith silver award by 2024. 





		What are the requirements regarding Teaching and Learning?

· How well does teaching develop learners through a range of suitable processes to realise the four purposes of the curriculum?

· How well do learners develop in accordance with the principles of progression as ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals?

· How well do learners develop their breadth and depth of knowledge and skills within and across areas of learning?

· How well do learners develop a deepening understanding of the ideas and disciplines within the Areas?

· How well do learners make connections and transfer their learning into new contexts?

· How well do learners develop growing sophistication within their literacy, numeracy and digital skills?

· How well do learners understand and use the Welsh language?

· How well do learners respond to high but achievable expectations from teachers?

· How well does teaching select the most suitable teaching approaches to support learners to progress? These approaches might include direct teaching and those that promote problem-solving, and creative and critical thinking, use assessment for and as learning?

· How well do teachers capture learner progress and well-being?

· How effective is feedback in improving learners' work?

· How well does teaching enable learners to influence how and what they learn?

· How well does teaching prepare learners for transition to the next phase of their education/career?









		Evaluation on planning for and securing improvements 





		R

		A

		Y

		



		Autumn Term Impact

Strengths: 

· SLT is showing a clear commitment to developing the Welsh language and Cymreictod across the school, for example Welsh is a key priority of the 2022-2023 SDP.  The governing body has a sub-committee called ‘Gweithlu’r Gymraeg’ which meets regularly following agreed meeting dates on the GB’s annual calendar. Minutes are kept and actions agreed and reported to full GB as the WESP is on the agenda of all full GB meetings. Three members of the SLT attend these meetings and the Lead SIA is also in attendance at most meetings. 

· The school has received the bronze accreditation in the Siarter Iaith. This evidences that the school has established an effective Criw Cymraeg, that the vision is agreed and shared with all stakeholders. (A copy of the report is available). The silver accreditation plan has been agreed by leaders. The governors have all received a presentation on the aims of the Siarter Iaith. There is a designated Siarter Iaith Governor. However, the governor does not visit the school regularly to evaluate the impact of the Siarter Iaith plan. The visits need to be planned effectively and purposefully. 

· The school has an active Criw Cymraeg that meet regularly and are enthusiastic for promoting Welsh in the life of the school. The Criw Cymraeg is made of learners from both streams in the Cyfnod Cynradd and Cyfnod Uwchradd. Learners make the choice to sit on the Criw Cymraeg and learners report that it is an inclusive committee with pupils form various backgrounds as key members. During the Autumn term the Criw Cymraeg have bene actively involved in promoting the Gwyl Gerdd Dant by formulating wall display and distributing promotional leaflets in the community. The Criw Cymraeg are anxiously awaiting for the results of the Siarter Iaith questionnaire to be collated so that they can evaluate the findings and formulate an agreed development plan for the Siarter Iaith.  The Cyfnod Cynradd pupils report that the use of the speakers to share Welsh music at break times is having a positive impact on many pupils’ ability to name famous bands for example Al Lewis, Bwncath, Yws Gwynedd, Mr Phormula, Cerys Matthews, Bronwen Lewis, Elin Fflur.

· Pupil questionnaires have been completed by nearly all primary phase pupils and the majority of the secondary phase pupils. This is an increase from last year due to allocated time for secondary pupils to complete the questionnaire. However, it is disappointing that not all pupils in the secondary phase completed the questionnaire.

· All questionnaires have been analysed and targets set by Criw Cymraeg. (Link to forms and action plan). As a result, the main targets for improvement are to increase the number of pupils listening to Welsh music, increase the use of the Welsh language outside formal lessons and increase the use of Welsh in all subjects. 

· A ‘Siarter Iaith’ section has been created on the school website for nearly all parents to access. However, the information is not always up to date and this needs to be an area for improvement to be vivid, live and a celebration of the school’s activities and achievements in promoting the Welsh language both in school and in the community. 

· The aims and objectives of the Siarter Iaith are clearly displayed in all classrooms to remind pupils and teachers of the aims. As a result, the posters are used for reference when pupils are questioned about the school’s Siarter Iaith targets. 

· The ‘Polisi Cymreictod’ has been written and has been submitted three times to the full GB. However, it has not been fully adopted. The main issues causing concern are expectations with job advertisements and digital provision. These need to be further explored.  

· A wall trawl activity by the assistant headteacher highlights that the walls in many AoLE and phases include bilingual signage around the school, with a particular strength in the Science and Expressive Arts areas. In these areas all displays and signage are bilingual.  However, this is limited in the majority of other Areas of Learning and Experience and Canolfan Teulu. 

· Nearly all Learning walks by SLT have been completed, however, most reports indicate that ‘Welsh language development is non-applicable in English medium classrooms (with the exception Welsh 2nd language lessons). Following this finding, SLT have been given information on the expectation of Welsh Language development in all classes and lessons. This will be shared with staff and monitored during SLT learning walks/ lesson observations in the spring term. 

Areas to Develop:

· Increase staff and pupil awareness of the importance of the Siarter Iaith questionnaire as a baseline for improving the use of Welsh in informal situations. Participation needs to increase so that MOST pupils from Year 7 – Year 10 complete the questionnaire in the autumn term 2023.

· Ensure information is up to date on the school website to celebrate the school’s activities and achievements in promoting the Welsh language both in school and in the community.

· Finalise ‘Polisi Cymreictod’ and introduce to all staff to support the delivery of the school’s initiative.

· Introduce targets from the questionnaires to all stakeholders to ensure everyone has an understanding and introduce how they plan to address those targets.

· New GB members to receive training.

· Ensure all QA activities monitor siarter iaith aims e,g, listening to learners and lesson observations to include Welsh language development and the benefits of bilingualism. DoL book scrutiny to monitor Curriculum Cymreig.

· All AoLE’s to have bilingual signage/ displays; with a specific focus on Humanities, ICT, P.E. & Canolfan Teulu.

· Siarter Iaith Governor visits school on a regular basis to monitor and evaluate impact. Ensure evaluation is focused on school’s current Siarter Iaith targets. 



		



		



		

		





		Spring Term Impact

Strengths:

· Nearly all members of staff have received the Cymreictod policy. As a result, many acknowledge that they need to make changes to the way that they communicate in school (i.e. emails, talking to pupils). Examples to improve include using the Welsh language first in regular emails and starting more conversations in Welsh.

· As part of the silver award plan, the Criw Cymraeg have submitted an effective application to the Dreigiau Den (Officers form Menter Iaith and Powys County Council) to submit a plan for £1000 to support their plan to increase the use of Welsh in informal situations across the school. The Criw Cymraeg have been successful in their application and the school must now evaluate the impact of this funding during the summer term, 2023.

· Lesson observation from SLT had a clear focus and consistent expectation of Welsh language development, however, the use of Welsh language in most English medium lesson and bilingual lessons in KS4 and 5 is very limited.

· Lesson observation by senior leadership team show that around half of staff use basic incidental Welsh, however, they do not use any subject knowledge vocabulary with pupils.

· There is an increase in Urdd membership and an increase in the amount of secondary phase learners' competitions entered. However, staff recognise that there is a decrease in the number of ail-iaith Cyfnod Cynradd learners that participate in various individual and group competitions. This is due to long term staff absences. 

· There has been an increase of bilingual displays in areas around school, however, further emphasis is still needed on the benefits and the importance and celebrating bilingualism at Ysgol Llanfyllin.

· Welsh language activities and successes are shared with parents via the active Facebook page. As a result, there is a strong collaboration between school staff, parents and members of the community. 

· Governors have received training/ discussion with Dr Sioned Roberts and Mr Huw Foster Evans on the benefits of bilingualism. Positive discussions have followed to promote Welsh medium education at Ysgol Llanfyllin.

 

 

Areas to Develop:



· Monitor the effectiveness of the Dreigiau Den plan. 

· Provide language mats for all subjects AoLE with a mentor (member of staff and a member of the Criw Cymraeg) in each AoLE to support staff with pronunciations. 

· Model and encourage pupils to use more incidental Welsh and vocabulary from the above mats. 

· Increase Welsh learners competing at the Urdd Eisteddfod stage competitions. Key area for development with the Urdd Eisteddfod in Meifod, May 2024.

· Continue to increase bilingual signage around school.

· Siarter Iaith Governor visits school on a regular basis to monitor and evaluate impact. Ensure evaluation is focused on school’s current Siarter Iaith targets. 

· Ensure other QA activities monitor Siarter Iaith aims; Listening to learners and DoL book scrutiny to monitor Curriculum Cymreig.

· The work of the Criw Cymraeg is limited across the school. This is an area e.g. Leading projects with clear impact needs to be improved. 



		

		

		

		



		Summer Term Impact

Strengths:

· Many staff follow the Cymreictod policy. As a result, many acknowledge that they need to make changes to the way they communicate in school. However, progress in the use of the Welsh language in both formal and informal situations is still too slow. 

· Most learners can discuss the advantages of bilingualism confidently. However, we need to ensure that in year transfer pupils in the secondary phase are aware of the expectation of Welsh Language development. 

· Criw Cymraeg have purchased resources from their grant, however, impact is yet to be evaluated. Changes were made to the original plan as pupil voice felt that a stage was required more than non-contact time to encourage pupils to sing songs by Welsh artists.

· Learning walks from DoLs/ LA had a clear focus and consistent expectation of Welsh language development. However, only a minority use basic incidental Welsh and very few use any subject knowledge vocabulary with pupils. Teachers need to provide regular opportunities for learners to hear and use the Welsh language in all lessons.

· Nearly all pupils now write the date in Welsh in nearly all cross-curricular subjects across the school. This shows the early impact of the use of Welsh mats (incidental Welsh) across the school.

· The school had a good representation of competitors representing the county in the Urdd National Eisteddfod. Learners' success was celebrated at school with learners presenting at the summer concert.

· There has been an increase of bilingual displays in some areas around school, however, further emphasis is still needed.

· Welsh language activities and successes have continued to be shared effectively with parents through Facebook. However, further improving the communication of regular updates on Welsh language development needs to be refined on the school’s website page. 

· Governors have had many discussions about Welsh medium education at Ysgol Llanfyllin and have been supportive of leaders conducting promotion evenings with stakeholders to increase the numbers in the Welsh medium Derbyn Class (September 2023).

· There has been an increase of pupils attending the Welsh medium reception class for September 2023 following an evening to promote bilingualism with parents (12 Welsh medium. 5 English Medium).

· SLT and PM within the primary phase attended an online meeting to discuss Ysgol Groes-Wen's model with Welsh language development as we prepare further with the WESP. Leaders benefited from the engagement session however, the plan is deemed to be unsuitable at present for Ysgol Llanfyllin.

· Successful school Eisteddfod arranged at the end of term. The day promoted bilingualism and a good Welsh ethos within the school. A few Welsh learners took part in the recitation competition through the medium of Welsh and benefited from the experience of working independently to use technology effectively to learn the recitation pieces. Most pupils took part in the choir competition singing ‘Yma o Hyd’ and the national anthem to finish the day and this was invaluable experience for the learners given that this was the first school Eisteddfod due to the impact of the pandemic. 

 



Areas to Develop:

· Lesson observations and learning walks conducted by SLT members and a few middle leaders' evidence that in the lower school, learners’ Welsh language skills develop suitably. Learners respond to simple questions and are happy to engage in dialogue in Welsh. However, as learners move through the school, their Welsh language skills do not progress well enough. While most learners can offer suitable one-word answers to simple questions, the majority find it challenging to construct more extended coherent responses. In general, learners so not use Welsh in contexts other than in their Welsh lessons frequently enough.  Increase the range of opportunities for learners to practise their Welsh language skills in both formal and informal situations. (SDP 2023-2024 Priority 4)

· Developing the effective role of the Criw Cymraeg in leading activities that address the school’s agreed Siarter Iaith targets and also take responsibility for evaluating the impact of their work. (SDP 2023-2024 Priority 4)

· The Cymreictod policy is still in its infancy, however, it is a key driver for all leaders and practitioners to follow with all SLT and DoLs taking responsibility for ensuring that its content is adhered to consistently and effectively. Progress against the cymreictod policy must be robustly monitored. (SDP 2023-2024 Priority 4).

· A Siarter Iaith Governor has been nominated and leads on the Gweithlu y Gymraeg sub-committee meetings. He is very passionate about Welsh language development. However, there is a need to further strengthen the Governing bodies involvement in the full range of self-evaluation activities and this includes evaluating the school’s progress against the agreed Siarter Iaith targets. (SDP 2023-2024 Priority 4).

· Reminder needed directly to members of staff who aren’t following the Cymreictod policy. (emails, talking to pupils and the language used in whole school events, e.g. sports day).

· Ensure all whole school events are bilingual e.g. Sports day announcements and trophies.

· Monitor the effectiveness of the revised Den Dreigiau plan. 

· Provide language mats for all subjects AoLE with a mentor (member of staff and a member of the Criw Cymraeg) in each AoLE to support staff with pronunciations.

· Ensure monitoring of the use of the Welsh language and Cwricwlwm Cymraeg/ Cynefin experiences from leadership at all levels.

· Continue to increase bilingual signage around school.

· Ensure other QA activities continue to monitor Welsh Language development.  Increase the use of Wall Trawls and ensure Criw Cymraeg conduct learning walks during break and lunch (use of Welsh language by pupils and staff).

· Criw Cymraeg meetings need to be more consistent.





		

		

		

		



		Did the action plan address the issue and meet the success criteria?         

Most

                                                                    

		

		

		

		



		

		What impact has the action plan had on staff? 

· All staff know that the Cymreictod Policy has been accepted by the GB. However, the use of Welsh is still limited across the school. As a result, leaders have agreed the Llanfyllin 3 strategy with Cymreictod a compulsory item on all SLT. Middle Leaders and staff briefing meetings. 



		

		What impact has the action plan on the Wider School Community? 

· Raised community awareness of Welsh events (Diwnrod Shw’mae Su’mai/ Gwyl Cerdd Dant Bro Nansi).

· Parents and community members commented positively on the success of the Gwyl Bro Nansi that was held at Ysgol Llanfyllin with many staff members actively involved in the activity e.g. serving drinks in the Caffi etc.



		

		Lessons 

· The pupils use of Cymraeg in the English stream is still very limited.

· Ensure all staff are following the Cymreictod Policy.

· Ensure targets/ aims are monitored by leadership at all levels.
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Priority 1: Learning and Teaching: Improve teaching so that all learners make the progress they are capable of.









		Success criteria:  

· Most teachers are using the questioning techniques effectively and most of the learners are actively engaged in their own learning and make strong progress from their starting points.

· Teacher questioning develops most learners’ critical thinking skills well.

· All classes are stimulating and purposeful learning environments.

· All staff use the Mike Gershon resources on lesson starters / challenge successfully. As a result, most learners make strong progress in their learning.

· All learners make good/ excellent progress in nearly all lessons, and disadvantaged learners make more progress over time so that they reach the same levels of attainment.

· Most learners respond well to the ‘Melyn Meddwl’ feedback strategy and can articulate what they are doing well and what they need to improve effectively. 

· Wal Tyfu approach from Year 3 – Year 7 is having a positive impact on learner progression with nearly all learners able to co-construct their success criteria successfully.

· All teachers select the most suitable teaching approaches to support learners to progress and follow the AoLE approach to lesson starters, in order that learners settle quickly, have more effective learning time and consequently, make more progress.

· Most of the governors are actively involved in ‘first-hand self-evaluation activities. As a result, most have a firm understanding of the school’s progress towards the agreed milestones. 





		KEY MILESTONES identified in the 2023-2024 SDP:



		1.1 Ensure that all teachers’ questioning explores learners’ understanding effectively and develops most learners’ critical thinking skills well

		T1: All staff are aware of the new whole school approach to effective questioning.

Majority of learners’ critical thinking skills are developing well across the school.

Further support provided for practitioners that are not using questioning effectively to impact on pupils’ learning.

		T2: Many teachers are using the questioning techniques effectively.

Most teachers are using the questioning techniques effectively and most of our learners are actively engaged in their own learning.

Many of the learners are actively engaged in their own learning and are further improving their critical thinking skills in a range of lessons.

		T3: Most teachers are using the questioning techniques effectively and most of our learners are actively engaged in their own learning. Teacher questioning develops most learners’ critical   thinking skills well.



		1.2 Ensure that all classes are stimulating and purposeful learning environments

		T1. The majority of teachers plan effective lesson starters that have a positive impact on learner engagement and progression.

The learning environment is conducive to effective learning in many classes

		T2 Many teachers plan effective lesson starters that have a positive impact on learner engagement and progression.

		T3 Practitioners to share good practice in the use of the lesson starters. As a result, most learners make strong progress in lessons



		1.3 Continue to increase the level of challenge for learners to ensure strong progress in lessons

		T1: Many staff are aware of all the different groups of learners in all of their classes and plan a high level of challenge accordingly. As a result, many learners make strong progress in lessons.

Many learners make effective progress on their intervention programmes.



		T2:	All staff use the Mike Gershon resources on differentiation well, as part of their performance management. As a result, most learners including disadvantaged   learner make strong progress in their learning	.









Most learners strong progress on their intervention programmes



		T3: Nearly all staff are aware of all the different groups of learners in all of their classes and plan a high level of challenge accordingly and as a result, most learners make good/ excellent progress in nearly all lessons, and disadvantaged   learners make more progress over time so that they reach the same levels of attainment by 12.7.24. Through looking at work and listening to learners.   

Nearly all learners make strong progress on their intervention programmes.



		1.4 Ensure that teachers have a deep subject knowledge and choose the best approach for the activity and subject.

		T1: There is an open classroom culture in the majority of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.

		T2: There is an open classroom culture in many of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.



PM monitoring meetings are conducted effectively with most teachers making strong progress towards their agreed objectives. All support programmes agreed are having a positive impact on improving learning and teaching.

		T3: There is an open classroom culture in most of the AoLEs with DoLs having a firm understanding of the quality of the teaching and learning across their AoLEs.

All teachers make effective progress in their PM objectives with strong progress in how teachers use effective questioning to develops most learners’ critical thinking skills well.  



		1.5 Ensure that the ‘Melyn Meddwl’ and Wal Tyfu (assessment and feedback) are consistently effective and lead to improvement in the quality of learners’ work

		T1: All staff from Year 3 – Year 8 are aware of the Wal Tyfu strategy, and it is effectively planned for by many teachers up to Year 8. As a result, many learners have the opportunity to make progress using success criteria

		T2: Most learners make strong progress in their literacy skills and assess their progress effectively against the agreed success criteria.

		T3: Wal Tyfu is is effectively planned for by nearly all teachers up to Year 8.

Nearly all learners have the opportunity to make progress using success criteria



		1.6 Strengthen the involvement of governors in the full range of self-evaluation activities.

		T1: The majority of governors ‘ask the right questions’ about the quality of the learning and the teaching.

		T2: Many of the governors ‘ask the right questions’ about the quality of the learning and the teaching.

		T3; Most of the governors ‘ask the right questions’ about the quality of the learning and the teaching.



















		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact

Strengths: 

Full lesson observations have been completed. Evaluative reports have been generated that evaluate the quality of teaching in light of its impact on learning. Professional discussions have been held between the observer and the teacher and strengths and areas for improvement agreed. SLT members and DoLs have worked collaboratively to generate a high-level analysis of the strengths and areas for improvement across AoLEs. Directors of Learning have conducted listening to learners with Years 7 to 11 (DoLs will be meeting with learners from Years 3 to 6 in the Spring Term) and from this have written evaluative reports and senior team have conducted listening to learners with all year groups. These are the main findings: 

 

All teachers are aware of the new whole school approach and most have received effective questioning training from LA advisors during the September CPD day and this has supported the research work carried out by most DoLs effectively. For example, Year 11 PE percentiles have been taught successfully through the techniques shared in the effective questioning training materials.  A few staff due to part time working arrangements did not attend the September training but DoLs have disseminated key messages to their teams. Many teachers use effective questioning techniques in the majority of lessons observed and strong examples are evident across the all-age school. For example, in Year 10 Business, “no opt out” and “stretch it” techniques are used effectively in a mini plenary to build learners’ knowledge around how businesses use market research. In Cyfnod Cynradd, Blwyddyn 5 a 6 use No Opt Out effectively when classifying living things. The use of effective questioning has a positive impact on learner behaviour across the majority of lessons. Where the questioning is strong and effective, there is a positive impact on behaviour and where the teaching is weaker, there are missed opportunities to explore the three questioning strategies and there is a tendency for the teachers to over-direct the learning. As a result, the learning is too passive, with only a few learners contributing and sharing ideas. All teachers need to embed the ‘no opt out’ approach and plan to use the ‘stretch it’ technique effectively. The school also needs to share the good practice that is being identified so that there is a positive impact on questioning techniques across the school. Every AoLE meeting has teaching and learning as an agenda item with effective questioning as a sub-item to ensure coverage and that progress is made. All Directors of Learning have been given a copy of the Doug Lemov book, “Teach Like a Champion” and have been given professional learning time this term to read, research and plan for their AoLE in terms of driving effective questioning forward to ensure that it has a positive impact on learning. Many of the DoLs have taken advantage of this opportunity and in some cases have worked collaboratively together, for example, the Expressive Arts and Health and Well-Being DoL have worked predominantly on the No Opt Out approach by looking at different methods and summarising key information in a powerpoint that was shared within their AoLEs in a professional learning meeting. As a result, nearly all practitioners in these AoLEs have a firm understanding of how this approach can have a positive impact on learner progress and use it successfully. For example, in a Year 8 Art lesson No opt out questioning is effective when learners recount the method of monoprinting. Future plans for the Spring Term will involve some DoLs delivering this training to whole staff. (SDP 2023-24 Priority 1.1)

In many lessons observed, learners make sound progress. In the most effective lessons, teachers provide clear instructions at the start, and introduce tasks in a manner that engages learners well. DoLs have focused on using the Mike Gershon starter activities to ensure consistency of engagement at the beginning of lessons within their AoLE. For example, in humanities the learners successfully use the Morse Code Strategy to decode the title/ focus for the lesson. However, it is too early to evaluate the impact of this approach. Practitioners use an appropriate range of teaching methods to keep learners focused. In many cases, teachers have a good understanding of their specialist learning areas. In around half of the lessons observed there is successful and skilful use of bilingual Wal Dyfu in lessons and Dysgu Gyda’n Gilydd ethos is emerging across the school. For example, in Dosbarth Derbyn learners find Penri Parrots’ Breakfast by solving a series of numeracy tasks to unlock the safe and in Year 11 GCSE PE learners make progress from Egino to Ffynnu to gain an understanding of their minimum expected grade in the task set. However, this approach needs to be consistently and confidently used across the whole school. Where learning intentions are used in the lesson, learners make good progress. However, this practice was not consistently observed across all phases and AoLEs. Across the school, most learners have strong working relationships with adults and with each other. There are good levels of mutual respect and trust between most members of the school. Where useful routines are used, nearly all learners, almost without exception, settle quickly at the beginning of learning sessions so that they comply with the school’s rules and expectations. When the positive behaviour policy is applied consistently, behaviour is good in most lessons. For example, in BTEC Engineering learners peer assessed each others’ work successfully in order to make strong progress. In the most effective lessons, teachers monitor learners in the classroom regularly to provide learners with useful advice on how to improve their work. They also celebrate successes by sharing examples of learners’ good work with the class during the learning session. For example, in Year 10 photography individual digital and verbal feedback was given to learners throughout the lesson to aid progress. In a few cases, most learners can co-construct their success criteria effectively. As a result, the learners make strong progress in their learning, through use of Wal Dyfu.   (SDP 2023-24 Priority 1.2 and 1.5)

In the lessons where teachers have high expectations of the learners, most learners respond well to challenges set by teachers. They work enthusiastically and make changes based on feedback and research. Teachers are more knowledgeable about the steps that are needed to move learning forwards in line with robust understanding of what progression looks like across the school, following in-school and cluster work. In the English AoLE many teachers use appropriate differentiation of group work tasks to encourage greater independence in learning for many learners. For example, many lower ability Year 11 learners can complete “Structure Strips” successfully by applying their higher order reading skills, such as inference and deduction independently. Many Year 5 and 6 learners use independent research skills to collate information for writing an effective non- chronological report. (SDP 2023-24 Priority 1.3)

There have been two professional learning meetings during Monday meeting time in the Autumn Term and different AoLEs have focused on different aspects to pedagogy. For example, the Maths and Science AoLE have worked collaboratively together using the Mike Gershon resources as a starting point looking at differentiation and independent learning. Nearly all staff in these AoLEs have trialled different approaches and have shared good practice. The impact of this is that many learners in these areas are more actively engaged and have the opportunity to make independent progress for their ability in those lessons. Another example was seen in technology where a teacher used Wal Dyfu with Year 11 learners to develop a design specification in an objective and measurable style to meet the criteria for the exam specification and most learners varying in ability, made progress with this task as a result. In Mathematics a new investigation has been written about “Icecreams” for Year 8 learners, it involves critical thinking, use of DC, alongside Mathematical processes and nearly all learners made progress which was measured by peer assessment. Communications and humanities AoLEs have also worked collaboratively together with a focus on differentiation, effective questioning, lesson starters and Tier 3 vocabulary. It is too early to evaluate the impact of this training. (SDP 2023-24 Priority 1.3,1.4 and 1.5)

The approach to Melyn Meddwl varies across AoLEs from looking at evaluative reports from listening to learners. Nearly all learners understand what Melyn Meddwl means and how to use it to improve. However, there is an inconsistent use of it across and within AoLEs and also inconsistency in the approach used to allow learners to make improvements to their work. In the minority of cases, learners are given the opportunity to carry out peer and self- assessment. However, this needs to be far more evident to ensure learners can work independently. (SDP 2023-24 Priority 1.5)

A few governors have taken part in listening to learner activities during the Autumn Term and the governors that have attended have been actively involved in the sessions and have been encouraged to ask the right questions. All Directors of Learning have contacted their link governor during the Autumn term to invite them into their AoLE either for a meeting, to visit the department/ team or taking part in a work scrutiny activity for example. Around half the link governors have been into school and for example in science the link governor has visited twice. Half termly meetings take place with the SLT lead for T and L and 4 designated link governors. These have proven to be very successful, governors feel more informed/ involved and are asking challenging questions. (SDP 2023-24 Priority 1.6)



Areas to Develop

· All teachers confidently use between 3 to 5 of the Mike Gershon starters

· Consistent and confident use of Wal Dyfu across the school to ensure learner progress. 

· Ensure increased and consistent use of success criteria to ensure good learner progress as the Wal Dyfu is used for tracking learner progress, especially in the Cyfnod Cynradd

· Capture good practice through in house videos and ensure that all staff have received professional learning in effective questioning and have the opportunity to observe and share good practice where colleagues may be unsure. 

· Ensure that use of Melyn Meddwl is consistent and feedback is effective to ensure learner progress. 

· Encourage more link governor involvement at the AoLE level.







		



		



		

		





		Spring Term Impact

Strengths:

· .

Areas to Develop:

·  

· .



		

		

		

		



		Summer Term Impact

Strengths:



 

Areas for Development:

· 

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 









		

		What impact has the action plan on the Wider School Community? 

· 



		

		Lessons 

·  
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Priority 2: Strengthen provision for and monitoring of the progressive development of learners’, including disadvantaged learners, skills across the school. 









		Success criteria:  

· All teachers effectively embed the Voice 21 pedagogical principles into classroom practice 

· A talk-rich approach to learning & teaching is evident across the school 

· Most learners including disadvantaged learners speak clearly and fluently and adapt language choices effectively to articulate and express ideas and viewpoints for a range of purposes and audiences 

· Most learners including disadvantaged learners listen effectively and can understand a respond to ideas and viewpoints analytically and evaluatively  

· All teachers effectively identify the tier 2 & 3 vocabulary from the high-level progression plans 

· Most learners including disadvantaged learners can communicate effectively in different contexts using a broad range of disciplinary and academic vocabulary (Tier 2, Tier 3) 

· All teachers / practitioners make effective use of the diagnostic information in the personalised assessments to improve learner progression in reading and numeracy (procedural) skills. 

· Many learners including disadvantaged learners make good progress with their reading and numeracy (procedural) skills. 

· Nearly all learners, including disadvantaged learners, are confident when drawing graphs and know exactly what is expected of them 





		KEY MILESTONES identified in the 2023-2024 SDP:



		2.1 Oracy – strengthen the school’s approach to oracy by embedding and evaluating Voice 21 strategies across the school.

		T1: Oracy champions to attend virtual launch and begin to implement launch outcomes.



Sharing of initial pedagogical approaches complete and, in the majority of lessons, talk-rich strategies are emerging.  



		T2: Most teachers plan for and embed a range of talk rich Voice 21 approaches.

Many learners listen effectively, articulate viewpoints precisely, use subject vocabulary with precision, respond confidently when questioned and collaborate effectively in a group setting.

		T3: Nearly all teachers plan for and embed a range of talk rich Voice 21 approaches.

Most learners listen effectively, articulate viewpoints precisely, use subject vocabulary with precision, respond confidently when questioned and collaborate effectively in a group setting.



		2.2 Writing – embed and evaluate a consistent approach to planning for writing across the curriculum  

		T1. Writing – embed and evaluate a consistent approach to planning for writing across the curriculum.

  All practitioners to identify Tier 2 and Tier 3 vocabulary from the high-level concept progression maps and create relevant lists. As a result, the minority of learners have a sound understanding of subject terminology.

Bedrock learning is implemented effectively in weekly discreet lessons. As a result, the majority of learners make good progress in their reading skills.  

		T2 Many of the learners can co-construct success criteria successfully following the use of a WAGOLL and understand their strengths and next steps well.  

All practitioners to deliver vocabulary instruction and retrieval acquisition activities effectively. As a result, many of the learners use a range of subject terminology successfully.

Many Year 7 learners, including disadvantaged learners, make strong progress in their reading skills and vocabulary development.

		T3 Most of the learners can co-construct their success criteria successfully and fully understand their strengths and areas for improvement.

All practitioners to deliver vocabulary instruction and retrieval acquisition activities effectively. As a result, many of the learners use a good range of vocabulary both within specific subject areas and across the curriculum.

Most Year 7 learners, including disadvantaged learners, make strong progress in their reading skills and vocabulary development.



		2.3 The school to make effective use of the diagnostic information in the personalised reading assessments   

		T1: The reading personalised assessment information for the July 2023 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners. 



All practitioners plan effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, the minority of learners are beginning to make strong progress against their individual targets.

		T2: All practitioners provide effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, many learners make good progress with their reading skills.  





		T3: The reading personalised assessment information for the March 2024 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners. 

All practitioners plan effective and purposeful reading activities related to the key diagnostic information for groups and cohorts. As a result, many learners are beginning to make sound progress against their individual targets.





		2.4 Ensure that teachers have a deep subject knowledge and choose the best approach for the activity and subject.

		T1: Many teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that many learners are confident when drawing graphs and know exactly what is expected of them.

Many teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners.

		T2: Most teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that most learners are confident when drawing graphs and know exactly what is expected of them.

Most teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners.

		T3: Nearly all teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that nearly all learners are confident when drawing graphs and know exactly what is expected of them.

Nearly all teachers plan effectively for teaching numeracy in an authentic context to engage and motivate many learners.



		2.5 The school to make effective use of the diagnostic information in the personalised procedural numeracy assessments   

		T1: The numeracy (procedural) personalised assessment information for the July 2023 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners. 

All practitioners plan effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts. As a result, the minority of learners are beginning to make strong progress against their individual targets.

		T2: All practitioners provide effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts. As a result, many learners make good progress with their reading skills.  

		T3: The procedural personalised assessment information for the March 2024 Personalised Assessment data has been analysed effectively and learner / group/ cohort information is shared effectively with all practitioners. 



All practitioners plan effective and purposeful numeracy activities related to the key diagnostic information for groups and cohorts. As a result, many learners are beginning to make sound progress against their individual targets.



		2.6 Staff Digital Competency - Learner progression

		T1: Many practitioners are deepening their understanding of a range of effective digital tools and software that can be used effectively across the curriculum. 

The majority of learners use a range of digital skills and software effectively in discreet subject specific lessons and across the curriculum.

		T2: Most practitioners are deepening their understanding of a range of effective digital tools and software that can be used effectively across the curriculum.

Many learners use a range of digital skills and software effectively in discreet subject specific lessons and across the curriculum

		T3; Nearly all practitioners are deepening their understanding of a range of effective digital tools and software that can be used successfully across the curriculum. 

Nearly all learners use a range of digital skills and software successfully in discreet subject specific lessons and across the curriculum  















		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact

Strengths: 

On the whole, many learners develop a breadth and depth of knowledge and skills within and across areas of learning. In the minority of cases, teachers design tasks that allow learners to explore and connect ideas, skills and knowledge well.



Literacy

Whole School Oracy champions have been identified and have attended local authority training on Voice 21.  There are also champions in each AoLE and team members are aware who these are. Cyfnod Cynradd practitioners are also accessing Voice 21 and are using a range of approaches as part of the Wal Dyfu approach that is closely linked to the Talk the Text strategy. Oracy survey has been completed and results have been collated. However, this information has not been shared on a whole school level as yet because it needs analysing and key headlines been shared with staff to move forward. Several oracy techniques have been shared with senior team and Directors of Learning such as Traverse, Harkness approach and Goldfish Bowl. For example, Year 12 and 13 have carried out Harkness on Jane Eyre and Rossetti. Year 9 have used Traverse as a starter.  However, these techniques need to be modelled to all teaching staff. The Champions are currently working on group oracy activities. However, it is too early to evaluate the impact.  The oracy guidelines have not been shared consistently across Cyfathrebu and with Year 3 to Year 8 classes. This is a key area for development so that learners fully understand the agreed guidelines for oracy work and that there is a consistent approach across the school.  Priority 2.1 SDP 2023-24

Bedrock is being used effectively and allows learners to have individualised literacy support from a selection of pre- chosen reading materials. Weekly reviews/ summaries are shared with class teachers to inform progress. Priority 2.2 SDP 2023-24



Across many AoLEs Tier 3 vocabulary has been used successfully from Freyer models to develop learners’ understanding of subject specific vocabulary. For example, Year 8 learners develop their understanding of key words such as gargoyle and composition. This impacts positively on the learner’s critical thinking skills and on the quality of their extended writing and decision making. Many learners in year 5 & 6 use tier 2, 3 scientific words such as infertibradau and umlusgiaid with clear understanding to enhance knowledge. However, in too many lessons there are missed opportunities for the teachers to enhance learner’s explicit vocabulary. 



The Cyfnod Cynradd staff are using the Cynllun Clonc effectively and consistently to improve the oracy skills of many learners. In the English Stream, many learners, especially the year 3 and 4 learners make strong progress with their oracy skills during the Helpwr Heddiw sessions



Assessment data has been shared with LP and LM and the headlines have been identified in terms of which areas need to be focused on by Year 9 in the first instance. However, the data available needs to be analysed and this is currently not happening so that subject teachers can take ownership for interventions happening in their own classrooms. Priority 2.3 SDP 2023-24



The diagnostic information from the personalised assessments has been evaluated and shared with leaders and practitioners. The Cyfnod Cynradd have effectively planned specific interventions for learners who need additional support. The DoL plans a range of activities for the Blwyddyn 7 to develop their reading strategies effectively and purposefully through a carousel of activities. The RILL interventions are being trialled in the Cyfnod Cynradd. However, it is too early to evaluate the impact of this intervention programme on learner progress. 





Numeracy

Assessment data has been shared with DoL and ADoL and the headlines have been identified in terms of which areas need to be focused on by Year 9 in the first instance. However, the data available needs to be analysed and this is currently not happening so that subject teachers can take ownership for interventions happening in their own classrooms. However, there is a plan for this to be developed in the early Spring Term following Year 9 exams. (see areas to develop). Priority 2.5 SDP 2023-24

Many teachers in numeracy rich areas use the SALTE/ GELTE approach to graph drawing and using the feedback sticker, evident also in classroom displays so that many learners are confident when drawing graphs and know exactly what is expected of them. Where appropriate, many numeracy rich tasks are consistently using SALTE stickers to enhance graph drawing and evaluating findings. However, thorough planning needs to take place to ensure numeracy rich tasks are planned for, where appropriate. Priority 2.4 SDP 2023-24

Mental Maths and a new approach to times tables has been introduced/ trialled in Years 3 to 6. Where this is working well and delivered on a daily basis, learners are enthusiastic to make progress and are making actual progress and developing in mathematical confidence. However, this is not currently delivered consistently in these year groups.

However, looking at work from Cyfnod Cynradd at the end of the Autumn term shows that there is too much repetition within tasks set and especially within the four basics rules. Cyfnod Cynradd practitioners need a bespoke training session on the five proficiencies so that learners have regular opportunities to practice and apply the skills. Therefore, this needs to be a focus for the Spring Term.



Digital Competency

All DoLs identified specific skills in their AIPs that they wanted professional development on from the LA Digital lead. As a result, professional learning was delivered by the LA Digital Lead to all DoLs at the end of the Autumn Term. Examples include upskilling the DoLs on Flip, Adobe creative cloud including basic animation, Dreamweaver. The minority of lessons observed effectively use digital competency skills, for example learners can refer to opportunities using musescore software in Music, create cartoon animation to explain themes and techniques and also creation of a travel website in Year 9. Within Technology a majority of learners can refer to opportunities for DC learning, for example, 2D Design CAD drawing used the key rack manufacture. In Cyfnod Cynradd, many learners use Chrome books regularly, independently and effectively as well as a range of software with most Foundation learning learners using Hwb successfully.  DC coordinator is starting to work with Directors of Learning to collate portfolios of learners work to ensure coverage of framework and learner progression in DC skills, for example, a learner doing a powerpoint presentation in Year 5 will have different success criteria to a learner creating a powerpoint presentation in Year 8. Around half the staff have the skills set to deliver progressive DC skills across the continuum. However, around half do not feel confident to deliver this effectively. Priority 2.6 SDP 2023-24







Areas to Develop

· Collation of oracy results and information shared with staff to inform purposeful planning.

· Consistent approach to use of Tier 2 and 3 vocabulary in lessons

· In English and Welsh, analysis of personalised assessment data needs to inform individual learners progress

· In Maths, analysis of personalised assessment data needs to inform individual learners progress - Trial approach to take place with Maths department – in Year 9 exam week, learners will sit procedural personalised assessments for numeracy rather than doing an exam. Teachers will then analyse the data and tailor numeracy intervention according to learners’ needs.

· More effective planning for numeracy rich tasks

· Organise a training session for a consistent cluster approach in the 5 proficiencies so that the Ysgol Llanfyllin experience is challenging and enriching for the cluster Year 7 learners

· Consistent approach of Mental Maths in Years 3 to 6

· Further staff training in AoLE areas to upskill staff and develop ideas and confidence for effective DC delivery (AOLE DC training day organised for December 11th – see itinerary)

· AOLE time to be organised for staff to share professional learning from December 11th with their AoLEs. 

· Regular opportunities provided for learners to progressively develop their digital skills. 





		



		



		

		





		Spring Term Impact

Strengths:

· .

Areas to Develop:

·  



		

		

		

		



		Summer Term Impact

Strengths:



 

Areas for Development:

· 

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 









		

		What impact has the action plan on the Wider School Community? 

· 



		

		Lessons 

·  
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Priority 3: THE TYFU CURRICULUM:  To develop a shared understanding of progression and ensure assessment is effective across the learning continuum.









		Success criteria:  

· Nearly all teachers and practitioners understand the importance of learner progression and nearly all Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans successfully.

· Nearly all teachers de-construct the learning intentions successfully and co construct the success criteria effectively with the learners.

· Most learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan

· Nearly all teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

· Most learners talk confidently about their experiences linked to the Cynefin focus.  

· Nearly all teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention.

· Many learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.

· As a result of effective professional learning opportunities, many leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.



		KEY MILESTONES identified in the 2023-2024 SDP:



		3.1 Develop a shared understanding of progression and ensure that the learning is purposeful, with a key focus on developing pupil’s skills, knowledge and experiences well.



		T1: Many teachers and practitioners understand the importance of learner progression and many Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans effectively.

Majority of teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners. 

Majority of learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan 

		T2: Most teachers and practitioners understand the importance of learner progression and most Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans effectively.

Many teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners.

Many learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan

		T3: Nearly all teachers and practitioners understand the importance of learner progression and nearly all Reception to Year 8 teachers are teaching from the 6-week high level Tyfu Curriculum plans successfully. 

Nearly all teachers de-construct the learning intention successfully and co-construct the success criteria effectively with the learners.

Most learners talk confidently about their progression in learning following the teaching of a high-level Tyfu Curriculum Plan



		3.2 Ensuring that all teachers plan activities that focus on Cynefin in all AoLEs and across the school’s age profile by utilising local artists, authors and musicians to expose and immerse learners in local culture and heritage.

		T1. Many teachers consider the relevance of Cynefin in the planning and refining of high-level progression maps. 





		T2 Most teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

Many learners talk confidently about their experiences linked to the Cynefin focus 

		T3 Nearly all teachers teach from the 6-week high level Tyfu curriculum maps and include, if relevant, the Cynefin focus

Most learners talk confidently about their experiences linked to the Cynefin focus  



		3.3 Assessment - Ensure that all staff are following the Assessment policy, so that learner progress is strong and in line with all staff’s high expectations and in line with the school’s Tyfu curriculum.



		T1: Many teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention. 

The majority of learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.

		T2: Most teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention. 







		T3: Nearly all teachers from Reception to Year 8 to use effective AFL strategies to monitor the progress of learners against the overarching learning intention. 

Many learners from Year 3 to Year 7 are successful in leading their own parents’ consultation evening.





		3.4 Professional development for leaders and practitioners e.g. AOLE network meetings/ cluster NPEP work



		T1: Many DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, the majority of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.

		T2: Most DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.

		T3: Most  DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.



		3.5 Refine Pupil Voice across the school. 



		T1: All pupil voice committees have been set up and membership includes a range of learners, including disadvantaged learners. Regular meetings are held and are effective in agreeing actions so that the majority of pupil voice groups have a positive impact on their school life/attitudes to learning.

		T2: Regular meetings are held and are effective in agreeing actions so that that many pupil voice groups have a positive impact on their school life/attitudes to learning.



		T3: Regular meetings are held and are effective in agreeing actions so that that most pupil voice groups have a positive impact on their school life/attitudes to learning.





















		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact

Strengths: 



At the beginning of the Autumn term, most practitioners (due to part time working agreements) have attended the cluster training on developing and agreeing High Level Curriculum Progression Maps for all AOLEs. Practitioners also had the opportunity during this training day to deepen their understanding of progression across the cluster by planning a range of progressive tasks based on the same stimulus (historical artwork). Most practitioners report that this supported their understanding of progression and benefitted from cross phase discussions and collaboration. Following the training the High Level Plans have been finalised and it is the practitioners’ responsibility to complete the experiences and the skill section. As a result, most staff understand the ‘Tyfu Curriculum’ and are developing their confidence with the planning and delivery. Where the teaching is strong, most learners are supported by engaging and purposeful tasks. Teachers have a good understanding of the skills, knowledge/ subject disciplines. However, staff are not consistent in their use of the High-Level Concept maps to drive their planning and leaders, as well as LA advisers are supporting the practitioner with trialling effective approaches to utilising these plans consistently and effectively. For example, at the end of the Autumn term, a looking at work monitoring activity, conducted by Senior leaders, found key weaknesses in the planning of the Cyfnod Cynradd and bespoke sessions were provided for practitioners to focus again on High-Level plans.



Many teachers monitor learners’ learning and engagement carefully and have suitable expectations of what they can achieve. They provide learners with useful verbal feedback that helps them to understand what they are doing well and what they need to improve. A majority of teachers have high expectations of learners' learning, such as in the Foundation Learning Class where learners discuss challenging concepts in numeracy. The use of the ‘Tyfu Gyda’n Gilydd’ approach has been successful in Blwyddyn 5 a 6 and this practice has been shared with all practitioners in whole staff training at the beginning of September 2023. The approach was also shared Nationally in an AOLE meeting. Teachers in Blwyddyn 5 a 6 have continued to refine their approaches to the Wal Dyfu and use it systematically to evaluate learner progress. It is beginning to be used successfully across the Cyfnod Uwchradd and in Years 3 and 4 in the Cyfnod Cynradd. In the Year 10 Physical Education lesson, nearly all learners connect the learning from the theory lesson on tactics and techniques confidently and use the ‘Tyfu Gyda’n Gilydd’ wall effectively to co-construct the success criteria, to set individual and group goals and to evaluate their progress successfully. In Technology, the Wal Dyfu has been used effectively in Years 7-9 and in Years 10-11 lessons for example when developing a more detailed GCSE specification or an improved design page in KS3 animal lamps project. Many teachers across the school have developed the interactive walls ready to plan and implement the ‘Tyfu Gyda’n Gilydd’ approach. However, a few teachers acknowledge that they need further support in deepening their understanding of how the ‘Talk the Text’ strategy, used successfully with Year 5 and 6 learners, can support learners to make strong progress in all aspects of literacy. 

LA support is being used to develop this practice, through coaching and mentoring approach with the Blwyddyn 7.  However, it is too early to evaluate the impact of this support.



A majority of learners are able to speak confidently about experiences linked to the Cynefin, for example SWG Group Ltd, a local construction company coming in to put on sessions in construction or Y8 Clocks projects being based on famous local landmark like the Pistyll Rhaeadr Waterfall. Cynefin has a key focus in the planning in a range of activities in the Cyfnod Cynradd. For example, learners in Blwyddyn 3 a 4 study the history of Llyn Llanwddyn. Teachers also use local business and speakers to enhance the curriculu, for example, a visit to the Spar to enhance numeracy skills and Sioned Webb and Arfon Gwilym with the history of Nansi Richards. The school has strong partnerships with local places of worship, for example, Eglwys San Fyllin where the Christmas carol Concert was held for Cyfnod Cynradd parents and families. As a result, the learners are deepening their knowledge and understanding of key sites of historical interest in their local locations within the Cynefin. 



Nearly all DoLs /SLT members have attended relevant AoLE network meetings and have shared key messages with all relevant practitioners. As a result, the majority of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW. 



Pupil voice committees have been set up and membership includes a range of learners, including disadvantaged learners. Regular meetings are held and are effective in agreeing actions so that the majority of pupil voice groups have a positive impact on their school life/attitudes to learning. For example, the introduction of regular cleaning of toilets as a result of pupil voice has been received very positively by pupils, who have reported clear improvements.



Year 3-Year 7 Parents Consultation Evening led by students have been trialled effectively by one AOLE. The Science AOLE has used the Year 7 Parents evening to trial student led parent-teacher conference.  The impact of this is that learners can successfully discuss their own progress within four key skill areas with increased articulacy and are able to identify areas for improvement independently and successfully.

Many DOLs have attended the MWEP AOLE meetings to receive key messages about the curriculum for Wales and pedagogy. These have been shared across AOLE, however, it is too early to evaluate the impact.



Areas to Develop

· Agree a consistent approach to utilising the High-Level progression maps effectively so that the learning is purposeful, authentic and using every opportunity to take advantage of the Cynefin.

· Evaluate the impact of the 6-week high level Tyfu Curriculum plans on pupil progress and ensure the majority of learners talk confidently about their progression in learning.

· Evaluate the impact of Wal Dyfu in supporting learners to co construct the success criteria and articulate their progression.

· Further develop the role of Pupil Voice.

· Share good practice in how to conduct learner led parents’ evenings.







		



		



		

		





		Spring Term Impact

Strengths:

· .

Areas to Develop:

·  



		

		

		

		



		Summer Term Impact

Strengths:



 

Areas for Development:

· 

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 









		

		What impact has the action plan on the Wider School Community? 

· 



		

		Lessons 

·  
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Priority 4: Cymreictod – Increase the range of opportunities for learners to practise their Welsh language skills progressively in both formal and informal situations. 









		Success criteria:  

· All leaders and practitioners follow the Cymreictod Policy effectively so that there is strong progress in the Welsh ethos in line with the school’s vision.

· Cymreictod is an integral part of the ‘Llanfyllin Three’ and is regularly discussed in all SLT/AoLE and staff briefings. As a result, many practitioners make sound progress in their use of Welsh across the school.

· Most classrooms and corridors have effective and purposeful bilingual displays.

· Criw Cymraeg lead 3 Siarter Iaith initiatives that have a positive impact on improving the use of Welsh across the school. 

· Many learners and practitioners talk confidently about school’s progress against 3 of the Siarter Iaith targets.

· Many teachers use incidental Welsh and subject specific terminology bilingually in many of their lessons.

· The ‘Criw Cymraeg’ effectively lead, monitor, evaluate the pupil, staff and parent questionnaires (Gwe Iaith Hwb & Microsoft forms)

· The designated governor and additional key governors (linked to priority 1.6) to conduct a termly listening to learners (Criw Cymraeg) to evaluate impact against the agreed milestones and produce an evaluative report to the Pupil, Performance and Curriculum committee and to the full GB.

· The school in securely on its way to achieving the Siarter Iaith silver award during academic year 2023-2024.



		KEY MILESTONES identified in the 2023-2024 SDP:



		4.1 Progress against the Cymreictod policy must be robustly monitored.





		T1: Majority of classrooms and corridors have effective and purposeful bilingual displays.

Many practitioners to follow the agreed aspects of the Cymreictod Policy effectively. 

Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, the minority of practitioners make sound progress in their use of Welsh across the school.

		T2: Many classrooms and corridors have effective and purposeful bilingual displays.

Most practitioners to follow the agreed aspects of the Cymreictod Policy effectively. 

Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, majority of practitioners make sound progress in their use of Welsh across the school.

		T3: Most classrooms and corridors have effective and purposeful bilingual displays. (

All practitioners to follow the agreed aspects of the Cymreictod Policy effectively. 

Cymreictod is regularly discussed in all SLT /AoLE meetings and staff briefings. As a result, many practitioners make sound progress in their use of Welsh across the school.



		4.2 Criw Cymraeg (CC) - Developing the effective role of the Criw Cymraeg in leading activities that address the school’s agreed Siarter Iaith (SI) targets and take responsibility for evaluating the impact of their work.





		T1. Siarter Iaith questionnaires completed and analysed – before October half term 2023 – this date to be checked with Arweinydd y Gymraeg).

Criw Cymraeg have analysed the questionnaires effectively and agreed on whole school SI targets that are effectively shared.



		T2 Criw Cymraeg have led an SI initiative with positive impact on improving the use of Welsh in line with agreed SI targets.









		T3 Criw Cymraeg have led three SI initiatives that have had a positive impact on improving the use of Welsh in line with agreed SI targets.

Many learners and practitioners feel that they are making progress against the agreed three targets of the SI plan - Siarter Iaith questionnaire.



		4.3 Teachers need to provide regular opportunities for learners to hear and use the Welsh language effectively and progressively in most lessons.





		T1: Around half English medium teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.

		T2: Majority of teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.







		T3: Many teachers use incidental Welsh and subject-specific terminology bilingually within many of their lessons.







		3.4 Professional development for leaders and practitioners e.g. AOLE network meetings/ cluster NPEP work



		T1: Many DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, the majority of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.

		T2: Most DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.

		T3: Most  DoLs /SLT members attend relevant AoLE network meetings and share key messages with all relevant practitioners. As a result, many of leaders and practitioners have a firm understanding of the latest developments and good practice relating to CfW.











		4.4 Introduce a Year 7 Trochi class to the school curriculum plan for 2024-2025. 

This was introduced late in Autumn 2023 



		The Governing body has approved the inclusion of the Trochi scheme into the 2023-2024 SDP.

The Local Authority is aware of the proposed Trochi scheme at Ysgol Llanfyllin, understands how it fits into PCCs’ WESP and is supportive of the proposal in principle

Most stakeholders are aware of the proposals and have registered their interest in principle (Open Evening Oct 2023)

All cluster schools are aware of the proposals and have shared this information with their school communities

The first draft of the business case has been completed and shared with the governing body and local authority



		Interested pupils and their parents have signed up for the Year 6 Trochi project for June/July 2024

Funding has been secured for the appointment of the Athro Trochi and Cynorthwyydd Trochi. (F&S Committee meeting March 2024)

The Year 7 Trochi class has been included in the 2024-2025 curriculum plan (PP&C Committee meeting March 2024)



		The year 6 Trochi project has been completed successfully with nearly all learners ready to join the Year 7 Trochi class in September 2024.

An ‘Athro Trochi’ has been appointed for September 2024

Cynorthwyydd Trochi (LSA) has been appointed – start date Sept 1st, 2024

















		Evaluation on planning for and securing improvements 





		R
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		Autumn Term Impact

Strengths: 

· Leaders conducted a whole school wall trawl in November 2023 to evaluate bilingualism through classroom displays, corridor displays and interactive screens. This self-evaluation activity evidences that Cymraeg is visual on many of the wall displays around school. Within Cyfnod Cynradd Cymraeg is used in around half of the displays within the English stream as titles however in Cyfnod Uwchradd the dispays are mainly the terminology of a lesson in a billingual way. More headings on learners’ work needs to be shown. 

· Communication has been encouraged with the use of incidental Welsh and from AIP assessments nearly all science teachers use greetings in Welsh, and the use of praise in Welsh is evident.  Mats have been created with incidental Welsh phrases, however lesson observations evidence that few learners make effective progress with their Welsh language skills in many of the AoLEs. Where the teaching is strong, the minority of teachers use Welsh language, for example in the introduction of a subject specific word such as canolrif .  In LLC (Ffrangeg) teachers use their Welsh continuously in the lessons, giving learners the same number of opportunities to use and articulate themselves orally or in written form. However, this is not consistent across the whole team and more emphasis needs to be put on the mats and on developing the use of the Welsh language. In the Cyfnod Cynradd, most teachers start all conversations in Welsh and use it consistently in many lessons and in activities outside the classroom. Two teachers make strong progress with their Welsh oracy skills as they are supported by their colleagues as they move along the language continuum. They use their Welsh effectively with both staff and learners. 

· All staff have been shown how to change their email to certify communication through the medium of Welsh.  However, half have completed this action and the IT technician is currently developing an all through way of displaying this.  

· The Llanfyllin 3 (safeguarding, learning and teaching and Cymreictod) are an integral part of all SLT, middle leaders and staff briefings. However, this approach has only been started since September 2023 and SLT’s monitoring activities, through lesson observations show that the effective use of the Welsh language and key words is only used in few of the lessons observed. For example, in reception, year 1 and 2 learners use mathematical Welsh terms successfully as well as incidental Welsh throughout the lesson. The majority of staff use incidental Welsh well, for example, taking the register, instructions, praise and the date. However, the use of Welsh and Welsh key words by learners and practitioners needs to be encouraged. Bilingual key words mats have been created in all AoLEs, these need to be displayed and used consistently

· The LLC DOL has attended the MWEP training for LLC AOLE and Voice 21. Key messages have been shared with staff and following AIP assessment Oracy champions are currently working on the given tasks in preparation. This now needs to be implemented within lessons and a shared approach to what the main oracy objectives are and the oracy rules displayed by pupils.

· The Criw Cymraeg members have analysed the questionnaires and agreed on three targets for the year which are to develop their knowledge of Welsh music, develop the use of incidental Welsh by teachers and develop the Welsh ethos of the school. The targets have been shared with staff within the INSET training day. Learners want to encourage more incidental Welsh to be used in the classrooms as from the Siarter Iaith questionnaires 60% of learners within the English stream do not hear incidental Welsh in lessons. This is a target for the teachers and the learners and the results of the Siarter Iaith questionnaires need to be displayed on the Criw Cymraeg notice board so that the expectations are clear to all.

· The governing body has approved the inclusion into the SDP of exploring the possibility of providing a Trochi provision within the cluster and in Year 7. The local authority is aware of the proposals. A few parents are interested in the Trochi option therefore the first draft of the business case has been created by members of the ‘Gweithlu’r Gymraeg’, and shared with the governing body and LA. However, during discussions, the financial implications are a barrier in proceeding with this plan. The next step is for the trochi immersion option to be well communicated with parents emphasising that enough numbers for a whole class is essential, due to funding restraints. Working collaboratively with a neighbouring all-age school is also an option. 



Areas to Develop

· Increase the use of Welsh and Welsh key words by learners and practitioners with the learners asked to start a conversation in Welsh and show effective use of the key words resource across the school.

· In Cynfod Uwchradd, increase more headings on displays showing learners’ work 

· DOL to lead on Voice 21 initiative and enhance knowledge of other staff.

· Create a wall display with Criw Cymraeg targets to enhance pupil knowledge.

· Trochi to be discussed within governors’ meeting and possible other options outlined.



		



		



		

		





		Spring Term Impact

Strengths:

· .

Areas to Develop:

·  



		

		

		

		



		Summer Term Impact

Strengths:



 

Areas for Development:

· 

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 









		

		What impact has the action plan on the Wider School Community? 

· 



		

		Lessons 

·  
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ASESIAD EFFAITH / IMPACT ASSESSMENT SUMMARY SHEET

2023-2024





		Priority 5: Clwstwr Llanfyllin Development Plan

To work together as a cluster of schools to ensure an effective learning continuum for all learners, including disadvantaged learners, and to ensure that all practitioners have high expectations for all.







		Success criteria:  

•	All schools will achieve at least 80% of the actions to a green RAG rating

•	HWB used effectively in all schools for saving and accessing learners’ work

•	Effective transition plan in place with at least 80% of points RAG rated green

•	All schools have shared how they have used progression maps to support effective learning through purposeful and timely assessment in their school

•	All leaders and staff actively participate in all cluster training events and attend regular meetings to support the continuum in learning for learners, including disadvantaged learners.



		KEY MILESTONES identified in the 2023-2024 SDP:



		5.1 Transition plan in place for 3-16 that meets the needs of all schools in the cluster



		Pedagogy Lead (CP) to write transition plan for 2023/2024 and submit a copy to colleagues for comments and any amendments



Cluster Transition Plan ratified by all cluster headteachers

(By 12-09-23 – Cluster meeting at Ysgol Llanfyllin)

		Pedagogy Leads to update transition plan for 2024/2025. 

		Transition plan followed and actioned successfully.



		5.2 Agreed set of vocabulary in English & Welsh for ‘teacher talk’, for example, learning intentions/EBI etc

		Pedagogy Leads to share a vocabulary document in June 23. Headteachers to review and alter.



Agreed by all headteachers – October 17th, 2023 in a cluster meeting.



Lists shared with staff and incorporated into policies ready for implementation after October half term 2023



		There is a consistent approach across Ysgol Llanfyllin and the cluster of schools with many practitioners using the agreed vocabulary.



		There is a consistent approach across Ysgol Llanfyllin and the cluster of schools with most practitioners using the agreed vocabulary.





		5.3  

All schools to ensure that ‘learning intentions’ include ‘so that’ linked to the 4 purposes and that these are shared effectively with all learners.

		All schools to ensure that ‘learning intentions’ include ‘so that’ linked to the 4 purposes and that these are shared effectively with all learners.

		Many learners, including disadvantaged learners, can talk effectively about what they are learning and why?



		Most learners,  including disadvantaged learners, can talk effectively about what they are learning and why?



		5.4 

All schools to use HWB to save and access learners’ work.

		Practitioners to ensure all learners can log in independently to HWB. All Year 7 learners can save all IT based schoolwork 

Majority of learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.

		Many learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.

By 22-12-24 - Listening to learners and looking at work

 

		Most learners from Year 2 – Year 7 can find their digital work successfully on HWB and talk about their learning effectively.

By 12-07-24 - Listening to learners and looking at work

Headteachers to agree a set of work to transfer to Year 7 to demonstrate skill set (by 12-07-24 through regular cluster meetings.















		Evaluation on planning for and securing improvements 





		R

		A

		Y

		G



		Autumn Term Impact

Strengths: 

Llanfyllin Cluster meetings are held every half term and there is a strong representation from Ysgol Llanfyllin, for example, the Year 7 transition lead attends as well as a member of the senior team. As a result, there are strong relationships between the primary schools and Ysgol Llanfyllin.

The transition plan, written by the Cluster Pedagogy follows the new statutory guidelines and is discussed at all Cluster meetings. Ysgol Llanfyllin formulate measurable milestones and evaluate them following attendance at cluster meetings.

The Cluster plan is also an agenda item in all meetings, and it is reviewed collectively.

There is a strong team ethos within the Cluster and all schools, including Ysgol Llanfyllin, benefit from the support gained through having 2 Pedagogy Leads, for example, in Mathematics and Expressive Arts. Their support includes regular discussions around progression and a deeper understanding of what progression looks like across the Cluster. The Cluster is also strong in how they collaboratively plan effective transition activities in various AoLEs. Following an effective Humanities day in the Summer Term focusing on Llyn Llanwyddyn, the Cluster Headteachers, under the leadership of the Progress Manager are planning a similar skill-based day with Expressive Arts activities as the focus. 

The Pedagogy Leads along with the Headteachers regularly discuss the use of vocabulary that is used across the Cluster, for example, learning intentions, including overarching learning intentions are used purposefully as well as self- assessment, peer assessment and the Melyn Meddwl/ Gwyrdd Gwella. Ysgol Llanfyllin have shared their approach to Closing the Gap in the Cyfnod Uwchradd and as this is a fairly new initiative and teachers are working on the consistency of it, it is too early for the school to consider changing these approaches. This has been accepted on a Cluster level.

The Mathematics and Numeracy DoL has shared the numeracy handbook with the Cluster Headteachers, and this was very well received. It is too early to evaluate the impact of this across the Cluster schools, However, a listening to learners' activity at Ysgol Llanfyllin and Looking at Work activity shows that the Cyfnod Cynradd practitioners need to focus on the development of the 5 proficiencies in Mathematics. This has been shared with the Cluster Headteachers who also agreed that this was an area for improvement. The training has been arranged by the Pedagogy Lead and an Assistant Headteacher (Numeracy link) for the Spring Term 2024.

At the beginning of the Autumn term, most practitioners (due to part time working agreements) have attended the cluster training on developing and agreeing High Level Curriculum Progression Maps for all AOLEs. Practitioners also had the opportunity during this training day to deepen their understanding of progression across the cluster by planning a range of progressive tasks based on the same stimulus (historical artwork). Most practitioners report that this supported their understanding of progression and benefitted from cross phase discussions and collaboration. Following the training the High- Level Plans have been finalised and it is the practitioners’ responsibility to complete the experiences and the skill section. Ysgol Llanfyllin have agreed that all practitioners use overarching learning intentions to guide their mid- term plans and the “so that” is included to ensure that the teachers plan a purposeful curriculum linked to the characteristics of the four purposes. Many teachers report that this is useful and supports their planning and their development in understanding how the four purposes are used effectively, as part of the learner's learning continuum. Looking at work activities during the Autumn term have evidenced that a few of the learning intentions used by teachers are context based and leaders at Ysgol Llanfyllin in discussion with Cluster Headteachers have agreed that learning intentions need to focus on the learning and be context free. As a result, senior team members are planning a presentation to staff in the January INSET on how to generate effective learning intentions so that there is a consistent approach across the cluster.

All of the learners in the Cyfnod Cynradd use Hwb successfully to develop their digital skills and to save their work. All learners from Year 3 to Year 6 can logon to Hwb independently and successfully. Many of the younger learners can also logon independently. In Year 7, most of the learners use the school’s share drive effectively. However, they do not currently use Hwb on a regular basis. This needs to be an action that needs to be addressed so that learners can see their progression in a range of skills as they move along the learning continuum.







Areas to Develop 

· Continue to engage successfully with all Cluster training, for example, the 5-proficiencytraining arranged for the Spring Term

· Plan effectively with the Cluster leads for the whole Cluster training held in the Summer Term 2024.

· Deliver the agreed enhancement transition activities led by the Progress Manager for Years 5, 6 and 7 to all Cluster schools at Ysgol Llanfyllin 26.4.24.

· Explore use of Hwb in Year 7 to aid progression.





		



		



		

		





		Spring Term Impact

Strengths:

· .

Areas to Develop:

·  



		

		

		

		



		Summer Term Impact

Strengths:



 

Areas for Development:

· 

		

		

		

		



		Did the action plan address the issue and meet the success criteria?   

      



                                                                    

		

		

		

		



		

		



		

		What impact has the action plan had on staff? 









		

		What impact has the action plan on the Wider School Community? 

· 



		

		Lessons 

·  
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